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AbatTact

Tha pressnt investigation vas designed for the purposs of
mgasuring the differential effecta divorce adjustment counseling has
on the child's self-concept, intellsctual functioning, school and homa
behavier. Sizxty-ons children of divorced parents in the fourth, fifch
and mtxth gxrades participated in the srtudy. Tweanty-ones atudents were
aspigned to the tresteent group. The treacment group wcilized scruc-—
tured proup activities thar dealt with the {gsues a ctiild faces aa he
moves throcugh the scageas of & loss. These atages as eatablished by
Kubler—-Ross are Denial, Anger, Bargaining. Depressicn and Acceptance.
Twanty stuwlants were assigned to the treacted control group. Selected
activities chesen from Dihkmeyer's DUSO-I1 Manual ware used with the
children in the treated contrecl group. The subject of divorce waa net
discussed. The remgining twenty children vere assigned to the control
graup. The control group was used as a comparison group for statiscical
purposss. The control group did not receive any form of counseling.

The treattent and treated control groupe met twice a week for
thirty minutess for five weeks.

The insrruvments chossn to obtain pre— and post—group measures
wara tha Plers=-Harris Children's Self-Concept Se¢ale, che Otis-Lennon
Hental Abillity Tewt, the School Sshavior Checkliastc and the Loulaville
Bshavier Chacklist. The palred T-test and one-way analyeils of variance
wurs ussd to apalyze the data.

it was foumd that the treatment group when compared to the
traated coptrol group improved eignificancly in the areas of self-concept,
school and home behavior. The treated control group when compared to the
control group improved mignificantly in the areas of aelf~concept, school
atd hooe bahavipor.

From this it was apparsant thar group counseling ragardless of the
model or techoiques chosen does ald che child in feeling better about
himselif and helps him to succensfully function in his environment. How-
avar, when a child is faced with a crieis {i.a., divorce of parents), by
dealing with the isaue directly ic has a more powerful effect in improving
the child's self-cancept, school and home behaviar,




Adjustment Counseling wich Children
of Divorced Parents



Chapter 1
INTRODUCTTON

Sociecty's message szems clzar to the cne-parent family;
"Diyotce batween adults, when necessary, i acceptable. Divorce
when there are children Iinvolved 1s a tragedy. A child deprived
of a two-parent home 18 in for it, The damage done to the children
because of divorce is potentlally extensive and irreversible. In
arder for children to make it, they have to be raleed ag close to
the Lwo-parent ideal as possible and with as licttle interruption es
poasible., 1t is the child who pays while the parent plays {Ricci,
19793." 1t Ls unforctunate that thls belief (stated in 1ts harshast
form) pervades cthroughout many facets of sociecy. Divorce is on the
list of societal taboos snd somehow the belief that if this taboo 1s
lgnored ot not ackmowledged then {t will go away. But, Divorce is
not going to go away and nelther are the children that are affected
by divorce.

The divorce rate has incressed 125 percent since 1561
{luepnlcz, 19763, In the year 1978 there was a divorce for every
twe marrisges {Hunt, 1978). Of these diverced couples, 6% percent
had children under the age of eightaen years. These statietics
represent an annual increasa of one million childran or over

thirteen millien children in the United States cthat are presently

2



3
affected by diverce {Wilkinson & Bleck, 1977}, or that will experience
divorce 1if the current trend contlnues, Of this thirtean million,

20 percent are enrolled in elementary schoole {(Rernard, 1978), and
it is predicted that thls percentage will, in the next five yeara, more
than likely increass to 30 percent (Walters, 197&),

It is apparent that parents are no longer scaylng together for
"the sake of the children," but breaking up "for the sake of the
children {Fpatein, 1974, p. 147)," The parents are generally tacognizing
that their unhappy relatlionships may very well be deleterious ta the
children., "Psychologlsts, marriage counselors, clergymen, lay pecple
papouse 3 new convent ional wisdom. Thie wiadem holds that a divarca
i preferable to bringing up children ln & lovelass home; that In othar
words, a broken home is psychologlcally healthler for children than a
damaged one (Epstein, 1%74, p. L47}."

Despert (1953) was one of the earilest professicnals Lo
emphasize the fact that divorce was not necessarily worse for children
than the maintenance of an unhappy marriage. The studies of Nye
{1957), Landis (1960), and the teview of other related studle= by Lamb
{1978} tepnd to substantiate Despart's poaition. HNye Lnvestigated the
effect of divorce and the effect of unhappy homes on a totel of 566
geventh- and alghth-grade students who had experienced divorce in early
{5 1/2-7 vears old) and later latency (B-1ll1 yeare old), HNye togk into
conglderation the economic status of the parents; he considered thosze
children that had more problems than cther children; and he also

considered if the mother was the head of the household or if step-parents



A
were involved., Each variable was appropriately weighed for the purpose
of atatisclical enalysis. The results indicated that adolescents from
divoreed homes showed significantly better adjustment (xz = pd 1Y
than thoee from unhappy, unbroken homes 1in psychosomatle Lllnesses,
delinguency behavior, and parent-child adjustment.

Burchinal’s (1964) summary of Landis's study indicated that
children from divorced hotmes seem to participate more In family
counseling, shared their problems with thelr parents more readily,
reported less criticlsm of peer relationshipa and achieved economic
meturity earlier than did those children of unhappy, intact homes.

Lamb's (197R) conclusions to his review of the relevant reseacch
on diverce indicated that embirtered marital trelationshipe and hostile
or rejecting parent-child relationships provide a context that scarcely
facliitates psycheclogical developnent, and may indeed retard it, Such
an environmept 1s not invariably prefersbie to divorce, and is cften
less desirable.

In other worde, these egtudies suggest that there is lass
psychiatric disturbance in children from broken homes than in those
from Intact But unhappy homes, HNevertheless, it cannot be predicted
which will be the better situation for any glven child, Children
of divorced parents are at a potential risk psychologlieally, Divorce
can be beneficial to children, inasmuch as it aignals the terminaticn
of hostiliries, uncaertainties, and harmiul hatefulness., 0On the other
hand, fawlly dissolution and the agsoclated severance of important
formative relationships can be dangerous to the pesycho-socinl adjust-

ment of young children (Lamb, 1%77),



However, when separation and/or divorce 18 chosen, cartain
reactions and coping skilla emerge in order that the child might better
handle the erisis, 'Some of the readers may object to the term
'erisie' used Lo describe the divorce experience, However, in families
that we studlied, there were more in which at least one famlly member
did not report distress or exhibit disrupted behavior . . , We did not
encounter & victimless divorce (Hetherington, Cox & Cox, 1976, p. B)."
Divorcae 1s an external event; children react to the emotlemal conse-
quances and fmplications Llnherent in it. Divorce ie not an internal
afflection but s developmental crieie to be coped with by all individuals
involved. Furthermore, there have been studies that have shown how
children, in particular, respond to this crisis,

One such investigation done by Wallerstein and Kelly (1876 &
1977) estudies 131 children and adolescents from slxty divorcimg families
over a period of five vears, The chlldren were interviewed shortly
after the iniclal parental separation and one year later. Fxpetlences
of thirty-one children In later latency (8-11 yeare old} were obtained
through interviews conducted by Walleratein and Kelly. These children
percelved the raalities of their families' distupticon and parental
turbulence with soberness and clarity, Feelings of shame emerged.
These children were ashamed of the divorce and diaruption in their
family, desplite thelr awareness of the comnonness of divorce. They
ware ashamed of thelr parents and thelr behaviors, and lied loyally
to caver these up; and they were ashamed of the implied rejection of

themaelves it the father's departure, making them, in thelt own eyes,



6

as unlovable. Thay developed Ways of coping with the profound under-
lying feelings of loss {the loss of the family structure they had known)
a8 well as the feelings of relection, of helplessness and loneliness,
the faars for the uncertain future that lay ahead for thelr newly-
diminished family, Their "whole world seemed £illed with symbols and
eventa of death, damage, lose and emptiness (Kelly & Walleratein,

1976, p, 23)."

Buckley's (1974) theoretical investigation concloded that
children of divorce do experience an object loss not unlike chose
children who experience death, which precipitates a mourning reaction.
Buckley states that the degree to which a child is able to complete
the grief work, a necessary step in the resolution of mourning, will
differentially affect their later adjustment. Butler's (1977}
investigations also support the bellef that separationfdivorce is
psychalogically comparable to death and freguently evokes similar
tesponees of disbelief, shock, and denial.

Divorce iz s procese of grieving as a result of the profound
sense of lose (Hawener, 1975). For children, separation and divorce
cteate a kind of "suspended animation'--life is not the same, yet
there are rasidual hopes that parents will return and restore the
family to its previous norms (Fitcher, 196%9}). 1In thils sltuatlon,
the grieving procees 1e prolonged by the elements of uncertelnty,
hope, and intermittent contracts with the absent parent., Kublet-Ross
{1969) cbserved that, regardlese of ceusea, grief progreases through

identifiable stages of denial and isclaciou, anger, bargalning,



depression and acceptance,

Divorce im a family matter rather than simply a marital
phenomena, Lach member of the dlvorce goes through the process of
the trangition from one "type" of family astructure to another “type"
of family unit. Significant hestilicies betwaen and emotional separa-
tion of the spouses have usually preceded the divorce by monthe or
years, Therefare, 1t follows that divorce is & complex, dynamic,

goclal process rather than a discreet ewvent,

Because of the etreass each individusl famliliy member is feeling,
they tiay not be able to affer support to other family members. Tt 1s
generally recopnized by family professionals that at the time when
children require great emctional support and new caoplng skilis, their
parents are more zften than not preoccupled and emctionally drained
from thelt own separation ordesls so that they cannot meet the apecial
needs of the children (Guerney & Jorday, 1%7%; Kelly & Wallervsteln,
1976 (a); Steinzor, 1970; Stuart & Abr, 19721; Hestherington et al,,
1978; Coke, 1977).

When children ware rated on the Social Readjustment Rating
Scale (Like S5trees Scale--Holmes & Rshe, 1967}, ag to the stress
caugad by divorce, they were given scores of 217 (Guerney & Jorday,
1979}, The score of 10D units aspigned for the death of a parent
{highest score} gives an ides of what 217 points might mean. Three
hundrad points are conaldered the basis for high riak of depresslve

clinical symptoma,

Divor¢e can be trying, even for the hardiest of individuals



(Gardner, 1976; Kessler, 197%; Grollman, 1969}, YThough the child's
experiences are difficult to measure . . . it 1s commonly agreed upon
by behavicral scientists that the separation and divorce experience is
damaging to the child (Stusrt & Abr, 1972, p. 201}."

How badly the ¢hild I8 affected depends aon the constitucionsal
make-up of the child., Some persons miy want Lo hold on to the helief
that children are not affected by their parent's conflicts. The
contrary is true: every child experiencing a separation andfor divorce
suffers (Heatherington, 1976; Garvdner, 1974; Stuart & Abt, 1972;

Kegeler, 1976: Butler, 1977},

Statement cf the Problem

Faced with scclety's divorce taboo, the parents precccupation
with their own adjustment, and the emocrional and behavioral raspmmses
3 child exhibits as he progreases through the stages of loes in
reaction to the smeparationfdivorce, it is apparent that personse in
the helping professions mmat supply s meanas of helping children through
this period af transitian.

Since the potentlal emctional response of some children to a
separation andfor divorce is similar to the stress responses of death,
it becomes necessary, to understand the diffarences batween divorce
stresd and death stress and the stages of mourning that a child may
progrese through in order for the counselor, to aid the child in the
adjustment procesa,

Bernatd (1978) cltes five major differences between divorce



stress and death stress., The fivat difference 15 seen in the "time"
glement of the two. Death {5 a moment in tlme. While sickness might
be prolonged, death 18 guick and certain, Divorce, on the orher hand,
iz & slower, more amblguous process. Visltatlon and the long legsl
process leave children uncertain &8 to the changes which will oecur

in their lives,

The second difference between desth and divorce is in the
ceremoniel event that markse the death that aide in the transitionm,
where there 1s ng formal ceramony to merk the event of the separation/
divorce, To be more speclfic, death 1s surrounded wich ceremony. For
a few days the routine stops and everyone mourns Logether. With divorce
there is no specific time set avide for mourning. Furthermore, everyone
is not togather, Half of cthe chlld’s relatlves are often on "the other
side," Morher and father's friends are split. Generally, there are
many things golng on to hinder the child's expression of his or her
grief.

A third difference ia that deacth is lrrevereible. Thetefore,
children will usually naot be encouraged to hepe that the absent
patent will return. Changes are more likely to occur during cthe
adjustment pericd when a child 1s facing a divorce. For instancs,
Eobby 1s nine years old and has accepted that his sother will not be
living with the rest of the family anymore, This ig confirmed when
Bobby wisits his mother and sees her very happy with her new boyfriend,
1f, however, his mother and her boyEriend discontinue their relation-

ship, Bobby may begin to hoepe again that his mother will return to the



family. Bobby might slip back to an earlier reaction of denying his
parents' separation and hoping for reconciliation.

Environmental factors alse play a part in differentiating
these two crisis situations. Another example will be used to berter

explain Bernard's fourth difference between divorce streas and desth

19

tress, Jenny is in the fourth grade. Jenny's dad dies of a temminal

illnesa, Soon after the funeral, Jenny expresses anger that her father

wlll not bhe at the school play. ™He ssid he'd be there." The adults

lo Janny's iife will probably be patient with her at thils point ip her

adjustment, They will say thet har father loved her deariy and that
he saild that he would go to the play because he wanted to very much,
Jenny will be encouraged to think kindly of her desd father and will
be told that she mmst try to adiust to her persgonal tragedy. Wow,
asgume that, instead, Jenny's father left thelr home to file for
divorce. If Jenny expresses anger toward her father for breaking a
promise to her, it is much more likely that she can find an adult in
her world to reinforce her anger. Her mother might be carrying her
own anger toward her spouse, and neighbors may use Jenny's anger to
reinforce their own undetstanding of the separation. In fect, 1t
is soclally more acceptable to express anger toward an absent parent
than it is toward the mamory of a dead parent. Therefore, the
ad justment of the child to the separation may be hindered by the
environment or an unhealthy emotiopal reaction may be learned.
Finally, research studies which have compared children of

divorced parents and children of a deceased parent Iindicate that
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subsequent emotional development for the twe groups will be different
{(Bendikson, 1975; Felner, Stolberg & Cowen, 1975; Hetherington, 1972).
For instance, Hetherington {1972) reported that children of divorced
parents will be more disruptive and aggressive, while those of deceased
parents are more often referred to counselors far depression and
anxiety. As cen be sgen from Bernard's bellefe concerning the differ-
ences between divorce stress and death strese, a geparation/divorce
cén become a Iong process thabt because of external factore can hinder
the child's adjustment process,

The child's adjustment proceas can he examined from the
standpoint of comparing the phasees of Kubler-Rora'as loss madel {1969}
to the child's emntional reactlons to separzbtlon and divorce, Profes-
Bionals (Hozman & Froiland, 1%76; Bernard, 1978; Gardner, 1976;
Magid, 1977; Wiseman, 1953; Hetherington, 1976), who have studied
and counseled children that have experiencaed a separation and/or
divarce situation support the appropriatencss of che Kubler-Ross
loes model for those children who are experiencing the object losa
created by the sepsration/diverce and the subseguent mourning and
grlef response.

The loas model conelats of five stagee and progress in the
fecllowing order: Denlal, Anger, Bargalning, Depression and Acceptance.
It should be understood that not sll children go through all atsges
in the same order or are at the same point Lo the model for each of
their concerns, Often individuals progress through different phases

of the divorce at different rates. The child may be in the denlal



12
stage regatding some parts of the separationf/divorce and in other stages
regarding other aspects of the divorce. Thact 1s, the child could be in
the denial stage as regarding the psychological impact but in the
acceptance stage as far as the physlclegical separaztion between the
nencustodial parent and the child,

While this 1s simply one working apprcach to counseling
children cf divorce, and st each of the various stages different
techniquee or supplemental apptoaches may be utilized, it has been
reported gas 8 syccesegful method in working with these childryen
{Gardner, 1976; Hozman & Froilland, 1977; Wiseman, }375; Bernard, 197RB).
Divorce is gaterally an unsettling experience. 1ts effect can
cause BN individual to screphy or it can be an opportunity for
growth, By using thls particular approach to the clients, growth
can be enhanced. However, little guantitative measures heve been
obtained to study the therapeutic esffacte of thle model {or any other
model} for children of divorced parents (Stuart & Abt, 1972; Kessler,

1978; Froiland, 197d8; Magid, 1979; Bernmard, Ll978).

Heed for the Stody

Taking into consideration the social responslbility of
astablishing a support syatem for children cof divorce in order te
help them cope with changes associated withdivorce and in finding
a means of mdifying or eliminating the deleterious sequelae to
divorce, it 18 nesessary that varicus methods need te be investigated

toc sea 1f, in fact, divorce adjustment counseling does help in the
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child's adjusatment tp the crisie of diverce,

A survey of various communltiy health agencles, child develap-
ment centers, divorce adjustment centers and persons who are directly
involved with divorce counseling with children (see Appendix A), as
well as reviewlng the literature, provided a general consensus that
tounsaling echildren who experience & separationfdivorce is a service
that should be made availabkle to such childrvem. It was also noted
that divorea 1s a disruptlon of life and the focus for realistic
a8 well as unrealistic feelings, fears, fantasies and projections
oceur Ln the child, Confusion and misunderstanding are also added
to the list of reacticns to the parenta' divotce. Clarifying,
understanding and accepting those reactione and putting them in a
propar perspective through group counseling for children of divorce
can help the child and zllew him to adjust te the situwation and make
the best of it (Kapltz, 1977; Wallersteln & Kelly, 1976 (b); Westman,
1370},

An additional defledir is the paucity of adequate research
of the effect of divorce sdiustment counseling for children.

Current research concentrates on obtaining pre-divorca counseling
acores and post-group scores had not compared the changes that cccurred
with the children who had particlpated in the group counseling with
athar children who had experienced divorce but had not participated

in the diverce adjustment counseling exparience.

Even though vavious techniques and approaches such as role

playing, puppetry, the use of games, films, wvaricus children's books on
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divorce, open-znded sentences, drawing activities and other structured
group activiries were belng used {Kaessler, 1%76; Gardner, 1976; Bernard,
1978; Green, l578; Kaplan, 1979}, the pairing of various structured
group activitlies with the stages of Kubler-Rosz's loes model had not
been attempted.

