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Introduction

The purposs of this study is to determine the implioaticns of
five prinsliples of supervision for the function, _wyminﬁm, and
teshniques of & supervisory progran in slementary schools. The
prineiples ares; Supervision is Philosophis, Supervision is Seientifis,
Supervision is Crestive, W 4is Cosperative, Supervision is
Effeotive, These principles wers set up in 1830 by the Department
of Supervisors snd Directors of the National Educatien Assosiation,

They have beoen well received by sdusators, who have approved tlem
a8 being sound, somplete, and wvalid,

The attempt iz made in this thesis to determine the specific
impliestions of these principles for various sspects of supervision.
Individual principles have more definits implications for soms as-
pests of supervision than for others. For exmmple, in the teche
nigues of supervislon the principle Supervision is Philosophic has
significant implications for planning the supervisory program,
while the principle Supervision is Creative has signiffcant implise-
tions for technigues in providing for individuality. Ho sttempt has
been made to include all aspects of supervision, but to illustrste
with those phases in which definite impliocstions of the fiwe

prinoiples exist,



CHAPTER ONE

The Function of Supervision



Eduoational philosophy has its orientation i.n contemporary
1deology, which les always varied scoording to the age or oivilie
sabion in which 1t exisbed, Among the Eastern oivilizations 1t
was & spiriml or religious ideology, while among the Gﬁeku it
‘was humenistics The idedlogy of the Roman Empire was pouﬂétlg
That of our own age may be said to be & mechanistio-econamie
ideclogy since an ideology arises from the absorption of dominating
influencing elements by a people living among them, Within this
ideolozy the ideals of democracy provide a framework in whioh the
philosophy of education finds its orientatisn, %"Educational
philoscphy issé.never the sheer invention of philosophers and
educational theorists,"l

As sosial philosophy o‘iungqa,‘ educational philesophy should
change,s The important implication for the supervisor in the changing
1declogy of a sosial group is the complementary changes that must
be made in education, Eduoational philesophy should not only reflect
the gurrent social philosophy, but should have an active part in
bringing about cshanges in the sosial order to raise it to higher le
levels. The faot that we are now living in $® midst of significant
social shange inoreases the oblization of the supervisor to study
the changes in the light of their implications for education. Until
the supervisor has gained an understanding of the problems and trends

le National Education Assooiation, Department of Suparvi.sm o.nd
Direotors of Instruotiom, . ‘
Seventh Yearbook, Bureau
University, 1934, p. 118,




~of mm as &molc, he eme% atﬁwtnﬂly alloocate the Mm
of sdusation in that mm. This sooio-politieal background
mcw%mlwpmi&mmcwhmuém |
to pmm

Supervisery mmm bes its orlentation in the axzwmg

phumw et adm%im‘ The superviszor can mﬂy W his
respansitility as sn edusstor in guiding educationel progress cnly
by m%ﬁmﬂng L Ma m&«w of mwmnm nmwﬂsﬁ to
mmmmm&mmm Out of this philcsophy arises
w‘smyﬂgmwmm%nﬁmmﬁm* regardleas of whether
this conseption embraces the fifty-thres dutise listed by Barr and
Wu»ﬁ;mfmummwgr-mamam'|
function of supervision is the sslestiom of materiale and the sug-
memm.# - ' |
kmmﬁmrﬂﬁmwbﬁphﬁm it is the

function af.mgtmimtom;ﬂspamefvmwmm
and purposes of sceiety, to determine the place of edusation in
sceisty, and %o arrive at & canseption of the fumetion of super-
vision in an educational aystem. The line of development is shown
mmza | N

| anvimm¢mmﬁnmmmd
W&h%mwﬁ&ﬁoﬂaﬁw&iﬁm&

1, Sarr, As S., and Burtom, We He, The

Appletan, 1926, ppe. 16-17.
2, Hillegas, M. Bs.mwﬂﬁmmdm Laldlew,

m.p'm
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the raw smterials for philosophys. The flield of soience is especislly
importsnt in this respest, Soisnce is fundamentally snalysis snd
olassificntion; philosophy ies & prooess of synthesis snd general-
isetion, It s the fumetion of supervision to understand and utilize
both,

In order that the superviser may makte the most sffwctive use
of seiense, he must recoguize the limitations of solenss as applisd
to sduoation. This applicetion does not mean (as same sducators
have thoughti) that all edusational proosdures should bs objectified
taﬂtMﬁaan The entiusissn for testing, measuring,
snd olassifying which raxzmmgm&mmmw
rmmmwuﬁwmmmwmwﬁaamnhu-
of sducation rather than its toel. Amid the general emthusisms for.
Wmﬁﬂcﬁmmtm,MMMﬁwh
over-estimmting the mﬁa&ﬁmn of sofenos that could bo made,d
The supervisor mast nmm great sare in applying auime- o
sducation and muist be guided dy the knowledge that the latter is mn
art and the formesr ome of its instruments. '

Bduostion can and should be sciemtirfis to the extent that it
ean effectively utilise soienmtific methods. Although teashing
efficiency and totel pupil growth ssnnot be messured with methe-

1. Alberty, He B, and Thayer, V. T., Supervisien in the Sevendary
iohool, Heath, 1931, p. 67,

jams, Greos, "The Rise sni Mall of Payoholegy,” Atlsnbie Monthly,
158:63, Jarnuary, 1954 ' ’
S. Sulliven, J. Wa Ne, Gallie, Duttom, 1928, pe 44



matical securasy, soientific procedure is wvaluahle in measuring the
soquisition of skills and should bo used by the veaoher snd super—
visor for this mmq In sddition, sclence may be applied through
o progren of ressarch which should inelude investigations condusbed
by the supsrvisor and experiments carried on by teashers in theiyr
classroams. There is nothing fundsmentally new about sxperiments it
is mersly the appliostion of Soienee to the provess of trial and error
to avoid needless waste and to objentify the prosedure as far as
possidhle in the interest of a more valid conslusion, Through its use
the supervisor oan lead tesshers 4o arrive st their own canclusions
on educationsl matbers, perticularly those related to classroom
method, Wmimm&ﬂﬁi#muummm
MiﬁmfwmwthMme%m&aaf
suthority.} ERewvealing to tesohers the values and methods of research
is one of the functions of supervision.?

