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CHAPTER I
'THE PROBLEM AND DEPINITIONS OF TERMS USED

duction. The investigator has been interested for a period

of years in educational practices and principles for slow learners.
This interest was primerily fooused on administrationsl, guidance, and
instructional provisions made for sueh pupils. There was a particular
desire to find out what is boing done for the slow learner in the ac~
oredited public white secondery schools of Virginia. With this 4in mind,
this survey was underteken to discover the existing conditions during a
spooified pericd of time. This study is descriptive and statistical as
it attempts to disclose the number of accredited white pudblic socondary
schools making "planned” provisions for slow learners, how they are
doing it, and also the number of schools not making such provisions.

I. THE PROBLEM

The purpose of this study Le to survey

the educational conditions and provisions for slow learmers in the acered-
1ted white public secondary schools of Virginia with the following three-
fold approach:

1. To estsblish principles which represent desirable practices
for slow learners on the seconfary school levels

2. 7o discover administrational, guidance, and instructional

practices being followed in regerd to slow learners; and
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8. 7o identify those 9ra’cw~.eas which are the most effective and
‘puitable for a&@t&m m Vsz‘ginxaa

18, This study is concerned with edusational

'aonditﬁans and prwisiom for az.eaw learners in the acereﬁs.te& whita sat~
cn@ary gehools of ﬂm:asa daxins t,ne school year 19519534. Va’mior high
schools were eliminated from tm:a atudy !mavme in the atmct sense of
the word they were naither secondery nor elementary and thus fell 1n a
category of their own,

Theve is need to know existing conditions and proe

visions for dealing with ymb}.ems presented by slow leamers in order to
discover the steps nevessary to institute a sound progrem of instruction
for them in the state of Virginia. The State Department of Education in
‘mm has expressed a desire for a copy of the findinge of this g@a&y
in order kth.@ gtate officials may koow more of the existing conditions
and to project pians for the improvement of the education of slow loarners
on a state level.

Tho findings of such a study may make possibdle a practical approach
to ‘the educational advancement of slow learners on the secondary level
in the stateé of Virginia,

Sources of data. Baskground informastion regarding the work done
with slow learners in other loealities, states, and on & nakional seale
wase obtained from & survey of books, dulletins, pamphlets, periodicals,
and theses, These data wore used in developing a sot of suggeeted



Practices 0 be used in dotermining the practices in Virginia which
would be tho most offective and suitable for adoption in Virginia.

1& mez w' socure %nfamaﬁm on eurrent practises of adueaticn
with rafame m zszmv leamm in Vtrg%nia, !}m matmments ﬁem sonw -
wmm. mw m ﬁmﬁmﬁs wore a prelim&aaw wem carﬂ ques%&amaim
and & mora emmmaﬁw quaﬁiaaﬁaira and cheeck 1&&:. ‘i‘he :ta%ea.* wae
sent out after remta wam meeim& fm &ha m&im&am ﬁng&&rm
e The tirst sﬁezr in the undertaking of %MS &%udy . waa»

%0 rsﬁ.ew iaha nte‘mtm for ﬁhe ywasa of establ&a&ing gertain pﬁn«-
a&glas anf& m@ﬁi@es with wramae %o the education of alw loarners.
v?he development of %Im instruments wag centered around these prinoiples
ema practicos whioh aﬁa&pté& w@h&r&t&eﬁ in the ﬁwmw of slow learners
had found most prectical, The instruments were &wgigpea in order to
| ﬁa&amixm what ?xrgiaia schools W&M in the way of va&u@a&iaaai Pro=
grams and provisions for aiww loarners, and to diseover how such programs
and provisions m»:b$§ng, garvied out, #e will be indicated in Chapters
" IIT and IV and in the instruments included in Ghe Appesilx, four general
,_e{fajraaawadmxaiaﬁratmn; ‘guidance, instruotion, and facts of miscellaneous
Hmtmmvmfe the categories chosen for the intlusion in the fnstruments.
Officials of the State Department of Liusation were interviewed rogarding
‘factors to be included in the two lustruments, -

The two: instruments used to obtain isformation from ths schools

soncerning their educationsl program and the practices designed for the



teaching of slow learners weros {1} a preliminary double post card
survey moking for a brief description of school conditions and: existing
provisions, and (2} s norve comprehonsive quosticnnaive eupplementing and
supporting the etatistical gquestions as to the school program in general
-and specifically aa to eny provisions made for alow learners.

The information eought on the preliminery inquizy wes: (1) uhsther
op not the school was naking "planned™ provisions for. simﬂiemér:é; {2}
“4f the school 444 not make “planned" m’.‘oﬁa'xéne for slow learners. wag
-this due to: {a) lack of space in school plent, (b} laok of qualified
personnel, (o) lack of @fﬁaﬁaﬁ- number of teaahex;s,‘ or {4} lack of |
-available time in elass saheﬂexe. The respondent wes also asked to stete
‘eny othey reasons which m&&l,at impossible for his school to make "planned”
provistons for slow Mam'ér&s The following additional information was
asked for: (a) grades included in the school, {b) nunber of students by
‘sex enrolled in the sa:ma‘i, end {¢) the number of teschers employed by
‘the sehool. The sﬁatisﬁimi information resulting from this preliminary
Anquiry helped pave the way for the more conmprehensive fom to follow,

The quostionnaire and check list was constructed in. order to find
more detailed informetion about. the educational program and certain
‘conditions about slow learnera. The miscellaneous information included:
(1) the number of slow learaers, (2} 4istribution of slow lesrners by
6%, {3) class lovation of most slow learnors, {4) means used for the .
fdentification of slow learners, {(5) cecupations of fathers of slow -

learnors, (6} dropout and graduation information about slow learners,



{7) type of community, end {8) infomation as to the consolidation
status of the sehools, The items on the instruments regarding the
sducational provisions for slow learmers were construsted in order to
maite it possible to detemmine 1f existing conditious were mseting the -
needs of slow learners.

The second step in the investigation was to obtain a list of names
and addrosses of oxisting accredited white secondary schools in Virginia
for directing the mall 1;;;@#1;:‘&6&» This list was scoured fyom the.
"Haucational Dizectory for the School Year 1951e52%, prepared by the State
‘Boaxd of Education of the Gommonwealth of Virginie in Richmond. Sup~
plementing this list wajrégé{;{‘ﬁex printed materials prepared by the State
‘Department and interviews with State Department of Education officialss
The accredited schoole were grouped in three ﬂeaﬁégerﬁas:

{1) Acoreditod schools which meet mil the acoreditisg stamdards,

{2) Qualified schools which meet all the accrediting standards,

_but are making application for sceéreditation for the first
time. These schools are reguired to serve a probationary

poriod of one year before deing placed on the fully aceredited
list,

{3) Certified schools which meet all the accrediting standards
oxcept some one standerd over which there is no control.
'm:va wore rmm to be thme !mnéraﬁ and twenty-nine acarea;wa& schoola.
‘1o qualified schools, and thirty-one certitied ee!wo&s 1:: Virginia.
This made a ﬁqtsal of three hundred and sixty pudblicly aupported white

secondary schools to which mmixma would ba directed.

1 -Commonweslth of Virginia State Board of Eduoation, "Edueatsimml
Direotory School Year 1961-52." Riochmond, Virmaim November, 1951, p. 39
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The third step in the development of the investigation was to tab-
ulate data obtained from the instruments and to make interpretations from
" t!:e statistical infommetion obtained thereby presenting a pleture of

- existing conditions m;ﬁ program offerings in Virginia's acoredited

publie white secondary schools. Special attention was placed on those
provisions made for slow learners in the educational program of these schools.

The fourth end last step was to generalize, sumnmerize, and suggest
poseible recommendations for the teaching program for alow learners in
light of the £indings supported by the principles and specifications. The
three areas of the secondary sehool progran on which attention wes fooused
were: administration, guidence, end instruction with an investigetion of
‘the epparent strengths and weakneeses of each.

I, DEFINITIONS OF TERMS

Slow Learner. A person whoss Intelligence Quotient is within g
yangs of saven’éya—f;&#a and ninety, or a person one Or twWo yoars behind bis
group in school progross in relation to his ohronologieal age.
rded Child. A ohild who is below the normal mental ability for

his sotusl chronologieanl age.
Remedial Instruotion. Special instruetion almed at overcoming any
partioular defiofensy of a pupil not due to inferior gemersl ability.
Spesial Class. The provision made by placing slow learners in
spevial classes and grouping them homogonecusly according to ability or

intelligence.



This study is composed of five chapters and an eppendix, The
following information has been set forth in the firet chepters the
statement of the puppese, the seope and limitations of the problem, the
L significance of the problem, tha gources of data, the procedurs, and
| &eﬁmﬁim of terms nsed, The second shaptor presents the survey of

literature end the valldetion of the prindiples and specificationsfor
use in the construction of the instruments. The third chapter pv;aeu%
& statistiosl treatment of existing comdi%ions snd facts shout the
status of slow leamnors in general. The fourth chapter adds more des~
eriptive findings econcerning ti.x,a nature of programs found for almu
learners epd special administyationsl, Msiaﬁqa,, and instructitnal sere
vices provided for ﬁham,w The rifth and last ohaptor presents the
summary, conclusions, end suggested recommendmtions supported by the
principles end the findings. The Appendix contains among other things
a ¢opy of the instruments, the cover letters, followsup iaqgﬁrias, and
“eorrospondence pertaining to the implementation of the stuly.



CHAPTER II

The survey of the literature referred to in valideting the
principles in this study included books, bulletins, pamphlets, periodi~
cals, and theses and reports of individuals end groups associated with
administrative, guidande, and instructional services and prastices for
sigw learners or mentally retaxded children, Use was made of resources
of the two libraries of the College of William and Mary-~the main library
and the Bdusation Department Library imeluding the State Depository;
material resources of varicus professors asgocisted with the College of
‘Williem and Mery; material resourges of the Division of Special Bdueation
‘of the State Department in Richmond; materisl resources from the Cone-
gressional Library in Washington; materiel resources from the United
States Office of Education in Vashington; gnd? theses from George Peabody
University, Northwestern University, and the University of Chicago.
Baterial from all these sources was usged in arriving et and valideting
the prineiples,

In some cases one suitable quotation was given to substantiate
the point or primeiple mentioned; bubt this does not mean the quotation
was the only source or rocord of such fact, While these wiaeiylw wore
set up on a basis of freguency of mention by suthors, the :aubaﬁaatfiat&m

‘presented by guotation is mevely a sempling of their statements.
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The presentation and validation of the principles to be used in
this study heave boen presented in the following mamners
1. A Genorsl Principle stated in concise fomn,
2. Roadings vhich related to the General Frinciple were Teviewed
in relatively great detail.
8. A 1list of specifications related to the General Principle:

evolved out of the litersture reviewed.
GENERAL PRINCIFLE NUMBER ONE

The instructional servides of the school chould bs et up so as to
meet the diversified needs and interests of pupils in the following -
areas of child growth--mental, physicel, ems;e’mz; anid soeial.

- The resdings show

that outlets for the c¢hild's development are of vital impertasce in

furthering education and learning. Social and physicsl development of

the child were just as important coneiderations as that of mental -development.
Ingram mekes thig concept clear by stating:

- © . &n yespeot to physical development the mentally retarded come
vew naax te thoe normal group. Their accompiishments in all physical
aotivities approsch vlosely the accamplishments of the noymel ehild.
Provisions, therefore, for the development of a healthy physique and
healthful living hebits including satisfactory outlets for physical

enorgy comprise an important phase in thelr educaticn.

The mentally retarded child is inevitebly hoving, as he grows clder,
many of the experiences of normal children of his own eges With ad-
oleseent maturity, for exsmple, comes the &wemmm of strong e
emotional tendencies, interests in vooations, in the home, in friend-
ships, in the other sox, and a strong desirs to he like others. As a
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rosult of physical development and maturity, there is a maturity of
gocial interests, a fact which has important dearing on his edusation.
It means that throughout the school life of the child learning site

uations must begsaite& to his physiologloal and docial age as well as

his memai agos
writers m the field also consider -

is immrbwh for tha ‘material 1earned to be praﬁiaa; it fer the mmt

needs as well as the future needs of the slow learner. If something is

practical, it _k_as use and is capable of being experienced by the child.
Allen supporte this point of view by stating:

All work needs to be as practical as possidle and should have a
relationship to the child's daily living experienges. It should be
simples It may be better for teachers who feel insecure in the
@ifferentness of an aotivity type program $0 “move out? gradualiyess.

Ingranm states in support of this proposal that:

The sehool 1if'e of tho mentally rotarded child must be go planned
as to include experiences thet stimilate and pussess the means of
satisfying worth-while present naeds, and that also stimulate progress
toward ultimate goals of his cducetion. .

Every educative exporience should be messured by the t‘bllowiag
aﬂteﬁa:

N 1. Doss it promote hea;lth, ‘both mental and’ ;}hysxcal?

2+ Does it promote practical epplication of the tool Lsubjacﬁe?

3, Does it promote bottor home membership? “

4. Does it promote better group and comminity liviag?

5, Does it promote bettor use of leisure time?

6+ Does it promote ﬁeairab;w working hebits and attitudes? .

Any oxperience that promises the advencement of one or more of
these needs while it creates and sgbisfies tho pupil's immediate
needs may be considered a wamhdw}me one to develops

Ade fndicates h;a agxeemantr by staf;'ingz
Work with the child in selecting activities that appeal, that hold

t‘i'ankemmennmsans

3, Amy Allen, m Us Lcok: At Slawﬁzea‘bi‘

Qhio: State Department of Education, 1947) p. 24.
4+ Ingrem, Op. i to, Do 0
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their interest,’ am that have practical value for them, procesd from
and based upon each child's intorests. Montally retarded children are
interested in things and ean be led by ingenious teachers $o beo ine
terested in more and morve things.S

val of Wak. macaas and appmm& of woxk were

considered by the aut;hem.%ies ag assautial in momfatmg the instructional
program nf the ohild because he is a socia:: being and relies ‘heavily on
the reastion of other soedel beings, <he authorities believed the means
for gaining this m&tim are 13&1&9& $0 ﬁha‘b evazw effort made by the
ehild to e}ehiwa should Feceive some form of r‘a@mwim} on the part of

his toachers.
Ingrem supports this opinion by stating:

The element of success 18 also of grest importance in the education
of the slow-learning childs Child nature in genexral is socisl. It
rosponds to the presence of others; it is interested in the behavier
of other porsongj it tends to share its activities end to desire
approval. Al)l these impulses have too often beon frustrated in
the case of the slowslearning child, who, because of his inability
t0 competes with normel children and 0 meet normal standards both in
and out of school, has likely found few opportunities for sharing hias
experiences snd winning approval. He hes consequently an even grest-
er neéed than the noymal child for specially planned epportunities in
his gehool life for achieving some sooislly recognized euccess.

The element of spproval alsc has importance for the slow-learning
child, Since he is lese slert to his needs, he needs more positive
eneoursgenent o work toward gefinite goals thaen does the normel
¢hild, who mowe readily recognizes desirable gosals end @gezi:ev PUrpoOsss.
Expression of approval will give him this encouragement. :

Ade explains his view by stating:

5., Lester K, zm, Heoting the Naeas of the Mentally Retarded.
(Harrisburg, Pennsylvania State ﬁepmant ot ‘Instruction, 1938} p.

8, Ingrem, op. oits, p. 40.:
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¥obtivete each ¢hild by ummmng kis mtamsts and. aapihaiimng
on his particular vapacities and schievements. Keep in mind that what
may seem to be very slight improvement for some ¢hildren may eonstitute
a significant step forward for the mentally retavded child. Encourage
sach ¢hild to compete with himself, gottisg him to txy to du botter
each successive task thet he undertekes. Competition between indivie
dual pupils has limited, if not questionable, value. &’artwulariy is
this true if thelr capscfties and backgrounds are not comparable.
Critioize constructively and give praise wisely. Pupils readily de-
tect insocurity ond deeeit in simulated praise. They should leamn
oarly thet only their best efforts are acceptable, that slovenly work
will not be tolerated, that once a task {5 degun it mugt be satﬁs»
factorily completed before a new one may be attemptod.

_practical ert subjeets. One area of instructien

erience in th
‘whieh most authorities believe contributes to better and more constructive
‘development is that of the menual or practical srte. This is not because
slow-learners have greast skill 4n this partioular area, but because in'it
they come mearer %o approximating the normal ¢hild. The slow learner is
less tapable of grasping the abstract.
Garrison Bbates in defensé of thisy
‘They év not show a superlority in ma@hanmai or motor performance
but, on the other hand, on the average are slightly inferior in such
activities, They c¢an compete moys successfully in theso than in more
abatract and symbolic performances and in some cases may show proe
nounced abilities, Their characteristics are of such a naturc that

they almnlaabe directed through direct experience into aonera%a
activities.

Ade states the following about manual sctivitiess

A larger portion of the school day should be allotted to manual
a@‘uv@iea than to acadonic inatruction because:

’?! Ade, Op, ei"b&{ F.q 33 ‘
* Karl C. Garrigon, The Paychology of Exogptional Childven,
{New Ycrkz Bne Ronald Press Company, ' YN e
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{1) ‘i’he memauy mmea are. &at‘inita;w Mznmaﬁ m abilmy to
assmuame and use, to any grest extent, the content. of a "bookish!
sourse of study; es & rule, they bave deﬁnite&y demonstreted this
' inability while in the regular grades,

{2) The socisl end intellectual levels at whicm t:mr tmnm
" . requive oomparatively littie of the technicsal scademic aleille, -

{3) The mentally retarded move nearly approximate hommality in
their motor responses, and their future livelihood depends on the
development and exercise of these abilities.

" {4} Through manuval activities, the mentally rotapded w be helped
to scquire these mental. abilities that are fundamental to. a&a@uata
,‘ _fp&ﬁﬁc&zaaﬁim at thoir iﬁt&llaetna}. and socisl Ievﬂs.e

Ingran 1&:1&&. ga;:perbr%o this ammm by stating:.

The mentally vetarded child epproacies nearer the normal ohild in
sensory activity and. mm‘;br abiiity than in the more definitely in-
tellectual processes. He approximates sucoess at his chranologicals
age level most nearly in the processes which call for eys-hand cow
ordinations and for motor yesponse, He enjoys the m&p&aﬂm of
materials and the actual operations in the construetion of ‘any product.
He can genorally be taught to Be proficient in hand skills, Practicel
.arts and the. ”aa1n§ axparienms ahaum, therefore, play a major part

S.n his e&m&bimm
‘ k ‘ g, Sameﬁmas the

anthoxs tmi hmgeaaeu& @mﬁpﬂ.ng or matztating a exseeiai clasg imygm-» |
m-.tat.e te isheh saxwaz. simatiem. As an. aitemﬁm ahey reconmend an
mﬁmm ‘appma::h to the 19&1*1:133: a&%uauam Buch en approach is in-
awmmxmﬁ matm%mn withm the . regnlar elass by the. mpﬁvim of the
activity or e&per&anae un&t aﬁpmeh. ’ ,
i&az‘%ena alarifies this. p@int of vzaw by ata%msz
. With the inamsa in the size of the school, thers is e wnsaqnant'

increase in the number of ﬁ:&i’farent. grades which the toscher must
. handle.. But the pmﬁneiple m&m the same that the instructiocn of the

‘99‘. Ade, QL mﬂ, Pe 47
10, Ingrem, ope. cit., p. 34.
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montallysretarded child can bYe made an integrsl part of the class
progran if ‘the teacher conters activities about childrep and not about:
gudbjects, The %aaohmg unit® or factivity unit", which today is x
coming to the foreground and which might be wzzs&éawea a "project .
‘grown up®, offers exoollont opportunities for doing this very thinge..
The tescher who must handle all degrees of intelligence together,
perhaps ranging £rom 50 or B0 I.Qs to one of 120 or 130 I.Q., will
£ind in the soctivity unit, centoring asbout ohe large thems, one of
the best means for integvating the class group, correlating various
anb;aai: matters andpproviding for individusl differvences in ability. .t

' The anmmuas

also mxcme that yart:tc&paemn in exmﬁenmmular activities helps ta
mﬂde the child with his part to play ia the 1life of the achool, immef
and the emmiby; The slow learner doss not me&. t0 be set off fyom .
the gehool or group a@ivities dut shoﬁla ﬁe & part .af theme Ho is
sble to do thm through the pamiciyaﬁmn m sxtm»cuwmﬁmr astiv%iea.
In defense of this proposal Ingram. statess |
During the school life it is acaammgly degireble for them to
take as nuch & part as possidle in the rogular 1ife of the school,
the home, and the community, They should fesl they are a part of
the school and should be given the oprortunity for teking part in
asgenblies, olube, athletic meets, and any other mctivitigs of the
sehaol group in which they ave aapame ef participating.
‘I’he Michigan Department of Pudblic ‘Snstmet&en states in the

bulletin,

"To comyemte for his m&:ulﬂy tn ﬂa a@aﬂm&e work he simnm
be gimm satiefaction through gt,her types of work or estracurricular

activities which be csn do woll nd

1k, "Els:,a hiaﬁmna, Tead! ers’_, 1’mblem with Pxee] ufm&l %ilﬁm art 11

12. ingram, OD. its, P+ 47, |
13, Michigan Dept. of Special Iaatmcticm, «

bhe Regular Classroom. (Lansing, Mich. 1948) Pe 470
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Anen zmmts out thats .
"Special m’.}.a ﬂilil need encouragement to pamisigata in oxtra«
am&e&ar aﬁtiﬂties and sports as part of the regular amﬁem boﬁys“l?‘
: rior ma' Vacaﬁiom axperiemea should ‘be at the

‘gentor of the snatmtmnal pmgxam in m&w to aﬁqﬂam the cm.m wmk
possible opportunities .f@r work, the requirements negessery for m:mg, t
and the mature of work. This type of instruction féry%?‘ﬁe alow laamer
is expocially mgamagt,egxlg in the secondary school. The. alow learner.
‘often leaves sohoéfl gg&i@@x and, as stated above, is more likely pro=
ficient in the "doing activities®.