The informstion obtained from this study adde to the knowledge
af divorce adjustment counseling with children by providing guantitsa-
tive measures that will ghow 1f, in fact, chlldren who receive divorce
adjustment counsellng show significant improvement Iin adjustment and
acceptence of the divorce &s compared with those children who de not
participate in this kind of therapeutic actiwvity.

At the onset of thies Investigation, several questions came to
mind: does dilvorce adjustment counseling that incorporates structured
group activities with the stzges of Kubler-Ress's loss model belp in
improving a child's self-concept? 1e there an atbtitude or perception
change that occurs about the divorce or an attitude change towards
the parents? Does this counseling help the child in werking through
those 1ssuer that are conflicting with intellectual functiening in order
that scheol performance will improve? Doee a child's behavior as noted
by his parents or teachers, improve as he participates In this divorce
adjustment counseling group?

By dealing with thoss issues, behaviors and emotions that a
child facee (as he progresses through the stagees af leas) when he
experiences a dissolution of the femily, asasists the child in moving

towards 8 positive acceptance of his situation and therefore aid in
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hie overall adjustment?
Do chlldren who have divorced or scon-to-be divorced parentas
that do not experience the counegeling Intervention achleve the same
overall adjustment as children who have the aid of the counseling

experience?

In an attempt to answer these gquestions, the purpose of the
proposed lovestigatlon is to compare pre- and posk-test results of
those children who were members of the divorce agjuertment group with
the pre- and port-test results of children who did not participate in

the divarce adjustment counseling sessions.

The overall gosl is to minimlze or pravent the consclidation
of pesycho-patholegicel reasponses and to faciiltate that transition to

the new family relationship following the divorce.

Sample and Data Gathering Frocedures

Approximately twenty children who have or are experienclng a
separation and/or divorce by their parents will be divided inte threa
gtoups of approximately five to ten each. One group {treatmenL}
perticipated in the structured group activicies that follow Kublaer-
Rose’s loes model For a period of five waeks, Selected activities
from Dinkmeyer's DUSO-I1I ®it were used with the children in the treated
conttol group. The other group (control) did not participate in any
divorce counseling activitles.

Each group one waek prlor to the first meeting of the divorce

adjustment counseling and one week after the last group sessicn were
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adoninistered the Otis-Lennon Mental aAbility Teet (0tis & Lenmom, 1%68)
to measure intellectual functioning, To measure the change in self-
concept, the Piers-Harris Children's Self-Concept Scale (Plers, 1369)
was administered. The behavior of the child ag noted by parents and
teachars before and after treacment {(or in the case of the control
group--any behavior change oceurring over the same interval of time

as the group session} was obtained, by having the parente respond to
the statements of the Loulsville Behavioral Checklist (Miller, 1974).
Teachers were asked Lo respond to the statements on the School Behavier
Checkliet (Miller, 1974),

Ap informal evaluation form was given te all participante who
were members of the treatment and trested control groupe in this study
and to thelr parents to elicic their cpiniona of the group sessions and
their thoughte concerning the value of having counseiing help groups

for children of separacion and/or divorce,

Hypotheses

The okject of the present study is to assess divorce adjustment
commeeling with children and its impact on the child's overall adjustment.
Pre- and posbl-group measures were obtmined for the treatment and the
treated control and control groups. The following hypotheses, stated
in null form, are made:

1, There is no significant difference between the intellectual
funcrioning of the treatment, treated control, and conttel groups as

measured by the Otls-Lennon Mental Ah{lity Test.
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2. There 1s no signiffcant difference between the self-concept
of the treatment, treated contral, and control groups ss measured by
the Plers-Harris Children's Self-Concept Scale.

3. The individual subscale scores (Behavior, Intellectual
and School Status, Physical Appearapce and Attributes, Anxiety,
Popularity, Happlnese apnd Satisfaction) of the Piera-Harris Children's
Self-Concept Scale show no significant difference between the trestment,
treazted control, and c¢ontrol groups.

4. The behavior of the children as messured by the Loulsville
Behavlior Checklisc {parent response) indicates no significant difference
between the treatment, treated control, and control groups,

5. The individual subscales of the Loulsville RBshavicr Check-
list (Infantile Aggression, Hyperactivity, Antisocial Behavior,
Aggression, Soclal Withdrawal, Sensitivity, Fear, Inhibition, Academic
Disability, Immaturicy, Learning Disability, Prosocial Defeat, Rare
Deviance, Neurotic Behavior, Paychotic Behavior, Somatic Behavior,
Sexual Behavior, Severlty Level) show no significant difference between
the treatment, treated contral, and contrel groups,

6. The behavior of the children as measuved by the School
Bahavior Checklist (teacher response} indicates no slgnificant differ-
ence between the treatwment, trested control, and control groupse.

7. The individual subscales of the School Bahavior Checklist
{Low Need Achievement, Aggreseion, Anxlery, Academic Disabilfty, Hoetile
Isolation, Extraversion, Total Disabilitry} indicate no algnificant

difference between the treatment, treated contrcl, and control groups,
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8, The five 9-point glokal scales of the Schoel Behavior
Checklist {(lieted below) indicate no significant difference bhetween
the treatment, treated control, and control groups. The five scales

are as follows:

1. How would you personally rate this pupil'e intellectuzl

abllity?

2. How would you rate this pupil’s overall academic
ekille?

3, How wouid you rate this pupil’s overall academie
performance?

&. How would you rate this pupll's soclal and emotional
ad justments?

5. How would you rate this pupll's personal appeal?
9, The Lreatment group shows no sighificant difference from

the treated control group,

10, The rreatment group shows no significant difference from

the ¢ontrol group.

11. Tha created control group shows no significant difference

from the control group.

12. The treatwent and treated control group, together, show

no elgnificant difference from the control group,
Definitlon cf Terms

In order to insure that ambigulties remain at & minimom, terms

that will be used throughout this investigatiecn will be defined as
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follows:

Acceptance: Acceptance is defined as facing the inevicable
reality, The individual becomes willing to accept, while not
necessarily liking the divorce styled 1ife. The person does not
forget the lost person, but 15 no longer angry, depressed, or
pregecupied with it (Kaplan, 1979),

Adjurtment: Adjustment is defined as the adaptarion the
perscn has made to the separation and/or diverce situation, The
individual haa altered his perceptions, attitudes, behaviors, and
emotions to Eit the new life style thact is the result of the divorce
of the parents.

Anger: Anger is commonly recognized ss an emotional reactien
that often rasults when one is interfered with, lnjured, or threatened.
Activities of overt or concealed attack or offense usually accompany
thia emotion. Inm a divorce situwaclon, these hostile emocrions are
focused toward someone or something, frequently outside the individual
Involved (Hozman & Froiland, 1977}).

Bargaining: Bargaining is an attempt made by the person ta
negotiate, to make "& deal™ (usually not clearly defined) in order
to manipulate a reconciliation concerning the divorce (Hozman &
Froiland, 1977).

Broken Home: A broken home pecurs when one parent, elther

mether or father, leaves the family unit {due to death, divorce, milicary
separation, etc.). For the purpose of this study, "broken home™ wil}

refer to the famiiy unitc break-up due to divorce, unlese otherwise atated,
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Crisis: *"A crisis in che family life rafers to eventa or
bappenings outside ar ineide the family unit, which upset the
traditional ways of interacting, thus demanding a change in the family
system (Dodson, 1977, p. 231)."

Denial: Denial is a refusal to accept a reality, elther actual
or potential. Denial cccurs when one chooses not to accept reality
and then bullde a system that s more in keeping with the desired
rather than the real world (Hozman & Frolliand, 1%73%),

Depression: Depresslon ls defined as a feeling of despondency
in response to & condition of less or disappointment. In the case
of divorce, the depreasion resulks In the reality of a loss or the
potentlal less of relationship., TDepression most often consiats of
an exaggeratedly lowered mood, accompanied by a decrease In feelings
of self-worth (Horman & Froiland, 1977).

Intact Family: An intact family refers to a famlly unit that

consiets of & mother, father, end c¢hild or children living in the

same homsehald,

Object Loss: Object loss ocecurs when an individual loses
"something or someone"™ that held a strong emctional atrtachment., In
the case of a separation and/or divorce, the child "leses" the family
unit as it once exlsted as well as the removal of one parent from the
family unit.

Self-Eeteam: Self-esteem 15 viewed as the affective portion
of the eelf. That 1s, noc only does a person have certain ldeas of

who hefshe 18, but has certain feelings about who hefshe 18 (Hanachek,
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1978).
Self-Cancept: Self-concept refers to that particular cluster
of ideas and attitudes that an individual has about thelr awareness
at any glven moment in time. Another way of logking at it is the
crganized cognitive structure derived from experlences of our own
self (Hanachek, 1978],

Single-Parent Home/Family: The singlie-parent family is dafined

as one parent and child/children that make up the family unit regardless

of extended family members that reslde at the same reasldence,
Limitations

A number of limitationa to the guality and generallzability of
the findings are impesed by the research procedurea. A few of the
mote sallent limitations will be discussed below,

The applicability of these findings is somewhat limited by
the subject population. Since the population is initially limited to
those children in the fourth, fifth, and sixth grades whe are or whao
have experlenced & separation and/or divorce situacion by thelr parents,
This decreasas the sanple size conaiderably. Also, those children
whe have experlenced 2 sepatation andfor divorce by thelr parents, but
ate In a newly found family unit as a result of remarriage will not
be part of the sample,

The population will be drawn frowm two local school systems,
Williamsburg-James Clty County School System, and the Hewport News

School System, The generalizability of the findings will be limited
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to thoea pepulations that are similar to those found In the Williamsburg-
James City County Schools and those found In the Newport News Schoal
System,

RBefore the child can participate in the diverce adjuscment
counaﬂling.grnupl permission must be obtained from the parents. Tt
was noted from the pilot atudy (Mennenga, 1979) that even though there
were many (more than ten} children known to have experlenced a
separation/divorce by their parants, that only three parents allowed
their chlldren to participate in the group. When two elemencary
schoole in the Newport Hews School System, B, C, Charles Elementary
School and Reservolr Elementary Schocl were surveyed for the pilot
study to decermine the parental interest in having thelr children
participate in the counseling help group for children of separated
and/or divorced familles, only eight parents from each school responded
to the survay even though the principals of each school had estimated
that they knew of more than twenty c¢hildren in each school whe had
gone through the breaksup of the family unit by divorce. As a result,
the population sample size is again limited by the permission that
must be obtained frot the parent before the child can parti¢ipate in
the group.

Another limitation that occurs simply from speculsation is
that thoae parents who allow their children to participate in the
Divorce Adjustment Counseling group aecselons have poseibly all along
been concerned about the adjustment of their child or children Eo

their divorce and therefore have explored other approaches in helping
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the chlild in bis/her adjustment process. It follows that, if the child
haes been receiving support from the parent from the cnset of the
separation and that the parent is continuing in the support by allowing
the child to receive additional aild from s counselor, than that echild
posgibly is not exhibiting those emotlonal and behavioral reactions
that children not recelving the support from their parents exhibic,
This, again, lessens the generallizability to other populations of
children of divorce since the "kind" of sample 15 poseibly not totally
representative of "all" children that face the crisis of divorce.

1t is tempting Lo overgenerslize and to describe the reactions
children have to their parents' diverce, But divorces are different
and children are different, and the Llnteractions of the twe can lead
in many directions. There are compatable divorces and angry divorces,
divorces where child support is consldered obligation and divorces
where the courts must take over. In scme divorces, both parents continue
to Iive in the same city and in others, one parent is no longer present.
In scme divorces, both parents love their children, in othera, there is
little or no love to be sharad. The cause of divorce, the length of
time a4 child knows of the impending separation, the age and sex of the
child, all these and many more variables contribute to the type of
reactions a child will have,

The review of the literature was limited to the resources found
in the library of The College of William and Hary, Willlamsburg, Virginia;
the library of 0ld Dominion University, Norfolk, Virginis; the library

of Virginia Commotwealth University, Richmond, Virginia; the library of
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the Univeraity of Scuthern Missisiippi, Hattisburg, Miasissippi; and

the 1ibrary of the University of Colotradc at Denver, Denver, Colorado,

Ethical Considerations

The ethical guidelines established by the American Paychological
Asgociation and the American Petrsonnel and Guidance Adssoclation ware
followed.

Permiesion was obtained Erom each parent before a child was
allowed to participate in the counseling help groups for children of
divorce and the Students' Growth Group, A copy of the permission form
e found in Appendix B,

fonfidentiality of all test scores was malntained. Thoae
parents requesting the results of the test scores for his/her child
were given accesg to the test results, The scores were interpreted
for the parents by a qualified counselor, If the test results of the
child andfar if in the opinicn of the experimenter, the child may

requite further counszeling, following the termination of the counseling

group, the parents were sco advised,

Summary

During the 1980s it i{s estimated that 50 percent of the
children enrclled in elementaty schools will experience a divorce by
thelr parents. Taking into consideration the social responsibilicy of
establishing a support system for children in divorce In order to

help them cope with changes sssoclated with diverce and in fipding a
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means of modifying or eliminacing the deleterious efequelae to diverce,
it is necessary that varlous methods need to be Investigated to see if,
in fact, divorce adjustment counseling snd/or group counseling does help
in the chiid's adjustment to the crisis of divorce.

The researcher hag selected to follow the stages of Kubler-
RAosa's Loss Model in counseling children of divorced familles since
the reyiew of the literature indicated chat the behavierel and
emotional responses to divorce are similar to cthe response a child
exhibits due to the death of a loved one,

A selected group of fourth, fifth, and sixth grade students
from two area school aystems particlpated as members in either the
treatment (Divorce Adjustment Counseling), the rreated control (Students’
Growth Group), or the control (non-treaced) groups, Pre-post measures
Eor intellectual functioning, seif-concept, home and school behavior
are obtained through the use of the Otis-Lernon Mental Abilicy Test,
the Piers-Harris Children's Self-Concept Scale, the Louisvilie Behavior

Checkliet, and the School Behavior Checklist.

Plan of Presentation

For the balance of this study, the rescarcher will present the
telated research and the methedology. The reports reviewed are pertinent
to the investigation, the chosen mode of treatment, the designated
population, and the instruments that were vsed to assese the treatment
effpcts, The methodology will include a deseription of the subjects,

a validation of the instruments to be used, an ouctline of the treacment



mathod, the procedure for the collection of data, the experimentsl

degign and the statistical method of analysis.
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Chapter 11
SURVEY OF THE LITERATURE

In this chapter, the literature review ls organlzed into
four main areas of consideration. The f£irst area presents the child's
reactions and responsas to the separatlon/divorce of his parents. This
section 1ls followed by investigations that compare and contrast divorced
familles wich intect families and fam lies that have experienced a
patental losas due to the death of the parent, Section three exawmines
the theoretical implications of comparing the responses emitted £rom
children who expetrlence a parental death or loss af the parept because
of divorca, and how these responses follow the stages of Kubler-Ross's
loes model. The final szction of chapter two examines the position of
using group counseling and therapy to facilitate the adjustment and
acceptance of the pavental diverce by the child,

thildren's Reactione and Responses to

Parental Separation and Dlvorce

Although there is a dearth of empirical studies about the
impact of divorce on children, other literature does exlst including
reports of clinicians and others focusing on the kinde of problems
that emerge and how to deal with them (Despert, 1962; Gardner, 1576}

GCrollman, 196G; Welsa, 1975; Stuart & Abt, 1972; and Steinzor, 1970).

27
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There 1s general agreement iln this body of literature thet children
do have zonslderable difficulty at this time. The difficulty may be
temporary or It may last for a pericd of several years (Wallersteln
& Kelly, 1976-77). Difficulty cen take a varlety of forms, including
symptom formation, behavior praoblem, and interpersonal difficulty.
txperlences for a child when parents separate/divorce are not exactly
the same in every situation. The problems that do emerge should be
considered in terms of the developmental stage of the child, and the
fact that the lnteraction of the child with psatrents and the Iintersction
of parents during the period prior to, during and after the separetion
may be important in child adjustment. The assumption is that parental
diverce is g slngle event, when in effect the term "separation/divorce"
caovers a varlety of experiences or constellaticons of experiences ranging
Erow major dislocations to wvirtwslly no change in living arrangemente
and/or family interactione {Jacobson, 1978). Divorce is & complex,
dynamic social process rathar than a discraete event, The child's
raactions, therefore, cen range along a continuum from complete
denial to overvhelming feelings of grief and rage. Sewversl individual
studies will be examined before subdividing the responses a child may
emit because of the sepatation/divotce of his perents into catagories
that will be explained in grester decail.

Wallerstein and Relly (1%76 b) interviewed thirty.one children
in later latency and noted the {mpact divorce had shortly after the
initial parental separation and one year latar. From these interviews,

a variety of reactione were noted. Some children viewed
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the family disruption with scberness and clarity; othere found it
very difficult to keep thelr snxlety under control., For same, the
divorce event was threataning and painful. Composure far scme of the
children was msintained by denial and distence, For this particular
age group, intense anger temporarily cbliterated the more painful
affective responses, ‘Thelr anger was well organized and object-directed.
For half of the children, thelr anger was directed at either the father
ar mother, only a few of the children were angry ac both parents. The
children expressed their anger in varied ways: tempet tantrums,
increased misbehavior, diffused demandingness, and dictatorial
atcitudes.

Fears and phobles seemed to increase, for it was difficulc
for them to sotrt out reeslity from phobic elaborationa. A fourcth of the
children worrled about being forgotcen or sbandoned complately by thelr
parenta, Only a few children in this particular age group felt thac
they were responsible for the diverce, but Wallerstein snd Kelly noted
that lylng and stealing increased dramatically which indicated that
these children wanted ta "gat caught" and be punished becsuse of the
Eullt fantesies they had.

4 shaken sense of identlty was apparent., The child's identity
had centered around, "I am the son/daughter of John and Mary Smith."
This thought was related to thelr sense of who they were and who they
would hecome in the futura. Now, that had been changed or juat simply

diszappesred.



Critical to thie new sense of stress iz that during

latency years the child's notmal cancaption of his

own ldentity fs closely tied te the external family

etructure and developmentally dependent on the

physical presence of the parentsl figure not only

for nurture, protection and centrel, but alse for

the consolidation of ege-appropriate identification

{Wallerstein & Kelly, 1978, p. 23).

Lonelinesg, the sense of belng left outside, the gad
recognition of being powerless, were other emotions felt by the
latetr latency child, They realized andfor felt that the parent had
withdrawn his/her interest away from him becsuse they were Loo busy
in their pwn world.