Supervision may apply sciemce to edusation without beinging
about s standardization that will ssorifice the individual to &
mechanieal program. In this respect the use of selence does mob
oconfliot with the pressnt trend in education toward & cereful study
of the nature and nseds of the individual pupil, On the sonteary,

mtafSWmmm of Instrustion, Nlele,
Supervision, Pirat Yearbook, Buseu ¢f Publiestions,
4 " ‘ #3 -olumbia mmﬁwy 1228, w». 225.
- Douglass, o ey a2 Boardma, C. Ne, Supervisios in Seseatesy
w Houghiton MIfflin, 1834, p. 283,




what an individmlts aature and needs are. As the desired smalysia
are oslled upon to provide the inforsation needed. The tendency
in education Yo develep the "whole shild™ has mede pedagozy
inewsasingly dependent upon paychology, sceiclogy, and physiology.
Thers is & marked obligation to psychology in the recent emphasis
upon oreative eiucation,

There are twe current interpretations of orestivensss.l The
sociologionl interpretation styseses the produnt of the oreatiwe
act end holds that only superior or gifted individusls ave creative.
ot in relstion to the individml's previcus experience. “A creative
sct 13 an aot which represents for the crestor & new thought, & new
thiﬁnﬂ%AMMWath"’“z The
MWMmmtmmwéummMﬂw
m&h‘h&%mﬁy«%ﬁsﬁ%uh&aﬁﬁwwnm
the method by which they leamn, togsther with s growing desire to
mke educetion more demcoratic. BDelief in the virtuss of shared
aotivity, wde participation, and individusl freedam is faversble
to the ides that creativensss 1s net neossearily restricted to the
wmea{' genius. mmm*umt&wmt&m‘hwmt

hwwa«mﬂmmmwmm;u,
. Fifth Yearbook, Burest aof
Jashia University, 1982, pe 5&




origin, its substenos wid significsnce were well expressed in 1028
by Kilpstyisk,l In 1932 the justiffontion for the viswpolnt that
education is oreative was stated ss follows:
1. Eash individual must oreate in arder to mals normal
adjustments to the rapidly changing Mﬁm in his
gamnzmmmam& in thw greatast
saounts only by the individusl who solves bis iife
problems thyeugh intelligent sreative sotivity.2
Any sdjustment to an unusual situstion involves & d&w of
oreativeness, &mtm in the au# of some individuals ﬁn degroe
may be smsall, the éppmunaw for oreative axpreasion may be large
sinoe the opportunity exists whenever human activity rises sbove
the 1mlwmmﬁawn; '!hemt&ﬁw&m%
fascbioning in the midst of sontinual ohenge, should be awimay
oreative. sm the mmﬁn of the indlvidual ie £a part
revenled by his ability to make wise adjustments, creativeness in
suporvision is shown by the supervisorts sucesss in mking teachers
sware of situations and able ﬁn maks wise sdaptations npwapmh
to them. The Mﬁ&MWaﬂi&enm&&mhm
Mﬁm that are m&m:; :m and to help her to evalunte
adaptatione after they have bheen M

Attitudes aa& appreciations are important factors in the

xﬁmmafsmarﬁsmmmmermm
Tearbook, op. oite, Pe 288,
&Wﬁﬁmmmwm&mﬁmm

rm. oD» 01#«, Pe 9
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erestive act sinoe swery ast, with the exception of an automatlie
n@mu, involves these emoctional or semi-emotional aspeocts of
personality. Consequently, 1t is the function of supervision to deal
with the attitudes snd wm:tima of teachers as well as with
thelr skills in teaching. The supervisor sheuld censider the tetsl
persopality of the teacher te the same degree that he sxpects the
tesoher to oomsidor the total perscoality of the pupil,l The
arestive act involves elenents dlstinotly humen, whioh demands a
conception of supervision as & 'highly scoialiszed funotion,”2
Although habits and skills sre integrsl parts of humen astivity and
are basic to stability in perscnality,® these reejonses are in them-
selves without velue except as they are given ming,!a&mﬂs, and
importanes by reason and emotion, |

The individualised nature ef supervisory work, ‘*m NOCHBIAYY
wwammuhm, m:;asmentuwafm
vislon. Demcoretie lc&ésﬂhip mlm the ability em the part of
bc!.ngm. WS should mot depend solely upon the supervisor's
own activities end centributicns, bub should evolve from the whole
teaching corps as a oconsequencs of the supervisorts stimmleation and
guidmnos,

LW of &mwhm snd Direstors of Instruction, Seventh
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Cooperative supervision has ite basis in demosretic theory.
mmwmamw&msthatm
stion Le sasistent with the viewpoind that eduoadtion han its
ariontation in the ideals of democraoy, sinos supervisiom,; a8 &
ghase of education, should find its orientation in the seme *freme of
reforence.” 7The gcoperstive supsrvisor shares with deachers the
aw&anwwmw@imwwmm
mmgmu‘kimﬁmughmmwm This is oppowed
m-mumwmmﬁummmm Com
wwwmmgmemmmm
should not take oredit to hinself for progress within the schoel

Goaperstive supervision is strangly sopported by ednonbicnal
authorities. Alberty and Thayerl base theiy interpretation of the
meaning of cveperation Yo ineluds the participation of pupile.

povani - s

x.azhn&*&isﬁ;m’m,v; Tap 9D 0ty Che s
2, Barr, A, 8., snd Burton, W, Hyy 0Ds 601G, P B4,
3, Mead, A. R., Supervised Stuimé Temshing, Jelmeen, 1530, p« 240,




The principle of cooperation applied to the funotion of super-
visim helips to make supsrvision effeotive, The superviscr must be
& "practitiomer of edwational Mplnaa& prrossdures,”l and, at
tie sane time, maintain & nice balance botween theoretical sxtromss.f
He should be progressive in the sense that he gives ecareful consider-
ation to new ideas, but should hesitate to imposs them upen toncher
or commmity,S
. ‘Effestive supervision s the result of the appiloation of the
principles of philosophy, soiemce, orsadivensss, snd W&& to
the supervisory funotion. Bines effectiveness is a logloal out-
growth of thess four principles, ummmm:wﬁ
principle, at must %Ye viewed as a result, Thie in ne way lessens
its imporbance, sinos the establislment of supervision in ocur
educational systex must be oredited to its offsctivensss.t

Le Uhl, W, Ly, snd others, The Super
Appmxm e 8 ' '
2, Rugz, Hareld, ﬁﬁmmﬁmwﬁmﬁ%m'a, Haroourt Breoe,

1881, p. 224,
8« Holt, Hamilton, "Creative Educatien,” $n | » Bducation Fases
%%’, Liveright, 1930, p. 00,

dug and Selkes, Geo, A., Rursl ammmmw

Supervision, Heath, 1986, pe viiis



CHAPTER TWO

The Organization of Supervision



The formation of a supervisory orgsnisation las ; philosophionl
undertaking. It involves & syathesis of the best theory and practioce
of the past end present throagh svaluating the purposes to be served,
mmwﬁmammummmmmef
sn ideal polioy of organization, The heart of suoh e polioy lies
in the funotions involved snd the conviotion that organisation exists
wmmthMm-meg