Martens states:

Péach aiﬁaenahi@. %hxift, and aexsﬁne&, \.hmugb ciasmam situas=
ﬂti&ns"m;w}m&u&h the repotition of motivities that reéprisent gooG
eitizenship in a miniature community. Provide abundant opportusity
for the child to exercise practical judgnment in common 1ife situations,

Lot the manual work which is done stimulate crestive astivity.

Let it bo an mmmn of the life neod and interests of the child.
Tie it up with homemaking, with ferm activities, with the industry

of the city, or with some other center of interest adopted for
devolopment in the clase. Above all avold meking it mere "busy work®
designed Lo keep the ¢hild out of mischief.™ '

Me mxggaata thats

A study of the appmtmniues wbieh are wsa;&ble i:x tha nemhhcrhoaa
should bo made. A list of difforent jubs may be. made so that the children
will have an idea of the pﬁssf&bn#.ﬁes within walking Tange of their homes.
Other opportunitics for etudy may be suggested by the children who have
members of the family employed in difforent fislde, The children should
snalyze the verious jobs at whioh they might worke-the sort of work to be
done, the educational needs, the rate of wages, ete. Emphaa&a ghould ig
y::.aceé on mwaa jobs which ave. avauame to the children in the olass,

14. Allen, oD em, ps 19,
16, Martens, 0P tg; Ppe 2728,
1&0 MB; _‘_R &1%», ?;h 55"‘57‘
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Martens again states that:

The teacher who studies the local opportunities for employment
‘within the resch of mentally rotarded children and then dves his
utmost to give the pupil training in habits end skills neéded as a
‘basle for such employment will be helping to build self-supporting
manhood and womanhood. . ¥here will always be some who have/SBefi-
ciont intelligence and stability to care for thomselves in tha
world safely. These should, of course, bo Saken care of by the State,
But the large majority offer a challenge to toachers to find out what
they can 8o best. Trained in the hebits of peatness, courtesy,
punctuelity, honesty, stability, willingness tovwork, end reasonable
skill in elementary processes and in handling tools, they can in
ordinary times go out equipped to face the world wnashamed and
-unafretd. In the present oconomic situation the outlook is less :

.. promisings Yet the individual who has been thus srepared will always
‘ ha;e & mtt»er chance of emplayment. than his untrained op m@&eaﬁeﬁ
f£ollow,

SPEOTFICATIONS

m@ the fcreg@i.ng s%atmnema inﬁieaﬁe thet the m&m&mm prﬁ-
gx-am cieaigneﬁ by the teachor must. umxzze all teaching telents in nmting
jhhe demands of slow learners am!or mentelly wetarded children. ?ﬁa
‘taaehsr must consider neods and interests as t.m important motivating
rerces in the a&oymm of & program for such papﬂa, In view of these
-authﬁritaﬁ?e epiaions, the foncming switiaations aserve to dammiae
mther the inatruam@nal_ sam;cea; of t;?ae )gghm&f. are able to meet fme
éﬁ%miﬂéﬁ needs and imtorests of elow learners ina all areas of child
| The Instruotional Services of the sohool should make provision
fors - |

1. Wholesome outlets to the mental, physical, emotional, end
social ‘development of the child in all phases of instruction.

17, nm@nﬂﬁ %‘ Q’i‘ﬁ-yqy P 3B
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Practical applicetion of matérial learned by slow loarners
in keeping with his experiences, The matoriel should be .

sinple and appealing 40 his mwresta -and needg.

Activityowhich efiables the ¢hild to have some foum of -
recognition, success, sad approval which is sincere and

at the same time motivates further suttess. Give the slow
lesarner things be can do well and stimmlate him in order

to have amamm&m for himgelf of a job well done.

Individual differences within the group of slow learsers
realizing that there are wariants in this group with :

‘ragard w ability ana achiema&ta

Opportunities for eiperience and expression in the :
practical arts since slow lesrsers more nearly approximate
normal children in this area then in the acedemio courses,

Individualized instruction for slow learpers within or
outeide the reguley class if possible. Such an approach

is the adoption and use of the activity unit to instruction
of slow learumers on the part of the school staff as it
ofters wider selection and means by which they may have some
measure of suUCCOHLG.

Participation in extra-curriculer sctivities which ave in

‘keeping with the slow learnors' interssts in order to.

promote more self-confidence and to develop the interests
which may "ba of value ﬁo them iater in life.

‘Slow Xeamers te hava gome contact with the noymal ¢hild oz

the more aaperiax- ¢hild in keeping with 1ife after he
fﬁnis!;es 8chool.

Some vocational experiences for slow lesrners in every

.phase of the imstructionsl program in order to acquaint

them with offerings edaptable to theéir limitetions.
This should begin eafly, as most slow learnsrs leave
school earlier then normal childrens

GENERAL PRINCIFLE NUMBER TWO

" The guidanve services of the echool should be set up in onder to

develop, facilitate, provide, and utilize all availedle resources in



a8
-fhaxzszné Y - slow learners to becoms adjusted to the world in
whi‘é‘h they live.

Orientation progran o9 the school. One of the importent duties

ef_the "'écmdl- pa’rgwmel;aﬁ}ha begimﬁng or near the close of an academic
year is to conduct m.oﬁeﬁtéﬂb‘mn @mgram ‘:for the purpose of mtmauamg
the aahééi to the child and ishe child to the school, This progrem helps
a chi.m tza become eware of tha geneml offerings of the school and the
'mr‘b&m&ar eemices rzmah ara a:tfereﬁ that may hez.p meet his needs while
he is emlleéq O1igford B. Eﬂe&m :&igﬁa in Practica Eag@:amk for

1 Counselors, the following items to be inciuded in such an

'.oriantation progyamns

3;; Recognition of the impovtence of problema of transition, -
. Be Meeting with pupils before they coms 10 new schocle
.3« Mesting with parents of new pupils.
i. -4+ Speeding up the asgimilation of newcomers by meeting thelr
counaselor, touring the building, seeing group activities.’
.8+ Having "sending” couselor meet with "redeiving® counselor.
6+ Providing information through groups, handbooks, newspaper,
first classes about school plant, eurriculum and cocurrie
: culum, history of the school, ete,
7. Batablishing an orientation_courde for the first semester
0 be taken by sll pupils, 48

" Thyrough the in%erehange oz'

, infommoa botween the ceunsalar ef the eﬁim“a fomr school aaﬁ tzm
fcmmseitm m!‘ his present eahml, it is possible- for the new school to
é.eaé& ':tafm*matmn af’ valuo. ?his infamticn can ba suppiamanta& by
'ixsterviewa w&th pamnta. The personnez. ot the "naw" whacl may thm;

aama o know more information of valus regarding the a:haracﬁ;erisaias of

‘ - 18, mzm’ax& Ermxaon, Practical Handbook for Sehool Counselors.
{New York: Ronald Press Company, .) ps 82,

a4
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the slow learners as observed by parents asnd by formmer counselors.
T&i&,s should be helpful to the new teachers end guidance workers. It
Ulhslpsvmake possible a more thorough diagnosis of those pupils who are
thought 4o be slow learners,.

Tne authoritics point out that the process of orientation cen be

furthered by use of the results of preliminary disgnostic tests. Such
tests should be administered to all entering pupils as Allen points out .

in the pamphlet,

Slow«learning ahzmz.‘ea, particularly in the intermediate grades
and beyond are frequently mistaken for nos~readers. Uhile the slow-
learning child 45 quite llkely to have a reading handicap, it does nod
necessarily follow that the c¢hild with a reading bandicap is a slow
learner. Most vorbal tests do not distinguish between the two groups;
and sinoe different methods for handling remedial work with brighter
shildren are used, it is inmportant to differentiate batween them.
Tests with both a verbal and performance scale do not penalize the
slow reader as heavily ae do tests whioch depond largely upon required
roading skills; yet they do include items whioh indicate something
which may have contributed to o given child's inability to read.

An I.Q. score is more than a fixed point ou a sceles MNost tests
give one 1.Q. {Intelligente Quotient) and one M.A. {mental age).
The California Teste bave three of esche-language, non-language, and
total. Too meny cshﬁdren bhave been “pigaanhule&” for life by a
vorbal test result.

Another purposs of a disgnostio test is to locate sny other possible
Gefifiencies contribubing to slow learning, ap Blair points out in his

digoussion of the C

&n added featurs of the test is a series of exsroises which
appraise the vision, hearing, and motor coordination of the pupil.
These tests of physical factors are not highly w»efined ones, but are

19. Allen, op. m«, Ps 18a



valusble in 1dentifying those pupils who have sensory difficulties
which %m faterfers mrﬂ.waly with obtaining valid rss:ms on the

tents.
Blair 18 of the opinion that "the type of remedial treatment to
be given a ohild should depend upon the character of the diegnosis which

iB mﬁﬁﬁ;”m’

Allen supports this opinion dy steting:

It 185 advisable ae soon as possible to secure paychologicsl
services, to follow group testing with individual tosts for “candidates”
for special olasses and for any other ohild sbout whom teachors have
guestions. The Binet scale and a performance test such as the Grase
Arthur or Cornell-Coxe are suggested for this purposes. A performance
test is mentioned as supplement to the Binet, because many times the
slow~loarning ¢hild has very little use of language. A porformance
Yest permits guch a c¢hild to work moxe freely than in a language .,
situntion and thus helps to reveal more nearly his true capacity.

sene™, and 246® in aiscussing

testing of | slow learners, suggest that it 1is aavigabm to a&m&nia&ey
“other tests such as acsdemic tests, roading tests, personality tests,
ané a oomplete physical oxaminations |

mm'mement ﬁests are helpful in following tzp diagnostic tests
because tﬁey are eaay for teachers to sdminister and interpreot, as
¥artens pointe oubs

Bocause most children 4o school mrkc which in quelity is fairly

¢lose to their capacity to achieve, the resulis of schievement tests

and intelligence tests in general agree quite olosely. But the exe
ceptional ehild 1s often the exception in this respect also, For him

20, mexm Myars B&a&r, Diagn
(New York: The

320 ﬁl@n; mi mﬁ‘ Be 140
23. Ibid, ppe 12-16, Mortens, 0p. m&!‘ poe 12-14, Ade, OB msy

DPPe B4
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the achiovement test is valuadle because it shows what he has donie,
ﬁu% the intelligence test is noeded also Because it shows what he

3¢+ Both tests plus a teacher's jJudgment....swill give the. best
posa'gla basis for gnammg whetsher ho zs semauaw z:aterdaé i
mental &mmment. .

st data and -

other zn'famétien about slow learners should bé kept by the school to
implement and ¢o understand the children’s progress. This record of data
should be mede available to ell teachers of slow lsamers, the edminise
ﬁra%ive ataff, am tho guidence perwnnsl of the school, Ade isiﬁzeataa,
the éesﬁxam},ﬁy af kaapmg smh & mwr& by s‘h&ﬁma; |

& tmifom nze!med of lceazping reear&a ig mmy éaainame. It wiil
facilitate the transfer of pupils from one school distriet to ancther.
It will yield valusble deta for research and directly comparable fne
formation for teachers and administ rgswe oﬁ&ears; It wiu atimn}.am
care and accuracy in record keeping.

" Ingrem suggeste thet in oxder for a record to be useful it must
take into considerstion the whole development of the slow learmer in the
following manners:

‘Bhe then comes to view the c¢lagsroon environment, the curriculum,
and mothollfs«esti MOANS to the total development of the ohild, and
worthwhile only so far as they originate in the needs of the ohild
and sontribute to his development,

7 THese records ave invalusble during the ehild's sehool life as

an aid in interproting the child's behavior and accomplishments, in
deternining prometions o more mature groupings and to types of pre-
vosational training, and determining. in doubtful cases whetheyr or net:
institutional placement 15 edviseble, In after-sehool life they may -
be an 848 in vocations) adjustment and in’ ﬁetemininﬁaa suitable: aoum
of troatment if the ¢hild px*aseats a goolal problem.

24, ﬁamana. ope eit,, p. 13. ,
25, -Ade,: __2¢ ﬂitt’ pe 98, )
265, Ingramg Qpa ﬁi’&q PP 163;"’164“



It is some%imes necessary to' refer s&aw -

learners to spscialists for more t,zwrtmgh dlagnosis -and treatment than
can be: gi*mz by regulsr achool pamoanez. Sueh referral is particulariy
apt when the guidence worker observes certain symptoms which appear in a
6h11d's behavier or physical eppenrancs, Ade, Ingrem, Blair, Martens, and
others recognized the need for special treatment of physical and emotional
disonders, as well es fmhéxvvme&im services which the schools are not
equipped to 81‘#6*& Referral is mede to clinice for this assistance. These
autnoritiea feel it is always advigable to heeema familiar mﬁh the child's
condition through careful obasmata&oa af the health m‘ecordg
&eidezaﬂe&d-has this %o say abon@, referral to speumiiatss
When they (differences) occur they provide the teacher with a reason
for referring the child to professionally trained workers for care snd
correction of exleting causes. Since the teacher is not a trained
diagnostician and sinve 1t 18 best $0 avoid diseussing the problem with
the child or parent until the soundness of the judgment has been verie
fied, it would seem advisadle to discuss these findings with thé school
physician and nurse and secure their ¢ooperation in declding the future
course of action. If a school psychologist is availsble, of courss,
his help will be valusble, Similarly, the payahiggria ‘gocial workey
whore available can make & definite aenﬁrﬁ.buuan; H

« The guidence amseler should

be in e position to gaiéa__;h& ohild in occupationel ficlds end imto
aress of further educationsl and specialized training. This guidance
should be done at freguent intervals and early 1s the a‘!‘zii&?svsehwl 1ite
because, as noted above, many slow learners drop out of sohool before
esomplstion of high acmolf ; {sﬁjustmem difficultisas presont themselves

to slow learnors-on the arrival of new gituations, end eontinucus

27. Horton A, Seidenfield, The Teacher's Bole in Early Recognition

of the Maladjusted Child, reprint from The Journal of School Health, I’eb,p 1947,
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counseling and guidance may help these pupils moct new obstagless

-Ingram pointe etxe ﬁhuﬁa
The- mdwmuai fxrst recognizas a neod for elamanta preaent in '

raapansea. Second, éé"é!:e &nﬁiv&dm& progrésses, @enaciaugeaa @r
guccess of recognition of the right response, makes him pore definite-

1y and mﬁera&aﬁﬁi&g&y ‘aware of his goal, stimulating and guiding -
his progress toward it. mxm, there must be sufficient recurrence

- of situations for the slow learmer to become 8. tkemaggnw at ‘ease
in his new form cf Behaﬂor % bewms a park of hin®

Amen abataa that: ‘
vaen eewyatianaz gmdame end %mimug% these ahilam as

‘adults can £111 an important place in industry by providing a source
of 1&5@591:'0;* the unskilled and semi»aki:uaﬁ tmﬁeﬁ vpon whieh oﬁizam:

&epem

Kfz:e authorities foel that from time to time it is edvisable to
obock to discover if the child is properly placed or would profit by
replacement in another group or requires further guidance and %reaﬁmenﬁf
of his difficulty, Interests of slow leamers may shift and thus need
to be looked into mma&iqél,ty% Intorssts and educational experientes
must be in kesping wmz the 'cgﬂtinmua’grﬁwﬁh bf: the v‘cmm»m the areas
of physical, men%é&., amial, fam& nm@%i@m@.-dwﬁmmﬁ .

Ads points out. thsa fact by ataﬁiag:

Bducationgl experience must provide for continuous phya&cal,
mental, and moral growth. ‘This requires a sequence of ‘progressive
steps in the three aspects of the mentally retarded class program:
the fundamental toolléubjects, health and recreationsl sctivitiesy -

and manual activities.  Thore should be a progrossive educational
program for. sach pnmx, pmviaing opportunity for wnm:ant advance

28. Ingm Ops ﬁi’to, Pe 38,4
39; ,&M,m, QR@ !311’:07 Pe 38,
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in each area of experiende, There should be no dawiling., When les~
gons or tasks are performed with sccepbtadble s&é%s,, the pupil is
ready for the next highest problem or process.”” =

He furthor states about the educational and guidance programs

- The program will be characterized by a point of view that is
primarily child~conscioug rather than one that is primarily subject-
matter consoious. This means that all possidle effort will bde ,
directed toward each student's growth, in all of its various aspects,

‘rather than mastery of subject matter through mechanicsl and alls
too~otten meaningless ari11,%%

=ups A yeriodic follow-up of slow learners

after they leave é@hﬁ@l is found by most authorities advissble for two
reasonst (1) to discover if the school can be of further assistance $o
slow learnors even sfter they have left the school; and {2} to serve as
a basis for evaluating and improving the school’s program for alaiv "
learners so that it can ba'_altemd or be better equipped to meot ﬁhe,

needs of future slow loaimers.
SPEQIPICATIONS

All of the foregoing facts seem to make it desiyable for the
‘guidance progrem of tne school to be an active agency ﬁ-.ﬁ; cugperétmg with
the matmettaﬁ of alow 'l@amara in %ﬁaﬁ,r future life needs, as well ae
in their present life. Certain a_pe#ifisa conditions may be needed b&
glow learners. These, only ‘gaﬁ&anee and wﬁnseling may contribute.

The @oﬁns&ling and 5@6&@% program of the school should make

provision for:

30. ade, ope git., ps 3.
31; Xbiﬁ, p‘ &3‘
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1. An orientation progranm an&/or yarioﬁ rer siow learners and other
students ag they move into new &ivisiona of the aehoal aystems
or inte now a&hmlae

2. A a&fﬁei&nﬁ diagnostic andier screening program of testing.

3. fm uz;-to-&ate, mﬁanmsmi precise, funecticnal, and aasily
understood and aontinuing record of each slow leamner's-

progress.

4. Adaitional tests, invemsries, aeheﬂalas, sto., for apeczal
cases if noed is indicated from the preliminary diegnostic testing.

5. Referral to specialists as need ariges.

64 -Continued guidance and counseling aceording to slow learnsrs!
needs in areas of vmatiengl am ednuat;iena:{ aﬁjaatmant.

7. Placamea‘b at proper gxa&e lwale :m kaeps,ng with almv ieamera’
- needs and interests in appropriate. classes, in further school .
situstions, or plaeement in work a;:mr&anw&em

8. A mnawwp to bo made of atudenha after thezf mave sehool in
order to be of further assistente end to evaluste and/or modify

the existing program.