It was difficult for the child to take sides. For 1f they
eided wirh ona parent, then they would be betraying the other parent
which could evoke raal angar and further rejection resulting in
severe psychic or real penzlties. So, the thild refrzined from
choleea which left him/her with no one te turn to, Somatie

gsymptoms of headaches and stomachaches were common apd in many cases

could be reliavad if Dad rubbed them away,

30

Deterioration in school work and peer relstionships weres noted.

Wallerstein and Kelly obsarved that the hehaviors and emotions the
child exhibited at home were oppasite to those behaviors and emations
hefshe exhibited at school. For emample, 1f a2 child was feeling
preseed and frightened at home, at schopl he would begin to act put

a4 boasy, controlling, and devicus role at school, The ability to
concentrate In ciags decressed and aggression on the playground

inereaned,
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The one veatr follow-up showed thet all but four of cthe fifteen
had resuned pre-divorce achievement snd socisl adjustment. Howewver,
half of the children were still suffering i{rom shame, fears of being
forgotten, lost and shandonment., Anger and hostillcy still were
predeminate in one-cthitd of the children., Fifty percent of this group
of leter latency still gave evidence of depressive behavior patterns,
coupled with low self-esteem., Twenty-five percent showed more apen
distress and disturbance than at the initial visir. Regardless of
whether the child was "better" or "worse" after the one year follow-up,
relatlvely few children were able to maintein & good relacionehip with
both parents.

Weise (1975) obsarved from case etudies over a pericd of five
years that some children will bounce back after the initlsl trauma
but other children will display excessive nailbiting, an incregse
in nightmares, hyperactivity ané minor accidents. In several case
studies, aome children had developed skin rashes which were not in
evidence prior to the parental diverce., HNot only did these children
develop physleal and behsvioral resctions to the sepsrationfdivorce,
but many of the children, to replace the absent parent, overidentified
wich that parent. They mimicked the mannerisme, bebhavior, and ewven
when pleylng prectended to have the same occupation as the absent
patrent.

The ¢hlld's anger about his perents' diverce was ditegted
mra b vehemently towards the custodisl parent. The child displayed

his anger by being belligerent, by intense negativism, and balkiness
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and his/her persistent opposition towards, in most cases, the mather,
However, some children were afraid to exprass anger towards the patent
they were etaying with for fear they would expel them and total
abandonment was Intolerable. The child's play became more sggressive
and his wverbalized fantagies were full of scenes aof killings, blood
etid death.

The later latency child im Weiss's studies felt more guilt
and responsibilicy for the separation than did younger children or
adolescants, #s3 did Wallerstein and Kelly, Weiss cbaerved after =
period of a year that the child returned to pre-divorce behavior.

The child seemed to "let go' of his symptomatic responses more easily
{f hefshe had siblings to help him/her work through the child's
problems.

From Steinzor's {1970} c¢linical case studies, he recorded
children Iin later latency shering intense feelingas gf guilt and
shame becausa of the femilies' disselution. Guilt, in part, came
from a sense pf responeibilicy for what had happened snd the feeling
of shame or embarrasement for what hie/her parents had dona, Steinzor
continues to state thet these feellngs of guilt and shame interfered
wicth the objective interpretation of those facts of 11fe over which
children have no control,

MecDermott (1970) ewaluated intake recerde of 116 children up
to the age of 14, whose parents divoerced over 2 three year pericd.
The records of the children were examined for meterial directly

relating to the divorece and its relation to the individual developmental
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histery of the child, The appreach of the study was to glve Impreseioms
that were salient among sub=-groups of children racther than focusing
Lntently on Individual cases,

Depreszlon~-moderate, severe, or predominant=--in the clinical
picture was found in 34.3 percent of the divorce group, Sometimes the
depreselon was overt: the child who constructed hangman's nooses, the
child who frequently swallowed sharp objects he had put 1n his mouth,
or the one who daydreamed of killing himself. Usually, however, It was
covert, In fact, L1t seemed as If the evaluators picked up the depres-
glon even though the most dramatiec festures in the cases were acting
out behaviorz. 1Ip seme chlldren, hidden depresslon was seen through
accident-prone behavior, with many bicycle accidents in recent months,
with ¢hildren this is described as uncencern for their own safaty,

Even more subtie were the marked symptoms of faclgue and boredom.
Running away £rom heome, the specific symptem so frequently seen,

wae noted most commonly to be an effort to run away from depressive
énd hostile-aggressilve feelings in the child snd 23 he percelved them
in others. Other ressogns for running away had to do wicth attempts for
a reunion with the absent parent, sometimes with the articulated
Eantasy that if the child ran away it would make people notice and
lock for him, and repetitively allay the child's fear of abandonment,
temporarily reassuring him that he was still wanted.

In some cases, McDermott noted an alternation between inward
depression and outward aggression, with the eruption of aggressive

symptoms Iin some caaes am a reactlon Lo this submerged depression
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vhich can no longer be tolerated, Furthermore, McDermott commented
that there wag a common theme of children being made to feel small,
weak and incredibly vulnerable by the whole divorce experience, This
was often noted on psychologleal testing--children felt unable to fend
for themeelves apd 1n dire danger of being injured, erushed, or stepped
on by external feorces. However, McDermott saw in hle clinical evalua-
tions the attempts of the child to assert himeelf ae "somebody" rather
than remaln even momentarlly in the bhelpless inconsplcucus rale of
"nobody, "'

In regard to the child's involvement in the divorce, HMeDermott
believes that the child hss &an extracordinary readiness to the
experience of separation as an expreesion of hostility on the part
of cthe parent, apd to assume that this actlon was justified by the
child'e wrongdeing, the child then identifying with the hostile
rejecting parent, sccepting thefantasy of a crime that deserves
punishment and assuming the guilt which an act regquires., In McDermoLt's
evaluation of the ¢linical records, the child seemed Lo have a need to
bacome responsible for the divarce, For example, a child who began to
steal after the divorce, scting out feelinge of deprivation, but then
retrospectively faleified his behavier indicsting to the examiner thst
his stealing was the reason for the divaorge of his parents. Sometimes,
an act would become through repetition a pattern of chronie misbehaviers,
an Lf the child felt that he had had the power Lo break up
his parents through a piece of behavior, forced him to continue

it in a further attempt teo influence adulte and counter his
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own helplesaness,

[dentification problems were recorded by the cliniclans of
pedipal-aged (4~5 years old) children, Thera were links between the
presenting symptom and theilr imsge of the devalued father which they
appeared to be living and re-enacting. Some children seemed almost
forced inte sexuszl acting ocut when they had had Eathers who were
described as "no-good," over-sexed, end promiscuous, There wes a
high correlation between the child's symptom and the description of
the sbsent parent, suggesting thar fdentificetioch with & part ot
fantasized part of that parent was & way of dealing with the loss
and the conflict surrounding ic for both mother and child. Many times
the mother claimed thact the cneet of the child's symptoms followed a
visit with the father sometime after the divorce, Eleven childten
were noted o have tun ewsy immediastely after a vigit with the
father--a father who had quit the family and himself set & precedent,
In the many cases that McDermott evaluated, it was quite openly evident
that the mother forced the child to follow In hie father's footsteps
as she saw those footsteps. Butb usually, cthere was an unconsclous
conspiracy of both mother and chlld, to recreate the lost fathar
through the child's identification with his traits, leading to the
mother-child struggle which brought them to the clinie, This often
seamed to pravide 2 mechanism through which she could continuve Lo
suffer and punish the fathar through the child. Sometimas there was
direct displacement or attack upon the child: a child described as

a cheater who was stealing money in school, much like the father
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whe had losc his job for dishonesty--the rveason glven for the divorca.

A fourth area that Mchermott eveluated was the child's euperego
development. During the divorce perlod, sudden chapges in what was
approved and disapproved occurred, 58 well as disruptions Iin the
children's ongoing imitatihna of their parepts, The youngstera could
not internalize parentsal moral demands over jmpulse sxpression while the
parents were splittipg up and ectilng oult toward aach ather. IL was z=a
1f parenta were really not parents during that time, but were remporar-
ily distorted, inconsistent, and corruptible. These problems seamed
Iater reflected in the children whose superegos contained holes for
the expression of sadistic impulser experianced or witnessed earlier
during the cime of diverce,

McDermott concluded that the reactions of children in this
divorce study went far beyend thoese Lo the process of loss of a
family unit and parent alone. The disruption marked by the divorce
experience itself as well &5 its mansgement echoed ip the child for
sometime, The symptoms could be classified as predelinquent and,
because of external and internal forces, began to become 2 part of
thelr character formation,

Mcgarb's {1978) experiences with children of divorce has
noted varied responsea to the family dissclution, as did Wallerstsin,
Kelly, and McDermatt, Mcgarb emphasizee the importance of locking at
miltiple variables that relate to the adjustments the child has to
make following the divorce of the parents, Mcgarb holds that

thesa adjustments have potential traumaric effects- the learning of
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divorce, the occurrence of divorce, and the changes that often occeur.
after divorce, including & redefinition of feelings and attitudes
toward parents, end the potential of parents vusing a child during the
pte- or post-diverce period. Hetherington's (1978) findings

support Mcgarb's contentions that thoee parents who used their child
as an alliance against tha other psrent evidenced mote confused
confliet, guilt, and hestility than other children. Just the aware-
ness that divorce may take place may create inordinate soxiety in the
child, Adjusting to the fact of divorce, defining new relationships
with parente, and new adjustments Iin schocl and with peer groups by
recogniticn of the implications of parents' fallure in marriage have
the potential for generating substantlal stress.

Mcgarb saw the phenomenon similar to the loss of a parent
through death represented in her case studies. The grieving and
mourning process had te tun 1ts course. The mourning process reaction
manifestations vary with age, sex, level of psychosexual development,
previous history and current living srrangements. In her case
evaluations, Mcgarb noted that the divorce frequently stimulates
feelinga of separation anxiety, mixed with fealinge of helplessness
and rejection, A& large component of most children's reactions was
anger. Symptoms of general irritability, poor sleeplng patterns,
and lose of appetite often occur initially, Enutesis was the most
commonly noted psychlatric symptom that sppears to be related to
divorce. In fact, it appeared twice as often In ¢hildren of divorced

families ae in children of intact families,.
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The developmental approach to understanding the teeponees
of a child to the separatign/divorce, zs Mcgarb sees it, givas tha
clinfcian/counselor a berter understanding of what reactions may be
expected of an elementary achool age child. Mastery 1s & central
issue for the schcool age ¢hild., The primary psychosociel task for him
is one of industry, reflectipg an Intense need to achleve (Erikson,
1964), BDevelopment of various intellectual, academic, and physical
skills and the motivation to master them 1s a dominant concern during
this period. A healthy self-concept 1ls dependent upon the expression
of this drive towsards mastery, Divorce can interfere with this process
{Sugar, 1970; Kelly & Wallerstein, 1976}, In particular, as avidenced
in Megarb's clients, anxlety and fears can become expreased in poor
school performance, Also, peer relationships plsy an important part
in the socialization process at this time (latency age) and sexual
identification 1g crystallized, With divorca, 1t becomes difficuolt
for the child to focus his attention outside the family on school
and peer relationshipe as would notmally occur.

Because the child's increased cognitive underscending of
time, history and events, the schocl age child is much more aware
of the long-term significence and meaning of divorce, Megarb noted
that children of this age frequently actively hope and wish that
thelr parents will get back together apgain and become confused by
overly frlendly relatfianships which reise thelr hopes, and become angry
at aoverly hostile relatlonships betwaen thelr parents. Children

cf this age frequently expressed anger toward cne of the parent
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flgures. lovalty conflict=--which parent to love and side with--take
on realistic spignificance for the child of this age.

The most striking response that Mcgarb observed es did
Walleratein and Kelly (1976) was that of sadness and grieving. The
lose of the father represented the loss of certain protective functions
as well as role model and companlon, which 1s of central impartence

te children during this time.

Loepnitz (197%) conducted s study to determinme the durstion
of effects that divoree has en children, the specific problems the
child faced, as wall as coping strategies they employed. The subjects,
twelve females and twelve males, were selected from a "normal™ racher
than clinical populatlon. A aign-up sheat was circulated among the
students who were taking Introductory Psychology at SUNY/AB who had
parents who divorced before they were sixteen years old, The madian
age of the subjects was nineteen years. The aubjects were interviewad
for one and one-half to two hours. Independent raters coded the
transcripts of the interview on thirty key gussctions, Inter-rater
agreement waes 36 percent. FEighty-three percent of the subjects
reported feeling stress during at least one phase of the diwvorce,
i1,e., pre-divaoree, Lransition, ar post-divorce. Helf of the sample
experlenced most stress durlng the marital conflict, L.e., pre«divorce,
Twenty-five percent were mest stressed by post-divorce problems; eight
percent by "transition" prcblems, and sixteen percent raported that
the divorce was not a major stress for them st all, (Luepnitz felt

that these subjects were denylng that divorce was streassful.,}
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The factors that acted as the major stresses for each suhject
wlill be examined £irst. Five themes appeared for those persons who
found the pre-divorca phase to be the major stress: (a) there wias s
fear of physical violence, i.e., parents would injure each ather:
{b) the subjects were afraid to bring friends home for fear of the
scene they might find; (c¢) parental discord sometimes caused Einancial
harvdahipse, e.g., when a father refused to bring home & paychack;
{d} the subjects reported belng envious of families who were
harmonjous; (e} a number nf the subjects had experienced maltiple
separations before the final separation, and the child felt the
frustration and confusion of not knowing what the parents planned to do.

Four themes emerged for those sybjects who found the transition
phese to be the major stress: (a) the actual announcement of the
divorce made them feel worried and rejected; {b) there was fear that
he would have to choose betuween the parents in court: () tensions
eacaleted in the home between the announcement of the divorce and the
actual "moving out' of the father; and (d) there wes a fear that they
would not see their father anymore.

Major probleme which emerged from the histories of those who
Eound the post-divorce phase to bhe a major stress were: {a) ambarrass-
ment when other kids would talk about their fathers; and (b) they
missed their father for compsnlonship and sffection.

The subjects who were placed in the no-hassle divorce category
were glther because no aspect of the divorce stressed them (H=3) or

Eecauge octher life clpcumstances Ware 2o traumeabic zs to make the
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divorce seem trivial. The subjects in thie group reported having
seen no fighting between parents, and the divorce had been handled
in a civil matter, Moet importantly, the subjecte had Ires access
to both parents, and had a lot of support from parents, siblings and
friends.

Luepnitz identified nine coping stretegles in the sample.
Somaticizing was reported by over half of the subjects, Complainks
inclyded vomiting, facia]l twitches, hair falling out, weipht loas and
galn, and an ulcer. Among all responses reported, somatlcizipg was
apparently the only personal reaction which had no adaptive value for
the sufferer, Luepnitz thought it might be better lsbeled a "reaction™
than a "coping method,'" Withdrawal for 2 number of children, active
avaldance of parental conflict (e.g., 'running upstairs and blocking
my ears'") wase 8 Key scrabegy.

Some children engaged In elaborate fentasies as a way of
avoilding the problems of the diverce or rthe fighting, On the other
hand, the alder the subject, the more he/she intervened in the parental
fights. The great majoricy of individuals in this sample sought
alcernate souces aof gratification to help black the home atresa. The
subjects put a2 lot of energy into echool assignments, extracurricular
activitles, scouts, sports, to simply avold the home situwation, In
avaolding the home situation, a vety populatr coping atrategy was Eo
spend as much time as possible outslde the home. Older subjects
desctribed invoelvement with accivities, a5 well as simply spending

evenings and weekenda with friends,
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Many of the subjects described attaining socisl support from
siblings ar one best friend, Soiwe of the asybjects latched onte an uncle,
a friepd's father, or a teacher as well. A potent coping strategy was
interpretation of cognitive restructuring of events. The subjacts
used the process of reflection, leading to a certain decislon to take
more control over his/her fate. Seeking help from service sgencles
waes used only in one case.

The more salient responaes to separation and divorce will
now be examiped. It will become clearer that the responsses that a
child of divorce exhi{bits are 2ll inter-related to sach other. Even

though the symptoms appear to be similar, the reasons for the behavior

may have different causes,

Denial

Gardner {1976) poaits that denial i3 one of the most primitive
of the defense mechanlsms, What easier way is there te avoid suffering
the putward psychological reasctlons of a traums than to deny 1lte
existence? The individual protacts himsell from such pailn by blotting
from consclous awareness the fact that the trauma exists, Generally,
unconsclous forces operate bto bring abput this state of psycholegical
blindness. Gardner believes that the family patterns, howevar, play
a slgnificant tole in determining whether the child of divorce will
utilize this mechanism.

There are certain parental perscnality characteristics,

modes of interaction, and ways of dealing with the child that may
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contribute to his utilizing the denial mechanisms a2 a way of handling
the separacion trauma, Farente who never fight in Eront of their
children provide them with a contlipuous lesson in inapptopriate
suppression and rvepression of angty feelings. Gardner staces that
although & fight may represent a fallure in the parentse’ abilicy to
settle their differences in a more civilized manner and to have dealt
the the conflict at earlier stagee of initistion, it shouid ilnevitably
occur, abt times, in the healthy marriage. The parents who striccly
anforce the rule of never fighting in front of their children may
contribute to their hecoming inhibited in expressing anger.,
Accordingly, they may contribute to the child's repres:zing his angry
reactions to the divorce (Kelly & Berg, 1978), and contrlbuce thereby
ta his utilizing the denlal mechanism.

There are parents who are generally silent and non-communicative
peopla. The general atmosphere in the home 15 8 quiet one snd people
may only communicate about matters that are essential to the praper
functioning of the housshold. When a egparatlon tekes place, they
are not llkely to gommnicate very much regarding details of what 1e
golpg on, especially their emotional reactlone, Gardner noted that
in such an atmosphere it is hard to lmagine a child not developing
denial himeelif,

Gardner obsarved several common manifestatione of the
denial mechanlsm Iln the child. There are children who wili react to
the announcement cf the separation with such celm that the departing

parent may guestion his child's involvement and affection, Even though
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the child may be teld that the departed perent is no longer going to be
living in the home, the child may repeatedly ask when he or she is going
to return, Each cime he questlons as 1f he had never bafore beren told
the answer,

The child may involve himeself in play and fantasy that serves
the function of restoring the absent patent (Oshman, 1975). Gardner
{1976} describes the child fantasizing that he 15 involved 1n vatrious
actlvities with hils father, e.g., driving the car cr sailing, Qr, the
child may play the role cf the absent father in such games as '"house."
Although thilis 15 to e certain degree normal, Gatrdner observes that
a child of divorce msy become obsessed with such a role, 0Of course,
through identification with the aksent father he bopes to regain him
(Miller & Dollerd, 19413,

Related to such ldealization is the denisl that an absant parent
i disinterested. 1In the extreme, a child may still Insiet that the
departed parent srLill loves him even though the latter has not besn
sgen or heard from in many years. The notion 1s obviously relacted Lo
the ¢hild's wish to avoid the painful reslization that the abhsent parent
no longer loves him., Sometimes, such denial will be fostered by the
Temaining parent, who may tell the child such thinge ag: your Eather
atill loves you, he juat can't show it, Although such a comment may
be well-meaning on the part of the present parent, 1t is misguided.