Barly supsrvisory organizstiona borrossd thelr organimstion
paterns from industey, which, in turn, had been borrowed from the
military,l The ochief charsoteristic of this "Lins Type” crganisation
is the direct respensibility of esoh worker %o the porson immediabtely
above him in rank, This orgsnization is effective in industry sinoe
standardisation is both possible and desirable and through it speed
" in the production of goods is mminteSned, For supervision, in whieh
mmmwmmwmm&mam,_
organisation is iaadnqnahg Educational sdministrators and m—»
visors have wwwmw:&m of borrowing it for
supervision instead of developing s more appropriate pattemmn,

There 1s evidenos that & more sdeguate type of organigation
for supsrvisicn is being sought, Prisciples for the organisstion of
supervisory programs are undergoing shanges representing s definite

1. Bational Rducation Asseciation, Departmant of Suporﬂtm and
Directars of Instrustion, Effwetive Instruoticnal
Yearbook, Buresu of Pubileations, Teachers Cellege, Tolumby
University, 1833, p. 76,
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trend mwmy from industrial patterns. In 1926 Barr snd Burten were
eareful to gmbnah lines of authority in tleir list of principles
for ¥w orpanization of suporvision in order that conflict could.
resdily be resolved,l By 1930 Kyts was referring to the supervisor
as » "techuical sdvisor,” tuereby chenging the status of the super-
visor ss & "Line"” officer to a "Starf" officer.® In 1934 Douglass
and Boardmsn introduced elements of ccoperatimm, integration,
simplicity, flexidility, and oreativensss intc tiw supervisory
organisation.d The present trend sway from the industrial type
of organisation is hastened by the changing prinsiples of organ
isation snd the efforts being made Lo esvolws s unigue organisation
ocmpatidle with the funetions of supervision.

The ewvolution of an appropriste organisation for supervision
should begin with & consideration of the individuml ohild and his
. capacity fer self-realisation, (See Chart II) Philosophy
sontinually suggests shenges that should be msde in humsn beings
to produce an idesl scolety of porfest individusls, m& insiats
that the pems.anw fer suwsh perfection are present and awniting
reslisation in the individual,® Psysholegy, however, has fsiled to
provids for educstion s practioal amslysis of the prooess of self-
realisation within tlw child’s parsonality. Recent attempts on the

e Bwr, Ao 3.., and Barm, We Bu, ope Oits, Ppe 86=87, \

2. Eyte, G, C., How to Supervise, Houghten M1fflin, 1950, pp. B1-B4,
&W ﬂu .‘,.Gs%.%ﬂ&g‘h%

4o Urben, Wi.‘:bur Wl, Fundasientals of Ethies, Ch. XXV,
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part of pwaxagzm to investigate the possibilities and limi-
‘mﬁm%tummmwmhmmashm
‘WWMMMMMM&M&%MW
indionte that the wmmwmagyumﬁwum
msml ammmamm*mmww
be the starting pofnt for the development of & muperviscry organ-
mmmmmmmmﬁgmawmmﬁ
me»numMmmmm,m;Mng
provided & knowledge of the precsss iunvolved, the next step is the
mmwth@mmm‘mMaimy
tiens, Bdusstiemal sefence should provide teelmigues, deviess, todls,
wnd methods of venching that are sffective in guiding and stimulating
pupil M« mépnuumuemn inetruments to pupils through
mwuﬁuuofmmminm“@wfmﬁmstmm&
mm&wammumﬁmmmwmx@.
m«wmaammmmmmnmamﬁms
pupils is actually brought abouty |
MuMﬁMtMWmatW&Mﬁmﬁmm
by wzam. pmamp and sdumational soienve. The &mﬁ&c
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@mmwumﬁmmx ¢entributory relationships
philosophy as a result of her close semtect with ohildren, and the
muw—ma The function of administratian is to provide the
mamm& the sctivities are carried ou.

After philosophy has forsmlsbed en idesl policy for the ergan-
isstion of the supervisory progrem, 1t 1s the function of melencs to
refine the preocedures nsosssary to the offestiwnens of the organe~
somoorned with whet may be axpecbed to happen wnder given oonditienss
m:mgm«wmamummuu@
oontinuous modification of &« supervisory m&mmw .

1s Survey of meeds.

2, Amalysis of survey date.

8¢ Formalation of pregrmm, .

4. Refined study of specific needs.

o Brduastondd | T
Mamwmammmﬁmmnﬁ-

1l Hosenreh studies that bave been made $n the Lincoln Sohool of
Wﬁ Gollage, Columbis University, are eoxsaples of how sctual

: situstions oan ocentribute to the dewvelopmmnt of psychologye
of. also Hational Bdueation Assosiatia, Department of Supervisors
and Mrectors of Instructien, Sixth Yesrbook, qu ik, pe 101y

2. Hatiomal Edusation Assocsistion, Departmsnt of Supervisors and
Direotors of Instruotion, Sewenth Yearbook, op. 0it., pp. $0-41,
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out jJjeopardising the freedom and initiative of the supervisor sinee
form is kept subordinate to purposs. Conitrol 1ies in solentifie
modifisation of procudure not, as in industry, in suthority.

The ideal supsrvisory orgsnization provides opportuaity for the
oreative sxpression of the supervisory. The supervisor, in tum,
extends Shias oppertunity So teachsrs and encournges teashers to extend
1% to pupile, The arganisation is demcormtic in that it provides for
Wmmmﬂmmﬂwm#uﬂ persens cencerned. In spite
of the possidility of confliet, it ensoureges diversity of opiniem
end brings varied points of view to boar upon oducatiomal probloms.
Out of thess individusl varistions "will emergs, under proper guldence,
& cenosption of ends and wmlues whioh will enlist the support of the
entire organisation.”l The orgenisstion should permit suffieSent
latitade for the liboration of potentialitfes snd the cultivetion
af txlents,

Industris) type organisstion, by 1te very nature, discourages
orestive expressions In industry the typisal organisation is main-
tained by = smll group of superier individusls who draw the plazs,
give the ocmmands, hold the power, and reap the rewards of sshiove-
ment in terms of profits. This group is supplemented with & very
largs group whish is denied vrestivwe sxpression snd is expeucted
merely to obay the commmnds, This is & legioal system based upom

1. Alberty, H, By, and Thayer, V. :t’ Ope 9ltey Do 448,
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the exploitation of the dAifferences of individunls in a desire for

effiolency in production.