GENERAL PRINGIPLE NUMEER THREE

m___. m administrative oft&ears of tahe sahwx have the reamnsi«
bility tcr SQttiag up a spee:ial ::rosm for slqw leamers, but t’a is
meaesar:; to seeuz;e the coogemﬁimx of ﬁha entzra faculty within the
schwl in or&er ‘tm asgure the ;mgmm ‘being 33:9&1‘%&3@.& ﬁn&erﬁaking auah

8 pmam naaessxtanee camful ylana&‘ng, %a pmmm mab hs praetieal
and apply to the neaﬁa and intamsts o£ s:s.em :.aama:es« ﬁna of . the baas.c
constderations is that the program mist be a&equate apd realistic tp
the entire school population, the community or oity, the parents, and
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the school. staff. In order that the program for slow leerners adopted
by the school may satzsfir' the needs o:thqachwi communiby, certain
questions should be answored. The questioms would include:

1. Does the numbor of slow learners justify the establishment of
‘& special ¢lass, or would it be more advisable to combine with
..ogzer aschools in the county or oity in the organization of special
claaseg?

2. Is space available for instruction of slow learners.
3, Io special equipment available?

4, Has the consent and support of the parents of slow leaxrners been
ssaured concerning the institution of such s grogram?

S+ Arve qualified teachers for speclalized instruction aveilable?
6, Has the financial support of the program beon assured?

7. Avo there eny questions peculiar to given community, which
ghould be ansmre&?

All these questions ca:u. for answers upon maich carem x:iammg
and organization of a agmp;ata program nay be made. In reletion to the
organization and planning of the 'apec;al program, Ade writess

The establishment of any new speeial classes necessitates the
proper- preparation not only of the administrative persomnpel but also’
of the adults and of the ¢hildren who may come in contact with the -

' special elass group. Thiz is particularly true with respsct to
classes for the mentally reterded. In spite of the improving quality
of the preparation prospective teachers are receiving, it i essential
that the other teachers and the supervisors and administrators net
directly connected with the gpecial olass work be shown how the special
oldss logically £its into any educationasl progrsm where educational
efficleoncy 4is a matter of administrative concerns They should be
helpsd to ses that such a class really eases the teaching load by
providing esuch special facilities as a specially prepared teacher,
‘special equipment, and freefom from the conventional échedule in order
that certain pupils who 40 not happen to ds "book-learners” may have
the chance to succeed, which they legitimately deserve. They should
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bo. helped to ‘Bee that the me:mal:ty reﬁaﬁeﬁ child will accomplish
things in those areas as important gg him as the "btaolswlaammgs‘*
of %&m uv‘eraga ¢hild nay be to him, ‘

The careful p).auning. by ite nat;ure, loeads to the maintaining
of c,aapnmfbion and Tapport ame:xg' the faculty, ‘t;he; ls.;eh:aol mm, ghe
parents, and ¢itvizens of tha mammuamy with regard to the specialized
eﬁmaﬁm edministered and supervised by the school, Ade points out

t;his fact by stating:

Mootings of paranﬁ teaaker groups anﬁ of school nuryses are a
definite help in preparing to set up a special class. A series of
parent-teacher mootings on the general topic of individual differences
can lesd to s consideration of proper educetional and social adjuste
ment to differing types of typicel and atypical children. A faet~
supported discussion of the tremendous range of physieal end mental =
eapabilities of school children is almost certain to cause the ‘
question to be raifef~~*What can be done to moet these widely divergent
needs?® With wuch an approach, the prwisiam of ppe or more special
classes for the mentally retarded is seén to be only a'part'of a
thoroughly common~gense educationsl adjustment. Meeting with the
school nurees can do much to help lay a sound basis for the estabe
lishment of such specigl classes. The value of this type of pre~
paration is epparent.™ o o ‘ T

Gooperation between schocl and home is an lmpovtent gonsideration,
since education takes place in the ohild's total envdronment, Ingram
ppmts mxt;. o

The- chim"s a&wmﬁim is of ‘¢ourse not entimw gained at schools
‘It takes place aleo in his home and the larger community in which he.
livas, Unified efforts in the dovelopment of right habits, skillls,
attitudes, amd aeppreciations on the part of both home and school are
dosirables The teacher should therefore be thoroughly familiar

with the home environment. The: understanding teache® can acoompiish

e groat deal in the way of improving atﬁtmiaa and cooperation i the
home, where it seems desirable that thes g umsfad or brought into .
eiosex: haxmény with those of the schaoic ' ‘ o

32, «Me, O eit vy Poe Be
34, Ingram, op. cits, D« 47.
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Hartens wiites regarding parental cooperationt

The secret of socuring cooperstion from parents iies on the one
hand in the kindliness and understending with which the teacher
develops & personal relationship with both pupils and parents; on
the other hapd, it lies with the skill with which he plans his
classroom work and leads the child to joy of accomplishment. The
parent who sees his child hsppy and successful in some worthwhile
task is likely to be won over to the program of the school,

Not only the teacher of a speclal class for retarded children,
but other teacheg in the school sleo have a responsibility in
this metiers sees

Allen indicates agreement by stating:

Interview parents, consulting them sbout thelr child's progress
and helping them sve that special ¢lass plecement is an opportunity
-for their child., In establishing new units; it may be advisable to
follow parenta® wishes if. they prefer that the child remain in his
grade situstion; but parents should at all times %2 encouraged to
visit schools and see what special classes offer.™

Speedalived instrustion, Most of the authorities writing on the

subject of slow learners consider the solution to de the adoption of
special classces in the basic tool esudbjectee-rouding, Bnglish, writing,
arithmetic, end spelling. This is advisable, they believe, in order
that the slow learmer may gain the basic essentisls needed to equip him
for successful living beyond the school. There are various limitations
set up by different school systems which meke special instmeﬂon ine
possible. Among such limitations are: the s?za of the school, lack of
space in the school, lack of proper equipment, and lack of properly
trained teechers. Some schools will be able to offer different levels of

35, Martens, op. ¢it., p. 35,
36, Allen, op. git., p. 34.
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specielized instruction, while others will have to maintain one class
for all levels. &till others will uot be adle to offer any special
class at all and must resort to individualized instruction within or
outside tho regular class periods. The polioy whieh all suthors egree
o is that the instruction should be "ehild-centered” and adapted to
nie needs and intereats ;ﬁ.&m& a way that he may assimilate the
material. A few basic principles which Blaix®’ considers as having
universal application ave:

1. Begin where the pupil is. Do not assume what a given pupil
knowg~~bage all edtication on resiiness, .

2., Inform the ¢hild of his prﬁgmas in & mamper understandable to
‘him, which will serve as an incentive to learning.

3. All work must be real and vital to the child and based on
flefinite 1ife geala of the pupil.

4., Definite saticfaction on the part of the child must aeaampany
the work,

Be. Abundant and varied exegcises and activities must be provided.
This can almost always be done in the speoial class and it is
for that reason a epecial class is considered by most authori-
tios as a suitable provision for slow learners.

VP v’blemm The principal or super=

visor should meke sure that any special class does not contain acute
disaipliﬁéx'y problens or 6&1:9& behavior: . prodlems, Such pmeﬁca nay
load parents to beliwe that the special aen«ticn for slow learners 1s
nothing more thar; a *dumping ground® ‘f#r all shildren for whom the school
hes no seheduled place.

87, Blair, op. cit;, p. 88,
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Martens stotes:

Teachors and principales themselves are largoly vesponsible for
the attitudes which perents and pupils assume toward the special
class within a sthool., If they consider it as a dunping ground
for useless materials, xaarggw m& mns will ﬁ.ght to the end
any assignment made to it.

Ade supports this view in 1ike mannes by saying:

Disciplinary or behavior problems of nommsl mentality or better
are obviously out of place in a class for mentally retarded children.
To thresten a troublesome child with assigoment to such a class,
regardless of his mental status, indicates a complete misconception
of the aime and objectives of this kind of class. It is true that
many mentally retarded children present diseiplinary problems in
addition to e&aaatianal maladmstmnm Usually in such cases if
the educaticnal problem is solved early, the behavior problem dis-

&ppaarm
Authorities feel that ether pla{saa should be provided for
‘cases’ of behavior prodlens,

Qualifieations for teanchers. Certain qualifications and stend~

ards are necessary for teachers of slow learmers. The avallability of-
 teachers who mest these qualifications should be & basie consideration
prior to the organization of & spwial progran. for dlow learners, TwWo
areas aonsideze& imyemmt by the au&h@tﬂtms are: f1). sna type of
special tmmng and experime in mrk w&th ex@apumnax é:h.im:mn and
(2) peracnal oharaeteristiea. Gomaming m quaz‘mﬁcaﬁians of &
persen t:o I:e in charsa af apaaial educat:&oa, ncﬁexnscer states:

- The person selected for remedial and corrective teaching should
be either apecirically treined for it or should be & capadble amaem

38, Martensa, @,ﬁ Cf.tu; ps 564
39; MQ; ‘_an Gitu, Ps 31»»
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with a disposition to "stu&y har job™, If the remedial teacher ig
not specificelly trained, she should have sufficient time at her
@isposal to beooms thoroughly sequainted with the literature on the
.subject and to experiment with techniques of diagnosis and imstruc~
tional procedures, *v L T ; S

Allen writesregarding selestion of wﬁeaoﬁérs :fox" slow learnors:

If.a trained tescher is unavilable, se}.m ane fram the  school

étai‘f whos
e+ 18 interested in and gympathetic towards sxaw».&eams,ng amiéz:ea.

b, presents an a%raetzw appearance and . has a pleasing. mmmm%m.
¢ indioates o willingness t0 develop professiopally through .
‘ summey study, through gmmimtﬁn in ymfeaa&ma&. mm
~zations and m»aawx@s training.’

In aﬁﬁm&m to aexﬁain ax;m*&enees and a;mial hminmg fcr
xnstmtian of alow 1eamars¥ aﬁa usﬁa t;ha fonmﬁsg psraozral cha:mw

toristics as importents

. The education of the mentally vetarded challenges the intelligence,
the initistive, the creative ebility, and the phyeicel energy of the
best teachers end offers a rich opportunity for continuous profess
sional development. Ahave all, a specisl cless teacher must be
interosted in children as imiividumls., An interested and eriticel
attitude toward their work, observing the present and future needs
-of their pupils, appraising the cepacities end ebilitles of their
pupils, and adepting instruction aeeoxﬁiﬁgly, 48 essential for suge
cess.  +he teacher of the mentelly retarded should have s natural
aptitude as well as special proparation for practical arte and
handicrafts., Muesical ability and ekill, more then ordinary iﬂtemgt
in physios) education, and experience in playground activities are
definite assots. As to other gualifieations, the teather of the
mentally retarded should be physically stromg, emotionally stable,
patient, sympathetie, realistic, optimistie, . ;ngeni%m mmﬂamag,
and ahaum posaesa 8 well aevaluped 89086 e:x‘ hmm »

40+ Jamesp M. ﬁe@allzs‘bar, . : rrective Instrustion in
Resding, ' {(New York: D. Appleton ﬁemm Gompany, 1956) p. 278, '
‘ 41: Ml@u, ...R_w eiht* Pe 3
42. A&de, £D» Git_o, Pe 37,
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to teachers for use in developing the curriculum for slow learners.
Thoese materials. meed to be géamd to the interest and grade lovel of
éach child in the class, - Blow :tgamra mist also be pmvim with
books for use in those olasses, Thess books should cause 5o stigma
to be attashed because tﬁm’y are of auch mature that the plotures ami
mmisea: appeal t0 a ohild oi’ qeleaam&#a?y chronologioal age. These
books should be of such nature thatthe material included and the ex-
ercises and pictures pﬁéaeatm, are suitable to the child’s maturity

Jevel,
Garrison states the following about the seloction of bookss

Stil) the question of books for the rotanded is a troublesome
enes Fhe school is organized sssentially as a reading school and
will likely remain so for scme time, until other means are deve-
loped thet may reduse the emphasis on "whet the book says" ag a
source of information. The grest mess of book materisls that womdld
1ie within the scope and interests and needs of pupils at varying
-age levels is too difficult for the retarded child, end as yst the
interest has not deen great enough to nwtivabe the &evelamh @t

readers espesially designed for them. . ,

It is, however, very important that book naterials ahmm be
carefully chosen., They should not only supply knowledge, but should
stimulate the intereost and thought prodesses, 56 as to develop
ipereased reading skills, This wonld require that such materials
be selected with extreme care end that attention de given to the
organization of the work o ag t0 insure’ igatinna& growth on Qme
child's mentaz. and aooiel mamrxty 1&%1. ‘

Allen agrees to this by stating:
With begmir:g ‘readers, avold books as far as possidble, The

slowe~learning child may be a first grade veader, in terms of eblility;

but pre=primers and primers are written for six year«olds and thus
their content inmﬁxs the sooial maturity of the ten or twelve

43, Garricon, gp. Sit., PP 228225,
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- yeap-old, {BEven nore than content, pistures of 1little dboys in R;néo-
 pants and socks point to. khe !‘ac‘s that ”i’hm 1s xm awr%)

‘ %e amw laamar, :sima he: 15 zxo:t eapabie rst aaalzng mth
abst:awhiam, mua& have mom émx‘iamaa meh m scmarate &n nm:m.
Muaationazmutheﬂw cmamws i éeaaram w ymviae dai‘famt mys H
for bringing ﬁus abemm among me mys the mmmwm staff may
aid m aﬁhie*mxg suah mmesm m: {1} auquam teachers wtm availe
able mtemazs in the - awlmax boarﬁ nfftae; {2) encourage the uge of -
me;m trix»s m various yiaaea tmugheus the amy ana cmmty. i&}
pmviﬁa and amourage the use of m&iwﬂana& maiwriam; t&) provide
ﬁ.ifi‘emt mba f@r teha a&w 1mmem te &o abmm the mh.am as paﬁml
afﬁoers, messengers, ami wmea awm the aahmx; and 19) promote the
«aamg“ aatiﬁ%e& &8 a basis f@rthe wmammm sat up rnr mw
learnerss o | "

Mlen has the following to say gb@m the use of m&i@wﬁaé@ |
'mutarmfsz ; . R
mﬁ.}.&mg gtaﬁea around sosial studies or science slides or
moving pletures frequently appeals to oclder children, Schools
without machine equipment can use colorful chartsand piotures, 4
many of which are fm £rom ia&uatwial ﬁ:ms fLor the sane yurpose» 5
2 alasss Moa% amhormias are in

agmemnt with Mﬁ oaacam&ng tha mcass%y af mgaxatmg the sma of
the w&ﬁghag.l This _gaotor eg e&aeava;mits mp:mm in order that

44, &ilem %ﬁ Qi’bng p« BB
45, a&ien, m:. eim :
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the purpose and constructive work of the class may be maintaineds The
size of the class s.é usually detommined by the state suthoritiés. 'Ade,
in discussing the maximum enrollment for the state of Pennsylvania states:

The maximum enrollment for the mentally retarded ¢lass has been
fixed by the State Gouncil of Edueation at eighteen foy classes in the
olementary level 43::& at %Wenﬁynﬁve for the mentally retarded of the

smnﬁaw wvexc _ .

m %ha erfeet:wazzeaa wf ti:a amieumm wm. be ming
enroliment thet interferes with the reguived snéiﬁéaax&m Msww.on.
the maxinum enrollment for the se Xaral t.ypes of. memal retamabzan R
should bee regnlam ’by the State™

Ie a%s all mambia, the suthorities bolieve it is advisable to
have ds.rfexent lavei.ﬁ aﬁ' insﬁmcﬁton for m.cw laamers bocauss of meir
'ﬁxrfemu aisagesa af éevmaymentmabyamﬁi, awiax, emtmnal, and mentals
Ade eup;m&s 'chﬁ;a geint r:@ vial m 'bhﬁ zél:tawing ahatamnﬁ:

- ¥he 1ack of neurc-musouiar cocrdination of- children under nine
or ten, ibs development during the pre-pubesvent period, the peculiar
awkwardness at the onset of alolescence, the variation of interests
at thoee lovels, as well as differences in mental ebilitfes within
the particular groups, set up e very difficult toaching situsticn,
and indicate the need for groupings at the aiemmtary and secondary
groupings that are os homogeneous as possidles * Due to thése
characteristics poouliar at different agé levels, a too wide dise
tribution of ages in one class is not desirable, To effect homow
geneous gmupings and pw«vxﬁa pufficient and suitable faeilities
for mentally handicepped children, two, three, and five ¢lass unats
or centers are advocsted for the layger school diaﬁﬁiﬂsﬁw

48, Me. 518 M‘, P» 28
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" The adminiatra%we mmm of the sahamx

Aeihenm mke availabla‘ to the teachez‘ of sxw leamara a'fmst of local,
state, ar«i :xatianaz agemiea whmh are aoneeme& men the e&neation _
and wa;!;fare of slnw iamera 1:1 Ot&er that the teaahar may make refemls
for help whan zt is aee&em ; S
| ) &zeh agencias would mﬂu&a' ‘

- dhe Natmmz (’naxtgx&sa af Parents ‘and Teacherss
'. Tne American Assooiaticn on Mental Deficienoy. Mf‘my, Iliinois
The Orfice of Zducation of the Unites States Department of the
Interior. Washington, D. ¢, = )
‘Phe National Committee for Mental Hygienes 50 W. 50 Bt., New York.
The National Zducation Asgociation, | ‘ |
te noiess - :
‘he State emgrssses of Parents an& ’ﬁaa&hers
‘State Boards of Welfare =~
State Boards of Control '
‘State Departments of Bducation (Superviaora of Speoial Bducation,
if such offioe is held)
State Organizations on Mentel Hygiene
Reglonal end State Consultation Bervises
" State Insgtitutions for the Memaany ﬁafeetiw
‘Child Guidance Clinies '
staee Eﬂuaa%:mn &sawiat&m i"nrgmsa Eﬁunatim Maaeia‘k&cn, etm)

8 .lcmt.y Eﬁmtmaal Aam&aﬁions
" Gounty School Poerd Offices '
‘. Gounty Welfare Departments
County Heelth Agencies i _
* County end' ity Guidance Chinfes ~ ' :
%mmity Givie &mps, mena. ﬁctasx'y, Kiwanis. aw.



SPROIPICATIONS

m. of the points axswsseﬁ in this seotion indicate the need

for certain spec&fieatiom to be ;:midea if the admmiaﬁratiw

gervices of the school might promote, foster, encourage, and 0arry out

the educational and ,snpe'meary program of slow learners.

2.

3.

Se

B

T

« Ba

The adminigtrative sorvices of the school should:

Adopt a school progrsm for slow leamners appropriaste and practical
in temms of the school population, community, and school staff,
This program necessitates careful planning in keeping with the
needs and interests of slow learners.

Maintain cooperation and asceptance on the part of the entive
faculty, school board members, parents, and citizens of the
community in connection thh the program adopted for slow

learners.

Provide for special classes or specialized instruction on an
individual basls in such olasses as Bpglish (literature, grammar,
spelling, and writing), mesthematics, end reading for slow
leairners,

-Provide plages in or out of the school for serious disciplinary

cases and other maladjusted bebavioral problemss These pupils
ghouid be apart from ths. slmw zamersa

Provide qm:tfie&; skilled, and interested teachers to be in
¢harge of the educational program for slow learners.

Provide textbooks, refersnce books, and other educational aids
which appeal to the sociel maturity lovel of slow learners.

Rogulate the 8ize of classos so that the slow learney may receive

“the most benefit from the instruction, ,

Provide teachers with e 1ist of nationel, state, county, end local
agencies and ci.v;to clubs having programs to aid the glow learner.