The child may dany concerns over the separation but may becoma
very concerned over the welfare of another person or pet. <{learly,

g3 Gardner states, "the child is displacing his worries over the
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well-being of the departed parent onto s substitute (p. 102)."
Repression of hostllicy is aleo generally operative here (Stuart & Abt,
1972). The child is angry at the parent who has left the home, is too
gullty to express it gowvertly, snd so transEorme the wish that somaching
will happen to the departed parent into the Feat thact 1t will (Wiseman,
1975), 1E he 1s too gulley to express even that, the fear will be
dieplaced onto & aurrcgate auch s8 the remsining parent or a pet. The
result for the child, as Cardner (1976) has cbserved, 18 an obressivye
concern for the welfare of his pet while appesring to be oblivious to

the fact that a pavenit has just lefr the household forever.

Anpger

Before proceeding with the anger response of the child to the
family dissclution, a discinction hetween anger and hostllity needs Lo
be made., Anger often connotes an internal state whereas hoatility
implies externally directed action (Weisa, 1975),

The child of divorce has usually been exposed te an incrdinate
amount of frustracing experiences. The constant dissention between hils
parents prior to the separatlon deprives him of cthe calm and loving
environment (Hern, 1976)., And following the separation, he usually
fzels abandoned«-apd this cannot but mske him feel angry. The divorce
slituation usually provider orher sources of anger as well. The child
may resent being different from his peers. They have two parencs
living in the houaehold; he only has one (Hetherington, 1376},

Resantments towards the spouse may he directed toward cthe child.
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4 mother, for example, mey repeatedly berate her son with such comments
as, "¥ou remind me of your father," and "You're just like your father,"
She may use such identification as Justifications for scapegoating him
{Lamb, 1%77). And being so used is likely ro engender reactive hescilicy
in him, He may even take the parental "hint" and exhibit the very
behavipr the parent accuses him of manifesting, Such compiiance may
ensble him to gain attention that he would otherwise not get (MeDermott,
1978},

The child may find a source of anger in the fact that his
mother may have had te take on & job and Is increasingly sbsent. The
mother may resent her children for thelr very existence--lessening as
they do her chances for remarriage, rvestricting her datipg, necessai-
tating her having contact with their father, and providing her wicth
rew respansibillities she might prefer to do without. Apnd the father
too, to a lesser extent, may resent the children for these reasons as
well, The child will sense these parental frusetrations and react In
kind {Mead, 19%71).

The ¢hild may handle his anger in a varlety of ways. 4=
menticned, by its very nature the divoree situation 1s likely to
inhibir the child in expressing his anger. One parenlt has already
left the household; expressing resentment might result in his seeing
even less of him. And he msy fear exhibiting hostility toward the
remaining parent, lest he or she leave as well (RBowlby, 1973},

Denial 18 one of the mpst comwon wmechaniams that the child

may utilize to deal with his hostility, Most often thies is
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unconsclous--the child is really not sware that he lg angry; although,
at times, a child may be aware that he is but will be afraid te admit
1t to others {Gardner, 197&).

When scked how he feels sbout some of the obviously anger-
provoking situstions attepndant on the separation, the child may respond
with a host of reationalizations, For example, in one case study
(Wallerstein & Kelly, 1977), the child replied, "My father
{a physician) can't come and see me because he'd have to leave hiz
patients and some of them might die." Ancther child in response to
the question regarding her feelings about her father's limited involvement
since leaving home, stated, "It doesn't bother me. I know he has to
spand so much time working to send us maney that he hasn‘t time to see
ue or call us (Gardpner, 1976, p. 182).,"

All children experience pccaslongl nightmares, The child of
divaorce is more likely to have nightmares and this relatea, more than
anything else, to repression of the hostility engendered by his parenta'
sepatation and his fear of becoming consclously aware of such anger
{Gardner, 1%76). Central to the nightmares, are the child's own
repressed hescilities, and the fears the child experiences through
dreams sre mest commonly of his pwn anger, The child of divorce 1=
likely to exhibit an increase in the frequency of his nightmares,
espaclally around the time of separation (Bowlby, 1973).

As Tepressed anger strives for relessa, the tension and
anxlety attacks msy increass, The child may become hyperirritable,

cry eaglly, and react In an exaggerated Eashlon cc the most miner
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noxious stimuii. He may develop tice, Meat commonly, thase are of the
eyes (blinking} and the mouth {grimacing and puckering movements),
When more severe, the head and shoulders may become involved and various
vocal tics (grunting noises, freguent throst elearing) may appear
(Weiss, 1975; Grollman, 1969).

& relaced phenomencon Is the anxiety attack, Generally, this
is seen in the child whose general level of tension ls already quite
high. In theae episodes, the child suddenly becomes extremely tense,
Thera may be sweating, palpitactions, shortness of breath, trembkling,
and fears that he may die.

The most common cause of such states in the child of

divorce, in my oplnion, is the threet of intense

hostile feelings eruvpting into consclious awareness,

Such a child i{s generally so gullt-ridden over hia

angry feelinge that powerful repressive forces must

operate to keep them out of conscicus awareness,

50 repressed, they may bulld wp; then, when they

threaten ervption into conscloue awareness, the

child becomes overwhzlmed with fear of the

consequences of thelr expression (Gardner, 1576,

p. 184),

Projection and phobias mey be another respopse that rthe
thild esxhiblts to the parental separaticen, The less direct contact
we have with a person, the greater the likelibood that we will harbor
distorcions about the individual {(Oshmen, 1975). When parenta
sepatrate the child is likely to develop distortions about the absent
parent that would not otherwise have arisen. The child of divorce
is likely to either idealize or devalue the absent parent, The

devaluation procese is facllitated by the child's viewing the parent

teaving as & hostile ace, The absent parent may then be seen as so
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hostile that the child expects to be injured or sevarely maltreated in
ather ways. With such anticlpations, the child msy dread his centact
with the parent and even become phohic with regard to him or her
{Mcgarb, 1978; Anthony, 1974).

The development of compulsigns and compuleive rituals is
another way in which the child may deal with hie anger. Fxamples of
this would ba excessive handwashing, organizing and reorganizing his
toys, or cbjects in hie room, adhering to a stringent ritual before
bedcime of undressing, folding his clothes, brushing his tseth, ete,
{Gardner, 1970).

The child's repressing bis hostlility and directing it towards
himeelf can contribute to his becoming depressed, When self-recrimina-
tione ars present, thie mechanism becomes more obvious, Gardner {1978)
believes that when the clinlelan substitutes the word “father" or
"mother' whenever the patlent's name appears on a self-flagellation
stetement, one will generally get a clearer understanding of what is
golng on in the child.

There are children who, Instead of repressing anger releasge
it directly when the hostile relesse 15 antisceial and unaccompanied
by elgnificsant guilt, it is sald to be acted out, After all, such
children are belpg deprived and frustrated and it is reasonable to
aggume that some of them will act out their anger (Konopka, 1964).

& 3ibling may Be 3 convenlent and safe scapegoat, or the parent with
whom the child lives may become the focus, the absent parent not being

a0 readily avallable, The parent who lnitiated the divorce proceedings
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may be selected as the targst regardless of how justifiable the move
and regardless of how little was his or her contribution to the
difficultlies, From the child's polnt of view, that parent causzed the
separtation and that parenct should be bhlamed. The forms of accing-out
behavior vary according to the child's age and level of sophistication,
They tange from temper tantrums through bullying peers, disruptive
behiavlior in the home and classroom, cruesley to animals, fire-setting,
deflance of authority and on ta 2 wide range of other types of
antisocial behavicr (Hetherington, 1976; Goldstefn, 1973; and Westman,
197437,

Superego development may be altered by the divorce of the
parents. In the intact home, when one parent i not on the scene,
the gther 1s generally availlable ta teach, discipline, and impart
those wvalues that contribute to healthy superego development (Biller
& Bahm, 13%71). When separatlon oceurs, and the custodial parent 1is
temporarily absent, the child is more likely to be left with those
who have less authority and hence less influence on superego
development {Epstein, 1%74),

The ldenciffcation with the acting-out parents may be atrong.
The child of divorce is ocften observer to some of the most cruel
behavior that one individuel can visit upon apather. The child may
develop acting-out behaviors via the simple mechaniam of esulation
of the parent. The principle of "i{f you can't fight 'em, join 'em,"
he takes on the parental antisocial actitudes to be an ally, rather

than the tatget of the hostilities he not only obaerves but fears
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may be directed at him as well (Gardner, 1976}, A problem associated
with the emulation of the parents' behavicr is the parental sanction
of a child's antisoclal acting-out--comnon whenever a child exhibits
antisocial behavior--both within and out of the divorce situation,

A parent may not be able te act his own hostlilities because of Intarnal
iohibitions or the awareness of the consequences of doing so (Raschke

& Raschke, 1977; Hetherington, 1972). The child lends himeelf well to

the acking-out of such parental Impulses. In a divorce situatlon, the
acting-out behavior is generally directed Lowsard one spouse and encouraged
by the other, He may willingly side with one parent agsainst the other

as 3 general pattern, or may switch sides and take the position of the
parent he Ls with &bt the particular time. The child may serve as an
informer for both parents--cresting more confuslon, guilt and anxiety

in the child {MeDermott, 1%68).

By acting-out, the child may be compensating for feelings of
impptence (Goldetein, 1978). Galdstein states that the child of divorce
almost alwayas feels insecure, espacially around the time of separation.
sfrer all, his family--the most steabllizing force in his life--has
fallen apart and cannot but make him feel insecure, Angry feelings,
eapeclally when sacted out, can provide the child with a specious
senge of power. The child of separation is uvsually a frightened child,
fearful of meny consequences of a parent having left and fearful that
the remaining parent may abandon him as well (Bowlby, 1973; Gardner,
1976; Stwart & Abr, 1972), He may utlllze a varlety of counterphobic

maneuvers to deny such fear., He may, for example, climk dangerous
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places, run across the streat in front of traffic, or play with macches,
just to prove to himself that he cannot be harmed.

A child may become delinquent in order to provoke punlshment,
Thie need oot be done In the service of assuagiog guiltb; rather it may
represent am attempt to gain an sheent father's attention or even his
returm to the home. 1t becomes a bargainlng tactic devised by the child,
or a Ysort of deal" to manipulace reconciliacion (Hozman & Frolland,
18771, 1if the child becomes sc unmanageable that his mother cannot
handle him, she may resort to enlisting the father's ald in providing
control, Although such involvement with the father may be painful,
the child appears to Eeel that Lt is worth the price, In other words,
if hia choice is one of having no father at all or a father who
reprimands, disciplines and punishes, he chooses the latter alternative.
Although the provecatlon may result in punlshment and various kinds of
parental alienaticon, they da not generslly result in the parent's
further abandoning his child (Kurdek & Siesky, L97R), and he 1s
thereby reassured that the parent will not abandon him even further
or that the remaining parent will not leave him (Hozmsn & Froiland,
1977).

Ancther way of handling tPe antlcipation of ab?ndunment that
rasgults from the separation is for the child himeelf to become the
Initiator of rejection., His antisocial acte serve to keep people
6t & distance. He rhereby becomes the one who controls the situation
in which separation from another person has taken place, not the one who

rust passively suffer abandonment {(LeShan, 1978).
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Grief and Depression -

In grief, the individuel is gradually able to give up the lost
object and sceommydate to the deprivation, The frustrations and angar
the person feels over the loss is gradually dissipated as the individuat
acquires substitutbive gratifications. The individusl intrejects the
loat object and turns the rage he feels toward the object onto its
internalized image, The rage is not only 8 reactlon to the logs of
"sbandopment' but is a reflection, a= well, of the ambivalence that
exists toward it. The depressive'’s self-flagellation, then, is
understood as hostility felt toward the loss object, but directed
against oneself (Kublar-Ress, 1969).

Although there are definite diffsrences between the reactions
a child may experience following a divorce apd those he may suffer
gfter the death of a parent, there 13 a certaln similarity as well,

Dne such similarity is the gceurrence of a grief reaction., A
dlscussion of the grief reaction following the death of a loved one

can be helpful in undarstanding the grief that a child may feel at the
time of separation, Generally, after the death of a loved onhe, the
mourners become preoccupled with thoughts of the departed person.

This preoccupstion provides for a plecemeal desensitization to the
ttauma, Each time one thinks about the dead persen, the pain sssociated
with his or her logs becomee a2 little more bearable, 5Such s repetlticn
appeare to be part of the natural process of accommodating to & traums
(Howener & Phillips, 1975; Grollman, 1969 and 1967).

Although the child cf divorce doesa not actuslly lose a parent,
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he may never again live with the depsrted parent, and is likely to
teact grievingly to the separation., 1t would be unnatural for a

child who understood what was oecurring not to react with a grief
response. Howewver, there are rare situetions where the child actually
welcomes the separetion because it promises & cegsation of the miaery
ha bas been suffering, then the faillure to have s grief reaction

would of course not be unnatural, Parents wheo inhibit the child in
expreassing his feelinge by such comments &8 "be brave,” and "big boye
and girla don't cry," will generally squeleh the child's natural
expression of grief. Parents wha show jittle tolerance for the child's
repetitious quaestloning may be depriving him aof the reiterative
discussion and preoccupation that is crucial {f the grief reaction is
to provide deaensltization and catharsls, Parents who provide little
of no information about the aseparation further impede the chiid's profiting

' parts to appre-

from a grievous respense, The fallure on the parents
clate and encoursge grieving at this crucial time may cause the child
to suppress and repreegs hls reactions to the separatlon (Moriarty,
1967; Lamers, 1969),

& stare of deprasslon in rche child is generally characterized
by: lass of appetite; diminished interest in and concentration on
studies; general epthy; loss of enjoyment from play and peer
ralaticnships; helplesaness; hopealessness; lrvitability; self-
deprecation; and withdrawel. Parental separation 1s a depreseing

event and children do become depressad in response (Grollman, 1%70).

In HeDermott's study (1970) of 116 children of divorced
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parents, about one-third ware considered depressed. In some children
the depression manifested {tself overcly with self-desattructive fantasles,
and behavicrs. In others, {t was cavert and revealed itself through
the child'as asccident-prone behavicr and lack of concern for his safety.
Some children alternated depresslve states wlth hostile actipng-ouk,
suggesating that when snger was internslized, depression occcurred and that
when 1t was acted out, the depression 1ifted.

In part, the depression of children is reactive. The loss of
a patrent from the home is something to be depressed ebout, Accordingly,
it 15 one of the expected reactions to the separetion., If the chiid
has not exhibited a healthy mourning experience, the pent-up feelinge
may cotitribute to a general feeling of discontent. Such states raob
the c¢hild of the capacity for enjoyment and contribute to depreesion
{Moriarty, 1987; Howener & Phillipe, 1975).

Another factor that may contribute to 2 child being deprecsed
is parentel depression, especially in the patent with whom the child
lives, If the custodial perenc welcomes the separation and saes it
as an aopportunlty for s better life, it is likely that the chiid
will take a more positive attitude towerd it es well, If, however,
the custodiel parent becomes distrmught apd depressed and views it
as the end of his or her life, then the child is likely to resact
similarly (Hetherington, 19746),

The loss of a love object 1s cne of the most {mportant
etlological factors in depresslve reactions {Buckley, 1974}, and

the child of divorce has cartainiy sustained such a lasas., The



healthy child i3 usually able to tolerate such a8 loss hecause he
genarally has anather parent who can help to meake the deprivation
mote tolerable. In addition, he has the capacity to find subacitute
gratificaclons with other adults. Accordingly, the depressions of
such children are usually short-lived, If, however, the child has
been overdependent on the departed psrent, the loss 1s felt much
mote acutely, snd the deptression may become more severe. The feelings
of helplessness may become profound as the child comes to fear that
he cannot aurvive, Generslly, such a child has been overprotected
and made to feel chat his wvery existence depends on his remaining
close to such a parent (Bowlby, 1973; Furman, 1974].

Another factor that may contribute to a child's depression
iz his interpreting the parant's leaving as a rejection and abandon-
ment of him, rather than of the remaining parent, He not only
conslders the parent's leaving ss & statement that he is not loved,
but in addition, that he is not loveble, He essentislly followe
this saquence of ressoning: "If he loved me, ha would stay, His
leaving means that he doesn't love me, 1f he doesn't love me, 1
am unlovable." The resultant feelings of self-loathing contribute
to the child's depressive reactlon {Kelly & Berg, 1978).

Redirecting agalnet himself the rage felt towsrd ona or
both parents 18 another element common to the child's depression,
This mechanism occura in children who ate excadsively fearful of
expressing their angear., Generally, such children grow up in homes

in which they heve been made to feel guilt over their angry

56
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fealings--especlally when felt toward parents and other loved onas,
Even without such a background the child of divorce 1s In s particularly
difficult situation with regard to the expression uf his anger. He may
fear expressilng anget toward the departed pavent, leat he see even less
of him; and he may fear directing it toward the custodial parent, lest
he or she too will abandon him. In splte of thie added danger of
anger expression, mest children do lat it out, The child who is
extremaly guilty over hostile expression may find that there is
only one safe target: himself. Such s child's self-recrimination
is hostility actually felt toward gpne of the parencs, but diverted

agalnst the self {Hetherington, 1976; Kelly & Berg, 1978).