(In sinontion),..we have assumed that we could, iike MM,

empley relatively untrained people to do the sohual perform-

wm;&mmmuﬁa@nmhﬁmmmﬁu

who could plan, direet snd sverase performance.l
Supsrvisury crgeokastion should also censider the differsnces of
Sndividuals, Wt with the view of previding apportunities for the
highest oreative developmeit of esoh, In this respect the organ-
tsation of supervision should he psyshologiosl rather than logioal,
This has an snalegy in the static end dynsmis orgsnisation of subject
matber ax outlined tn Chart IIX.

Of the various typss of supervisery orgenisations being tried
is the most sucosssful. Less promising types ave the "Duslistic
System,” in whioch the temcher is responsible to both the superviscr
‘and the administrator, snd the "Coordinate System,” in whish super=
Amiammwzummmrm@mmwy
in sathority and responsibility. In the "Line snd Staff” system there
is & lins of auvthority passing from the superintendent of schosls
through the principel to the temcher. The superviser is s staff
aharacteristio #f this Syps of orgmization is the distinotion it
m betuwen supervision and adwinistyation, This distinstion is

1, Batiomal Edusetion Associstion, Departmsnt of Supervisors and
Direstors of Instruotion, Sixth Ysarbook, ops oit,, D 87
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basic to an ideal supervisory orgianisstion and has the support of
‘Barr snd Burbom,} Hllegas,? and others.s

The "Line and Staff” type argamisation, with ite clearly
defined lines of mmmey, forms & sound bmsis for cooperstive
mmnmm«arfmmmmmw rwmmu
sompletely dmmﬁ# sohool system. As a staff em, t& swupes=
ﬁm&aaa authority mm, hatmﬁﬂ:ﬁmu;
u«mm ﬁMw. As a speolalist iu instrustionsl mtm‘ the
supervisor should kesp the supsrintendent of schools informed in
the nﬂm olasaromns. ﬁalm the funotioms of supervisiem and
sdninistratian ere olearly definsd within the orgenisation, matbers
visor, which lmmediately invests the w with suthority and
inﬂmc W@aﬁ!w ulats.nm;: adverselye

A mmmmmmammawmmum
uév&m avoidse uauﬂiot betwesn the mwﬂm and the M
principsls, in spite of mmmtm offices lavemny dusl
nmimims w«n in which principals share thetr
authority with supervisors csuse mmerous sonfliets on mettera of
poliey.4 Coepormtive supervision Mﬁa such omfliot by centering
all suthority in the principal snd holding him respenaible for bthe

le M;Aﬁshgwmu%&j%ﬁh;hu‘
2+ Hllegas, i, Bey ope oite, pa 41s
8& Ofe ﬁw’agy B;; mm‘ Ve *" OPw Gih‘m XIXe
&, Netionml Bdusationnl Asseoiation, Department of Elementery School
M&s maamwwwammxm.mw¢
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improvenent of instruction in his school. Kybe,l Stesw,? and
Alberty ani Thiyer3 are stiong adwocates of this policys. The super-
visor's duty is to evoperste with the primeipal in effecting the
desired improvements. mm«: of mm mtter fislds or
tosshors most in nesd of improvemmt should rest primarily with the
principal sinos he is in a better pésition than the supervisar to
imow the status of the waricus teschérs snd departments. He has at
ssoured through his pesition ss principel, After the needed improve-
0ot has been desided upen, 3t ia thw funstion of the supervisar to
dsviss the most effsstive pr for bringing about the desired
prisoipal the spesial training of the superviscr to sssist him in
dischargiug his respoasibility for improved Instsustion, The
prinoipel should inform the supervisor regarding what he wanbs dons,
m&mémwmmmm&tauﬁmruaungu.

¥hile no factors inhsrent in the orgsnisstion itself cean insure
cooperative effort an the part of the sohocl persenmel, an orgsn-
ization whioh %ﬁw suthority and defines respomeibility provides

umm c‘,mﬁm;’-ﬁa
, @ ;_@ﬂa of the Elmm Sehoel, Houghtom
mmsa. 1629, pe

« Alberty, Hs a,.m Thayer, Ve Tes Ops 0itss po 436a




with the prineiples of supervision on which Wis study S baseds
m dutasl, orestive in Lte provisim fer freviom, and aseperetive in
presies. Ths presecss of thess feters remilts in sa effective

1s Toid. pe 453,



CHAPTER THRER

The Teohniques of Supervisiom



PLANNIEG THE SUPERVIGORY PROGRAM

The inmplicstions of phileosephy for supervisory techmiques sre
indicated in the technigque of planmning the superviscry program.
This teohnique involves the synthesls of numercus and wrisd facts
related to sapsrvision and & conafderation of the emditions under
whioh supervision opsrates. It necemsitabes & oritioal ewaluwation
of different types of supervisory plans and the formulation of a

.ﬁs swaluation of difforent types of plans includes sn examinw
ation of the four most commonly uesd typss which are as followss

i+ Plans orgsaised around subjecta, This type provides for
emphasis upon one subject this year (Reading, for szsmple) with the
expectation of emphasising W or some cther subjeot next
yeour,. The purpose of this technigus is o improve the teeching
within the limits of a single subject. The weaknesses inherent in
this type plan are

&e The smphauis 1is upon the tescher snd the method she uses
rather than upon the pupils.

be Only one subjeot st & time 1s smphasized. Seversl yoars
are required for the suporvisary program Lo reach the entire
surriculun,.

8+ The inter-relatiocnships between wubjests do not recsive
sdequate emphasis. The ides that resding as reading is virtusus

in itself often cobsocures the true purpose of lesrning to rend.



44 There is & tendensy Gto determine progress in terms of skills
asguired without proper regard for attitudes, apprecistions, and

2, Plans organized around fields. Subject matter flelds suoh
as langunge Arts, Sooliel Studles, snd Science provide s wider scops
than sy one subjeot, For this ressen s plan organised in teyms of
n f1eld s superior o ons organized sround a sudjoots Ths posaible
weaknesses are the same as in the first plan, but exiet to a lesser
degren.

3, Plans organiged sround metheds. The moment & Dalton or
esther Plan appesars,susosssful thore is a rush ax the part of mny
saupervisors to install it. A plan of supervision far the purpose
of standardiszing methods of tesching is dangsrous Lif spplied %o &
school system for the following reasonss

os It 10 bused on the fulse sssuspbion that s “best method™ of

be I% exslts method a8 an end in iteels,

8e It defines sucosss In terms of the adoption of the plan, -
an fnsdequate sriterion for & supervisory progrsns

ds It disoourages initiative on the part of tesclers by
providing ready-amde patterms to follew.