CHAPTER T1X

THE STATUS QF TK& sSLow MER
m THE ACCREDITED PUBLIC WHITE. ﬁ'gi&ﬁgs&? SOHOOLS OF VIRGIRIA.
m 19 5

troductions A report of the findings fyom the introductory.
post card survey and data from the questionnaire and check 1ist form
have béen set forth in this chapter. -The initial post card qaeag;:,@w
naire was sent out to three hundred and sixty schools. Eight of this
tunber wors found to be no longer in the high school. catogory, Thie was
&ue to consolidation, elﬁ.minatmn, or aoav«amﬂ.an into 3&31@& high or

#xae&ar“ schoolss This sliminaheﬁ; them from the study end thereby nare
rowed down the sanpling to thres hundyed and fiftystwo schools. Retums
from the introductory inguiry were received from two hundred end fifty-six
of vhese schools, & percentage of 72473,

- The detailod questionnaire wae sent out to two hundred end “g;fgya
‘gix after the ‘meaim of roplies to the post caxd. One hnnéxed and . 8ix-
%am of those socond end longer quastionnaims were m:;md, a percentege
‘of 45,31 Five were partielly cummete&, a pamnﬁase of 1.95, Thirty-
five were not f:ﬂeﬂ out but ineluded useful mfamatim in the fom of
8 13%91’ or néte, a percentage ut’ 3.:3.6‘?4. '-?ha .remining numbeyr were eoither
'retn;ae& amnmra& or not remx*nga at a;l; ~a ,mrésan%age of _39:;96;
| ‘ ovieions for “ l aneétthe

itens 2n tz;:.s seatiam was oonoerned witn whe&:her tne school made "p:tannea* _

provisions :or the tmain&ng of a:ww leamma. Two hundred end fifty-three
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3 of the two hundred an& rifyy=six wespandants gave aome mﬁpome to this
ftom.. Bixty-two of tha two mmm and’ :f‘trbyu%hma msym&sms indicated
%haf. their schools were: mals:ing plamm&" p’:wviaiana for slow 1earnerm
" One hundred and fo&‘t:‘f*ﬁm ua? t!m two m&m ané ﬁﬂyﬂm m}xw:.
officials gtated that i:heir ﬁf;hﬁ@ls were nat makixsg ”planrae&” provisions
| for. slow Xea:mara* a pemsn%aga of 5%?,.?3“ i‘hirwmmm mspanﬁants é.ndi«-

- Gated that thelr mmm wgre mma ;aarzial or linited provisions for
slow learners, a percentage of 15.42. The combined f;:egiewies of those
mek&ng partial or limited provisions rl’az;ﬁ thoge schools mkins &aﬁni%;. Pro=
visions would yield a fxaquam of one hundred and one sehools and a pers

centage of 39,93, six zf’eayén&émﬁ did not é:;éwer the qagsﬁ:.m,’ ‘& percventage

af’ 3;3’2{ The figures indicate. that in over half of the sohools no pro~
maimmam nade for "szcw 3.-eme‘rao:
| ' ‘Rea ' | ~ The reasons for not

offering alanmﬁ grm&em fm slow leamers appaar in Table 1. From this
table, the yeader may pbaem that the major reasons for not of fering
| ﬁ&eﬁ?&eﬁ gmvié&bﬂs‘wei'é‘:" lack of spacs, lack of suf?ieiaxxt"nmﬁ# of
'teaahems and lack of s;aai&ﬁe& pemrmel* ’Eheaa reasons were ‘in ‘acoord»
‘ande. with atatemta ma&va by sueh aather&'bies ag ﬁée, a,l,wn. and Ingram,
"‘5'9.8» to tho reasons why' s@m .qcnwla are mabla to provide more ettention to K
slow learners. ths was bm@t out :&a G‘haptor -Hi ex' ﬁke s#n&ya “Qther
roasons @ven by ehe respcn&ents mighf. mdiaate t&mt ma:e is done wiﬁkm
the framework of the olass iteelf than fm the administretive urganizamm



of the sohool. This possidly bdears out the faot that authorities within
reoent years have departed from the idea that specisl olasses are the

best means for the educetion of the mentally retarded.



39
TABLE I -

REASONS FOR NOT MAKING OR MAKING PARTIAL OR LIMITED
PROVISIONS POR SLOW IBARNERS IN ONE EUNDRED -
 BIGHTY-PIVE® ACOREDITED PUBLIG WHITE
SECONDARY SOHOOLS OF VIRGINIA

‘Reason * Frequeney - ; Mcensage :

: e - bttt
Lack of apace ) 133 71,89

Lack of sufficient number | o
of teachers 119 —

Lack of qualified . ,
personnel 108 68,38

Leack of time in olass

Other Ressons 20 10.82
Lack of fundsg 3 1.62
Carried on in regular ¢lass 10 5.43

Responsibility was teachers'
not the schools 2 1.08

Teachers recognize individusl
differences 2 1.08

Some grouping is done 1 +54
‘i*m teachers 40 som¢ work
with slow learners - 1 «54

Work is done with serious
ecases of retardation 1 54

* One hundred end eighty~five schools indicated their schools
were making partial or limited or no provisions for slow learners
in their program. One hundred and eighty-five cases oonstitute
the base in this table, aend percentages are derived from this
number,



40
_ ! the schools. %?mmmfmtmnw@ftm two
handred end ﬂrw»m sohwm t‘nmism semimexst ﬁguraa for theiyr

schools, The number of stmeﬁﬁlxm& from less tﬁan forty students
to over eightoen huddred aﬁu&eﬁusn mga figures have bean pxesente&

in Table II. Approximately zme« half eﬁ’ the mhmla mmm agpaa:r to heve
an enrollment betweon two hundred and fifty end five hundved and
pinety-nine students.



ENROLLMNT OF TWO HUNDRED AND TWENTY ACCREDITED
PUBLIC WHITE SECONDARY SOHOOLS VIRGINIA 1951+52 =

. Number Pupils  INumber schools ~ Porcentage

2000 and over N 10,00
9504999 168
900-949 1.6
' §50~899

182
3,18
4,09
1.82
650699 10 2.54

750-799

g W o & L

700~749

600-62¢ 5 2,27
550-599 15 6.82
500549 n $.00
450499 g 4,09
200-449 7 7.72
B50.399 19 8464
300349 16 7.27
260-299 2 10445
200249 18 6,82
150-199 12 5.45
100-149 8 3464
5099 5 2.27
1-49 2 «91

Totals | 120 100400
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One hundyed and eighty-seven of the schoolsifurnished the

 enrollment by sex. This is a pe:gegﬁiaga of 73,04, ?m;rfsi,x'af these

schools stated that there were more boys than girle in their schools,
& percentags of 20,95, Ono hundred end ten respondents indicated that
there were more girls then boys, a petcentage of 58,84, Twentysone
ﬁ@oﬁéeuta inficated the emuman% of their éé&oﬁ&alww about evenly.
divided between boys and girls, ‘e porcentage of 1l.21s From this above
_information, siightly more ﬁhaa nlf of the accredited public white
‘secondary schools would appeas to have more girls then boys enrolled.,

Table III there appears to be no definite relationship betwoen the enroll-
‘ment of & school end the number of slow learners withda the schools The
number of slow learners would appesr to fall within the range of eleven
to thirty irregardless of the size of school. Two respondents indicated
~-'that the number of slow leatners was half the number of total students
enrolled. Nost instances m this table would tend to bear out tﬁaﬁ the
number of slow learners would be between ten and thirty per cent of the

enrollment.
Eighty~three of the mapmﬁenta

indioated that moat of their clow learners were of the male sex, a per-
centage of 71,56, There were twenty~two instances where the female gex
_socounted for the mpst slow learners accoming to school officials, a

porcentage of 18,96, Three school officials indicated that the incidence



. :".> N ' N N éa
O of slow learners was about equally divided between the two 'aa:&em
 percentage of 2,59 szgm respondents said that it vas impﬁﬁeible to

. Umnswer this question, & gereentaaa of 6,90, ﬁcmm of the respondents

maiaating ‘that timm were mom temai.e slw 1earna:a man maxs maeam
this was a%wibu&a& m the fa:s&s t;hae boys &:wppa& oub er m«u ;noz'e

roadily than ains. R
+ According to responses

made by um achool officials the grades whers most sisw 1eamers ars
found extended from the aevemh gmade to the wﬁlrth grade. &fa&&.e,_ m‘
preasents thaaa fimimsﬁ_m tabular fashion,
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TABLE IV

'GRADE LOCATICN OF SLOW LEARNERS IN ACCREDITRD WHITE PUBLIC
' sme&mrwﬁwwwvxggmnma THE YEAR
© 29515

Grads Hunber of Schools %Mntgga of m&éala
Replying Replying )

Seventh Grade 1 " 0,86

Eighth Grade ) | 6403

Ki!;ﬁhi‘.&m&a {Freshmen) 74 :65,'29

Tenth Grade {Sophomore) 12 10,54

- Eleventh Grade (Juniors) 3 2,59

Twolfth Grade (Seniors) 6 5.17
Other .ﬁaﬁma

‘Equal distribution botween o
~ Wigth and Tenth Orades R 6,03
Equal distridution through-

- out all grades 2 1,72

Imposgible to determine }
this information 4 3445

 Totals 116 | 100,00

From the table above the reader may see that most slow learners ave
found in the early stages of secondary sohool, The freshman olass is
‘vepresented having .slﬁ;ght}.ylieae than two~thirds of the slow leamers
according to respense made by achool offisiels.
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Low learn a ,, ‘,'-;9’?* - Ninety-oight sehools supplied
£ figures as f;o. the number of slow learner dropouts for the achool year
. 1960~51. . There was found to be a total of awenmm;mﬁ ﬁgm;y- |
ﬁmﬁ;ﬁrypauta in these s@ﬁe&e or aa overall average '@'2: 84»@5 per schools

;‘,  Ninety sohools reported deta regarding the number of slow learners who

a4 not return to sehool in September, 1951, The total ‘number was five
hundved and iz or an avemge of §.62 :gse;;’ school. HNinety-seven sehools
supplied data ms to the ‘nginhgr_af slow learneys completing the required
high sehool course and graduating in June, 1951, The totel Figure wes
found to be five hundred and ;&ﬂy»fiﬁ;w an a?sez'agé of vﬁg‘ﬁzv"pe;v school
This average is the same as f;;hag given for thqag lgaimv,zéa@né%éﬂm aid
not return 6 echool i s%temket, 1951 as reported ,53‘ the respondents.
The Tespondents indicsting the ileaaékﬁ why ms& slow lsarners
dropped m@e' of gehool gave ﬁé&féﬁi@ indications that the present curri-
culum offered in a mjezi#x: of the schools .za_g@t:éﬁagmtewv meeting the.
. needs and mtemaﬁa of youth, The i?:fégéeaa have been set forth in Table V,
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REASONS GIVEN BY SLOW LEARNERS TO SCHOOL GPEIOIALS
FOR DROPPING OUT OF SCHOOL

Reason mmer of smozs
Mﬁaﬁm ma Roason

1. Dislike of sohool 515
2; Desire to find employment

8

3+ Inability to do school work

2

4, Wented at home 18
Se. Drafted or enlisted in Armed Porces

7. -Sent to corrective institution
8, Reached &mpulmry asa I.ims.% N
94 Rmeivea, no encouragement £ron the honme

I T T RS

uw! fﬁae:; of mﬁeresﬁ .

“Lack of intorest might possibly be attridbubed to three Of the
lesding £ive reasons motably: dislike of school; desive to £ind. employe
ment; and inability to do school work.
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highest frequemywr xfeaymseg ferty»seven ;nstmes" were fam; in t.h‘xa

areqs The unskilled trades a;;ﬁ famers wore next With frequenciecs of
thirty-nine and %himyﬁeﬁ;m:wmﬂmm. Respondents indicated that
the more mgmy"swsﬁim\ams of occupations were not ﬁeiﬁ. by most
fathers of slow learners. Fourteen yespondents indicated that come #g \
the slow learner fathers wem}» members of semi~skilled tiades; seven
sohool officials in&ida%é&?mm of the fathors hed highly upacialized
Jobs, and one respondent mmaw a slow lamer'a tatiaex was the mem~
bor of o pwfesswm

o ﬁe&*&iﬁ gation of slow learners. 5&@&3&2‘9&: of the school

offfeiale ﬁéyiying' to the question concorned with the xaanﬁﬁyﬂ.ea&wg of
-slow leariers stated that such identification was made by a combination
of the three ways given on fbiaa instrunent, nemely: re¢ommendation of the
prévidus gohool; ‘study of ‘thg cunulative recoxd, and smay__géf. tﬁe :aw}?;s
of a test or series of tests, Thirty-three respondents m@es@eﬁ that
they studied the results of a Best or series of tests, Tuenty-five in~
81cated they studied the cumilebive Fesord, No. pespondents indicated
they used reconmendation of the previous schiool as the sole basis for
“the fdentification of their slow 19&1"»3:32- mherways suggested in o few
ingtances weves the ocase atuﬁy apr»meh, obaemts.en in class; aud tho

study of samples of work done by the ,omgm. Many raapmzﬁanta who ahack&a



iy,

49
the item on the uge of teet or a series of test rosults and the study
of the cwiulative vecord marked both reasonss

‘«Péat on of the sample £rom bhe qusstionnaives Seventyefour
of the one hundred and s;ixbeen; sshool offielals supplying dete fran
the questionnaize s;:iéméﬁaa their school was located in a largs or
gmall rural avea. Twenty~five respondents indieated theiy wbm&‘wasf
located 18 & largo of amell urban aree. Ten school officials stated
thedr school was situated s & fiaﬁbﬁrbanhama No indication as to the
type of area was gﬁmx‘@g ‘six ingtances, .

Sixty-four schools were congolidated echools for s given areas
. Forty~six schools were not #en_sb}.iﬁa&e&' and two gohools ware parsially
* consolidated, Four ’.aeh?:él_ aiﬁ’twai@ﬁ #;&,ﬁ not give dats for tmia vqne_éﬁamm
A majority of the schools which were not consolidated were from the larde

urben areas, small urban areas, or suburban aveas.



CHAPTER IV

THE E&m OF EBﬁGA‘I‘IM @MEEW m TRE M@BEBIT%}

FOR m: 195162

The primary purpose of this chapter is to present data with
regard to the over<all nature of %a:sé:a@aﬁmagx mgm for amﬁ;mts~_
in the aecredited public white secondary &;&hmi;a of Virginia for the "
year 19'51@53., Special emphasis is placed on program offerings and
edugational services provided for slow learners. Some of the data
reported necessitated a si;jift from the zam presentation to the
digested comnsnt technique.

sdministrative Services

This section of Chapter IV presents such phases af‘the Qdainisa
trative gorvices of the schools as: (1) information conderaning the
person in charge of aiministering the program for siow learners, in
each sohool; {2) how and by whom the speeisl program for slow learmers
was determined; (3) techniques usm‘i tn developing the program; M}
the provision of and use ﬁf a@aaial :aawrm ® ﬁw &lzm laazmng a%u«—
dents; (5) the nature of assistance g&m taacm ez' slww mmm
{6) the promotionsl and greding policies of the school; amd (7) qualifie

eations nesessary £or teachers of slow learnerss

Some respondends mxﬁatea"thét nore jb]h,ax_a‘ one person wae in charge of

administering the progrem for slow learners in their respective schools,
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Responses made by school officiels with regard to the person or
persons in charge of administering such a program have been set up
. in taebular fashion in Table VI.
- PABLE VI

m?sws m mx‘ oF @m Amn*mrmm OF PROGRANS
LEARNES mm (IRD WHLTE

ws.wsa

Individual teacher or members of the faculty
The school principal

The guid&néa'éimem: 3s
The elementary supervisor 2
The assistant principal - 2
A Paculty committee 2

artw&e:!.e with regar& *bo how and by whom the pxomme were ﬁa&am&m&
Regponse to th.is iten was obtained by havmg the xjeepeadems

‘ ?&X‘ieﬁi
Their responses have been set forth in Table

write in their commenta.
VII, Twonty~six school offieials did not supply data and five indieated

they had no special program,.
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TABLE VEL

THE - MEARS. mﬁm BY SCHOOLS FOR DETERMINING PROGRAKS:
FOR m Lﬁm

Some form of faoulty study on a ‘dooperative basis 22
Study of available test rosults i8
Study of the needa of children . 15 .

%ntereme among aehaaz, aﬁarx‘, mxants & mpile

15

%uay at‘ maﬁs yarfomaxaca of ahuél 1 '8
Use af the ease a%;udy eeemqm 5
3

\ ‘mmwmaz teaezaam decide on their oW m»thcé

One. ma'goh&ﬁi;t s‘ugges@eﬁ,a plan which the investigator believes
worthy of special mention.

TPull staff studies the problem .  _  com;mittes studles the -

Lescher epplies cace study techniques —  report

made to ebaff aﬁo;st p&an;

The quasﬁau wé.th mgam to who &etemmad ﬁhe pmgram for elow
loarnox’s was quite amaaiy mlat.eﬁ izo hm the program was éatam&zwm A
| majemw af‘ s¢ho¢1 o:fieials saggas&ea t,ha‘.: mora than one person &ace:.»
mmeéz the program in their seheais. This iztfomaﬁmn 35 presented m

v:ama VIIL.



© PERSONS DETERMINING THE PROGRAMS
FOR SLOW IEARNERS IN EIGHTYASIX SCHOOL

}Sﬁh@l faculty | | | a5
}”?_ﬁmiyai; a7
é{iﬁa@e Pirestor 37
Parents

2
Senool: Boazd 2
Supervisor | 2
State Department of Education Officials 1

A' mmts ﬁes@ﬁs@ saem té gomi; w@ ons distinctive character-
iaﬁ@a’é’exzeemng the éétemmﬁan of a program for slow learners.
Namely, the manner by which the progrems were determined in most schools
would appear to be a cooperative venture, utilizing the services of all
available personnel

| rograne. As stated in ﬁhagter

ix, authariﬁi.ea appearaﬁ to ha in a&mament mm; alasam which include
mmsxveiy a}.w learners sheum not prwide a '*&mmping ground for gstue
dents of normal mwiligeme wha have develapesd ssricms ametional and/or

bohavior problems. Ninety<two of the one hunired amd four respondents
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supplying data stated that no gmﬁnmna were made i 'msa‘ix'_ schools for |
naking such @ division of students with x;r@bl@‘msa» It is possible that
no prcv;s&om were made in many of the schools for special imstruction
of atuﬁams who appeared ﬁa be maladjusted.
weramaﬂa ;ﬁo study t,ha ihmﬁ @aemqnnﬁ, pr_ ala;w ;agmﬁrs. _l&ps!s of the
rospondents stated that #,hé : siuﬁiag'tsﬂ the homs were conducted by more
than one .person of the school staff. mmﬁﬁ:weighﬁ of ti;e school m:.eial,e
'méieaﬂm %ha?. the teaehem were respnns&bxe, oy y&xﬁmlly res@mnsible,
for obtaining ini‘emtion e;tmut the home baakmun& of slow learners.
Bighty-six -aexmuz atfieialg stated . that primigsa&s made sn attempt to
study the home background of slow leammers in hﬁ«aiwmhw;m The
visiting teachors slso alded schosl efficlals tn s%@ﬁﬂs the bame
background of ﬂw learners 1n fifty-nine instences,. The respondents
“algo ii;&is:aw& that guidance a&m&%}m participated in the study .of
bone haekérounﬁ of these children sz; famﬁmnm schoolas Two mggen&mw
indicated tahat the supervisors aided in :a%a&ﬁngftma knovwledges

‘The pxgce&nm for learning about the home background ¢f slow
&aarmrs indicated by the most ma;mnﬁema* one hunﬂmé and two of them,
was ﬁy making visits to the homes. Surveys of i;qme mn&i&;ogs and a
" vigit to the school by pavents were thq neans used by forty-five schools,
Other ways mentioneﬁ by the respondents were: comsuliation of the cunula-
tive records, :absmes;oa, ‘and uaé of me questionnaire techuique, Hore

than one mesns was given by & mejority of the respondents.
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A workshop or a a;ézfies“ of faculiy maet;ngs 1n ‘wh;eh ,}the-gmbﬁ;ma_
of slow learners were studied were held in 26,67 pexeent of the one.
bundred and five schools. The regular faculiy meeting within one school
was the most widely used method, 'Inter sehm). faculty matmgs and-
d1soussions were conducted in a few iugtencess Two sohool o f‘ies.gla
‘indicated thet a division workshop was held on the problems of slow
learners,

vailebility end uee of metorisls. Date conoemed with the availe

mn«w and use of matersals for the apaeialmea mstmaﬁwn of slow
umors were furnished by one bundred and eight respondents. apa@ial
textbooks, reference books, end other instructional materials were
a?éimhiﬁ in ninety-one of the schools, a percentage of 84.26. Slow
learners made use of these materials in eighty~four instances or 92,31
per cent of the time, Sixty-eight "msy@de}ms indicated slow learners
mede use of them in yeading for pleasure, a percentage of 74,73, ISizty-
six mepm&eﬁtg indtceted slow learners used them in Aﬁﬁb&z&%im of their
aasignnems; a pe?éentégé of 72,53, 'Tﬁifa:éy»aix "sahéoi'ofﬁeiah,ﬁmmm
slow 1&&@@@1&3&& use of them in tﬁa' preparation of future work, a pors
centege of 39256, |

The small percentage of instences of slow learners who did not néa
m’mé# materials might, as iniicated by some of the Tespondents, be because
teachers did not direot the attention of the pupils to the materialss

‘ in
Peachors made use of these materials{93.41 per cent of the schools
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\ mxer%hey were available. Houghly seventyone per cent of the raspaa&ante
indicated use was made of the materials in ¢lass assignments, end thirbys
sight per cent of the »eépm&eﬁta stated use wes made of them in the
proparetion of pupils' lessons.