Blame and Guilt

Long before the parenta'’ decieion to separate is made, the
child is lntroduced to the concept of blamea, In thelr Elghtes
patents usually blame each other for the difficulctles between them
and zo 1t is only narueral that when sepsaration does take place the
¢hild tends to think along the lines of who was er faulc, The child
is likely to look upom the parent who has initiated the separation
proceadings te ba the one who was at fault, He does not appreciate
fully the often subtle contributions of both parents to the
difficulties or that the party who first decides on separaticn
may have done =6 only aftar years of telerating terrikble humiliations
and {pndighities and may be Iin reality, the lass culpable aof the two

parents (Kelly & Berg, 1978; Rogers, 1972).
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The word guilt ir referred to az the affect assoclated with a
notion of wrongdoing., When an individusl harbors the thoughts or
desires that atre considered reprehensible by the significant figures
In his milieu, he 1a likely to feel guilty ebout them. And, {f he
acte them out he g likely to feel more guilty (Despert, 1933).
Associated with the {deas of wrong-doing are feelings of worthlessness
{Singer, 1978)--as if the child is saying to himself, '"How rLerrible a
person 1 am for what I have done.," Generally, there 1a an anticlpation
of punishments Iin the guilt reaction, but this may not be clearly
realized, The gullt reactlen ig Ipapproprizte when it ie exaggetrsted,
when the consensus of significant individuals {s that the act is not
blameworthy and when the individual fencies himself responsible for
an event for which he was in no way responsible. Guilr reaections,
gspaclally those of the {pappropriate type, are commcn among chlldren *
of divorce (Gardner, 1976},

There are gituations Iin which parental differences over the
raising of the children are a significant factor in the marital discord
and this een resulr in the child's feeling that the separation was bis
faule, When & father complaine bitterly that he 1a overwhelmed by the
financial burdens of the househnld, then leaves, and does not fulfill
his financial commitments to the famlly, the child is sleo likely to
Feal guilty {Hetherington, 1976},

Mast children with separated or divorced parents have loyalty
conflicte. Most youngaters are brought up with a deep sense of commic-

ment to the members of thelr family, eepecially their parents. All
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children are supposed to love apd respect thelr parents, and may aven
learn to felgn or profess such attitudes if they do not in fact exisc,
Even when the marriage is feltering, both parents may continue Lo
attempt to foster im the child these attitudes towards the spouse,
At this time, however, the child may not be required to take sides or
express preferencea, But when the separation oecurs, the child may
find himself in a situstion where his loyalty is overtly tested, where
he is required to meke declsione and take actions that reveal, without
tquestion, his preferences. At such times, a child's feelings of gullt
may be profound--even to the point of paralyzing him from taking action
or making decisione (Hozman & Froiland, 1977; Bane, 1976),

Some children take the side of whickever parent they are with
at the time in order to avoid alienating that parent; but they will
at the same time feel guilty over their disloyalty toward the absent
parent., GScme children will feel guilty for having a better time with
their father on vislting days than with their mother at home. Or,
visitation achedules may be vigidly defined in the sepsration agreement
and divorce decree. The child's neede for a viseit of specific length
at a particular time may oot be consonant with thet his parants have
legally agreed upon, A4 child may feel gullty and disloyal 1f he does
not wish to vislk with a psrent at a particular time, or to have a
vigit sharter than the allotted pericd (Cline & Westman, 1971; Crumley,
1973).

Guilt may be used as a mechanlam to galn econtrel over the

uncontrolisbkle. One of the most common reactlons of children of divorce,
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espaciaily in the perigd around the time of separation, is the feeling
that they were somehow the cause of their parents' difficulties--when
there ie gbeclutely no evidence that this was the case. The child may
consider hiz having heen '"bad" to be the cause snd he may promisa his
patents tepeatedly that he will forever be "good." Any indiscretion
or trapsgression, no matcer how slight, may be seized uvpon as the cause,
and the precccupation may reach obsessive proportions, The child may
repent the acc(s) he considers to have caused the sepatation ip otder
to strengthen his notion that it caused hia parents' separation, The
child may even start dolng bad things in order to maintain this nobtien
fHozman & Froiland, 1977; Stelnzor, 1969; Stuart & Abr, 1972),
Mchermocte {1970) describes a8 child who began to steal after the divorce
and then clajmed that his parents separsted bacsuge of his stealing.

Although many factors may operste in the developmeant of this
delvsion of guilc, the one that is most asignificant and freguent 1=
the need te control the uticontrollabla, Implicit in the statement,
"t's my faule," 15 the notion of control., The child feels helpleas
to change his parents' minds regarding the divorce decision. IE,
howevar, he can convince himgelf that he was the cause--that eomething
he did breught about the declsion to separate--it follows that there
ig something he can do to bring about & reversal of the decision, If
he can delude himeelf into believing that his being bad caused his
parents to ssparate, then all he peed do is to be good and they will
reconcile {Gardner, 1976; Hozman & Froiland, 1977; Grollman, 1969}).

4 child may place the blame of the divorce onn himself in order
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to deny parentsl fallibility. It makes 8 child feel more secure to see
his parents asg perfect, A separation ie a clear stetement of deficiency
in at least one parent. The child with the {nordinate need to maintain
images of parental perfection may consider the defect to have been his
rather than theirs and may dredge up 8 host of deficiencies to confirm
thisz notion, Generally, the professed defects are similar in kind to
those utilized to galn a specilous senee 0f control over the uncontrol-
lable ("I was bad," "My allowance 1s too big," "I fight too much with
my sleter.”); however, here they serve to maintain the delusions of
parental infallibility {(Kelly & Berg, 1978; Despert, 1962},

A child's self-blame may relete to his guilt over expressing
the hostility toward one or both parents that ies generally engendered
by the divarce., The parent who leasves the home is viewaed by the child
as an abandonetr and thls cannot but make the child angry., As mentioned,
the child of divorce may fear expreesing snger toward the pavent who
has lefr rthe home, lest he see even less of him; and he may fear
axpressing anger toward the parent with whom he lives, lest that paremt
leaves him also. 1f the parencs believe that a child's belng angry at
them iz inappropriate, "wrong,” ot "bad," then the child is likely to
become even more inhibicted, Observiog the parents' altercations and
the deatructive effecte of their anger on one another can se frightan
a child that he may becotte ilnhibited in expressing his anger

(Freudenthal, 1959; Rice, 1970; Pecot, 1970},
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Abandonment Fears, Abandonment

and Flight from the Home

The ¢hild of divorce will often considet the departing parent
to be abandening him, Although continuelly resassured that thie 1s
not the case--that ha 1s still loved very much--he tends Lo malntain
this view. His world becomes a shaky place indeed. If one parent can
leave the howme, what 1s to prevent the remsaining parent from doing the
same thing? The ¢hlld living in an intact, relatively stable home is
not concerned to a slgnificent degtee with a hreakup of the home (Kelly
& Berg, 1978; Gardner, 1976; Freudenthal, 19539}, For the child of
divarce such an event is part of his scheme of things. If the custodial
parent was the one who wss Inztrumental in cansing the departed parent
to leave, what 1s to prevent his belng similarly elected from the
household? The resulting insecurity and instability can indeed be
frightening (McGord, 1962),

The parents' preoccupation with their conflicts pricr to the
separation and with the various legal and other detalls attendant on
the separation may give them little time for an emctlional investment
in their children {(Wiseman, 1975; Felner, 1977). Although the parents
msy still be in the hownse, the children already feel abandoned. And
when a parent then leaves the home, further feelings of rejectien are
engendered, In addition, the new obligations that the custodlal parent
may then havae to asdume mey result in the child’s having less time with
the remaining parent than he hed before.

The child may resct with the panic states in which there is
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sweating, palpltacing, trembling, agitations, and an assortment of
fears Buch as his getting sick with no one to care for him, and even
dying {Gardner, 1976}, Although the abandonment fear may contribute
to such states, other factors are often operative, The child may
harbtor intepse haastility toward ons or both of the parents and his
puilt over auch hostility may result In his repressing his anger when
his rage preeses for relesse, enxieby may result which compounds the
feara he is already experiencing {Insel, 1976},

A child may cling excesaively to the custodlial parent,
Separation anxietles may develop and the child may refuse to visit
friends or go to school (Bawlby, 1973). Or, some children, in order
toe win the affection of each of thelt parents, will say to each that
which he knows will Ingratiate him., Accordingly, when with the father
will aide with him against the mother, refrain from saying positive
things about har, and confine himeelf to those negatives that he knows
his father wishes to hear. And he will invelve himself similarly with
hie mother., 1In this way, the child attempts to ensure thet he is in
the good graces of both parents and he may thereby avoid further
rejection and sebandonment (Bozman & Froiland, i977; Grollman, 196%),

Some children will try to lessem thelr feelings of abandonment
by proveking punishment froem one or both perents. They are willing to
guffer paip that such punishments entail far the reassurance that the
parent 13 very much there, What better way is there to confirm a
porent's existence than to be struck or maltreated by him? Other

factors, of courae, may be cpersting Ln euch behavior, The provocative
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behavior may serve ag an outlet for the hostilley the child feels over
the saparation. He tay feel guilt over his anger and the punishment
he elicite may help assuage such gullt. He may welcome the punishment
as a way of strengthening hls own superego controle, BSuch strength-
ening may be more necessary when a parent is sbsent (Gardner, 1976).

Ag mentlopned, most children consider themselves abandoned by
the parent who leaves the home when separation takes place. In most
cases this notien is false and the departing parent maintaina an active
lnterest in the children. However, thete are cases in which the term
ig appropriste. Elther the parent cuts himself off from the children
entirely, or hla contacts are sc infrequent and/ar made with so little
feeling that the children are essentlally deprived of a meapingful
relationship with him or her.

When abandonment occurs, 1t is commwon for the remajning parent
to protect the child from what he or she conslders to be the dele-
terious effects of revealing to the child the truth ahout the abandoning
parent. Statements that are fvequently utilized in the service of this
goal ipclude: "I guess he forget. His memory was never very good."

"He loves you inelde; he juat can't show it," and "He doesn't want to
be wean; he can't help it." Parents who protect their children in

this way are generally well-meaning, but it further ilmpedes the child's
adivstment to the reslity of the situation (Grumley & Blumenthel,

1973; Hart, 1976).

At times, a child’s fleeing from the home at the cime aof
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aeparation may be a way of coplng with his fears of sbandonment. Hie
running away may enable him to fantaesize himegelf the rejecter rather
than the one rejected {(Gardner, 1976). It is as if he waere saying:

"It 15 not I who have been abendoned; I am the abandoner. 1 declde

]

it and when separation from my parents 1ls to eccur." He thereby geina
a speclous sense of control over a situstion thalbt is 1ln fact beyond

hia power. 1In addition, the concern and attentiom that the runaway
child gets may reassure him that he ie still wanted, and this serves to
lessen abandonment fears, This is especially the case when he (s finally
"found." The family's sighs of relief, thanking God that he is alright,
etc., all make the child fael wanted, Even if he is punished for what
he haa done, the attention-getting purpose has been setrved, For with
the punishment comes the reassurance that his absence has caused pain
and that he really has been missed, In addition, running away provides
the chiid with a false sense of ego enhancement., IL is not he who is
the weak and impotent one wha helplesely suffers rejection; he himself
has the power to reject and his running away is a demonstration of this
{(Rice, 1970; McGord, 1962).

The child's running away from the home may be a hoetile act
that praovides him with vengeful gratification. He may actually enjoy
thinking gbout the grief his parents are suffering over hils abaence,

It is as if the child were saying: "My father has hurt me by leaving;
1'11 hurt him in the same way.'" Alternstively, the child may project
his ocwn hostility onto his family and flee them becsuse they are

perceived as hostile to him (McDermott, 1970%. Of, if the child
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coneidars his having been "bad" to be the cauvze of the separation, he
may run away from howe {n order to avold causing more trouble. Or the
child may belleve that the gullt hie act wiil engender in his parents
will ba so great that they will remain together in eorder to avold
further flights and other manifeatations of the pains they have caused
their child, 'The flight can be a guilt-producing device, designed to
manipulate the parents Iinto staying together (Hozman & Froiland, 1977;
Kaplan, 1979},

Fleaing the home can serve to help the child deny the fact of
the separation, If he is not home to observe a parent's absence, he can
believe that the parent 1s stlll there, Or the child may be flecing the
general home atmosphere of loneliness and deprassion, that the sepava-
tion hes caused (Cline, 19713, At times, the child will £flee in order
to fimd the departed parent and convince him to return. Sometimes the
child may wish to live with the parent who has left the house and he
runs from home in an attempt to regaln him, There are times when
ident ification with the daparted parent appesrs to be operating. For
example, McDermott (1970) describes eleven children who ran away from
home after visits from Eathers who had pravicusly left the Eamily,

thereby lmitating the "leaving behsvior" of their fathers.

Lower Self-Esteemn

Deprivation of parental affection results in a low self-esteem
which i at the center of the responses a child has to the family
diesolution (Hamachek, 1978). The attempt to compensate for feelings

of low self-esceem plays a crucial role in the origin and maintenancge
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of such eymptomatology. The child who boassts does so, in part, to
kolster a lagging Belf-esteem, The child who refuses to apply himself
to his academic work fears, among other things, that his defieits will
thereby be exposed. The child who tuns away from home hopes to find
wore loving (and thereby more ego-enhencing} parencta or to evoke enough
guilt and fear in his parents to stimulate them to provide him with
more affection {and hence, enhanced feelings of self-worth) (Singer,
1978; Resenthal, 1978},

The child of divorece, more than the child living in an intact
home, is likely to be deprived of parental love, Certainly, more
departing parents are deeply ilnvolved with their children and regrec
the pain and frustrations that the separaticn is causing them. In
spite of formidable sttempts on the departing parent's part Lo reassute
the child he 1s sti1l]l loved, the child is still likely to considar
himself Ec have been abandoned. He generally goes further and zssumes
that he has bean rejected because he is unlovable. The child judges
his own self-wuorth by what his parente' view of him 1is, If he believes
that a parent daes not love him, he concludes that he La unlovable
(Cardoer, 1976},

The separstion and the Llnevitable feelings cf insecuricy 1t
produces in the child (important pecple can ebandon one st any time;
home stabilicty 1ls fragile at best) make the child Eeel small and
vulnerable. An important source of protectieon and guidance is no
longer eo readily avaeilable, Such feelings of Ilneecuriry, lack of

protection, and helplessness cannot but lower the child's self-esteem
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{Hamachek, 1978}.

Information from both parents helps the child gain a sense of
what he 1es really like and the knowledge of his assets contributes Lo
his feelinge of high self-worth, Wlth one parent gone, he ie deprived
of one source of potentially eateem-enhancing information (Weisel,
1976). When the child takes sides with one parent in the parental
confliiet, he risks aliensting the other. The loss of sffection that
his dislovalty (feigned or reasl) may result In cannot but lower his
feelinge of self-worth, If he subscribes to the view that the “good"
child 1s one who is loved by bath psrents, then his alienation of
one Will make him "bad" and hence lpoathesome (Gardner, 1956}).

Divorce is usually a situation that places new burdens on
each of the parents. Maother is now all alone in caring for the
day-to-day needs of the children, Except for those who are wealthy,
divorce creates economic hardships. Mother would be much mote
avalilable and attractive to most other men were it not for the
children., Father, too, may see visitatlons as a source of restrictipn
on hlis life. Even if the parents do not varbalize these fruatrations
and resentments, the children are likely to sense them. And Eeellng
oneself a burden on one's parent cannot but contribute to & child's
feeling of low self-esteam (Hetherilngton, et al., 1976).

The child may be used as a acapegoat, A mother, for example,
may take out on the child the resentment she feels toward her husband,
Baing used ae the target of hosclility cannot but make the child feel

loathesome {Gardner, 19763,
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The economic privatlone that a divorce often ceuses may play
a role in lowering a child's self-eateem, This is especlally true
when the divorce results in a significant lowering of the family’s
lifestyle, Although material posseasions do not play & significant
role in determining one's self-esteem, they do have an effect.

If the child lives In a community where there are few
children from divorced homes, he may feel very differepnt from the
others and less worthy than these living in intact homes. I[f, in
addition, he is stigmatized because of his parents' divorce, he may
feel even less worthwhile {£psteln, 1974; Richards & Willis, 19%76).

Although meny of the reactlons that the ¢hild may have to
parental separation arise ln an attemwpt to enhance feelings of
gelf-worth, they generally lower the child's self-esteem even
further, Intrinsic to gullt is a feeling of self-loathing. If a
child trles te lessen guilt over hostility to o parent, [or example,
he may turn the hostilicty inward and become depraessed, Although
spered the guilt amd the anticipated repercussions of his expreseing
his anger, the depregssion and sssocisted recrimination result in an
even greater loss of self-esteem, The child who proiecta his anger
may alsc spare himself the lowered self-esteem associated with
awareness aof his hostility, but he then suffers with asteem-lowering
fears of those upon whom he has projected his hostility. The child
who holde in and suppresses resentment, who does not assert himself
in the sarvice of deallng with anger-provoking situations, suffers

with the dissatiefaction with himself that 18 inevitahly associlatsd
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with pent-up resentment. Although regressicon may provide certain
pleasures, the child cannaot but feel ashamed cver his immaturity and
fearful that peers will learn of hie childish behavior, Shame and
fear compromise significantly one's feelings af self-worth {Gardmer,
1976).

The child may try to hide the separation from his friends.
Although protected thereby from thelr anticipaced vidicule, he suffers
with the lowered feelings of self-worth attendsnt to his fears of dia-
closure and the lnner shame associated with the knowledge of what he
i dolng. And when his secret is5 revealed, he suffers even more shame
and soclal alientation than If he had diaclesed the separation in the
first place (Richards & Willie, 1976 LeSham, 1978),

The child who plays one parent against the other in an attempt
to win favar may suffer guilt and feelinges of disloyalty owver hie
duplicity--and these feellngs will generally lower hie feelings of
self-worth. On the other hand, the child who does not report back
to one parent information sbout the other when requested to do so,
may also feel disloyal and unworthy (Raachke & Raschke, 1977; Hamachek,

1978).

Reconciliation Precccupstions

The usual reaction of most children to the announcement of
their perents' eeparation 13 to plead that they not separate, Except
in the rare situstion when the child has been so traumatized by the

departing spouse that he welcomes the separation, children would
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genetrally prefer to live with the pains and frustrations and discomforts
of theitv parente' dlazsension then to be deprived gf one of them, Tha
child by nature is wvery narcissistic and is not generally affected by
argumentes that mommy or daddy cannot stand the psin anymore and will

ba happier living cut of the heme, Nor can he project himself too well
intoc the future and believe that he may be better off when his parents
are seporated, The childten's pleas that the patents not separate can
he one of the most guilt«provoking experiencas a divorcing parent may
have ta suffer and there sre many whe remain together in order to avoid
such gulle {Gardner, 1976}).