. It smoournges en sutharitative type of supervision by

fo It gives teschers a false ocnoeption of what sonstitutes



such as ohild purpesing (See CHART IV), This bears the swns reladion
to the plan orgnised arcund & subjeet as the peyhologleal ergan-
iisaticn of subject matter bears to the legieal organisation of
subject matier. Thers sre sces dangers oconedted with the use of

& It is unususl snd consequently net yeadily mnderstecd by

be T8 doss not produce Fesults thet are immsdiately cbservatle.
Since the proosss of ohild Mmt 1 M, mpic or w—»
mmmuaﬁmmwmgkummy

mrqumagamwammmumswmu

@iﬁs&M:

s I% plases the pupll in the center of the supsrvissry program,
end Wﬂy m&; everything to pupils® sotivities, |

unmammummrmmnxm
her to evaluate teaching in terms of sll-arcund pupil development.

%mmermpm*xmﬁmumumwm
mu:mmm,mm*amwwm
heve done.

The sstablishment of prinoiples to govern plamaing is philo-
sophde in that suoh prinoiples constitube idesls to which he
practiosl details should confarn. The follmwing sre principles fer
the plamning of & supervisory programs

. The plan of the supervisory program should be appropriste
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(Pupils)
RATIONALIZED

DESIRY

Psychological Deavelopment

FEAR: — REWARD — INTEREST —

Lead teachers to experiment by permitting pupils %o
seleot interesting sctivities within limitations

laid doem by schoole Experdiment with pupil reports
and pupil svalustions to determine basis for freedum
and control in sshool work. Lead teachers to assist
pupils in finding stronger and more wortlsfiile pure
poses by revealing to them the seilation of the things
they do to the larger aims of education.

A L

Study pupils with the teasher to discover their
interests. Disouss these with teacher with the

view of making provisions for them in sohool work.
Consider with the teschsr the sdvisability of letting
pupils follow interests within limits of school
routine, Biscuss activity programs with teacher.

Lead teacher to sliminate temporarily the prsctioe

of grading papers -~ substituting comments writtsn
on margins appealing to pride of pupils in exoellence
of work they doe

Study with teachsr the attention of pupils to
discover the extent of thelir intsrest in their work.
Disouss with teacher the merits of pupil interest
and waste of opportanity involved in compulsione
Analyse pupilst' grades with teacher to determine if
pupiles are motivated by fear of fallure., Consider
with teacher the total dewelopmemt of puplls as
opposed to achievement in skills and memcrisation.
Disouss with tescher the effects of using threats

of failure to motivate study.

CHART IV, SUPERVISORY PLAN FOR IMPROVING CHILD PURPOSING



to the msoepted philosophy of edusation,

‘8¢ The plan should be in keeping with s sound comnveption of
the funotion of education in society. (Educatien is & social as
nnmmwmm m&asmﬁmacwm of the
mw;mﬁtamwwmmw'h%mht
the supervisor,)

ba The plan should champion s defansidle theory of sdusation.
(m@m resoaroh has made some sduoatiomal theoriss sbsolebs,
The thecry of sducaticn as “sdfustment® is growing in sigaificsnoe.})

os Th® functiom of supervision in education should be
adsquately revealed in the plan. (Supsrvision should be cancefiwved
as edusational lesdership.)

2. The plan of the supervisery program should be appropriate
to the practisal situation in which it is to fumotion by taking
the lcesl status quo as its starting points A susosssful super-
visory program must begin with toschers where they are,® In addition,
the sininistrative organisation of the sohool system and the needs
#mﬁhmﬁm&h'ab@«éhumm

amatmumwmpmwmmmmm

4+ The supervisor should ensourage teachers and sdninistrators
%o participate in the planning to the exbent that their eonmtribdutims

1. Cfe Horrison, Henry C., Basic Principles in Education, Houghtom
MWeeiin, 1934, $h, X,
£+ Eational Eduwoation Asscoiation, Department of Supervisors and
Pirectors of Instruction, First Yeerbook, ope oit., p. 262,




e The plan should de flexible to permit sdaptaticas to ohanging
omditl ons, |
_yha:r)wmlﬁ'm*ammhns:&m&mﬁmA%npm
of progressive steps for growth ovwer a period of years.

7« The plon should provide & number of simple and definitely
related steges of growth tirough which teachers are likely to grow
ztwrmmmg ummxsmuumzmwm
#imlthdem

mwﬁt»uﬂﬁuinmaﬂuwrﬂmmmm
'i&mﬁammwn@aﬂéhmmuaﬁw&t
of astivitiss is sppropriste:

I. As\ivitiss related o adninistratien.

1+ Conferring with the mr&nm of M: coneernings
b Fheses of instrustion im which supervisory emphasis
2. Informing teachers of supervisory pelicies fer the year.
IT. Activitiss relsted %o instructional mtters..
Muwmimwhcwaﬁm»



£, Setting wp staps of dowelopment in non-instrucsticnal
I1I. Activities related to methods of approashing teasherse
1. Addressing beschers as & groups
3. Working through principsls or supe
IV Astivities related to maberialss
1e Preparing materisls for distribotion or exhiditiom,
supervisery program.




THE SCINNTIFIC METHOD

The solemtific method includes the most dependable techniques
the supervisor has at his dispoml, and illustrates tiw implications
of ssience for the techniques of supervision, The use of the
solentific method has alresdy had & marked influence an educstiom,l
althongh same attenpte by supervisors to objeotify sducational
whole spplisation of sciemes o sducation $o be regarded with dise
favor,® This Lis trmosable to & lask of understanding of the limita~
tions of the scientifio msthod, or $o an Inadeguate coweptiom of
the method 1tself, or both.,S The cbjestive rating of teschers $a
an exmmple. Kyte's study® indiesates the oocufusion that exists among
those who are abtemphing to rate teachers objectively, snd lead
Mm‘um&hmmmmﬁ#mmummu
the supsrvisor.d Objestive mdasurements for these and other phases
of supervision have not yet been devised, but it 1s likely that the
ruhnn will Wing signifioant developments in this field.