Asgistence given teachers of slow lesyierss Assistence was given
teashers in planning the work for slow leamers in ninety-four cases of
the ono hundred end four supplying this data, Most school officials
indiested more than ons way ar manner by which this assistance was givens
The provision of materials wes the most widely given assistance for
toashers. This aid was given in 80,77 per cent of the schools supplying
this infoimation. Supervision of teaching was indiceted by the respondents
0 be the next most frequent fomm of assistance. ¥his assistonve was
given in 55,77 per cent of the vme dusived sud four schools, Alding im
the planning of course content was indicated as a fom of aid by 51.92
per cent of the respondests. The developwent of interest in field trips
and similar ectivities was mentioned as the type of ald by 38,46 per ceut
of the schools,

The laergest chare of the responsibility for the administration of
this assistance to teachers of slow learners would appear to rest with -
tho printipals. It was indicated thet ‘the principals gave or helped give
assistence to teacherswith the programs for olow learnevs in 82.69 per agﬁt
of the m:gals; The auperviéora participated in a;as&'st,ing in the program

for slow learners in 38,46 per cent of the schools, The guidanee directors
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took part in assisting the program in 32.69 per.cent of the schools. .
School, board officials, school librarians, and fellow teachers wers
also mentioned by the respondents as contridutors of assistande to the
‘Program for slow-learners.

ing polictes.  One bundred and eleven school

?rmational‘ and gr
-officials indicated that no &isrtmetiona were made in the type of &im
ploma received by their graduates. Five schools made distinotions, a
percentage of 4@%@. These d4stinctions were aé follious:

‘1i "Fne opfering 6f four diplomas--most clow learners get the
"4 tgeneral® diploma which inaludes & ninimum number of
required subjeetsa :

2. "Slow leerners sro given a certificate and a diplome is
given to the othera.”

3, “Phey usually take courses other than eolloge gmpamtwy,
earning sixteen units in shop, mechanical drawing, home .
aaonomwa, éte. in addition to occurses which are requiped

of everyone; this course is called the 'clestive course'."

4+ "Quality and quantity credits are used.”
54  "Gemeral diploma is one received by slow loarners,”
fwwapﬂ;mi arﬂaaa}.s ‘stated that plans were in the process foy

ewarding different types of diplomes. Although a different type of
diploms was gwawa to slow leerners in only ?M.e aschools; this Aiffers
entiation might possibly be an indication that snma edministrators end .
school officlals consider it edvisable to make distinetions with regard, .
to t ho type of diploma granted to .‘gtsﬁﬁam:s,‘ mf‘» various levels of ability

and - acmweman% .
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Tha poliey of tha._smpem?;, in regard to the evaluation 'of work of
slow learners as contrasted to the evaluation of the wark 6f childreén of
‘normal intelligence appears to indicate a dichotomy exigts, One hundred
- and - twelve schools supplied date with reference to the grading policies
. of their schools. Sixty-two school officials indicated that their slow
learners were grafied on the sans basis as childven of mormgl intelligence,
& percentage of 55436, Forty-respondents indicated they were not graded
on the sume basis, a percentage of 35,71+ Ten respordents stated that
their sléw learners wore greded on "pot guite" the | same basis es regular
students, a percentage of 8,93, The distinotions would appear to
6@&3&2&5&9 from teacher mmgahmmﬁmmm the marke rather than the
substitution of & spocial report x:ia;r&,fnx slow :ieé;ééera; The distinctions
supplied by tb.e respondents includet: (1) the student's m}s is ‘giﬁaa@
in temms of his nati%~‘ébi;£ﬁy'gnﬁ not by comparfeon to clase standaids;
{2) the siow learner &3‘&@69&“@' an mézﬁd&albaaia; and {3} attitude
and effort were the primary factors for deternining the mark,’
alifigations for tlie tea agliors of slow learnerss The qualifica~

tiong for the teachers of slow learners mntiona& by the sehool officials
' included such qualifications e (1) special tiaining, (2). patience and
understanding, {3) mmthe‘éii;‘n@tzﬂbg"ahﬁ ;&ﬁti%g@a,{ {4) ‘expsrience,

{5) love of children, interest in their welfare, willingnoss to work with
them, {6) ability énd suitedbility »xzve the job, ‘and {7) a pleasing personelity.
These qualifications ave arrenged in rank orders
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?he foregoing information about the sdministrative services of the
schools contributing to the welfare of slow 1gmmara guggests that
gortain points may be worthy of repetition. <+hese points are:

1. . The edministration and determination of - programsfor. slow
learners apﬁaara. to bo a cooperative enterprise with participation from
the school faculty, county school board officials, and the parents end
children of the school community. -

2. The means employed by schools for detemmining programs for
slow learners weres (1) some form of faculty study on a cooperative
basis, {2} study of available test results, {3) study of the needs of
children, and (4) conference among the school steff, parents and pupils.

3. No provisions appeer to be made with regerd to the separation
of ehildren of normal intelligence with serious emotional and/or behavioyr
problems from the slow learners.

4. Visits to homes of slow learners appeared to be the most effecw
tive and popular procsdure for ascertaining the home backgrounda of these
children.,

5. Approximately one«fourth of the schools suppiied information to
indicete some form of schoolewide discussion wae hold on the problems of
slow learners.

6. Textbooks, reference books, and other instruetional materials.
at different levels of difficulty and interest and geared at the social
maturity level of slow learners were availeble, In most ceses the slow

learners ussd these materials.
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7. Provision of teaching materials was the form of aaa&a%anc;
@iven most often to toachers Qé slow learners. This asgistence was a
cooperative venture of the school, but most of the responeidility for
Providing such materials appeared to Tost With the principal.

8, & diafsinot"em- of diploms was awaided to slow learners in
only five schools. Some progress scemed to be indicated fn the dife
ferentiation of the grading of slow learners, The differentiation would
appear to originate from the emphesis of the teacher rethes than the
substitution of o speclal report cand for slow learners. Individual
""e‘ffb& and ability wers considered as primary factors.

9+ The leading qualifications of teachers of slow learners were:
special training, patience snd understanding, eand sympathetioc nsture and
attitude,

Guidence Sorvices

In this study two mein areas Were surveyed under the category of
guidance servicest {1) ‘the over-all organization of ths guidande program
and {2} the special semraea” of the guidance program w&i&h might possidly:
bencfit slow learners. The following special services were included: ’
{a) orientation progrem, (b) the testing program, (¢} the availability
of -services from specislists, {a) .mi*owing the'pamnta of special proe
grams, and {e) provision of a physical inepeetion of all pupils epd the
neture of the health of slow learners.



of ‘the one hunired ‘and twelve respondents supplying informstion ebout
guidance services indiceted that thwe were organized progrems ;a;.f guldance
in their schools, The seventeen who stated that there mere not organized
prograng -of guidancs, were for the most part employed in ﬁmﬁé@a with
amall enrollments.: This factor might ensbls them to cur}ry o0 &zsfamax
guidence within the structure of other phases of the school program,
Eighty-six of the ninoty-five which hed -. ngizeé {iiii_ﬁagaa employed a
director of guidence, a percentage of 90.52., The remaining niss res-
geﬁ%nts reported no guidance directors o left the question unanswered.
Those persons who supplied ressons for employing no guidanse directors
inﬁ%%&i that faculty committees were the substitute. " Seventy-five '4
"of the eighty-six schools having guidanes directors suggested that it
was s part-time jobs Five schools indicated they had full-time guidance
directors. The remaining six school offi‘ei@a failed to Bupply this
Anformation. :

- The teachers evi&ent&;y‘hava an important role ‘to Play in the
couneeling program of the schoolslwhether there are organized programs
‘of guidance or not, One hundred of the one hundred and e*Maan-s&hqeis
‘indicated that tenchers took part in the counseling program, Table IX
has presented the ways and the number of respondents indioating each way
6fr teacher participation in. tha gounseling program of their gehool «
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TEACHER PARTICIPATION IN THE COUNSELING PROGRAM
Q’F ONE HUNDRED ACCREDITED PUBLIC WHITE SRECONDARY SCHOOLS OF VIRGINIA

?é’erﬁanﬁage
e ooi —

l,. Offer group guidance in
the homeroom or other _
¢lagsroom pericds- 8% 85

2+,  Provide educational or. .
vocational guidance: 54 64

3+, Have definite students
eqasigned %0 them for
guidance and oounseling 29 29

4., Give counseling in line
with student's difficulty }
in subjeots failed 52 52

8. Give ‘aamseung and guide-
ance &8 need arises 75 75

Bre daﬁé prosented in Table IX ap;;aéxaa to indieate that a
majority of the admindstrators who xesmndeafw this seotion. of the
gquestionnaive were of the opinion that | olagsroom teachers contributed
t0 the counseling program largely througi; their m:ms: with homeroom an&
¢lagsroom groupss. "i’hia sontention seemed %o be further mzbstantiaﬁeﬁ
‘by the responses wmm: im&aa%a t&m@ classroom teachers were assigned
with x’aaponsibiuﬁiea for ommse}.saa mﬁmzmax students in only about
one-fourth of the schools inoluded in this study. . $ho opinions of the



vespondents appsared $o be equally divided in regard to the mspmsibﬁub.v
of elassroon teachers for previding students with cccupational and
oducational infornstion and for counssling with students conserning
acadente t&irﬁ#éitiaﬂy

Eighw ét the Qna hxméréd and eleven réspmdamsa supplying ine-
formation about orfentation programs Feported that these servises were
provided for all stulents when they f£irst enter the sohool, a peroentage
of 75,68, ‘%he respondents indisated that orienteticn progrems were
carried on in a variety of ways end in most instences mx‘qmﬁ; one
‘%egkai«wa wes usedsd. Thie g{:;ﬁ-&ame service was iai*esjéiiﬁeﬁ within the
fremework of regaler olasses in fifty-one instances, & percénﬁage of
60,71, Tne aext most frequent way for mmngzm ai‘iéntatiexi programs
was by means of holding a mass meéﬁiﬁg of all new students. This ﬁe@a
of presentation was &n&ﬁaaté& 'ky mﬁyw‘ig:zt sehool, crfmsﬁmg a percentage
of 57.14. Forty~one vwéa;mn&ents indicated use wac made. of the condusted
tour of the school technique, e percentage of 48.51. .&g@imnis of big
brothers amd big aiéte&s was stated by twelve school officiels as the
&eekniqu§ use&, a porcentage of 14,29, Other ways reported by the res-
wnéanéa included: the setting aside of one day or more for this service
prior to entrance into the new school and the use of e handbook.

The principal would appear to be the school official most eften

respousible for a&rewmg such a programs ~Forty-nine respcnﬁeﬁm repoxted
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that the principal provided leadership for the orientation programs,
& percentage of 58,35. Thirtystwo schoel officlals sbated thet a large
share of the responsidility rested with the guidence diroctor, a per-
tentage %‘f ﬁé,w‘. The work of individual Qaaehér&-am ocommitbess of
fassam:y and students wam aaggemeé. by t}zirﬁyﬂtm xesgendeuts as pro=
viding aid in menmm pmgmmm |
Be_The Test

ena m&md and thirteen school ofﬁzsials supplied data conserning
the nature of their testing programs. One hundred and one of these schools
had an ersanized progrem of testing covering the purposes found in Table X,
PABLE X

mgammm ‘PURPOSES OF TESTING FROGRANS IN ONE HUNDRED AND ONB
MGR@W mz@ m&m} amm;m SCHOOLS OF m@xm 1951-52

Percentage of

ose

1. To diegnose and/or sareen
pupil's mental and performante »
ﬂitﬁoumiaa 75 74,26
8. To discover correlations bew .
tween pupil®s ability end |
achievement 84 83,17

3. To @igcover general and/ow |
spocific aptitudes 64 63,57

4. To discover voeational interests €l 60440°
5, To dissover personality edjustment 27 26473
6. To aiscover sosial edjustment 2 20,79
7. To disoover emotional adjustment 22 21.78

8+ To digcover discrspancies in
¢hild*s physical healtn 24 gwe



The respondents-indicated that in most instances cc::_gg;.amggg
should be computed -between the pupil's mental ability end qahi*e#aﬁem”aa
a primary purpose of a school's testing program. The next WS‘ most
embodied within the testing program of the sehools would appeer to be
the dlagnosis and/or s’araenigg of pupil's mental ability and performance
aifficuities, The iscovery of general and/or. éngaiz?‘m aptitudes would
appear to have high rank #3'.-5 purpose of the testing program by school
officialss éligﬁﬁy over sixty per cent of the schools would eppear | to
give some aﬁéntion to vocational adjustment of their sg’géegeg; : |

4 minimum mﬁbaraf respondents supplied data with regard to the
panking of tbs four purposes thought to be of most valus in working with
slow iiaw:mg This. information was too limited te de of value 0 the
investigator eliminated 1t from the presentation of the findings.

The data indiceted thet many differvent tests wei-e éhgﬁe# for use
in the %eeemg‘ ‘Progrems of verious schools. Poseibly mest of the echools
supylymg data regamamg ﬁw&s use& aﬁéaueml tosts to mpplment the
reqzxim& t&amag ;;mgz'am of tm State Department of Education. On the

secondary hewl, the state p;fogram has included:

Zest ent tho Shozt Fom of the Galifornia Tes

be administered m the eighth grade and the AsC.E. Pay: '
ah g _1@"1 Students ta be edministered in the twolfth grades

Togte used by the msmndenbs wm ha grouped for the discussion
which £ollows as they were. listed on the questionnaire, namelyi (1)
‘Mental Achievement and Diegrostic *reaté,_ (2,} Interest or Personality
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Inventories, (3) General and/or Speeific Aptitule Tests, and (4) mimah

. leneous tosts an&/w inthoriem
‘ ?ea&?a in this

10‘7. - N . ;
category mentkioned by the respondents end arranged in order of frequency
inoluded: some form of the |

Ptis Achievement Tests
" Stanford Achievement Tests
© ' Mysrs Rusch Achievement Tests
The Progrossive Achiovement Tests
© "Phe lowa Every Pupil Tests of Basi¢ Skills
. The Pressy Disgnostic Eeading Test
- "‘Ihe Gates Reading Tests
‘The American School Achievement Test
" The Progressive Reeding Toste
- Easen‘hials of Bnglish ‘Eea‘b

Eaa% ras;:anﬁenta soggested

that most of the wkuarxas zmxuaw &a this grm:ping were a&miniabemé
%o m&&vmuala‘mﬁhew than clags arwpg»‘ A possible exception to this was
tory. ~ This inventory was

the edministration of the Kuder Interest Inve
administered by forty-sight schools, and most of gis msmams 1indlcated
that it was é@minasaém the last two yeers of hieh school., Other inven~
. tories meatzoneﬂ by the ms;maden&a to ba administered in five schools or

x.esa memae&z

The California Test of Perwnaliw

The Washburne Sociel Adjustmont Soale

The California Occupational Xntamat xmrentary
The 8. R. A. Youth Inventory’

The Heston Personal msustmant Invonwry

The Bell Adjustment Inventory

The Hooney Problem Sheck Lisy ‘

The Thurstons Interest Inventory

The Gentry Vocaticnal Inventory

Kuder Personslity Inventory
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These tests like the

Interest amd/or Fa&séﬁalﬂ&& Viixxveﬁi;ériés’ Wore alad adiinistered. to ol
ected individuals rather tﬁéﬁtﬁmaﬂ"gﬁoﬁpé in moet instasces, &mxtﬁﬁé
tests of spacial subject matter were the type of ptitude tests most
often administered by the séhqaﬁ;é;" ?;%é'".s&b_}ggt .m@wé aptitdie tests
mentioned were: m&h@x@aﬁgés aptitude, eptitude tests in commereial sub=
jeots, engincering and physicsl sciénce aptitude, and Englieh aptitude
‘tests.

Specific names of these tests wers frequently cmitted by the res-
pondents, VWhen names of the tests were supplied, the onesmost frequently
mentioned wevet

The Differential Aptituds sories
" *he Ssaghore Measures of Musicel Talents
The Meier Art Judgment Tests

The California Aptitude Test for ﬁtzcupatmna

The Californis Proguostic Test for Mechanical abﬁit;sr
The Minnesota Menipulations Tests

‘Ehe Minnesots Paper Form Board

The Hunt Wursing Aptitude Test '

The Detroit Genoral Aptitude Teat

?w raapwna@nt,a m@wateé that testa

were admmiatem& in areas othey than those px‘eviously digoussed. Some
respondents indieated that s.nwm&senw tosts wem g.ixren in eddition to

used, Other res;aenﬁsnts indi«samd that comparauble f«mw or g gg

ast and other aia@'mstic tosts of reafing and achievement

lent Reading



wam ‘agmﬁ;aisteréﬁ in vremedis) ¢lasess and in speeial e&aaaas.-fwf&é%
- 1&#&%@% Other tests montioned were: .
| ‘The Wrenn Study Habits Xnvmmry
American Government Tests

. The Armed Porces Test in Plane @emtry

* 'THe Moody Sohrammel Gonstitution Test

- The Oesqpa:ative”’fest of Recent Soeial end Setentific Development
Some sohool officials mﬁkgami_;use was mode of tescher dsvised tests or
inventories of ﬁﬁfﬁﬁ%@é!ﬁ‘aa: Some subjects of thosteacher made edjustment
inventories ;’miﬁaéaa *Why I em liked or disliked?®; "What I would like
to be?"; end “ﬂm I spend ny leisure time?" ﬂ‘ ‘

Responses made by the school offieials in regard to the sdministrae.

tion of the tests and inventories would indicate that the classroom
gaaf;har had the laygest share of the responsibility for the uﬁmmiaﬁraﬁmn
and ?@éﬂm the tests. Sevenby-six of the one hundved and one schools
Which had an ovganized testing program supplied date to indicate that
the olassroom teacher administeved or helped to sdminigter these tests,
The gxiiiianeé &ireai‘:ar or guidence committes administerea m:aaé tosts in
fm'%y of the sshoole mm the pringipal ;mw&gatea in test admmf.st»ram
tion in fourteen schools. )
L ﬂzgew»eigm gehool repmbanmbivas m&&e&ta& use was nede oﬁ:
Vf;tea‘s resulta in thezr smheeis for giving aid %o slow Ieamaxa thmugh
udwidual ¢mmaeling aa& guidence 4n :Lig}at of the test results. Thirty=
s&x respm&mba m&aatsd, that they uaa& the test resulte as the baaia
for mfaml ‘of the ¢hild to a gpeclalist for further aid. mentyuoaght
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sehool officials indjcated ude was made of the test results in providing
'plimemeat‘ of cléw :tei;amars in specisl sections or ‘cm:asag.

The ‘rospondents: stated -bhat 4t was not mlways advisable to inform
the slow learmer of the test results. Forty-eoight respondents indicated
thet slow lesrners were mot informed of the test remlts and f@zgtxa@ae
Teapondents indfcated they wore inforued of tho Tegults of the tests.
Twelve school ‘officials. supplied data to indicate that slow learners
were "indivectly informed” of the results or informed "in a general way
dopendent on the nature of the test". The technique used by the greate
o5t number of respondents to inform the slow learner of the test results
wag the private conference with tho homeroom teacher. Some indications
were found to indicate that slow learners were 1aformed of the results
in & private conference with the guidence diréstor. Relabively few
instences were found in which a private conference was held with the

txmmiz;ai;’ ‘Bo ocourrences of & private conference with o guidanece
mialiat wwa mpertaa,

%ﬁry of scores in the slow %amaxs’ cumulative reaord was the
_ most widely used ‘means for, marmng of their test results. Phis was the

case in -tmé, bundyed end three. czses of the one hunired and nins schools
mg;flying“thia inﬁ‘éma“i;ieu {n thi’s aroas 'Eishw«eight., instances were,
found to indicate that records oi‘ axow J,eamra Progross, in other ereas
were alse placed in the czmaiatzve record fﬁlder of these childven. One
school officisl indicated thet no record wes made by his school of slow

Ze,eamw& progrossgs



'Ninety-one sohool representatives supplied dsta coneeraing spece
talists connected with the guidance program i their sohools, This ine
formation hes been set up in tebular form in Table XI.