Probably the most common resson for the persistence of recon-
cilierion precccupations in the child is the failure of the parents to
become psychologicslly divorced. Although they may be legally divorced,
and even remartried to othera, chey may atlll maintain & psychological
tle that can be quite scrong. The persistence of such tlies 18 the most
powarful contributing factor to contimuing reconclliation fancesies in
the child. The mest common menlfestations of such a tle 1a the
maintenance of hostilities. Arguments over alimony, support, vieitations,
etc., can persist for years. The child appreciates ot some level that
a hostlle relatlonship is mich deeper than one with licttle or ne
emotional ilnvelvement, The child of hostile parents apprecleates that
hie parents gtil]l nead one snother. Sensing their continulng needs
for one anather cannot but enpender hopeg that his parents will once
again live together {Kesaler, 1976&; Hozman & Froiland, 19%77).

The chlld may actually fowment difficuities between the patents
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and help perpetuate thelr fighting out of the appreciastion that any
contact between them is more likely to bripg aboub reconciliation than
having no contact at all.,

Benevolent Lies between parents also contribute to the child's
reconciliation fantasies. BSeeing his parents srill getting along well
cannot but stlmilate fantasies of reconcillation (Gardoner, 1976;
Grollman, 1969),

With greatar receptivity on society's part to varying life
atyles, the “on the fence" arrangement is becoming more widespread,
Feople go gn for years never making & final decisjion. The departing
gpoude comas back and forth, never being able te declde what te do,

In such sitvations, the ehild cannot but have persiatent raconciliation
fantasies, The children may add to the frequency of the vigite and
contacts by structuring situatione that encourage or provide the parents
with excuses for such involvements. They may, for example, insist thet
both parents be present at every posslble schoel funciion, birthday
party, ete. {Kesslar, 1976 Epstein, 1974).

And just 85 the children may try to find excuses to promote
thelr parents having contact with one another, the parents themselvas
may use similar tactics, Mother may call father for advice on
Inconsequential matters ot tell him about something cute the chlld
did that day, Father too may find justificatione for contacting mother
about trivial things that pertain to the c¢hildren., Some such involye-

ments perpetuste Teconciliation fantasies in the child (Hetherington,

1316},
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A common patvental contributlon to reconcillation precccupations
in a child 1s such fantasias on the part of 8 parent. A mother who
perslsts in her hopes that she may ultimately be reunited with her
husband makes it extremely difficult, if not lmpossible, for her
children to resign themselves to his departure (Weiss, 1976),

Factors within the child alsc contribute to reconmciliation
preoccupations, One is when the depstted parent offers the child much
more gratification than doez the custodial parent. Another ia the
child whose guilt over his parents’ separation ls & manifeatatlon of
the need Fo control and uncontroilable situstions. He may be preoccu-
plad with notiena that the divorce took place because he was "bad"

and conversaly that they will reconcile 1f he is '"good" (Gardner, 1376},

Immaturicy and Hypermatutity

In response to & trauma, to any sltuation in which a child's
uspal satisfactions are net adequately provided for, it 1s common for
him to regress to earlier developmental levels in the hope of
regaining gratifications enjoyed previcusly {(Gardner, 1976; Wallerstein
& Kelly, 1976). Or the child may remain fixated at the level he has
reached in order to avoid taking on the newer demands attaendant to
higher levels of maturation, And parentel separation ies the kind of
treums that may result io such regressions or fixations,

Following the separation a child may sgtart sucking his thumb
again, using baby talk, and becoming in genersl more Iinfantile and

demanding. Morrison (1%74) found epuresis to be twice as common in
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children of divorced homes than in shildren 1iwving in intace homes,
The child may feign 1llness (stomachaches, headaches, nauassa, etc.)
in order to have an excuse to aveld the demands of school and to remain
home and be put to bed and pampetred. Temper tantrums, irritabilicy,
and low fruscration Lolerance may be exhibited mote frequently. The
child may respond to the pew responsibilities of living in & one-parent
home by whining and complaining that he just cannot do the things asked
of him, He may become clinging and refuse to go out and play eor visit
friands, when he had previously done so without difficulty {(HcDermokt,
1970;: Westwan, 1972}, A younger child in the household will often
provide & model for esch regressive manifestation and makes their
appearance more likely.

Generally, such fixetlions and regressigns ate tranelent and
clear up wirthin & few wecks or months following the separation. When
they persist, other Ewctors are usually operating, the most common
of which iz parental pverprotection and other forme of encouragement
of the immature behavior, And the divorced pavent is wvery likaely to
provide such encouragement of the immature behavier (Hetherington,
et al., 1976; Raschke & Reschke, 1977). Overindulging a child is

one of the mosL common ways to assuage such gullt., Viseitlpg fathers,

' almost

egpeclally, are prone to do this, They, as the "abandoners,'
routjinely fee]l guilty and are most llkely to attewmptr ko allaviate
such guilet by providing the child with continual fun, games, and
freedom from dis¢ipline during their limited wisitacion cime. Because

the father sees the chlldren when he is not werking, he haa the time
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for these indulgences (Gardner, 1976; Hetheringron, et al., 1976).

Either parant may see the separation as a threst to feelings
of parental adequacy. The parent may therefore overindulge the child,
thereby hoping to prove his or her competence, Or the parents may
compete with one angther over who can be the better parent, and the
degree to which one can keep the child happy may be used as the
measure of competence, Hach parent may overindulge the child in order
to win his affectlon away from the other, to gain an ally in the
parental conflict. Such a child is belng used as a vehicle to empress
parental haeatility and ls belng bribed to serve as a pawn 1o the
parents' battle(Hetheripgton, 1976),

When parents aeparate, the children are genharally required to
asfume new responaibilities and obligations, Some regress 1ln response
to the new demapds, and gthers rise to the occasion and attain a new
galutary maturity, There are others, however, whose new maturity is
spurious. LE has an exapgerated, misgulded, or inappropriate quality
that indicates s basiec spaciousness. It 1a referrad to haera as
tiypermaturity.

The child may manifest hypermeturity by becoming a caricature
of an adult, He or she may take on sdult mannerisms, and speech
intonations sand affactations, Large words and adult terminology may
be utilized at every opportunity, The child cwy become paternalistic
to other children and traat them in a4 condescending manner, Scolding,
reprimanding, disciplining, and lecturing younger children aey bacome

quite common. At school, the child may become teacher’s helper. The
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teacher may welcome the help and be delighted with the child; the
clasgmates, however, may rafer to the child as a '"goody-goody™ or
"reacher's pet" (Wallerstein & Kally, 1976 a & bB).

4 number of factors may operate both singly and in combination
to produce such behavior, At times, there lg pareptal ssnction, The
parents may be impressed with the child's adult-like behavior and even
show him or her off to friends, thereby encouraging premature scguisi-
tion of adultc behavicral patterna. Seductive behavior and utilization
of the child as a surrcgate for the absent parent can alsc contribute
to the child's developing the hypermaturity asdaptation, The dependent
parant may try to get the child teo replace the abesent parent, who
served as protector, and may use varlous coercive methods (such as
Built avacation) to achlave thie end (Gardner, 1978},

Even without parental sancticn, the child himself may asaume
the rele, At times, it serves to regain the lost parent by the
process of lncorporation and ldentification. Such an adsptation is
seen mast frequently following the death of s parent, but is utilized
by children after parental separation as well (Grollman, 19569; Lamara,
196%9), The adaptation may be a way of coempensating for the sense of
impatence that the child may feel over the separation. Children are
weak and helpless; they have no choice but to bear the rejections,
abandonmente, and othetr formns of maltreatment they may suffer, By
assumling adule stactus, the child gaine & delusional protection from
such indignities. By becoming an adult himself--and aelf-relianc--he

reduces such enxleties,
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The hypermaturity mey be an attempt to regain the parent who
has left the home, The glrl may have learned that father left morther
because she was not & good wife In order to attract father back to
the househeld. Similarly, the boy, learning that father was assked to
leave the house because he was not a good husband, may become hyper-
mature in an attempt to attract the mother. The children may
understand that the separation took place because one or both of the
parents was "bad." Accordingly, they may try ta be vary 'good" in
arder to protect themselwves from being ejected from the houaehold.
And assuming an adult role, in which the child behaves in an exemplary
fashiion, can provide protectlion against this sventualicy (Gardner,

1956).

Children of Divorced Families Compared and
Contrasted with Children of Tntact and

Other Uneenventional Famjlles

Even though children that experience the divorce of cheir
parents respond or react to the event in varled ways, are thair
responses that different from cther children that experience a
stresaful event? Do children of divorce differ in their behaviors,
self-concapt, personality development when compared to children from
intact homes or unhappy, unbroken homes? A review of the following
atudles will serve to answer these guestions.

Stolberg, Mauger, Zinober, and Marks {197¢) administered the
Minnesata Multiphasic Personality Inventory (MMFI) to 300 subjects

ranging in age from twelve to elghteen years. The subjects who had
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been in peychotharapy for & minimum of ten sessions wete selected from
thirty centers throughout the United States, This population was broken
down into four groups: children who experienced a parental divarce
sand a perental death; children who ware in foster homes, and those
children who were in intact homes. T-scores of each ¢f the four
gamples were compsred by sex and residentlial status, An analysis of
varience deslgn wis used,

The results of the ipvestigation lndicated that from death
and divorce situations, children tend to have higher Psychopathic
Deviate scores (¥=77.39) than do chlldren from foster and intact homes
(X=75.41; p<:.ﬁ5}. The Masculinity-Femininity scale indicated that
the intact group had the highest acore (X=60,45, p<.05) when compared
with the divorce (X=55.43), death (¥=53.75), and the foster home group
(X=54.95). The divorce group evidenced more acting behaviors and
unupsval thought content as indicated from the scores on tha
Schizophrenia scale when compared with chlldren from a normsl
population,

MMFT profiles were constructed fotr the children of divorced
parents, T-scores were foupnd for sex, marital status, and age of
divorce. The investigators used an analyele of variance design. It
was found that children who experienced divorce after the age of
six had higher Hysteria, Parancvie, and Schizophrenia scores than did
children ftom intact families, The authors felt that these results
implied that children of divorce had greater emceional reactivity,

isclation and withdrawal tendencies, developed a lack of interpersonal
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trust, apd had acronger fealings of alienation. Girls had higher
scores (X=79.69) than the boys {X=74.40)} on the Psychopathic Deviste
scale, which lmpliss that girls tended to act out more than boys when
compared with thelr own sex group. It was poted that children living
with their mother had higher Hypochondriaeis scoras (i—65.ﬁﬂ} than
those children who lived with their fathers (X=55.83),

When the authots compared thelr results to other invescigations,
gome differences were observed. Hetherington (1972) found Llnappropriate
sexual acting out sex role behaviors, apgrassiveness and anxlety higher
for girls from diverced homes than for girls from {ntact homes, Poys
from broken homes showed more Lnappropriate sex role behavior, anti-
soial behavior and immoral behavior than did boye Erom intact homes.
In contrast to what Stoberg et al. Eound, Hetherington (1972} and
Biller and Baham (1970) cbserved no behavlioral problems 1f the divarce
occurred bafore the age of five. However, there was congruence in the
investigationa that supported Stoberg's et al, findings that children
who experlenced a divorce atter the age of 3ix had higher Hysteris and
Parancis scores. The writer concluded that even if the scoras were
skewed, the sample indicates a need to work with children of divorce
before they reach adolescence. The writer aleo proposed that a myriad
of learning relsted factors might influence the obeetved behavior
patterns, These learning theory phanomena are modeling and behavior
shaping, A major influence on the child's behavior is the personalitcy
of the remaining parent. The child may be reinforced for imicating

the behavioral characteristice of the surviving or custodial parent
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oy behavier that is complimentary to the parent., For example, if the
divorced parents are violent and yell at each cther, the child may
lmitate that kind of aggressive behavior,

Because of this imitative behavier theory, the conflict that
preceded or followed the diwvorce seems to affert children of divorea,
Stewart {(1973) clinically evalusted 240 putpati{ents ages seven-fourteen,
There were 156 males In the sample apnd fifty-four females. The children
were divided I(nto two groups, Traumatic and NHon-Lraumatlce Parental
Separation bazed on the reports of the pasrents. The presenting problem
wae used as the dependent variable. The Independent varisbles were
the following: cthe sax of the child at the time of cthe peparation;
the paychosexuzl stage of the child at the time of separation; the
sex of the absent parent; the length of separation; the frequency of
separation; the rasce of the child and his family; and the religious
afflliation, A 2x2 corrected chi-square design {P‘:.hi} wag used to
taport the significant differences between the parent end school
reported presenting problems, Children with past historles of
traumatic separaticon were separated from those of non-traumatic
separatione based on the frequency of the presenting problem, The
following 13 a eummary of the restuls of Stewart's findings.

The children in the experimental group had a higher incidence
of atealing, lying, and poor bladder contral, They had a lower
incidence of regression and hyperactivicy. No significant difference
was found for echool reported behavior., Boys had a higher incidenca

of atealing, lying, and poor bladder control and a lower incidence of
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affect disturkancee. MNo esignliicance was assigned to the diffarence
batween girle and boys in school reported behaviore. Girls had a
higher incidence of lying and & lower incidence of anxiety, Mother-
absant children had a higher incidence of achool reported poot
self-image probleme, and & lower incidence of peer problems. No
significant difference wap noted in the parental reports betwesn the
two groups, Father-absent children had a higher incldenca of
retardation and trouble with the legal authorities, Children It later
latency had a higher incidence of atealing and lying and a lower
incidence of fears. Children in early adolescence at the time of
the ipitial cliniec contact had a higher incidence of lying and a
tower lncidence of phyaical and somatic complalnts, The echopl reporte
showed no signifi{cant difference between the groups. Children with
repadted peparations had a higher incidence of stealing, lying, and
poar bladder control end s lower incidence of hyperactivity, Children
of the middle income families hed a higher incidence of lying and &
lower lncidence of bhyperactivity. The same children had a lower
Incidence of school reperted emotional adjustment problems, White
children had a higher incidence of lying and a lower incldence of
ragressive behavior., The same children had & highar incidence of
achool reported problems asscclated with poor seli-image., Christian
children had a higher incldence of lylng. Frotestant children had
a lower Incildence of self-concept difficulties. Cathelic children had
a lower incidence of echopl reported attentlon-seeking behavior, Even

though Jewish children had & lower incidence aof affect dizturbances
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and physical/somatic complaints, they had a higher incldence of school
reported poor self-image problems.

Kalter (1977) followed a cample of 400 children (4#1.49 percent
of sample were children of divercee) f[rom the Youth Servicéﬂ af the
Department of Paychiatry at the University of Michigan, ages seven to
twalve and up for one year., He noted that the parental hostilitry
before and after the divorce had been the sallent factor in attempting
to understand the nature of the stress with which the child of divorce
must contend.

Jacobson {1978} also Investigated the effect the interparent
hostility had on the adiustment cf the child, Jacchbson studied the
ilmpact that parental conflict had on ehildren ages three to seventeen,
during a twelve-month period following the parental separation. The
twa lnstruments that were used in this study were the Louisville
Behevior Checklist (LBCL) (Miller, 1974), and the Hostility Schedule
(HI} (Jacobeon, 1978). Separate forme for children ages three Eg six
and seven to thirteesn were used with the LBECL., The ssmple involved
thirty familles and fifty-one children. The ages of the vespondents
were between twenty-three and fifty-four yearas of age. They had been
married from five to twenty-four yeare and were in warious stapes of
saparation ranging from ten to 343 days with a meen of 140 days. The
Hastility Index I (HI-1) was given two weeks prior to the research
Interview and Hoatiliry Index IT {HI-1T) was given to determine the
conflict prior to the marital separation. A significant amsociation

between the interparent hostility end child adjustment was fourd for
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the HI-II., Ko significant aseociation between HI-I and child adjust-
ment wag noted., HI-I1 had a slgnificant {p'<.05] aggnecliation with
aggrassion, inhibirion, and the overall severity level rcales of
the LBCL, The broader bands of the LBCL (aggresalon, inhibitieon,
cognitive aor learping dieability and toctal disability) were aignifi-
captly associnted with HI-II, Jacobsen concluded that for children
aged three to fourteen the greater the amount of interparent hostility
experienced prior to the marital separation, the greater the
madadjustment. HI-I also showed a significant assoclation between the
overcil reverity lavel, sensitivity, and rare deviance scales of the
LBCL, The greater the conflict which results in greater madadjustment
was again supported by the scores of the aggression (,086) (p«<.001)
and the cognitive or learning disability (.063) (p<.001) of the LBCL,
The Peareon Product-Moment Correlatlon Coefficients for interparent
hoseiliecy and the LBCL for ages seven to thirteen resulted in tha
fallowing scores (p& .05); Sepsitivity ¢=. 57; Academic Disability,
r=.57: Learning Disabilicy, r=,59; Neurotlc Behavior, r=,60; Clinical
Severity Level, r=,57; and Peychiatric Behevior, r=,52., Jacobaen
indicated that these findings have loportance for the assessing of
gituations and planning interventions during the Eirst yaear after
parental meparstlon,

Raschke and Raschke (1977} invastigatad the affect that family
conflice had on a child's self-concept. The Raschkes used the Plers-
Harris Children's Self-Concept Scale (Piers, 1969), and constructed

4 questlonnaire that was given te the parents snd school persennel,
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The population (N=28%) for this atudy coneisted of students in grades
threa, 8ix and eight in the public echecols in a large southeastern clty,
In the analysie of the data, correlational enalyais and factor snalysls
ware used to test the hypotheses. Interval technilques were used with
nominal and ordinal data, The Pearson's Product Moment correlatlons
were used in analyzing the sub-scales of the Fiers-Harris Children's
Self-Concept Scale and the independent varisbles of conflict, family
structura, as well as background information obtained from the
guestlonnaice., Zera order c<orrelaticna between self-concept scores
and respondents' age (r=,00, n,s8.), sax (r=,07, n.s.), ame race
(r=,02, n,6.}) indicated that there were no significant relacionshlps
bacween the selif-concept scores and these background characteristics,
The correletions between self-concept and feelilngs sbout home (r=,10,
p‘-’:.ﬂfl}, feelings about school life (r=,28, p <,001) and feelings of
personal happiness (r= 28, p{.ﬂﬂl}, were 811 atatistically significent,

Raschke and Raschke found no significant relationships betweean
sglf-concept and the number of older {r=.06, n.s.), or younger (r=,04&,
n.s.) glblings or how the respondents felt about their fights with
their siblings {r=,02, n,e.). However, they did find those who teported
getting along becter with their siblings alao had higher self-concept
acoras (r=,13, p‘f.05}. In examining the relationship batween geli-
concept and family structure {intact, single-pasrent mother, mothar and
stepfather, father and stepmothar, foster parenta, grandpatents,
reconstituted famlily) there was no significant correlation batween

saalf-concept scores and famlily structure. Significant correlations
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ware found between the guestlonnaite and the self-concept scares. The
actual guestions and correlations with self-concept BECOYes Were As

Ecllows:

Is there £fighting in vour femily? <Lorrelation with
self-concept: r=,(18, p<.00L.