The development of soientifis techniques for ths measuremsut of

3+ National Bdueation Assoeiation, Department of Supervisors and
Directors of Instrustion, Seventh Yearbook, ops 0ilts,; Pe ls

8. Bational Bducation Asscolation, Departmsnt of Supervisors and
Direotors of Instrustion, First Yearbeok, op. cit., pe 210,

8¢ Sulliwn, J. W, Nuy 0pe 036e, po 44,

d4s Eyte, G, Cay ope 018, pe 161,

8+ Moad, A. R., Supervised Student Tesmching, Johnscm, 1930, pe Bhe




intelligsnce and the measurement of ekills and abilities has showm
- that this much ebjestification is Mnly mﬁﬁt. but i
desirable and mm to an. m»ﬁw prw of Wm:im.
mmwumwmnmimmmawmm
' W&WM“WMM&MMW
the results. The infomaation gained should be sdded to the inventory
of the pupil¥s totel personality rather than form the basis for an
adeind strative policy. For esmnple, sxperisnce doss mot show that
the use of intelligence tests as s basis for grouping pupils is wise,
since grouping according to intelligsnes does not sliminate other
oqually signifiset difrerences.] However, chiestive data provided
by intelligence tests constituties a waluable comtribution %o tiw
wealth of infermstion on the individual ohild that the superviser
mﬁmmummnﬁym Hethods for measuring abilitiss
ﬁt&mmmwmmmaﬁm meomnr
this type of measuremsnt are %o indicate better methods of stulying
and tesching bys

« Indionting where conventrated or sdditional effort is nsededs

2, Inticsting special aptitudes.

3. Indfoating whan to mdertake higher levels of scoomplishment.

4+ Helping the lsarner declds upca the aspeots of the werk whish

1. Prvnuy, 8. L.,
Pu .




The use of the solentifis method as & supervisory tecimique
presupposes a seientifio attitude on the part of the supervisor.
progress in supsrvision.d 2 mm-m who hes soquired ths scisntific
attitude |

beliswes in universal cause snd effect reiations,

posssases & ssnsitiwe ouwriosity oonvcerning resaons
for phoncssna or the consequenses of certain
m

Mm«mmmfwaa

tosting datm '
. suspending judgement
uwww&mbﬁw

expression of the selentific sttitude. The specific charecteristics

Sunspended |
Consern with all Mm‘um
Sensitivenses to problems
W%Mmaﬁhﬂ%%m

' mwfarmm imlmiva mmﬁm’

mm sclenaes oonsistently employ the seisntific wmethod to
objeotify, analyss, and classify facks. In addition, sclentists
reflect on these Iuots, since without the stimulatieon of vision snd

35; Eatioml mam:mwwwmu
mwmm«». mmw mﬁm.p‘ 22,

127 Pe
&. National Mm Mmkﬁaa, Department of Sztpurdm and
Dimtmefhsmm Seventh Yearbock, ops 0itey Pe S



%o their work.l Speculstiom concerning problems lying ou the froutisrs
of the soisuces ‘is 1ot reserved for the philosapher slens, but is alse
wm@wmmm-es. Sush speculation is essential o the
*rumatmmuemwmwmmm
He tests his “visio of the sducetional realitiss”S tirvugh research.
of sducation, since the purpuse of ressarsh is to find out rather
supervisor's spplisation of research to the problem of instructionsl
1. The superviser disesvers existing dsfwsts in instructiom.
‘8. The supervisor finds, aither in kis own schoel aystem of
slsswhere, improved mithods for sorrecting thess defects, If
he believes will be effective,
3, The superviscr formulates a tentative plam for experimenting
with S improved msthods,
4.mmmmmmpmmummam
conditions.

14 Witehoad, Ao x..
im. PPe M ' '

2, Fatimsl Edueation Asseoiation, w of Supervisors and
Directors of Inmm. First Yoarbook, aope olt., p. 289,

8. WQ Pe i5%.




B The supervisor upwnim(w msasures, if possible) the

6, The supervisar fommlates bentative cbjsstives and stantards.

Te m:nmw formmlates a plan for mmma the
visor is sotusted by vision rether then ihe amalysis snd olassifi-
oation of factse The implications of sofenos v supervisary Seoh~
18 Just as fxportant as sclenos as shiectivity. Both deal with the

1e MaGlania, W. C., "A Study of Supervision," School and Society,
581546, October 21, 1985, =




PROVIDING POR INDIVIDUALITY

Sinoe orestive activitics are personal in mature, the impli~
oations of oresativensas for supervisory teshaidues smphasize the
importance of providing for individuslitys Applied primeiples
ammwawwwm Jn the present
individualisn may tales Crestive supervision, by placing s walus
upen individuslity, csn prevent s standardisstion (resulting frem
collestivisa) pirich jeepardiszes progress. The osse for individuality
iz well stated in the Tollowing:

4 progressive society sounts individual wariations

&8 presious sinss 1t finds in them the mesnns of its

own grawtinl -
cnmﬁmws.nmmmmw individusl differences in
differences through ersstive supervisory activities, The mr-»
vigorts firet conoern 1is to make sure that the expressioms of the
orestive individual are directed toward goals that are edusstiomally
sound, The superviser, in studying the teschars with whos he works,
should not be content with mn smalysis of teaohing methods and &
reoord of prefesalone]l treining. 3Sinos the eroative sot inveiwes
facters definitely persamal, the supervisar mmst consider the




“whale teacher,” Just as ihe teacher is sxpeoted to comsider the
%wnole ohild."} “Ho supervisor who doss not talke acocunt of the
wagarics of human nature ¢an possibly promote oreative temching  e»"%
.m@wﬁmmm-swmaw. Bowsver,
Asnbions.d

teristics of teachers is inoreassd by the fallure of teashers' cclleges
to adegately provides for individval differences. Rugg's study of
tenchers' solleges indicatos Shat in ths past this has DeSB R
negiected fastar in the administretion of teacher training courses,
MMW”M%M&%ammmi
chavacter, sesdanie training, snd healths$ It is essentiel for the

1y Gfs Anwrican Historioal MMMMmWMhI
Stadten, Comdlusions and Beccmmsndations, msm,m&,y. .
2. Naticnal Bouention Asscoiation, & of isors sod
mmwmmmmmmrm@.@hwhman

l.naﬁm Samﬂmumh% meﬂmm
Diveotors of Instrustion, Fifth Yearboek, loo. olis.

4o Rugiz, Bo Uny W muw* Composite View," School life,
lal"ﬁg m‘ .

5. mn, Ma s,, A. Comperat Studv of Entrence teo Tescher




superviser to study the individusl differences of teschers, pare
ttoularly those related to porsemality, in order to bulld the steps
of progress in professliomal M for eash tescher. Lewis would = .
growth, but in srder to mals her happier.) This appesrs yadieal in
that appiness will becoms & major objsotive of sducnbim,®

The growing resongition #f ths importance of individual and
persenal factors males the implicsticns of creativensss pesuliarly
significant for the superviser. One of the first steps in tho tesh-
nique of providing for individuslity is sn snalysis of the oreative
st to dotermine the fmators whioh mderlie it. Eleven factors
requisite to the oreative act have been set up by the Depsrtmsnt: of
ments in payehology mey neoossibate minar revisicns in the 1ist,
goneral sgreement an the meaning of “orostiveness™ Justifies theilr
wooeptenes at the present time.® The supervisor oan do mish tewmrd
pramoting crestivensss by providing oomditicms faversble o the

hm,s.ﬁﬂﬁ' dmmwjm,
1928, p. 160, o
‘um‘aoh;Mﬁt#’%% ;

3+ Hational Bdusation Assscaiation, Departwnt of Wﬁm nﬂ
Directors of Inetraction, mm ep.’ait.g PPe IM&;

4o Gf. Hoarns, E‘agbt, eative : : :

3. xoap m SO X

&t%ﬁmmmmdmm% First!m%onk,eg.
oites ps 266,



porformanoe of oreative ssts. The spplication of general supervisory
provedures to sach of the faotors requisite to ths creative ast is
presenited In CRART V.