TABLE X1

. SPECIALISTS @QW@% WITE THE GUIDANOE PROGRANMS
N ﬁmﬂﬁﬁ AGCREDITID PUBLIG WHITE SECONDARY %Eﬂmﬁ OF VIRGINIA
"in 3.95’3»53

' Pemeatage

1, Guidance Director ‘54 59,34
Be mae}.‘éri%unw Hurse s1 54,07

3. Peyohologist 6 6459
4. Payehiatrist & 4,40 '
6 Placenient Director B 330
8+ ?&a%ﬁing Teacher 83 56504
7. Boy or Girl Uouaselos v 2.69

8, School Physicien 11 12,09

9. Health Offiser 1 1.10

10, Gounty Dentist 1 1,10
11. Hospital or Clinte Officials 6 6.59

An anslysis of the data included in Teble XI seens to indicate
_t;iaat. .'&ss‘iéﬁanga ;far the slow learner came f;-p_m one :qf three ngjoxr soursess

‘the guidance .éwecgar, the visiting toacher, or the school or sounty nurse, -
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Some significance might be sttached to the fact that some schools have
nmore eccose than others to special assistance from such persons as a
psychologist, a psyehiatrist, a boy and girl counselor, a school physician,
or hospital and clinie officials. No respondents indicated the school

had the services of a psychomstrist available.

The greatest number of responses indicated thet the prestice of
informing the parents of special programs for slow learners was through
& visit %o the school by the parent. Home visits by teachers were
reported by & large number. These and other means Pfor informing the parents
of a special program have been set up in Tadle XIl.
TABLE XII

METHODS USED TO INFPORM PARENTS OF SPECIAL
PROGRAMS FOR SLOW LEARNHERS

Visit to school by parents
Home vislits by teachers 54
Home visits by prineipal 17
Lettexr sent to parents 14

Parents not informed 24

Saﬁool officials seemed to feel that in a majority of ins*béncea the
reaction of the pax;enﬁs to the special pr@grém'far slow learners was
"favorable and cooperative”, Few responients felt that the attitude
might be "indifferent®.



%e mapﬁ#ﬁﬁxéﬁs» indicated that the reaction of other g;t;zxm}ﬁ ww@a
the program offered slow learners in their schools was equally divided
between a ”@@w@iva" and "favoradle® attitude. OSame respondents
indicstad the presente of s *-_‘13&61%‘&%&%“ attitude toward the special
Program,.

School officials ﬁxﬁieaﬁe& that slow learners wers cooperative
in most {natences ansa had & favomblc attituﬂa tcwarﬁ the program affere&
for them. Some rasmaden‘ts imzca@e& that in a few instences slow learners

were ressntful anﬁ,m%agmﬁgtﬁc to thq,;gmgmms offered for them,

23&% mla;b:{ve to. the holding of s Phystesl m;mtm for: a‘}.}.
;mpzla were reported on one hundred and ten forms. Fifty-eight respon-

denta stateﬁ, that azmaal. inspections wars made of the physicel health

of all pupile. Fnirty-nine respondents ialicated physical ingpoctions.
wore glven ,smiwmuauy. ’”‘vm:tve mapna@ents stated that such inspsetions
were carried ah,biwanm:amy‘ One instance was found where an inspection
wag given “"as often ag needoed".

_Seventy-seven per cent of tho respondents statod thet the health of
slmv learners would sppear to be about the same as that of naml ¢hildrens.
Ho difference in the heslth of slow learners and that of xmmal r:hil&ran
was roported in ten ins,tames. ’i‘hixteen respandents} indicated thae tbe :
health of their slow learners appeared to be worse than f.hat ‘of normel
children. None of the respondents reported that the health of slow



learners was better than that of normel ohildren.

Several facts of the guidance services of the representative
schools contributing to this investigation have been presented below,
These facts have been presented in suceinet i;ashion with the purpose
being to present an over~all view of the guidance program and the speeial
services connected with such & program. The findings are:

1. Most of the schools reporting would appesr $o have an orgenized
program of 'gnmamé\., Most of these schools had a part-time director of
guidante.

2+ .Teachers tend to pley a major role in implemeating the guidance
and gounssling program. The school offieials indicated that teachers
contyibuted largely through their work with homeroom or classroom groups.
Few instances were found to substantiate the fact that much counseling was
done by the teachers with individual students conceraning cccupational and
’eéucatiunal information.

3. An orientation program was provided in epproximately three~fourths
of the schools. This program was usually conducted through regular clase
activity or by means of & mass meeting of all new students, The principal,
in moat instances, provided the leadership for such programs.

4. Orgenized testing programs were found in approximstely nine~
tonths of the schools, The testing program had two leading purposes:

{1} the discovery of correlations between pupil's ability and aahievemegt
and ,'(3} the diagnosis and/or sereening of pupil's mental ability and
performance difficulties.
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B+ 4p extensive list of tests and inventories was reported to be
incorporated into the programs to supplement the minimum Sesting program
roquired by the State Department of Bducation. & majority of these ad-
ditional tests were administered to individuals or in remedial clagses.

6. Teachers wers responsible for the edministration end scoring
of many of these tests end iaventories.

o #ne most widely representative use of the results from tests
and inventories was $o ald in the giving of further ascsistance end counsel
ing to the ohild's difficulties.

8. Opinion regarding the advissbility of informing slow loarners:
of the test Tesults was equally divided. Some respondents suggested
that slow learners were informed in 2 heneral or limited wey", dependent:
upon the nature of the test.

9.  The placement of test scores and other information in the
¢hild'e cumulative record folder appeared to be the general practice
for keeping a record of slow learners' progress..

10, The thres types of guidence workeys whe wero most often g
ployed in the secondary schools of Virginie would appeer to-be'a guidance
- director, a visiting toscher, acd a school or county nurseé.

1l. Most respondents :tnamw&e& that the veaction of the parents of
slow learners to a special program for slow learners would be ecoperative
and favorsble,

:ta.,- The reaction of slow learners end other ehil&ren of the sohool

$0 a speciaz program uaum also appear to be favorable and cooperative,



7%

13, 4 physical inspsction of all pupils was carried on in most
schools on an snnual basis,

18s Host respondents were in agreement that the health of elow
learners would appear 40 de sbout the a&mg as that of nopmal children.

16, The guidence servides, like the administrative services,
would appear to be a ¢ooperative enteyprise of the schools

Instructional Soyvices

The instructional services might be considersd a key to the
educational progrom in eny school, Subject srea offorings, provision
of an orientation course in occupations end/or future plenning, course
offeringe in special csccupational aress, extra~surriculsr offerings,
special educationsl provisions, instructional provisions for exeeptional
children, and reporting the progress of slow learnors are iacluded in

this chapter.

_ £ fforings. The mszmalx class offerings both required
and elective were found to be extenaive i many of the schools: Row |
quired slass offerings included the basic subjeet areas es determined by
‘the State Department of Education, The wequired oourses as set up by the
Btate Department of Kducation fumelude: four years of Bnglish, one year

of seience, one year of mathematics, one~half year of vocationnl Civics,
one~half year of goversment, and one year of Americen History. Table
XIII has presented the subject ares offerings listed by one hundred and

sixteen schools.



TABLE XIIX

‘26

memmmmmmmsmm

AGQEWI’I‘EB WH’E SECONDARY SOHOOLS 35'
© VIRGINIA FOR 1951-52 -

English
American ﬁmza;y
ﬂaxieral Hé&h&mbic‘s
Mgebm I» |
eiw.w

G’eemral sciemo
ﬁs.alw

?iwszaa}. E&ucaﬁ‘&mn

’ ﬁm of mhae}.s

114

13
111

104
116

?mmtage oz' s&skeaié

ops hundred and thirteen schools.
offerings. madnl- by these schools in Virginia today.

This 11t demonstrates the extsnsive



ELECTIVE COURSE OFFERINGS IN ONE. HUNDRE

vy

) AND THIRTEEN

ACCRDITED PUBLIC VEITE gscaﬁﬂaaﬁ'scaeexs OF
VIRGINIA POR THE YEAR 195152

“No. of sohools .

Journalism
Publie Speaking
Dramatics
Spanish -
Frenck

Latin

Plane Gecnetry
Trigonometyy
Sol1d Geometry
Advanced Algebra
Business Mathematices
Shorthand
Bookkeeping
Business Bnglish
Office Practice
Industrisl Arts
Home Eeonomies .

Piversified Gepupations .
Ancient or World History

Contemporary mszory
Physios

Chemistry -

ina-al or Husie Classes
mrgmm
Distrivutive Education
Radlo

Briver Training
General Business
Soclology

Li;bx'ew

“Porcentage of S0R0OLE

27
23
24
51
26
95
46
86
97
81
S8

25,89
20435
2l.24
40,91
86,37
84,07
40,71
4@ .56
85484 -
456.13
86,73
95,22
73,45
24,78
24,78
38,05
84,95
87,52
15,94
62,21
42.41
84,02
22,12
7,08
7.08
4442
l» 7
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?.‘hengi: these afferiags of alasaes would appeer Yo be extensive,
the prassn% af one za@wr ming ,wsaibly have significance to the
education ar the slow learner. 3?‘@@ schools offer subjects in the avea
of the practical arts suitable for the male enrollment of the schoolse
Agﬂcuzmre and 'inﬁusw&al azta Aw‘ersa offered in fewer instances than.
the s@r;aighﬁ, "academic” msmi like Latin, chemistry, and advanced
algebra, Schools would appear s0 offer o variety of the traditional
oping, shorthand, business

business subjects ast typewriting, bookke
mﬁheimaﬁé'a; ﬁuas.néss ﬁsagiismf’ and office practice, Binety-six schools
oﬂ‘em& hm sconomics which would armm girle m&enceg in home
m&kingo i‘ha limﬁe& offering of practical art subjects for boys in these
m@mﬁaxy schools might pea,sﬁ:;y have move sigaificance attached to 1%
when one learns that in one hundred and three schools slow ‘learners weve
encoureged to take the practical art subjeots. %ﬁentyuﬁhx?géz of the
sehool ,at'ifi‘ai&;s indicated thgﬁ slow mmerahaﬂ better ability in these
ﬁs&&s' &h‘a}%'i;z %he swéight 'amem subjea%m @Mrw’ mspfan&eaﬁs ine
&icafmé they hwi som abllity in these fields, end only four mpondeaﬁa
mawaseﬁ they had 1esa ability 1:1 t-hese fields, Tbe .xamaining six
xesmn&ente d1d not supply mfammm yrmx, regard to slow ;iémers'

ebllity in the field of the prectical arts,

,Reeponée!a with regerd to the offering by.Asmwel,s;qf,oriex&ta:uan courses
in ocoupations gns:%oz*.xumre planning were egually éxv&ﬁeﬁ{ f‘nrwmingr :



™
‘sohool mpresonbatwea indieatod that aac!a a courss was of!arad and
forty-nine respondents indicated the amg wag not offered. Eighﬂean

respondents did not enswer this question on the instrument,

regpondents reported course .éfsexfﬁtzx;gs_ in eaég@a?iggai areas anﬂ many “
school officials indicated such training #faaf giyez; in mpfa then 'meb area.
Forty-five vespondents imiaaté& that spse,tal *;mizmig was offered by
their school in homemalking. %rﬁymfwr sehool officials. stated that
‘speazal. txainiag wae gmv&ﬁea by theiz* ééhoolin %%gglgit%;;inmg m
business, in learning e trede, in m&gn&ea,_ were also mﬂﬁe& by

‘aézﬁa ?éﬁ@!ﬁi&qz J_?;lﬁ?an respondents mdica.i;@ that scmm form .m" onthe
Job training was provided students in their sekmiac Such exgoriaﬁce
night afford en apyertm&y for tke child to have first hand %ra.tning
rathor than belng told sbout it in abstract and maniag},ess terms, The
training in homemaiing and sgriculture. pmbahiy evolve from inetmman'
4n agmeultﬁm and hame economios alasaea and to a limited ex%n% M,
F.F.A. and F.ﬂ.m elu‘b works

‘extra-curricular sotivities mépliea vy tﬁe achqai aff;feiala would
indicate that many clubs and aotivities wero provided, fThe leading
wganizationa in t.ha schools arrangeﬁ m cmet wem: athletic 'organ.i-
zations, ch ﬁcmamakers mf‘ ﬁmerzea, smﬁent gommams. newﬁpapex
organ&zamons, aohaal patml, 4—-8 e:mbs, ﬁ‘uturs Famam af &mrmea,
dramatios clubs, science olubs, Beta or }mmr elubsg .‘meraw clubs and
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foreign language clubases These extra-curziculer nffemnga w&r&mﬁﬁi@a&
by thixty or more sshool officials. The failowmg elabs hed, fraqmmiea
of £ifteen. matme«sa or lesst mthemazms ¢1aba,, mcma%m cmba,
¢hess and cheokers, art a"mhﬁ, Future 'i‘aaehem of mrm, m-qr, m,xsa.
Ywﬁh, handicrafts clubd, muia& organizations, phot@gmphy eluba.
library olubs, Key Club, Kaap Virginie QmanQ and eomamial 31%8;

' Slow lsarners wsre ,eagmmgdw participate fn extrascurriculer

activities acé@éamg to vespémsa rwaiveﬁ’ b& tha«sehmi afﬁcialss-
Tabde XV has pressnted the rank order of extﬁammieu:{ar aaﬁﬂties
particlgate& in by slow laamers :&n myx*eaematma s@hzmlsg ?m;m this
teble 1% was possible to ﬁ&scmoz: -3 tmaﬁ wwem the’ extm»am&cw
astivity which had en eppeal to 8low }.emws; Smh activities would
: agpaar to be those with attention fooused on mamm}. agtivity am motor
coordination to a great degree and on acadenic powers to a iasaog,&egxfu,
Partic¢ipation in such activities as mﬁm Homemakers of America, Future
?amexs of &wrma, Athletic &rganmatmna, 4«& Clubs, and Sch oaz. ?a:bml
by large numbers. of slow learners wes indicated by the mspoxxaen@s, This

zwsazbly» be attributed to the fm@ ‘that they may receive remgns.mon

in this form of sctivity and "E-iaatf canpetition ia on moro of an even basis.
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mmaimm for aanm experiences

‘:ané raom trips were maw hy fimynathrae er tha one humira& and ﬂiva
maehwla aupp&ying this mmmatim, a gammage of 5{:&4& mi‘tem
'mhwl affia&aa attm!mte& graa% va},ue to such ;gmisiam. a ‘percentage
;af 38»30. ‘i’&iztymm aci:ml efficia:.a 1:&&&@&%6 these ams had s@me
mlﬁo; a pewentage of 60*3‘?‘ é%tw resp@naent& auggeste& *i;im gmvisiana
had 1&%1& velue, n pereen%aga of ?.ﬁ& “Two school :\r*e;»:xmam‘d;a?;#m{itfqg,t-fs=
_fails& to indicate azxy opinioxs w&bh reg;.%rﬁ t.e tholir valus,

Provisions rm‘ the use of amiiwianal ma&ariaia in the ins%mﬁtional
program of ﬁhe school were remﬁed % be. mra exteaeiva than the provisions
and use of aamp exyexion@w and mem ti’l?ﬁ# Suoh prMsians vmm nade
in mae !mnﬂw& of the one hzmdm& and sixteea ‘Behools, ﬁ’msmmm ‘sobool
mgmmtatives attmbum g:m Value im au&;omvisnax m%emaia ae a
maaxzs to implemm bha inatmmm progm of slm le:«rmm, Eprtyaaix
mhw& efﬂeiala consideréd them to have some valus, Five respondents
seats& they hﬁd uwxa value and one mapamenﬁ reported they had no valuo,

| The ama information with regard to s:@aeial educational pmv&axons
ag eamp axpeﬁexwea, field trips, and mﬁiwvisnal materials mulﬁ appear
fm t.ba wespanaes rmiveﬁ to mawata uge of them in a comparatively
lnrge numba:r of schools.. Raapczx&anﬁa would appsar to be in agmemsnt
that value is found by using them {n implementing the instructional
program of the agwhool. Vse fz‘:x‘“ axxa;a«visuai materials ‘muz;& appear to be

more mmiw» then the @ss of camp experiences and field ‘-ﬁr_wsg

L provisions offered for siow learmers snd othor



: hildren, %at:la XVI hss been set up to present the type of
.-v"“gg““‘““ﬁia onovisions specially. auimé to slow learners and other types
m’ ez:aepmam Q:ximm cffemﬁ by ﬁha seconﬁary gchoole of ?&xgﬁnia.

msfmmmm PRWES&Q?@S MADR POR sww W ARD OTH s
' mmwm CHILDREN IN THE SECONDARY smm o
0? mm;:a 1951452

Number of suhca}.s Te——

Individual assistande in regular class’ | s
Spectal ¢lese in Teading 3
Special claes in Snglish 24
ssxeaial uzass in matmma‘hias 24
?mmisim of rqmadiaa. teehniq,naa in

hasm m&aatﬁ ’ ' 19
In&m:wnal aaamtaw&a outside of class 8

szaicn for speech defestives am awizmlc& ' :
ehil&:nen 7

,yxavia;m £or hard of bearing
Speciel class for all subjects
Sposial éx%xsg in writing

& Bt o o

Adoption of the grouping technique




The adoption by the schools of an individualized approach to.
the ingtmiction of ‘alow learners would appeer to be an approach more
8chools were making them any other. Provisions mede by thirtysons
schools of apeciallclasses in reading might possibly correspond to the ”
statenent made by the suthorities {in Chapter m that resding is often
& cause of vetardst schocl progress. The responses made by approximately
one-fifth .éf the schools ccnmmm‘g"#&é | provision of a special class in
English and mathemstics indicate the senseiousness of some schools 0
the xzéé&"'éi' special sttention in the basic tool subjeets, The @Méiem
of zsézégam teshniques in basic subjects made by nim been schools might
help lmx;bataziﬁmm the ~£a§'k that schools were adopting corrective educa=
tional maanmss to ald students with d#ﬁ:iwﬂ;ﬁes in bhaﬁs subjects.
Provisions made by some schools for the Wa;eauy“mimﬁ,mém
posaibly é@z{@nstmtae more attempts were being made to afford these
children a normal education.

These si_;éaial ?misiens were for the most vpart.\bem within the
last four yesrs, Ten school respondents indicated thet such provisiens
were made 'ﬁmg ﬁ*&&??@? the first time.

. Porty~two sthool officials indicated use was made of the aetivity
or experience unit. Eight _sénaa; offioials considered it very effective
for aiding the instiuotional program of slow learnerss Forty respom ents
-thought thers was some value in izms px'euaﬁgre and only two echool

officials considered such procedure not effective.



"85

and fai&nmm ]?i’ha means by which this reporting was carried gn‘am*ama,
and . many mséénﬁanta indicated more than one way. Forty-one school
offieials still used the regular report card technique and considered

it the most. effactive momng. Fifty responients suggested they used the
interview approach to sone extest to supplement the veporting on ths -
report eard, - ?erﬁyes&x iaahm:;;g:i%éials m;;:;rﬁa& that a conference was
held with the parent and ¢hild to supplement the féguxar Toport card
_ﬁwms.qam

Praige wag 33«1&@&%& by axw mm a;mz fourteen school ofmcia:m
tse be& haztar for motiveting constructive completion of work ‘than blame.
ﬁ‘m aehgzg:a officlals in@mawﬁ that. both praiss and blame were used to
motivate the xsuxiomamatat slow learnsrse:

Gertain points from the discussion of the instructional services
of the schools rés;g:-ommg to this inquiry mede by the investigator bsar
‘mpbatingg ‘I’h@s& pointa ares

« Tne Aamianiar offeriags though quite mmive concentrote
mgely on the “&ca&emie" sub;eci:a rather than the practical art subjects.,
2a mtue gmvisian was mads for the male slow learner in the
eurricular offaﬂugs of many schools.

| 3. Slow learners were found in most iustenees to bave more ability

in the practicel art subjects as wmr@ pe“izh‘air' performance in ot?aer

subjects. Slow learners wers encouraged by most schools to parti¢ipate
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&n thege classes. E

%

4. Even Gisbribution wms found for those schools offering and
those schoole not offering orientation courses in eccupations and/or
future planning.

6, Speclal treining in homemaking and sgriculturs were reported
to be the most widely offered training in cccupations by the sehools,

6. Offerings in the extre-currioular f1s1d were extensive. Most
slow learnsrs partieipated i ‘tho manual activities of other activities
requiring %o a lesser &egrpe_t!ie ‘higher sntancc%m procésses~-athlotic
organizations, F.H.A., F.P.A., 4-H Clubg, and student government organie
‘zations.