Do the grownups you live with flght with each other?
Carrelation with self-concept: r=_ 14, p <.01,

How happy do you think the grownups you live with are?
Correlation with salf-concept: r=.27, p<.00l.

The Raschkas alao checked to see whecther intact families alome
and in single parent families alone, if self-concept wes telated to
fighting in the family, adults fighting, and perceived happiness of
adulte. In intact families (H=171) they found that self-concept was
significantly related to fighting in the femily (r=.17, p«.05),
adults fighting (r=,13, p<£,05), and perceived happiness of adults
(c=,27, p<,001). It was also found that within single parent families
(=57} there were significant relationships between self-concept and
fighting in the family {r=, 26, p«,05), adults fighting (r=.21, p<.05),
and perceived happiness of adults (r=,30, pdf.ﬂﬂ5). Therafore, for
all children 1n cthis sample, the greater the perceived happiness of
their parent(=), the higher their self-concept. The authora suggasted
that it would appear beneficizl to give more attention to conflict and
its aeffects on the children,

In regarde to the effact that divarce has on the self-concept
of children, Singar (1978) did & comparative study of children from

one-parent home environments, and children from ctwo-parent home
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environmenta, There were an equal number of malea and female subjects
in thie sample of 120, first and third grade students. Three measures
of self-concept were used:;: the Californisa Test of Personality, tha
Primary Self-Concept Inventory, and the When Do 1 Smile Teat, In
apalyzing the data, Singer used the statisticsl cperationa of analysis
of variance, mulcivariate analysie of variance, and the Flsher t-test,
The restuls indicated and supported that there was a statistically
significant difference at the .05 level of significance betwean the
repotted self-concepts of childten living in one-parent and two-parent
homes. Chiidren from two-parent homes had higher mesn scores (44.6})
than did children from one-parent homes (39,1}, There wag mo signifi-
cant difference found between the means of rthe firat grade and third
grade students.

Net only is the family environment a factor in determining
the self-concept of the ¢hild, buot how the child perceives that
enviroument. Bosenthal (3978} found thar Vocstiopal Maturity,
Occupaticnal Aspiraticns, Self-Concept and School Achlevement wera
eignificently related to the child's perception of hisfher mothar and
father, Ropsenthal used five measures to determine how the child’s
perception of his envitronment affected his self-concept, They weare:
the Parent-Child Relstions Questicnnaire; the Tennessee Self-Concept
Scale; the Vecational Developmental Inventory; the Occupational
Asplrations Scale and determined the school achievement of each child
by ueing the total of half-year averages of the 559 seventh, aighth,

and ninth grade students. Mualtivariate analyeis of variance and
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ragression analysis were used, A child's perception and behaviors
which were attributed to maternal employment wete the same for the
single-parent and two-parent homes. However, children from aingle-
parent homes did perceive their fathers differently than they did
their mothere. Children in slogle-perent homes did not perceive
their fathera aa a leoving and caring individual, se did children in
intact homes, Children from divorced homes perceived their fathers
a3 least demonding while children from separated homes perceived
their fathers as most rejecting, & child's perception of the mother and
father's love appeared to be & good self-concept indicator, High love
scores were significantly telated to high self-concept scores.

Tha ehild's perception of his parents effects his self-concept
but Weisel (1976 noted that the self-concept of the parent can have an
effect on the gelf-concept of the child. The Coopersmith Self-Esteem
Inventory was glven to twenty-one mothers of high self-estezm boys
{7-13 years cld) and to twentv-cne mothers of low self-esteem hoys,
The High Self-Fsteem group (HSE) of mothera had significantly higher
(p €.05) salf-eateem scares than did the Low Self-Eateem group {LSE).
The HSE group evidence more contrpl over their environment than did
the mothers ln the LSE group. Both the HSE and the LSE groups wete
equal on the measures of femininity. The mothere {n the HSE group
were more accepting, more conslstent, more democratic, and more
pogitively reinforcing, These mothers encouraged more intellectual
and emotional sutonomy. The LEE mothars were more engry, wWaere more

neglecting, and had more confilcts with thelr sone. The stess of



greatest difference between the HSE and LS< mothers were in the
categories of Confidence, Competenca, Contentment, and Connection to
Othera, Welsel eomecluded that a child'e adjustment to a parental
divorce and his subsequent self-esteem is largely determined by the
self-esteem of the mother.

The self-concept of the child is not only immedistely sltered
by the divorce of hia parents, but alsc has long term effects on his
self-concept, Bessinger (1977) measured the effect of parental divorce
on 16l college students. The mean age of the sample was 19,9 years
old end the parental separation tcok place when the students were between
ten and sixteen years of age, Besasinger statistically analyzed the
results obtrained from the Edwards Fersonal Preference Schedule and the
Tennessee Self-Concept Scale through the use of the t-rest and Chi-
equare analysis. Bessinger found that those children who had experi-
enced a parental loss through divorce were signlficantly different
from those individuals who had expetienced a parentsl loss becsuse of
death, Those students who had the family structure changed because
of divarce had higher order neads {p <.12), greater intreception (p%.12),
and stronger nurturance needs (p4.l0), There was a significant decrease
in the peeds for dominance {p <..01) and Abasement (p<.,01}. The
Tennessee Self-Concept Scale showed an overall lower self-esteem
{(p <.10) Ffor those students who experienced a loss due to divoree as
compared tao thase who experienced s loss becausa of the death of a
patent. There was & decreased feellng of self-sacisfaction (p<.12)

and self-acceptancea. There wage also a tendency toward a lesser feeling
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of personal warth {p .08), and a highly significant tendency towsrd
reduced feelings of worth or value as & family member [p‘i.ﬂ!}.

Kaplan and Pokorny (1971} nlso investigated the long term
effects of a broken home caused either by death or divarce. Kaplan
and Pokorny sampled an adult population (N=500) who were twenty-one
years or older that had experienced a parental loss during childhood
and compared this group with persoms from Intact homes. They used
the Rosenberg's Soclecy and the Adolescent Self-Image test {(Roasenberg,
1965) to measure the self-derogsation of the individuala, Self-
derogation was defined as the negative affect evoked in 8 person by
his global consideration of his personal qualicies, achievemenc and
behavioar. Subjects from broken homes showed significantly (p< .05)
more felf-derogation than individuals from Intact homes., More gelf-
derogetion cccurred {f the loss of the parent occurred batween the
ages of nine and thirteen and 1f the parent did not remarry. The
negroid race evidenced more self-derogation than did the caucasism
race, Boys were more affacted by a divorce when they lived with their
fathers than girls 1f the broken home was due to divorce, where this
had a more negative effect of self-derogation with boys than it did
with girls,

The effect that sepatation/divorce hss on lowering a child's
self-concept and how this affectz a child's academic performance
{(Hamachek, 1978) has been of a2 concern for counselors and educatora,
Studian conducted by Herzog and Sudia (1%73) and Wasserman {1971)

revealed that father absence, per se, does not seam to be a good
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digeriminator of academic probleme. Factors such as socio-economic
status, =ex, age, time of separation from father, and attitudes towards
achievement of the mother are all likely to influence the child's cuccome.

Yarson (1978) reviewed a study by Kelly that indicated all
children (H=51) In this study had an identifiable downward chenge
in echocl behavior andfor academic lesrning. Gonso (1977) compared
the schgol behavior of six o ten yYear old mele subjects from
divaorced hothes with the same aged male subjects Erom intast homes,
all from rhe pame classrcom over @ period of eighteen monthe, and
noted that teachers reported & slgnificant increase in maladaptive
behavior in those boys from divorced homes, ovar chat eighteen-month
period. Santrach's (1%72) study as reviewed by Sutton et al,, found
that achievement and IQ scores both of girls and boys were significantcly
{p £.05) depressed if the father’s sbsence cccurred during the elemen-
taty school years of the child,

Pecot's (1970) theoretical investigation indicatad that the
thild in school hag a difficult time putting his full energy into
the learning process becsuse of the preoccupatien with thoughta of
the loss of the parent. The precccupsation with these thoughts shows
1tgelf 1in reduced motivation and in an interest to learn, The rejected
faelings that the child harbors may he transferred to his peers and
teachers, The child may become hypersensitive to what they say or do,
The child may use his teascher and peets as scapegoats to project his
anger. Hetherington (1972) also belisved the negative effect that

divorce has on a child pervades throughout the child's schonl
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performancae.

Conyars {1977} investigated school success of students from
conventional and broken homes over a three-yeatr period (1973-1976).
Cne third of the students in the sample (N=2,000) came from homes
that had been diegsolved because of parental divorce, a small percentsge
of the students from broken homes was the result of a parental desth,
and the majoricy of the sample were children of intact homes. The
records of these ninth grade students who had experlenced a parental
loss during later latency were examined for absenteeism, grade point
ayerage, truarcy, suapension, expulsion, and dropout rates. The
average [0 of the sample was 97-98 which was consistent over the three
yeatr pariod. Conyers used the students' +- distribution to analyze
the results of her findings. All of her findings were significant
beyond the .005 level of significance. In all areas of investigetlon
children from wnconventlonal homes had & higher number of days absent
(13.2 v 6,1); had a lower grade point averaga (1.76 vs 2,35): truancy
was significantly higher over the three year period {15.6 percent vs
5.3 percent); evidenced a grester number of suspeneions {12.5 percent
ve 4,1 percent) end expulsions (3.8 percent ve 0.5 percent). The
dropout rate for those children from broken homes over the three year
period wag agalp significantly greater {12.4 percent) than the dropout
rate for those gstudents from conventional homes (4.1 percent).

MeNeal (1973) studled the relaticnship of broken homes ta
achool suecess of junior high students. The 242 studenite from broken

and unbroken homes were matched on IQ, sex, age, &nd the school they
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attended. McNaal investigated the following seven areas: grade point
avetaga, teacher evaluation of work habite, standardized achievement
gcores, extrarcurricular activities, peer evaluation of leadership
ability, dsys absent and days tardy. A two-way analysis aof varisnce
was used to test for significance at the .05 lavel. McNeal's [indings
ere presented as follows; students from unbroken homes (UH) had
higher grade point averages (g.p.8.}). Teachers evaluated the work
habits of those students from UM ae significantly better than those
childten from broken homeszs (BH). The students from BH were absent
and tardy more often than those persons from UH, There was ne
significant difference in the standardized achlevement scores, in
the extra-curricular setivities of the studants or im the peer evalu-
ation of leadership between the students from UH and BH, Females
from BH had higher g.p.a. and better work habits than did boys from
BH. The males from BH were absent and tardy more often than boys
Erom UH. Also, the boys from BH were tardy more often than girls
from BH, Females from UH had higher g.p.a. and were tardy less nften
than girls from BH. The g.p.2. for students from UH was significantly
higher than the g.p.a. of students from BH. McNeal also observed that
there appesred to be little difference in the child's school success
ag to whether he lived with his mother or father,

Another area aof interest that is closely associated with
achool success, vogatlonal maturity, was looked at by Woodbury and
Pate (1974), An interesting twist wae given to this investigetion

due to the fact that the sample of forty-two luvenilee (mean age = 14,9
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years) from divorced and intact homes were all adjudicated delinquents,
The study compared the differences in scores on each of the six areas
of the Cognitive VYocatlenal Maturity Test {CVMT) berween the two groups
of delinquents, The random sample of the forty-two adjudicated
dalinquents was administered the CVMI, and the parental marital status
was phtained from schoal Boclial recorde. The parents who were
divorced had been divorced for five to seven years, Analyses of
variance and F-tests indicated a significant difference (p <.01}
between the groups cn the CVMT scores of Flelds cof MWork, Work Conditions,
£ducational Requirements, Attributes Reguired, end Dutles, The results
suggeated that delinquents with divorced parents possess less knowledge
about careere and thelr atcributes than do delinquents whose parants
remained married, The authors concluded that vocational maturicy is
influenced by aversive parent-child relationships in the families of
delinquents. Wopodbury and Pate went on to say that marital status
has a marked relationship to the cognitive dimeneions of the delin-
guent's vocstional msturity, The implication of this study 18 chat
bahavicrs asscciated with cognitive vocarional macurity may be
influenced by complex and often aversive family and parent-child
relationships occurring in the families pf delinquents,

A compreheneive review will be gilven to the final study
presented in thias seccion, Even though the children in this study
were pre-school age children, the findings and conclusicns Bupport
the theoretical positions of Gardner {1976&), Luepnitz (1979},

Grollmen (1%6%), Pecot (1970}, Hozman and Frolland (197&, 1977),
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Bernard {1978), Wilkenson and Bieck (1978), Epsteln (1974), Butler
(1977), Despart (1962}, Welss (1975) and others that have heen cited
throughout this peper. The parental reactions te their divorece will
also be presented, since It has been evidenced by previcus studies in
this section that a parent's response to the separation and divotce
sltuatcion does have an effect on the c¢hild,

The Eindings of thla study conducted by Hetherington, Cox
and Cox {1976) are part of a two-yaar longltudinsl study of the
impact of divorce on famliy functioming and bthe development of the
children, The flrst goal of the study was to examine the response
to the family crisiz of diverce, and patterns of reprganjization of the
family over the two-year pericd following divorce., The authors
assumed that the famlly system would go through a period of disorgan-
ization immediately after the divorce, followed by recavery,
reotganlzation and eventual attainment of & new pattern of egqullibriuym,
The second goal was to examlne the characteristics of family merbers
that contributed te variacions in the family praocesses. The third goal
was to examine the effects of variations in family interaction and
structure eon the development of children.

The sample was compoeed of a total of ninety-six familles from
homes in which custody had been granted to the mother, and the same
number cf children and parents from intact homes, All patents were
high school graduates and the large majority of the parents had some
college education or advanced tralning beyand high schocl.

The study used 8 multimethod, mulcimeasure appraach to the
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investigation of family interaction. The messures used In the study
included Interviews, with structured dlary records of the parents,
cbaservatlons of the parents and child interacting in the laboratory
and the home, behavior c¢hecklists of child behavior, parent ratings
of the child's behavior, and a bkattery of personality sceles on the
parents. In addltion, cobservations of the child were conducted in
the schoole, peer nominations and teacher ratings of the child's
behavior, and measures of the child's sex role typing, cognitive
performance apd social develcpment alao were obtained, The parents
and children were administered these measures at twe montha, one
year, and two years Iollowing divorce.

Hetherington, Cox end Cox used repested measure MANOVAS
involving test sesslons, sex of chilld, sex of parent, and fasmlly com-
perison were performed for each measure on the interview and laborstory
interacrion task, and on the mood ratlngs, and on the amount of time
spent {n various activities reported In the structured diary records,
and on the checkllst and rating scales. A repeated measure MANOVA
excluding the sex of the child wvarlable was performed for the parents’
personality measures., Correlational analyses of all vaeriebles within
and across subgroups also were performed, In additien, multiple
regresslion and cross lagged panel correlations were calculated for
selected parent and child variables in an attempt to identify func-
tional and causal relationehips contributing to changes in the behavior
of family members across time,

The resules of the study will not be presented separately for

eech procedure vsed. Instead, the combined findings of the different
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precedures will be used to discuss alterations in life style, stresses
and coping by family merbers, family relatlons, and how these factors
thanged in the two years following divorce. The main practical problems
of living encountered by divorced parents ware those ralated Lo house-
hold maintenance, economic and cccupationszl difficulties.

One of the sste of interview ecales wae familly disorganization,
which dealt with the degree of styucture ip preascribed household roles,
ptoblems 1n coping with routine houvsehald taske, snd the regulating
and scheduling of events, On this scala and in the structured diaries,
the households of the divorced parents were more disorganlzed than thosee
of Intact Famllies, although thias disorgenization was most marked 1o the
first yvear followlng divorce and had signlficantly decreased by the
second yasr., Hembers of separated households were more likely o get
pick-up meals at irregular times. Divorced mothers and thelr children
were less likely to eat dinner togecther, Bedtimes were more erratic;
the children were read to less before bedtime, and they were more Likely
te arrive at school late.

Hetherington, Cox and Cox found greater economic stress ip
divorced couples ss gpposed to married couples. Although the aversge
income of the diverced families was equal to that of the intect families,
the economic probleme assoclated with mainteining two households led
to more financlal concerns and limitatlons in purchasilng practices of
divorced couples. PFinanclal conflicts were one of the miln sources of
dissgreement between divorced couplaes,

Interview findings, dlary mood ratings and parent's personality
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tests show many differences between the self-concepts and emationsl
adjustments of parents in divorced and intact famflies, 1In the first
year following diworce, divorced mothers and fathers felt more anxious,
depressed, angry, rejected and incompetent, The effects are more
sustalned for divorced mothers, partlecularly for divorced mothers of
boye who at the end of two years were still feeling less competent,
pore anxious, more angry, and more externally controlled than were

matried mothers or divorced mothers of girls,

Two months following diverce about one third of the fathers
and one quarter of the mothers reported an ebulllent sense aof
freedom, which alternated with apprehension and depression, By one
yaar, the elation had largely been replaced by depression, anxiecy,
or apathy. These negstive feelings markedly decreased by two years.