One of the most diffieult problems fecing the superviser in &
supervisory program that provides for individuality bthi,miﬁm
of results. Presdon to grow through crsative sotivities results in
diffm'mtumwmwmmmﬁﬁmmh_mm
of the sxisting techniques for objective measurement sre neosssery
for the determination of growth through oreative setivity. Atbtempls
to disoover nsw tschmigues are boeaning more significent as the
sanception of education as & creative snd individual process beccmes
more universslel Collings' oriteria for evalusting growth ere
ospedially wiwable, They are:s

le Activiwy

2. Goml

5e Drive

4. Susceuss

5. “Leading on"®
The first expleins how growth tales places. The secoand involves the
"reoadiness” and the operation of all tmmer rescurees. The fourth
means suocess in atiaining the goal desired. The fifth refers to
the origin of a new sotivity. Professional literature dess not

provids & more objestive basis for evaluating growth through oreatiwe

1. Cfs Wrightstone, J, W,, Aps
Publie Sehocela, Buremu of F

University, 1§&. i, - o

2. Collings, Ellsworth, An Experiment with s Projeet Currioulum,
Msomillan, 1928, oo




PACTORS WHICH UNDERLIE
THE CREATIVE ACT

| HOW THE SUPEEVISOR MAY
PROVIDE THESE PACTCRS

1. The oreative sot is usually
stimlation.

2. The creative aot ia usunlly
initiated by the creaters

3. In the proosss of unfolding

ard developing the orestive aot,
the control mast be hwid by the
ereators :

4+ The creative sot appesrs in
‘individunls who are ssansitive to
idens,

5. A ocreative act is the product
of an organism under relaxed
oontrole

6s The ereative act has a meaning.
ful gonle

7« The individual must soquire a
habit of expressing himself in
oreative sots.

Provide ocutside stimuletion
through intervisitation,
df sousslion, suggestion.

Provide freedom; avoid diotation
and authority; make teschers
oonssions that control is theirs.

Provide & wealth of new ideas and
snooursge an awarensss tommrd
then conducive to sensitivity.

fear; provide,conditions favor-
able to happiness.

Provids worthy geals for all
offort. .

| Ensourage continucus orestive
.ﬂiﬁt’b

8« The oreative ao* iz aeoamid Provide opportunlity fer the

by an emotiomal snd intellestual
satisfaction in the light of
peycshologioal standards set up
by the srestor.

expression of this satisfaction,

CHART V: FACTCRS REQUISITE 70 THE CREATIVE ACT AND HOW THE
SUPERVISOR MAY PROVIDE THEM.
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P The Individunl muet have a
knowledge of tecimiques.

habit of persistence.

mmmmm
Itﬁ%f&ﬂﬂtﬁ

and iwtahuum—
W&Mm

Provide censtant stimulation and

Provide sseistance in dewelorment
of oriteria and techniques fer
mam '

S,




sotivilys It includes the proosss that goes o within the
individusl as well as the individml's patterns of bebavier. It is
in keeping with the conception of edusxtion as & process rather then
a produst, The feot that {4t is not guantitative, that it is nob
mathematioally scourate, doss nob condemn 18. Appratesl is just as
; {Supeyvisors). « sused to think less of the guentitative
messurweent of results of the sdusaticwml program and

more of eveluation in terme of what the program Ppreposss
%0 do for the individunl ohild,d




VISITING CLASSROOMS

Visiting classrooms is the supervisor's most important sstivity
of supervision. When the supsrvisor visits e classroom, the oo
operative nstaore of supervision should be sppsrent in his behavier,
He should not have ths alr of sssuning sommand of & room when he
mn.mmammmmmmmmmmx
professianal basis, The teachey should always be the eenter of
authority in ber room and should not feel that she is relingoishing
it when the supervisor makes a visit, 7The question of whether the
teachsr or the supervisor should deminate the situntion need not
arise, sinoe dosinetion is out of placs in cvoperative supervision.

The elassroom 3s & place where puplls and tescher live togotdey
during certain hours of the day sod share experiences that are
waluable and interssting te them. Mﬂw‘m,mmﬂ
of thess experisnces shewld be guided Dy the temcher with the sssiwb-
anoe of mmm. In seledting activities in whioh to engage
while in & classroam, the superviscr sheuld be guided by the type of
mihméaﬁng. Be should WMH“WMQM
'mmmmﬂm&hﬂmmwt@. a‘umﬁmw
with pupile should be such Shat thoy regard him as a visiting toacher.
m; Wn mm» nd Mﬂ when ﬁaﬁt&ag ohmm not
mlymmtthmganuwtvsm:stbmmmwmk



doing, but is the LEst method of finding ewt the rewults the teacher
iz seouring in terms of pupil development. The beet way for the
supervisor to ewalunte the toncher's wirk is to cbesrve the work of

In order that the superviser may properly swalusts the work
The nature of the outline depends upam the type of tesching being
done. The Wwaditiomal “check 1ist” snd "odasrvation ehart" ave
aseful only in situstiens in which the instrustion is formal. Sush
forms btristle with the terms, “lesson,”"assignment,” ‘mimm,"
mmmmu.muwnumm&m
formalized olassroon, are not in keeping with the inforwed '
sativity program. Wmhmmmxmmm
'ummmwmk‘mmsrmmwmt
Aotivity prograne infiuence the techniques of the superviser no lese
then those of the Seschew.