7. Canp experiences and field trips wewe fairly widely employed
by the schools to implement the instructional program of the school,
These were thought by most respondents to have "great" or "some” value
for slow learnsrs: N

'8, Audio-visuel materials were used move extensively then eamp
experiences or field trips and most informante stated they had “great"
or "some® value for implementetion of the instmuctional progrem for slow
learners.

9: Individualized instruction within the fremework of the regular
olass was the means used by most schools for ymvi&iag ageai.éi assistance
to slow leaimers and other exceptionsl children. Special classes in

reading, English, end mathematios were provided exceptional children by
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roughly one~fourth of the schools. Host of these special provieions
were begun within tbe last four years. Some schools instituted such
provisiona for the £irst time this year.

The a@rtiyiw or experience centered unit was considered an effec~
tive device for aiding the instruction of slow learnerss

104 An imerview with the child or a conferonce with pavent and
child were used by schools féa;tfsuypmment the regular report camd teche
nigue in reporting. the pmg?as‘s' of alow learnsrse

Hiscellansous Fagts Drawn from the &uwttamim
aaa I.ettew

nis section presents couments of mhaal nfﬁcials e@nﬁeming the
e&ucatimal welfore of slow lsamem* int’amation was obtainaﬁ from
m&%&n emmm ma&a b;sr ‘sshool affisialalmﬂer %ha neaaanga ef we
xasp@nﬁont'e senoox haa cmzwibuwa moet te 'ahe pmgmss nf’ slow lamars
&n the 3.&&% fow. years and auggeaﬁiane reapan&enﬁs bhave for the aﬁaptiog
‘er a pxogm fex azaw mearners. %aae commeats have been aanegerim |
into tha %ma a:reaa uaa& mm&gmmﬂ ﬁh,e sm&ywraminzstraﬁon, guidamt,
and 1natmetiom Bone comnents 44d n@t lend thomselves to thess eatm-

gorios ana. mwsﬁ%&te& the mxumn af 1 headzng ”mﬁ‘.se&ummuaﬂ

L. Batablished a more ‘thorough end oampfamsfva esting ;p:évgram

2, Inaream inbama% of slow learners in remainm in amhaol
until gradustion.
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7.

1.
- program mr %hem
2,

3.

4,

6.
6a

7«

- Provided more méteﬁala for the teachers of slow learners to

wm.m and also matemala for ﬁha alaw Mamers -‘bo nse.

Emplaye& eonsmemm mam eff@rt 1:1 ﬁzsﬁwering whe the Blow

. learners were and then set up e program or programs to.aid them.
Beduced the number of dropouts in the school .

Provided. special: clasees or extra assistance for them,

Instituted pre-school conferences on slow learnsrs oy tagms
ms}m;e& o ‘H!MQ ”

‘ 'asrawoa ylaaammﬁ :ﬁ’e:: %ham m 3013& ai‘tsr graﬁuatmm

Qwa&ed nore a.tten‘{;zen %0 thezr phys&uei and emeuxaaaz haalthe

' .apen‘ﬁ moye time in’ wﬂmnma ‘with them,
y - Gove them moye guidance, .

?m&m move cutlete for s&éia’a,aﬁsmmm

Enausumtoﬁ a more extensive list of %ast;& to the testiag
progran which mm benefit tham,

M& moze com?armaa wzﬁh the parents of siew Iaarnar$¢

ﬁdoytaﬁ a mum mdmamma az:pmeh bewam the mat:metimm}.

'zaaoryomted more pmet&cal oy vwakiaml art subjects into

Lhe emicuwm, .
ﬁ&jﬁaﬁe& the currienlum to méat f-hew needs.

‘Helpsd make ‘them Pesl they wee hot failures by leading them
o work t.n which they can ashiew Home meagure of sucaess,

Inatituted oaaeh alass.wa- in sgwi&l ,mxbjaet fiaw.m
Qencentsmtad on the development of a resding habit.

Instituted move remsdial technigues in the teaching of basio
subjects.
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6.

s
‘ sui‘&ahz«e ta mmﬁ

. Provide more subjects with which they cen work with their
hemm

-Beeure apedially trained peracxm}. and fwi&f&&s& wwh x:myﬁx
“gguipment . :

fﬁlmi::me tha “a?tﬁ“iaial" greding systensgs -

‘Lighten the load of teachers who work with slow leammsys,
Provide move space. “
‘Set up resding clinies inm each county.

Provide a more varied pmgram of extra~curriculsr metivities

© Becurs the cooperation of the entire school faculty.
- Hake it possible for each student to proceed at his own rate.

Employ & full time ¢écordinator of their work.
Secure better home-school relations.

Seotion all bigh school worke

Provide a more mgmha;zme;wmim} and @mﬁe&im’pmmq
| Make a more comprehensive study of home beckgrounds, )

Meke an early diagnosis of all students and then apply
- appropriate instruotional metmﬁ and materialg.

Provide an owver-all gzxi&me program for their weli‘axe evaz.mg

- out of conetrudtive and ¢ooperative planning.
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1.

Adopt the individualized instruction approach in the elaéarmm

ncwmims ta their neels and in evests.

| Inamtm mm mmaé&a& alanaw w&/&r techniquos in 'Bhe basia‘
. gubjecta.

. Make ti;e linmited curriculum more adaptsble to them.

-Provide a »vaz'iesty of activites in “core®™ subjeaﬁé <aﬁ§pﬁa‘bi@

to their abilities,
Institute speeiel work with individualized asslgnments,

#h l

2.

. 8Becure fmaﬁaiai aas&s%‘née fmm the atate.

m a B,amg range p&m and sw&y the nee&s ef slow la@mema

ﬁauy ar %saa achool aff:mia).a who taueﬁ %@ mzsply the 1&@%@1@3

called for an the questiomneire indicated a.ﬁesim\t:@l rospond, but z;n__a.b

cated data were not ,rgaﬁ,iz:‘y available. This lack of rendily availeble

’msmmamw night wsmhw~mﬂ£e§%}h@ some. schools were not koeping

an umﬁi;é resord of the students in thelr schools. Many of the per

song not . mpplyxng data inﬁwama that this year was their x%mﬁ yeur. as

@r&nﬂyal m this particular school. ¥his Faot seems to indicate that a

'@@nawembia turnover of sdministrative officials exists in the. secondary

schoels. cff Vivginda each yearw

HMigaellaneous waqunma

'*Kaex: alw z.eamers with theiyr a;peﬁs.fau aga g,wm, give than

Bpecial m@tﬁ&m& attention, even if it iw«o&ma using specisl texts

and materialss”
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?’%ﬂis»quesﬁonnam has caused me to think about exceptional
children ‘am} 'to consider them with more vision.”
?‘éur'wark with them has caused 90% of them %o make notmal progress -
aftex_ﬁs;za yoars of- special work,"
"lhere ghould be & check point in the £ifth or sixth grade at

which time each child sbould be tested for reading and number achievements
Those who are behind should be given remediel instyuction before belng

restored to normal grade clags,”



CHAPTER ¥
SUMMARY AND SUCGESTED RECOMMENDATIONS

Introduction. There appears from the data desoribing the pupil
population in this a%miy sufficient indiecstion that a considerable number
of glow lesrners exist in the accredited pudlic white gecondery schools
of Virginia. ¥he foous of the attention in this chapler was aimed upon
those provisions which were being made for the slow learners in the three
areas of education as thege appeared on the questionnaire--administration,
guidance, and instruction. Some attention wae devoted to such miscellaneous:
description as: weasons for administyators not making “planned" provisions
for slow learners; sex differentiation of slow learners; classes with most
slow learners; end i‘wéa about slow learner dropouts and greduates. The
findings with regard to the three spesial aveas has followed this infore
mation of miscsllanecus nature.

Lack of gpace was reported to be the

prineipal reason given for not making “plamned” provisions for slow learmers.
This might possibly be attributed-to the faet that respondents were thinie
ing ip texms of cpecial classes. The lack of suffieient number of teachers
and lack of qualified x;:eramnéz wore other reasons given for the lack of
"planned” provisions bdeing made for slow learners. The facts doncerning

the number of teachers and qualified teachere might have been the real
reasons behind the cause for not making "planned” provisions. “¥he shortage
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 of teachers may possibly have brought about a situation whereby tedchers
were instrusting classes t’ar whmh they wm not certificated. This

night Bave been the ma&n t,gaohem were unfemilisr with f.ha mtmax

and slso with the meens for Mvweitm the msﬁmwiom :

‘Most elow z.aarnam mm fonné 0 bﬁ ef ths maie seﬁ* m aasss
whete fenales were found' to bé the mest gmment amtmg tiw slow 1aamera
nay be éttﬁbu&eﬁ to the ta&t ‘that my of the male slw leamora drop
out of mhao& earlier thzm a0 the fennle. &i‘hia fmt waa mentioaa& by
some of the rea;zoa&ants es. the reasen for xnoau of the a&w xaarnera of
thotr school being fomeles

Phe fact that a msoﬂw of sohool offiolals xmiia ~ted thaz mast
slow lmars vere wm in- t‘im early gmdﬁa of aeaam%azy s‘.hael may
also merzaz» speoial emsﬁderaticm ‘Bteps, as inﬁieaﬁe& hy gha reapandeuts,
should be made o make the classes more mzmiam& %o s.lew 1amwts
and -sdaptable to their nseds and msisareata. 3&99& shmalé also be md;@

' wmam the elimination of any- aaaaatm faetors whmh mum pravent v |
constructive action from being made for *!me aﬁnca%ian af alw 1eamers.

The fathers of slow: leamers came mati.y :‘mm the mmuea trades,
day leboring or farming claera of meupaticns, %ia fact &aea not neces.

- sarily suggest that ¢;;nma of normal ebility 4o not come from this f
area of occupations., Much would seem to depend upon the neture of the
comnunity in which the school was located. In a rural ares most of

the population weui&' 1ikely be engaged in farming while in & small

urban area or suburban area 8 maoﬂyy of the population would work in
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the unskilled trades or day laboring olass of occupations.

The fast that there was a considerable number of slow learner
dropouts alse has a&miﬁeamw ‘%he majority of the z-eéaans étzm')}.'ie&
by the vespondents concorning tho romsons why slow loarners dropped
out of school appears to cénter around. lack of interest and dislike
of gchool in general. Thero was the possibility the school should
make strides in the dirsction m’uawiwim rovigion based on the
'ﬁea&e &nﬂ-iaﬁemsﬁg of all pupils, slow as well as fast learners.

Adninistration. The fiuiings of the study concerning the admine

istrative functions of tho scheol for the program of slow learners
indicated that many services have been. provided for this group of pupila.
. There was ;ieaﬁ for sontinued atuéy»m' mrk: to improve these mvaz@es
thereby ensbling the slow leamsr to cbtain more benefit £rom theis

Thore was the indication that the admm&aﬁmman of the eéuaational
program fm' slaw learners waa a awperaﬁiw venture wim nepbers of tma
ac_hwl faculty snd community m:xwib}ming to its success. in nost
méhanaas the principal or guidance divector wém found w‘jba the oo~
mmms of the program for slow learners. " The administrative sexvices
and other faots relating to administration repprted wore:

1. Visits to the homes of siow learners appeared to be the
technique most used for eollecting data aﬁo;aﬁ; pupil’s home backgrounds,
Most of gh‘is viaitmg vas ea?ﬁeﬁ on. by classproonm teg@hersrana p;‘&ncipala,
but the uaib‘ing tescher and the achéel and county nurse participatod in

the home visitation program in some areas.
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Some school feculty meebings and workehops were utilized for the
purpose of studying the problems of slow learners in the schoolss

2+ Provision of extensive teaching Materials was the form of
assistence given most widoly to tomohers of slow learners. This sesipte
‘ance came from differvent members of the school fecnlty and the boards
of edusation, but most of the responsibility for such provisions appsar=
ed to vest with tho primcipal of the se¢hool.

3 Provision of teﬁeﬁb@ks;. roforente books, and other instructional
materials at different ylevals; of ebility, interest, and sociel maturity
of slow leawners Wa§ ﬁtadﬁs» Use was made of these by slow ;‘Leamem and
8lso by teachers of slow learners. Respondents were of the opinion
§ha¥; most r;_lwv;eméra used thasa to read for pleasures

4. Instances were ‘fam which indicate that dome schools were
making &istiz_zmim with regard %o the type of diploma received by slow
learners. This distinction was largely in terms of iseuing them a
"genersl® diploma vequiring é lzmﬁaa pumber of the so~called g@aapm@
subjects end a greater number of the vocational subjects,

_5@.» School ropresentatives were making dome attempts bvo differen~
tiate the evaluation of the mental attainments of slow leaxners. Bme
phasia was placed on grading the slow learner as an individual. ESeparate
report cards wore not offered these pupils. Individual ability end
effort were considered the prime purposes to evaluato.
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6., The leading qualifications for teachers of slow learners to
have as reported by the respondents were: special training, patience,
- gympathy, end Mthan&zngg g
Suidence. The findings of the study relating to the guidance
services of the schools indicated that attempts were made to furnish some

form of eseistente to the slmlsamns children enrolled in the schoolss
There were many services which were esteblished to afd all children.
These services would elso be a means to serve the needs of slow learners.
The findings with regand to the guidance services includes

1., #An organized program of guidance wase present in most of the
sohools replying to the inquiry. Moot schools employed a part-time
guidanse director, '

2., Teaghers in these sehocls contzibuted to the guidance end
counseling programs through their work with homeroom or classroom groupe.
Fow tnstansss were found to indicate that toachers 014 much counseling of
tnaivicual stulents concerning oooupetional end sduoational informatios.

S, 4n orientetion program was held in about seventy-five per cent
of the orie hunired and sixteen schools participating in this study. Tuis
program, for _m wws part, was conducted as a part of regular claaéea or
in mass meatinga of all now students. The principal Was the ooordinator
of such programs in most schools.

.

4, An organized testing progrem was found in spproximately nines

s

tenths of the schools, with two primary purposes indicatedifor that programs
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(1} the discovery of correlastions betweon pupil's mental a!?,&litxea and.
achievement, and {2} the diagnoeis and. soreening of pupil's mental
ebility and performance difficelties. An extensive list of tests was
inééfzgﬁmtsé into the iest-ing‘ program of tm sohools to &upp&m@
those vequired by the State Department of Nducation. Most of these
specinl tests and inventories were administered to individual students
rather than to class groups. Some instances wors found where tests
were used in remedial classes. Teachers were in charge of administering
‘and iseoring most of %he‘ teats and inventories. Responses with regaxd to
the use of test results Micata that the test results seyved as the
basis for counseling emﬁguidancs ia line with the aifficulties pres-
ented by individual pupils.

5, The advissbility of informing slow learners of the results
of tests was thought by the respondents to be largely dotermined by
the nature of the tost. En?a-ryﬁf test- scores and étm dats a%m“izt,tha
¢hild in bis cumulative recomd i’ol&az: was made in a mejority of the
schoole..

6,. The leading specialists employed by the schools to ald the
guidance program were: & haaagmdame director; the visiting teacher
and the .achool or county nurses

7. An gaonual physical inspection of all pupils was conducted
by & majority of the sshools, Most respondents were in agreement %ha*is
the health of elow learners was aboud the same as that of children of
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7 normel maﬁmgmag; "
'8y The ‘vesction’ 02"*-6%3263:" 'ééuaéasa; slow learners themseives, and

- theiy parents agpeami to be acu»em%ive and ‘favorsble to the institution

of & amial ‘program nt‘:f‘eraa by the s@hmz for ‘slow &eamersﬁ
' instrustion. Tho instructionel Gervices of the schoole Was centered
around’ ti&zé'” amiaulmes%ablish&ﬂ%o ‘provids’ mﬁim& i;n& 'éiée;ﬁiw emsrm,
Spéew‘cias’%éa anﬁaﬁmatmml provisions weye also among €he L1téms ins
‘cluded in the aves of instructional servieess Extra-curricular cfmxine;s
end data with regard to the ymwipatimx in thosé sctivities by slow
leariiers wore also presente&m “The ax&stmg data with mgmﬁ to the
tnstrustional services of the whaols inoludef: = -
" 1, Mot séhools hed a vamiety of class effaringaa ‘Most school.
officials indicated theve w&g ‘s linited offering of courses in voestional
er practicsl art mﬁaé«té;f@ boys. Major emphasis would eppear to be
o8 ‘the "academic™ subjectss, | < | e
2. Some specisl ocoupabional training in sgriculturs, business;
and homemaking wae provided for elow learnors. A few instances of train-
ing oa the ;}a‘b waxe also mperﬁedt -
| 34, Most sohools offered an extensive list of extrawourrisuier
@;ﬁtivmiea,. Slow learners in most of these sohools participated in such
activities as: '*a’tsm&tﬁa;aﬁs@é&iﬁaﬁmﬁ Fi By A and B, H, &, »esmﬁ_a._"
4-H Clud, and sohool g trol.. ‘A majority of school officiele indicated
that slow leamners were encoursged to partioipete i these activitiess



4+ Camp oxporicnces and fleld trips were eonducted by somecof
the schools. School officials thought these bed great velue for alow
learnerss

8+ Audio~vigual materials were used by schools more extensively
then field trips and camp experieness. Most respondents attributed great
value to these materials for the implementation of the learning of slow
pupils.

6, Respondents indicated thot speciml classes in Bnglish and
reading were established with greater frequency than special classes in
other subjects. Some schools made use of reme@isl techniques in these
basie eubjectas The activity or experience unit espproach was used by
few schools. These sohools offieisls claimed effectiveness of this approach

as g means for implementing t he instructional program of ax;aw loarners.
Suggested Recommendations

Two gepnerallassumptions are necessary before making eny recommends
ations for a program for slow learners in the aceredited white secondary
schools of Virginia. First, such a program should be adaptable to eny
area~-rural or urban, large or small, in the state of Virginia. Second,
it should be practical and sultable for adoption to those schools with
extensive facilities as well as to those with limited facilities. Pro-
ceoding from these generallassumptions, the investigator offers the

following recommendations.
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1. Provide a varied curricular offering in oo far ag present
eonditions pemit, Make the limited curriculum more flexible in order
to meot the nosds and interests of all mﬁ&m in the school.

2. Secure well qualified and interested personnel for the in=
struction of slow learnerss

'3, Make provisions which enable the teachers of slow learnmers
‘tse have & reduced teaching load. Provide such teachers with materials,
&aﬁix%iéa, and adequate spéa'é{

4, Epoourage znd eid in the promotion and use of audiowvisual
materials, camp experiences and field trips.

B+ Secure the wholeheartsd support of the fasulty &n helping
meet the nceds and in undorstanding the importence for ga‘.ﬁag additionsl
_assistance to slow loarners,

6. Begin special work with slow learners early in t}ﬁeiw
secondary school life. m_a.aism a disgnostic and/or soreening test
%o all pupils in the school on entrance into the schools
| 7+ Haintein sn effective public relations program to aid in
bringms about better home«school relations,

8. Foster and ensourage a home visitation program.

9., Provide different means for oveluating slow learnors proe
gress than the means used for evaluating the progress of chiléren of

normal imtelligence, Consider gonmpetition with gelf more importent
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than oompetition with others. Plaoco less emphasic on meebing required
classroon standards since these are often too high for slow learners.
to meot.

10. Dilize ell resources of the sohool for the administration
of a working, practical pmgram for slow learnerss

| &' U;aaneaa
1; vaﬁﬁe & constyuotive and well integrated ocunseling and
‘vﬁesﬁim wmsmm«
3; Prwiﬁe ‘more wﬂata in the aﬁwa}. pmsram for the social

a&j’aa%mam*. c»f slow 1eamers.
N sgstaaush a aaardinatar or special teacher $0 work with slow

learners in aa&eehmg their program of stuly and in alding slow pupils
in the azmﬁ,ce of a ma‘ﬁi@m

4, Moke use of all avaiiable special sssistance &n the county,
aﬁa«te* an& nation aenaamﬁ with the welfare of s!.mvuzemmg or
amaptzonal ehﬂﬁr@m '

5, Conduob an ennual physicel inspestion of all students.
‘Make uso of the services of s physician or the county xmrsa. Inform
the pavent or guardlen if further attention is moeded.

Gm qum the students of the ava&lable gu&dm@e taaﬂi%i.es»
‘Such could de éone &n a tham@a oriant.amon PrOgrem.

7. Make the guidance program & joint responsibility of all

teachers.
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84 fﬂge_ the results of test soores to aid the development of the
,;Mi"ﬁ%i 9@5&@#,@ ‘the childyen. Provide further testing if nced
for ¢ is appmzzﬁa Provide more educational and.wetmatm@:
counseling with Pegard to elow learnere® present end future needs.

9 Socurs woll trained persomnel to administer, secore, and
interpret the tests admimsﬁeréé@ Educate the faculty in the proper
use of tests m the results of testa. |

Instrustio

‘1, Promote move mzﬂmxm instruction in clesses,

2e m@tém&éx techniques in ﬁae'ﬁam aﬁbﬁ@s such as
‘Englieh, ;mﬁi#g;. end’ mmﬁiﬁﬂ%

3. Provide more #eéaﬁiéﬁ&i and practical art subjects in whieh
‘slow learnsrs may receive soms measure of suocess.

4. Use f1eld trips and eudio-vieual aids more extensively.
Provide suffiolent introduction to thew.

S+ Afford !F"Mziaa‘b Gwérwni%ie; for_gim :amgsmd megn
nition to slow Learners for work well done, Foster motivation for
further successs |

6. Unify all phases of bhe instrustional programs towards pro-
moting the ohild's interest m aohool. ’?@ this end make tﬁe msﬁmaﬁenal
;;rogrm of the sohool moet the specific present and ;fmmre needs of this

group of ahildren.
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COPY OF PRELIMINARY SURVEY



{double post card)

September 1951
Dear School Principel,

In comncotion with my study of special education in
Virginia White Socondary Schools, I would appreciatse your
£illing out spd returning the atitached card. Mr. W, Eubn
Barnett, Supervisor of Special Edueation, State Department
of Edueation, has approved this study.

Thanking you for your co-operation in this matter, I am
Respectfully yours,
John D, Wells

Graduate Student
College of Wm. & Mary

gwamur sohool offer planned provisions for slow learners?
o8+ No_
I not, ;ﬂgam eheok reason or roasons below:
"Lack qualified pexsonnel. _ Laek of spage.
aacs or gufficient aumber of teachers,
Leck of time in class sehedule.

ST — ) e }%héﬁ‘x‘aaamé.' I

Yes . No .
' o . Neme of School
Mm: of pupils by sex
. Grafes included
Number of teachers

{Signed)
Title

kAN



GOPY OF FOLLOWSUP 7O PRELIMINARY SURVEY



. im
{eingle post card)

Towasd the end a:!‘ %ﬁmﬁa&, 1 mailed you a double
- post caxd on which was requested information awbout your
progran for slow lesrners in the high schoole I am
compiling the information at the present time.

Sinée you may huve over looked the post osxd in the
pressure of sohool copesing, I am writing now to ask if you
will return the post tard to me.

Thank you for this help.

Very sinoerely yours,
John B, Wells
Greduate Student
College of Wm. & Navy
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October 1951

Dear

I have received the return post card which indicates that your
school has made planned provisions for slow learners and are willing
to fill out a mere extensive questionnaire. This questiennaire will
cover three areas: (1) a series of general questions about slow
learners in your scheol, (2) a series of general offerings and pro-
visions offered all students in your school, and (3) a series of specific
offerings and provisions in the areas of administration, guidance, and
instruction with specific reference to slow learners.

The name of your school will not be divulged in the final form
of the project submitted to the College of William and Mary or to
¢thers who may desire the data compiled.

If you could make use of any of the facts which I find in this sur~
vey, it would be a pleasure to share some of the findings with yeu.

Please note the definition of a slow learner at the top of the
guestionnaire. This definition has two aspects both of which may de
used in determining the slow learners in your school in this survey.

Enclosed is a self-addressed stamped envelope for the return of
the questionnaire to me. I would appreciate as prompt a return as
possible,

Thanking you fer your co-operation in filling out this form, I am

Enc: copy of guestionnaire Very gincerely yours,
return envelope

John D, Wells

Graduate Student in Educ,
College of William & Mary
Box 1903

Williamgdburg, Virginia



*y
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January 1952

I have received the return post card which indicates that you are
willing to fill out a more comprehensive questionnaire., This question-
naire will cover three areas: (1) a series of general questions about glow
learners in your school, (2) a series of questions on general offerings
and provisions offered all students in your school, and (3) a veries of
questions on specific offerings and provisions in the areas of of ad-
ministration, guidancc, and instruction with spccific refercnce to «low
lecrners.,

The nzme of your school will not be divulged in the final form of
the project submitted to the College of William and iary or to others
who may desvire the dato compiled.

Stete Dopattment of dduceation officisals in Richmond have indicatcd
& keon intercst in this study and heve requested a final report of the
findings. If you could make usc of any of the facts found in this survey
it would be ¢ pleesure to sharc them with you.

rlecasc note far applicetion in your local situation the definition of
o slow loarner at the top of the first page of the questionnaire. This
definition hes tvo cspects both ¢f which may be used in determining
the slow loerncrs in your school in this survay.

anclosed is a sclf-addressed stamped envelope for the rcecturn of
the questionnaire to me. I will appreciste your co-operation.

sncs copy of questionnaire Very sincersly yours,
rcturn stamped cnvelopc.
John D. Wells
Groduate Student in 3duc.
College of William & .lary
Post Office Box 1903
Williamsburg, Virginis

-
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GUBST IONHAIRE AND CHACK LIST

Name of school

In this questionnaire and check list & slow learner will be congidered

to be

e child with an I[.Ge range from 75 to 90. fe may also be considered

s child whose school progress is two years less than his chronological age.

Genersl Statistics:

1, How meny slow learners are there in your school?

D.

F.

Ge

He

0 to 10. 31 to 40, 61 to 70,

wn———— —

1} to 20,.____ 41 to 50, 71 to 80, 91 to0 100,
21 to 30, 51 to 60 81 to 90, ____ 101 and over,

What sex has the greatest number of slow learners? Male « Fewmale _ .
In what class are most slow learners found?
_ Freshman, Sophomore., Junior, Senior.

In what occupational area do most of the fathers of your slow
learners work?

Professional, Unskilled trades.
Highly skilled trades, Day laborers,
Semi-skilled trades. Farmers.,

How are your slow learners identified?

Recommendation of previous school, Test or series ef tests,
Study of cummlative record. Combination of all threec.

Other wgys (specify).

How many slow learners gradusted from your high school last year
(1950-51) 7 .

How many slow learners dropped out before the end of school last
year (1950-51) 7

Hew hany slow learners did not return to school at the start of
school this year ( fall 1951 )7

VWihat is the primary reason most slow learners gave for dropping out
of your school?

Inabdility to do school work, Sent to corrective institution,
Desirc to find employment., Disliked school,

Drafted or enlisted in Armed VWianted at home,

Services,

Other reasons (specify)
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2. What regular classes for gll students ere offered in your high school?
___ English., General Math, Ancient History., __ Biology.
Civicse Beg. Algedbrea. Amer, Bistory. . Gen, Science
Physical Ed. Plane Geometry. Contemp, History.

3, What elective classes for all students are offered in your high school?

Journaltsm. —. Typewriting. —— Industrial Arts.
:::ZPublic Speaking,___ Shorthahdi —_ Home Economics.

Drama., — . Bookkeepinge. —_ hgriculture,
: Spanishe ___ Busineuys English, ___ Diversified Occupatiens,
. French. . Business llath. — Physics.
—_ Latin, __ Office Practice, ___ Chemistry.
—_ Trigonometry., ___. Solid Geometry. — hdvanced Algebra.

Others (specify)e

4, A, What cludbs or extra~curricular activities are offecred for gll studenis
in your high school? :

Newspeper work. Beta Club, 4-H Clubs .,

Dramatics clubd, Science club, athletic Organizalious
Debating club. liath, club, School Patrol,

. Literary club, F. Fo A, Student Government.
__ Foreign Languagce clube ____ F. H. 4.

111

L
m—
—————

a——

Others (specify).

B, Are slew learners cencouraged to participate in these clubs or extra-
curricular activities in your high school? Yes . Ne .

C. Which threec of the above do most of them take part in? Rank in order.

l. . L3 2- (Y 3.

5. 4re slow learncrs in your school permitted and encouraged to take the

practical art subjects like agriculture, home economics, and industrial
arts? Yes . No .

A. How does their performance in this area rate with that of other shubjecte?

Better ability in these fields. _ __ Same ability in these fields,
Less ability in these fields,

6. Are slow learners in your school informed of their success and failure?
Yes « No .

4o What ways for reporting slow learners' progress do you find most e ffecti.r

Regular report card, Conference between parent and child.
e Interview with child.

Other ways (specify),
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6« By Do you find praiscor blame more effective for motivating beftter per-
formance on the part of slow learners? Praise . Blame .

Instructional Services:

W. What type of program or programs is offered the slow learners in your
high school?

— Special clats in reading. — Special clags in writing.
Special class in inglish, Specxal class in mathematics.s
Special class for all subjects. ___.Provislon for partially sighted.
Provision for specch defectives.____ Provision for the hard of hearing.
Provision for the crippled. Provision of remedial techniques,
. Provision for 1nd1v1duallzed instruction in the regular class.
Proviszon for individualized instruction outside of gchool,

8. How many yesrs has this program or programs for slow learners been usod
in your high school? ' .

9, If special classes are offered for slow learners in your high school are
slow lesrncrs given the opportunity to associate with children of normal
ability? Yes « No .

A« In what way or wéys?

Physical fducation classes, Practical Art classes,
Bxtre~curricular activities, Homeroom activities,

Other ways (speeify).

10, If special classes are not offered slow learners, does your scheol use the
activity or experience unit approach? Yes . No .

4L+ How effective do you find it?

Very effective, Somewhat effective. No diffcrence.,

11l. Is any orientation course in occupations and/or future planning offered ir
your high school for slow learners? Yes . Nn .

12, Are any specialized courses in occupational truining offered slow learne.g
in your high school? Yes . No .

&+ What training is given?

Special training in agriculture, Special training in businesyu,
Special training in homemoking, Special training in meehanics.
Special training in a trade. Special training on the job.

Other training (upecify).
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13, Is provision madc for comp experionces, field trips, etc., for s low
lecrners in your high tchool? Yes . No .

A. What value do you associnte with them for the gaining of knowledge?
— Great value. Some valuc. Little value, No value,

14, 4re audio-visual materials used in connection with the tnstruction of
slow lecrners in your high school? Yes . No ,

A. How valusble do you consider them os an aid in the instruction of
slow lecrners? -
— Great value. Some value. Little value, No veclue,

Administrative Services: .
15, Who has charge of the administration of the program for slow learners in
your high school?
0.+

The school principal. The ec¢hild's teacher, The guidance direo

——

Cthers (specify).

16, 4+ How is the program for slow learners determined in your high school?

E. By whom is thoe program for sliow lecrncrs in your high school de-
termined?

Principal. School faculty. Guidance directer..
School Board, state Department of Bducation,

Others (specify),

17, Are discipline cusces and other seriously maladjusted persons of normal
intelligoence separasted from the instruction of slow learners in your
high school? Yes . 1o .

18, What qualifications for the instruction of slow learners do you have in
your high school?

nank the three you consider to be the most important by number,
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19, Do you regulate the sizc -of classes for all ‘pupils in your high school?
Yes . No .

e v

4. Do you regulate the size of clasucy for slow lesrners in your school?
Yes . o .

B. iihat is the averase number in classes for slow learncrs?

°

arsmmscnm

e 0 t0o 5, 6 to 1C . 11 to 15, 6__ 16 te 20, 21 to 25,

20, arec textbooks, reference bocks, and cth:r instructional materials
svailable at different lovels of difficulty and intersst and appropriazte

t0 the maturity level of mlow lecrners in your school? Yes . No .
he If yes, do :low lcarners make use of these materials? Yes « No .

B, How do slow learners make use of these meterials?

Prepering class assignments. Prepuring for futurc work.
deading for plocsurc,

Othor ways (specify).

C. Loes the teacher make use of these meterinls? Yes , No .
D. If yes, how does he muke use of these matoriels?
. Preparing child's lessons. Clgus ascignments,

——. Promoting interest in child for using thei,

oo e e | i - Saet

. Uther ways (specify).

o e 2 omarep

2le Is any assistance given the teecher in planning the work for vlow luarncrs
in your school? Yo o WO .

ie L[f yer, what kind of assivtoence?

Providing materials. Promoting field trips,etc,
aiding in plans for course content. Supervising the teaching.

Other waye (epecii;)

O ] P [PV,

B. Who gives this ocssistunce?

supervisor, Guidancc dircctor, Principal,
School board official,

Others (specify).

226 Hos a workshop everbeen held on ulow learners in your high school?
Yes » No .
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2% 4. If yes what kind of program was it7

Regular school faculty meutings.' Use of audio-visual aids.
siceting with faculty & community. Inter-school faculty meeting

Other ways (specify)

28, Is effort made by your high schoo to know the home background of slow
learners? Yeu . No .
A. If yes, who makes this effort?
The principal. ____ Thc school nurse. The guidance director.
The teacher. The visiting tcacher.

Others (specify).

b. What means is usced to lcarn the home background? -
learncrs.
. Visit homes of slow learners. ____ Visit school by parents of slow
. lilake survey of home conditions.

Other ways (specify,,

28. Is eony distinction made as to the type of diploma rcceived by slow
learners? Yeog —+ No .

A, If yes, what distinction does your school make?

2B. ars slow learnors graded on the same basis as normal children in your
school? Yés Y No,. 0
A, If no, what distinction is msde bctween the slow leatners' and normal
children's grading®

Guidence Scrvices:

26+ Is any kind of oricntation program given gll pupils when they first
enter your school? You . No .

——

4, If yes, what kind of program is it?
- Conducted tour of the schoool, ___ Prescated in regular class,
— Divcussed in mecting of ncw students.
— astignment of big brothers & big sisters" to now students.

Other types (specify)
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B. Who has charge of the oricntation program in your schddl?.;s
Principal. Guidance dircector. ~_ Foculty & gtudents.

Studcntses ___ Individual tcochors,

g

Others (specify).,

27. Do you heve an orgadized guidance program in your school? Yes « No __e
If ycs, please angwer Ae & B,

Is the director full or part-tlmc? - .

4o Is therec a guidance director? Yes- «.No ____.

B, Do other: teacheru takc part in the guidanco program? Yes ____. NO
If yes, how do- thoy toko.part?

—. Offcr group guidance in the homcroom or other classroom perlods.

PrOV1de educationsl or vocational guidance,

Have definite se% gtudents assigned to them for guidance &coun elirg

Give counseling in line with studeénts' difficulty in subsecta failsl

Give counseling and guidance oy need arises, ”

i e ® s o,

X

\ . e
Other ways (specify)’

28, Do you haVu & regular testing program in your school? Yes ____. No § .

A. It yea. what are the purposcs of the program?
‘To-dxagnosu and/or screen pupil" mental & performance difficulties
: .___To discover correlations betwesn pupil's ability and achievement,
To discover gencral and/or specific aptitudes,
To_discovér vocational intcrests,
-To discover personality adjustment,
To discover social adjustment.
To discover cmotional adjustment,
To.discover dluchpan01Ld in child's physical health.

L

Other purposcs (speclfy);
Plense cheek and number the four you consider the most important and
advisable to know with reference to slow learners in your school,

" B B. What mental achievement and diagnostic tests do you administer in your

high school o gll pupils, and at wht grade level are they administered®
- Tests Grade idministered

1.

24

e

4,

Se ”:

C. What 1nterest or personalzty 1nventoriet are given by your school and at
what grade level are they administercd?
: Test Grado Admxnlstered.
1.
. 2e
3e
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D. Whot general and/or specific aptitude test are gi%reri and at what
grode level are they adnimivtcred? T '

Testy Grode Adm1n1xtered.'.- Al
2 B,
40 o -5
5e

o bo

Bi*Whut other tests ond/or inventories are given and at what grade lavel art
' “arc they sdministcred? . ;
. Tests or Inventories Gro.de Administersd,

L le :

"Re’

Se

4, .

F. H0w often iu o phyﬂical mupectmn glvon gll the pupils in your schcd?

Semz-annuc.ly. . Annuslly, _ Bi-onnmually. Pne

Other times (s peczfy).

P
ny

L4

How ‘doey the slow 1earnere heclth compare with tho.t of other pupils'?

Better. About tho mmc.,wlor.)e No difference, : =~
: :.,G Who e.dminietéro mostof the test i given in. your school'? CE L
TN Classroom teo,chor. Gu:.dence director. Prinquo.l. ) ,
School peychologiut. S .o - Other (spec1fy

29_. ,Bow o.re 'I:he re.:ults uaed in aiding 8low 1earnere?

5 Ple.cmg slow learnerb in gpecinl clogses. or specml eectione Coe s
*‘Gz.vmg mdw:.duu.l agvivtance and couneeling in line with dirficultxe.,(‘*-
Provida.ng further testing to discover other discreponcies, - - ‘

ﬁeferring chlld to specio.hut for o.smotz‘.nce. L L

Of her weys (spec ify),

30s Are slow learnerJ informed of the resultu? Yes ____« No ___ o
If yes, how cre they informed?
__ Through private conference with guidance counselor.
.s Through prnrate conference with guxdance specialist.,
— Through private conference with homerrom teacher.
Through private conference with keme principal.

31 What apecmliuts are connooted with the guidance program of your highschool'

— Hecd guidance director.  ___ Visiting teccher,
. School nurse, . - Speeicl boy or girlscounselor.
— Psychologist, " —— School physician,
— Psychiratrist. __‘_-___ Puychometrist, )

Placement Director.

Others (specify).

324 What record  is mads d_'f;rsloow lecrners' progregs in your school? |
—. Record of test scores 'is placed in cummlative record folder,
——. Rocord of other dats iv ploced in cuuanlative record folder.

ﬂo record is no.de of slow lcarneru'progrees.

Other wo.ye .
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32, What would you consider the reaction of othcr pupils towards the progron
for slow learners in your high school?

CO-operative, Favorable. ____ Resentful. antagonistic .
Indiffcrent. Qther reactions(specify)

#4, What is the reaction of slow leaners to their program?
Resentful, antegonigtice Indifferent. Co-operctive,
— Constructive, —. Favaorable,

Other reactions (specify)

35, How are parents of slowlecarners informed if a special progran ig to be
offercd their child?
—__ Visit to home by school nurse, ___ Visit to home by principal.
— Vigit to home by toacher. — Visit to school by parent.
— Inform parcnt by letter. - No informing done.,

Other ways (specify).

What is their reaction?
fesentful,. antagonistic,

— Indifferent. Co-operative,
Favorable. Constructive.

Other reaction (specify

26, In what kind of community is your high school located?
Large urban area. Small urban arca. Suburban area.
large rural area. ___ Small rural areo.

37, Is your school consolidated? Yes « No .

If yes, how large an arca .

38, Whot way or ways has your school contridbuted most to the progress of
slow lecrnerd in the last five years?

L]

39+ What suggestions would you moke for adopting a school progrom for slow
learncrs?

40, Other comments

(plecsc use back of paper for more comments )
(signed)
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{single post card)

January 1962
Dearladdiressed personally})

9o this date I have not received the questionnaire
that was sent yous If you do not have gufficient inform-
ation aveiladble to £ill out the questionnsire completely,
please complete as many of the items us possible. I an
particulaxly snxious to get as complete a sempling as
possible since Stete Depts officlals of Zducation n
Richuond beve requested a finnl resport of findings. If you
have lostlthe foym please adviss and apother form will be
sent you, _ ' o '

Very eincerely yours,

John P. Wells Box 19503
‘Graduate Studeént
Colloge of Wme & Mary
Williamsburg, Va.



GOPY OF FINAL FOLLOW-UP TO QUESTIONNAIHE



{single post cexd)

April 1852

Hatorial is now being compiled from the qaeatmmim
mailed ocut some time ago and I notice your retum ie fot
among them. Although you may not heve data to £ill out
fully, enswers on as many itams es possidle will be helpw
ful. State Dept, Offielals of Sduecation in Richmond have
requested o finel report of fiminga and the sampling
should be ag complete as possible. If you would iike
snother copy of the form, ploase advise., Flesse note
change of sddress es I am now teasching,

Very ainewely yours,
Addresa:

i‘mm 13. %alla, Gwaﬁuabe 8&%«.&%

West Point, Virginia
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 VITA

John Deggett Wells was born October 6, 1925 at Chicago,
Tilinoie. He received his Bachelor of Arts degres from Denison
University in 1948, He attended summer sesslions at ﬁ_m College
of Willdem end Mary in 1948, 1949, 1951, end 1952, He began tesch
ing at New Kent Hzgkﬁeehml .in Fabmw, 1952, ;
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