The most significunt characteristic of superviscry tschnigues
fs that in the former the supervisor is conosyned with the oambimcus
prooass of growth withia the individusl pupil, while in the labter the
supervisor is chisfiy interested in the prodwsd. In sn sotivity program,
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mmrﬁmmwmmmmmumu
ma&mwmsm m:smmmb
question $s: Has he pupil ooms up %0 & pressted) and fimed
level of sohievement? It is & matter of the process versus the
prograns in terms of the sn-going prooess within the individusl,
CHARY VI presents an effective outlines® The 1%st could be lengthe
plwmed o smphasise. The cocperative mature of this supervision
1s shewn by the oentering of attontion upen ‘She pupils rather than
the tescher In the belisf that both supsrviscr snd teasher are
mﬁumwmmwwwﬁ;mm
supervision at 158 beats k

" an important part of the tevhnique of visiting classroms is
the individual or group cmmfervncs at which supervisor snd Seschors
" diseuss problems relsted to instwostion. “Visitatiom nob followsd

by % conference ... sontribtutes but little to the improvement of

' 3s Indebtedness to Oarrison is scknowledged for soms of the wording
in the first cclumne Cfy Garrisen, N Lo, ope oita, pe Z1R,
2. Douglsas, He Ry, and Bourdman, C, e, 0Py 68a, Ds 171,
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the supervisor to asks supervision reslly cooperstiw, It is often
aninteined that all persenal fsetors should be sxeluded during the
cenferews sud that the superyisar shonld make every afitempt to
whole stmosphere of the emference fren beginning to end. 7This &s
not cnly impossible Sn prectiss, buiundesirabls as & supsrvisory
precsdure. Supsrvision i not s solenss, but aun sri, Solimmos may
the artist supsrvisor will be mperier to the selentific supsrvieor

zmi;;mmnmwﬁmmmmw

coneerned with haeen relatienaltips it st be

meé |
affort without demination or diobation by e superviser, Soamw

1. MeGlanis, We e, "A Study of Supsrvisien,” Sshoel wnd Soolety,
£+ Hillegan, s Buy opw oASuy Pe 1914




‘1e The setting of & tiae and place for the sunference should
wmawm«mwﬁmum

S.thmaum”tazwmsﬂrﬂk
slose the canferencs) are the sult of sfferts to oL etifly supere
to discuss profeesion] mbters on sn Gunl fosting, no rules are
MMMMKM

mmmmmwwm
ﬂlmtuﬁﬁfmam mmmm“
cmmmnusmgucmmmﬁ The
mmmwmmwmmw
easler, mmmmmmgmmu
WMMWWWW
wummmawmﬁm
wmmmmwmmamﬁu’m&m
lsede the superviser divestly fado diebatorship. Authoritative
e

le Albarty, e Bep end Thager, Ve To, op. ., po S
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methods are not canducive ¢o the Sype of porsomal relationships
sssential to professional coopereation. Just as perscorlity is
agresd to have s streng physiologioal dasis, leadership has & stroug
basis in porsenslity. As en sdusatiomal leader, the superviser
of pupils,l In modern school plants the provision of coaforence
rooss is sn indicatiom of the growing importence of the eonference
nnwmw.wmmwtuw
application of cooperstive prineiples,
individual omnference.? The chief sdvantmges of the group oen-

1« Economy of time and effort on the part of Stemchers sad
superviscrs 1s effectad.

2. A wide veriefy of opinions snd polnts of view is trought
€0 Dear upon the matters discussed,

Be Professional interest of supervisors sud teackers is

1+ Burton, W. H., Supervis | ; o
W%Mfﬁ' ~
m,&zﬂmwe*wnmaﬁ‘mm



Careful preparations should be smde belfore & group conferense
in order that time will not be wasted and in ovder that the prodlems
to bs discusesd are clearly defined. The supervisor should lwep
all pressnt to participate. It is neither desivabls nor nesesasary
that the supervisor sot as olmirman of the discussicnssl The
confeyense should be sc well plaamed thet he has mowely to cbaerve
the progress of the disoussion, 1&:&5&&1@&&3@%%
mtter under discussion. 41l pressnt should be sncouragsd %o
M«M&em@mmmumw
to the supervisor as the progress of the strongest.®
dirforences should be settled by discussion or experiment, never by
dotmte, regulation, suthority or legislation, Oroup comferemovs
provide opportunitiss for sebtling disputes by discussion.

le Ibi4, pe 210, »
2. Bationsl Bdueation Assceiation, Department of Superviscors sad



| SUMMARY OF CONCLUSIONS

' The purpose of this stuly hms deen to determine the Smplications
of five principles of supervision for $hw funetiom, W&,
and techniques of & supervisory progrem, 'Definfte implicsticne have

It fs the funebtion of supervision to contimslly re-erisntate
foself in the light of the relation of educsdicn to scolsty, This
cbligation is sxtended to the probleas and guna@mwimu
$n order thet major sccisl issuss mey be vaderatond. Upon these
relstionships supervision shonld develop s type of erganisation
sppropriats to the unigue funotions and alins of supervision. Form
should be subordisats to funotion to the same dogres thet the
technionl details of suporvision should be subordinate to the larger
stns ‘snd ideals supervision would sshiowe. Supervisios is philesophis
in its consideration of the inter-relaticm~ships of sccliety, edwation,
and supervision with the view of sstablishing higher standards of

The supervisor should apply the scientific method whenever
possible, Seisnws should perfect the details within the supervisory
ergenisation to the mud that ites functicsw bo mede mere efficient,
mmp‘rﬂm should use and W-W.taﬂu sxporimental
mothods end otler forms of research. Through an undeystending of the
Imitations and the possibilities of solence in edusaticn, the



the guildanos of the learning prospss more sffestive.

A suporvisory program should recognise the oreative potentiali-
development, Individuality should not be saorificed to a standard-
1sed poliey of conformity. Sines individual yariations ere of
value to society, the superviser m&lﬂmmmmw“
for thely expression, This maices traditional methods of measurement
inadequate and necessitetss a new and different type of evelustion,
The davelcpment of standards of growth in terms of self-realisstion
through ereative scotivity is the pwculiar M@ of the supervisor.
Upon him rests the obligation %o perfect techmiques for making
suoh omluations.

Prinoiples of copperetion sre extensicns of demcorstic theory
and have MI.Mm for supervision in the obligation of super-
visian to put ids wm«m pracstice, Sinoe sducation has its
orismtation in the ideals of demcorsoy, mm@ should also be
damceratis. This 1a expressed through cocperstien by merging tesche
ing end supervision into a mutusl effort toward & cammon snde The
supervisor's persasl conbtmot with individuals and groups provides
wpususl opportunity for cooperative aotivities.

Effectivensas is found to bde & result rather than a prineiple.
The implicstions of ghumm, soience, crestivensss, and so-
operation require that supervision be idealistie, exporimental,
individual, and demoorstis. Supervisicn is mels effective by the
application of thess four primsiples, Effectivensss, sonselwed


mailto:ohXl@oM.oa

either in pragmatio or ideslistic terms, is achieved not ty the
application of a single principle, but through the applisation of
appropriately relsted principles.
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