An area {n which stresses are experienced by most divorced
couples was in soclal life and in esteblishing meaningful, Intimate
interpersonal telationships. Almost all of the divorced adults in
this study complained that socializing In our culture i organized
around couples and that being a slugle adult, particularly & single
woman with chlldten, iimits recreacional opportunities, Divorced men
and women who bhad not remarried in the two yesrs following divorce
repeatediy spoke of thelr intense feellnge of loneliness,

At two monthe following divorce, relations with the ex-spoucse
and children remained the masr salient and precccupying concern for
divorced parents. Moet (66 percent) of the exchanges between divorced

couples in this perled involved conflicts., The most common areas of
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conflict were those dealing with finances and support, visitation and
child rearlng, and intimate relatlons with others, With time, both
conflict and attachtent decreased, although anger and resentment were
suatained longer in mothars than fathers,

Hetherington, Cox and Cox noted that the interaction patterns
between divorced parents and children differed significantly from those
af Intact families on many varisbles. Divorced parents make fewer
maturity demands of their children, communicate less well with their
children, tend to be lese affectlonate with children, and show marked
inconsistency in discipiine and lack of contrel aver cthelr children in
comparison with married patrents. Poor parenting is most apparent when
divorced parents, particularly the divorced mothers, are Interacting
with thelr sons. Divorced parents commmicate lesa, are lesa consistent,
and use mote negative sanctions with thelr sons thsn their daughters,

By two years after divorce, the parenting practices of divorced
mothers have lmproved, Poor parenting seems most marked, partlcularly
for divorced mothars, one vear after divorce, which seems to be a peak
of strese in parent-child relations. Two years following the divorca,
mothers are demanding more autonomous mature behavior of theilr children,
comounicate better, and use more expianation and reasoning. They are
mote OuEturant and conkistent, and are better able to concrol theit
children than they were befcre. & simllar pattern accurred for
divarced Fathers in maturity demands, commmicatblon and conaistency,

but they become less nurturant and more detached from thelr children

with time.
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The divorced mother tries to control her child by being more
restrictive and giving more commands which the child ignores or resists,
The divorced father wants the contacts with his child to be az happy as
possible. He begine by initially belog extremely permissive apd
inditlgent with his ehildren and becoming increaslngly restvictive over
the two year period, although he Lls never as restrictive as fathers in
intact homes, The divorced mother uses more negative sanctions than
the divorced Eather does, or than parents in Intact [amilies dao.
Yowever, by the second year, her use of negative sanctions 1s declining
ap the divorced father's is increasing. In a parallel fashion, the
divorced mother's use of positive santlions Inctreases after the first
year as the divorced father's decreases, The "every day is Christmas"
behavior of the divorced father declines with time. The divorced
mother decrasses her futile attempts at authoritarian control, and
becomes more effective Iin dealing with her children over the two yeer
peciod.

The findings on the behaviar rhecklist show not cnly that
children of divorced parents exhibit more negative benavior than de
childeen of intact families, but alec that these behaviors are mast
matked 1n boys and heve largely disappeared in girle by two years after
divorce. Children exhibit more negative behavior in the presence of
thelr mothers than thelr fathers; this is especially true with sons
of divorced parents, Divorced mothers may give thefr children a hard
time, but methers, especlally divorced mothers, get rough treatment

from thelr children, &s previously cited, children are more llkely
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te exhlbit oppositional hehavior bo mothers and comply with fathers.
They also make negative complaining demands of the mother more
frequently. Boys are more oppositional and aggressive; girls are more
whining, complainipg, and complianc, Divorced children show an
increase in dependency over time, and exhibit less sustained play
tharr children of intact familles, The divorced mother is harassed
by her children, particularly ber sons. In comparison with fathers
and mothers of intact families, her children In the first year do not
cbey, atfiliate, or attend to bher. They nag and whine, make more
dependency demands, and are more likely to ignote her., The sggression
of boys with divorced mothers peak at one vear, then drops signifi-
cantly, but ia still higher than that of boys 1. intact families at
two years, 5Similar to the divorced parents’ behavior, ou~ year
Following divorce seemed to be the perlod of maximum negative | shaviors
for children and great lmprovement occurred hy two years, although
the negative behaviors Were more sustalned {n bkoys than in girls,

The second year appears to be a peried of marked recovery and
conscructive adaptation far divorced mothers and children,

A striking finding was that self-esteem, fealings of parental
competence aes measured by the interviews, state anxiety as measured
by the Speilburger State-Trait Anxiety Scale, and the divorced mother's
mood ratings of competence, depression, and anxlety on the Structured
Diary Record, not only showed significant synchronous cerrelatfion with
ratings of children's aggresslon and checklist frequency of snxicus

behaviora, bur also yleld significant cross lagged panal correlates
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that suggest that the child'e behavior, particularly that of the son,
15 causing the emobtional reeponses of the mother. The findinge are
glallsr but lass consistent for mothers in intact families.

The impact of divorced fathers on children declined with
time, and was significantly lees than that of fathers in intect
families. Ar two monthe following divorce, the number of significanc
corrslations between patarnal characteristicas and behavior, end child
characteristics is about the game ss those in intact famllles,
However, two years after the divorce, divorced fethers clearly are
influencing their children less sand mothers more., Diwvorced mothers
are becoming increasingly salient relsative to the divorced father in
the soclal, cognltive and pereonality development of thelt children.

In swmmary, in this study divorced mothets apnd fathers
encountered marked stresses in the srea of practical problems of
living, of self=-concept and emotional distress, and in interpetrsonal
relations following divorce, Low self-esteem, loneliness, depressicn
and feelinge of helplessness were characreristic of the divorced coupla,
Although the establishment of new intimace relations helped mitigate
thede effects, divorced parents were stlll less satisfied with their
lives two years after divorce thap were parents in (ptact familiaes,

In many divorced familles, disrupticne occurred in parent-child
relations. Divorcaed parents lnfentalized and communicated lesa well
with their children than did parents in intact families. In addition,
they tended to be maore incopsistent, lees affectionate, end have less

control over their children's behevior., The childven in diverced
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familier wara more dependent, discbedlent, agpressive, whinlng,
demsnding, and lacking in affection. These effects were most marked in
mather-son interactlons. A pesk of stresa in parent-child interactions
appeared one year after divorce and merked improvement, particularly in
mother-child relstions, cecurred thereafter. Poth pearsonsl and
emoticnal adjustments snd parent-child relations deteriorsted in the
year following divorce, This seemed to be a period when members of
divorced famlliea were testing & varlety of coping mechanisms in
dealing with changes and stresses in thelr new life situation, Many

of these mechaniems were unsuccessful in reducing stress. However, by
the second year following diverce a process of restebilization and

adlustment was apparent,

The Loss Model--Deasth and Divorce

The thaoretlecal and empirical studies cited esrlier
(Wallerstein snd Kelly, 197b6; Buckley, 1%74; ipstein, 1974; and Butler,
1977) have shown theb divorce evokes the same responses aa death,

Divorce ehared with death the paychic and developmental

hazard that lass in the externzl world will not be

fully agsimilated within the Inner world of the individual,

a8 g result of unresclved ambivzlance and internmal unmod-

ified needs for the lost cbject {Wallerstein & Kelly, 1977,
p. 15}.

The child's world 18 filled with symbols of daath, demage, loss and
emptineas, The peychologlcally reapensive persom reacte with dishelief,
shock, and denizl, and these responses ere apperent. The object loss

precipitates & mourning reaction, The degree to which the child i=s
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able to c¢completa the grief work, & necessary step in the resolutlon of
mourning, will differentlally effect the lacer adjustment. Both the
rhild and edult must achieve new and complex changes of relationships
and self-concept. To achieve this, thisz must involve the completed
mourning of the lesa of the pre-divorce family and the renunciation
of aspirations attached te ir.

The causal relatlonship between childhood bereavemsnt and later
behavior disorders has been a matter of Interest to both psychologists
and socicloglets. BRendriksen and Fulton's (1975) review of studies
by Bloom and Rosenberg (1944), Klein (1948), Bowlby {1960 & 1961),
Hilgard and Newman (1961}, Grenville-Grossman (1966), Dennehy (1966)
and Brown (1966) polnts to the conclusicon that mental 1llness, pattbi-
cularly schizophrenla and depressive psychoses frequencly find their
genesls in rthe trauma of childhood bereavement, Bendriksen and Fulton
go on to state that the body of pesychelogical literature dealing with
this issue supports that conclusion that In the maip, the emotional
development of a child is profoundly impaired by parental less, and
that such a loss has aerious psychiacric consequences for bim throughout
kis adulct life.

Bendriksen and Fulton's review of the scclelogical literature,
on the other bhand, shows an appreciation of the serlousness of parvental
loss for a child, but postulates less deleterious effects from the
experlence. Sociplogists perceive the possibility that the Iintensity
of tha child'e reaction to the death may be mitigated by parental

"role™ substitutes and that furthermmore, the emntional and social



104

reaction to the death is more time-limited than ie suggested In the

paychelogical literature.

In contrast ta a peychologieal tradition that tends to streas
the unique aspects cf a person's social and emotional life, Bendriksen
and Fuleton noted that socioclogical writers tend to amphasize the group-
telated character of life and to wview the individual ag 3 player of roles
in an intricate network of families and social relationships. The desth
of s parent, while recognized as a traumatic experience for the child,
iz nevertheless viawed by soclelogists as a problem in role loss. The
introduction of & substitute or surrogste parent, 1t is argued, ailds
the child in his recovery from his locas by £1lling the social vacuum
txeated by the death,

Hill (1958) contends, moreover, that the crisls caused by
the death of a laved person has many aspects 1o commott with other
life erises such as war separation, divorce, desertion, and cother
experiences of losg or separation. In all of these instances, a
disruptive vacancy has occurred on the person's role relationships
and nc longer is there. The particular love object or group of
gignificant others with whom the person can gratify the affective
nieeds to the relatipoehip.

Ellot (1955} and Volkart and Michael (1957} propose
furthermatre that the lpss of a parent by death or diverce In the
contempatary nuclear family of today is possibly even more traumatic
than it was in the traditionsl extended family satting of previous

yearas, The reason for this, they submit, is that the prioricy of
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affect in the nuclear family has cost the loss of the mulii-
respongibility dimension of reles, and secendly, the role substitutes
in the noclear Eamily group are nmot as avallable, elther urnder normal
conditions ot under crisis conditions, as was the case In the
extended fomlly.

Attempts t0 establish s causal connection between childhood
bermavement snd subsequent behavigral disorders heve met with limited
success. Gregory (1958) and Markusen and Fulten (1971) found in their
review of the literature that while the mechodelogy of the investiga-
tors included direct obaervation and clinical case studles, the
research they employed for the moat part was tratrospective in character.
In an attempt to avold these difficulties in thaeilr ovm research,
Markusen and Fulton (1954) employed an antercspective approach in
thelr exploratory study of the problem, The present study done by
Bendriksen snd Fulton wag a larger project designed to eliminate
the incenclusive results of the aarlisr Markusen and Fulton investi-
gations. It was undertaken to teast tha feasibility of a lerge scale
re-interview of the originsl subjecte who participated in the MMPL
study of 1934, & sub-sanple of B0Y9 persons from the original 11,329
were used, including 264 bereavement sublects, 221 aubjects for
divorced or sepatated homes, and 324 aublects from intaet families,
The inveatigatars controlled for various sccloeconormic and demographic
factors. Statistical analysis was computed by the use of Chi-square

and F-ratlo operations.

The data showed that the subjects from homes broken by daath
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or divorce report more major illnesses {p‘i*ﬁﬂj and more extreme
enationally distcressful expeariences {(p<<.05) than the suvbjects from
intact familiea. The Markusen and Fulton study indicated that the
bereaved subjects were leas likely and the divorced subjects more
ilikaly to be major offenders, These distinctionse did not appeat in
Bendriksen's and Fulton's study. There was, however, & consistency
shown in divorced subjects and their siblings having more amotional
ptoblems, and it appeared agaln that diverce has extensive long term
consequences for s child, compared to the intact and bereaved groups,
Inlike bereaved children, Bendrilksen and Fulten concluded, children
of divorce are double victime, In that they experience separation
without lose, and desercion without closure. They may be subject
te the problems of maral causacion where gullit or blame for the
divorce remain untesolved, andfor they are subject to a structural
displacement In the family, leading to a decreaeed opportunity to
experlence "normal" family interactiona,

In Felper's teview of the literature {(1975) he noted that
whett divorce andfor desath occur during childhood it tende to tause
more adult sulcide, depression, delingquency, and emotional meladjusc-
ment. In facct, Felner et al. {1973) noted from their own Invescigetion
that divorce subjects had higher overall maladjustment scores than did
those perecns that experienced a death, Felner's sampie consisted of
a total of B00 studente who Wwere rated by their teachere. The Teacher
Referral Form and the AML (Acting, Moocdy, Leaming Probleme)} scelea

were used, Divorece children had higher "acting out'" acoree ss compared
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toc those chlldren who experienced desth, But, the sublects who
exparlanced death tended to be more shy and anxious, Children of
divotrce were mora restlass {p‘:.ﬂﬂi]. exhibired more obstinate
behavior (p <.01B), disrupted class {p<.10), and were more impulsive
(p <.003) than children whe experienced the loss of a parent hecause
of death. When Felner repeated the {nvestigation, the sample size
was ilncreased (950} and the subjects ware matched with 2 new contreol
group, the children of divorce had bigher overzll maladjustment
scores on all of the twelve sub-scales of the two teats used.

There is a grief cycle that cccurs in children in the response
to oblect loss (Jones, 1977; Hawener & Phillips, 1975; Clay, 1976;
Helson & Sartore, 1975), Initially, aymptomsa of somatic 1llness and
physioliogical resctions frequently appear--a loss of appetite,
decreased viger, insomnila, nightmarese, general nervousness, trembling,
headachesa, vomiting, excessive appetite, and social alcofness,
Preoccupatlion with some aspect of the decreased or separated parent's
life 1s common, For example, for a young boy, the father's smoking
tocok an special significance as he spoke of his father's death
(Hawener & Phillips, 19753).

Guilt usually plays an ilmportent role in grieving. ¥xpressions
of not havipng done enough while the person was allve or self-incrimina-
tiong for failing to comnit a saving act are frequently made by
Erieving adults. Similar guilt feelings are often present in young
children in both desth and divarce situactlcns, but are related ta
children's thinking that their actlons caused the person to die or

that becsuse of some defect in thetm thelr parents separated or
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divorced {Harr, L876).

Hostile reactions resulting from the surviver's feelings of
anger at being left and separered from the loved one sre often a
part of the grief cycle, These children are frequently percelved
ag Intenticnally dolng all they can to fisclate themselves and to hurt
those who are trying to help and understand them (Berg, 1978).
Hostile reactions cften csuse the child teo miskehave in school, and
the conzequent punishment may lead (o more persistent hostilicy.
The child, at school, may evidenca an inabllity to concentrate on
achool work, exhibit an unusual amount of day dieaming, show rendencles
to withdraw and evidence poor achievement {(Jones, 1977)., In addition
to hostility, fears that the other parent will abandon the child
are commonl respanses in the grlef cycle (Hart, 1976}.

thildren's patterne of interests and activitias change
with the onset of grief. The child may try to maintain old patterns,
yet not be able to do so, It is as though the reasops for formetr
activities were lost along with the loved one. For the child who
has lost & parent through divorce, activities that would pleasa tha
parent become meaningless; demonstrating good behavior to bring
divorced parents together goes unnoticed by those who care (Helson
& Sartare, 1975), Regardless If the grief cycle was coaused by the
desth of a parent or parental divorce, the child experiences & certain
amount of stresa (Konopks, 1%64; Farson, 1978),.

Bernard (1978) cites five major differences between divorce

stress end death stress, A summary of the differences will be
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presented at this time since the differences were explained {n detail
earlier In this study. The first difference is seen in the "time"
element of the two., Death ls a moment in time, Death 1s quick and
certailn, Divorce, on the cther hand, is 8 slowar, more ambiguous
process. Visitation and the long legal process leave children uncer-
talp as to the changes which will cccur in their lives,

The sacond difference between desth and divorce is in the
ceremonlal event that marks the desth that aids In the transitien,
where there 15 no formal ceremony to mark the event of the separation/
divorce. The lack of ceremony to mark the tranesition from one family
structure to snother can hinder the child's expression of his or
her griaf.

A third difference is that death 1s irreversible, Therefore,
children will ususlly not be encouraged to hope thet the absent
parent will return, However, in divorce, the child elways has hopes
of reconciliation and this prolongs the stress caused by the aituation,

Envivoonmental factors alec play a part in differentiating
these two crises situaticns, Anger expressed by the child that tha
dead parent "promised" to do thls cor that will be met with understanding
and patience, Anger expressed by the child toward the absent parent in
the event of & dlvorce might be encouraged. 1In fact It is socially
acceptable to express anger toward an absent parent than it is toward
the memory of a desd parent, Therefore, the adjustment of the child
te the separation may be hindered by the environment or an unhealthy

emotional reaction may be learned. As can be seen from Bernard's
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beliefe concerning the differences batween divorce stress and death
strass, a separation/divorce can become a long procesa that because of
external factors can hinder the child's adjustment process,

The child's adjustment process can be examlned from the
standpoint of comparing the phases of Kubler-Ross's loss model (196%9)
to the child's emptional reactione to separation and divorce. Kubler-
Ross observed that, regardless of ceuse, grief progresses through
identifiable stages of denlal and isolation, anger, bargaining,
depresslon and acceptance. It should be upderstood that not all
children progress through the stages Iin the same ordar or are the
game point in the model for each of their concerns. Often, individuals
progress through different stagas at different rates, or may even regress
Lo an earlier stage. Kubler-Ross explained thie irregularity in
progression and regression to earlier stages by the overlying mainten-
ance of hope that exists in all individuesls. A diagram of the stages

and the maintenance of hope might help to better explain this ghenomena,

HOPE

Atcep ance Decathexis

Bargaining

Depreasion P. G,

ADnger
Denial] |P. D,

Shock f
Awareness of fata neas Ime Death"

—
F.0, = Partlal Denial P,G,= Preparatory Grief Kubler-Ruse (1969, p, 264)

Figure 1. BStages of Kubler-Ross'es Loss Model
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0f course, hope ends with death because it 1s irreversibla.
But, with divorce there is always the hope of reconclliacion or
remarriage to the former spguse, A child's hope i3 rekindled each time
he sees his parents being friendly towatd each other, or one or both
parents might express that they 3till love their apouse, or when the
parents contact each other to discuss issues pertaining to the child's
discipline, matermal needs, scclal interactions, etc. A child might
have progressed to the bargsining stage, but 1s thrown back ilnto the
depression stage when he vealizes his "deal" won't work, The ptocess
of moving forward through the stages and then regressing to an earller
atage prolangs the adjustment pracess, 0Or the child may be in the
denial stage regarding some parta of the separation/divorce and
in ather stages regarding other aspects of the divorce, That is,
the child could be in the danial stage regarding the psychological
Ltmpact, but in the acceptance stage as far as the physioclogical
sepration between the nom=gustodial parent and the chiid, Uncil
the child can accept all agpecta of the divorce, his adjustment 1is
hindeted.

In the denlal stage, the child refuses to accept the reality,
either actual or potential, of the famlly dissolution, Such statements
as "this can't be happening to me," "my parentes aren't golng to divorce™

are heard, The child chooses not to accept cbjective reality and then
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builds a system that Lz more in keeping with tha desired rather than
the real world. In order for the child to live with "his realiey™ he
must block any stimuli that might threaten to disturh his fantasies.
Certain behaviors are noted during this phase: the child doees not

want to diecuss the divoree; does net want to think about the loss;
keeps buey; becomes more of an achiever; does not feal sad or confused
on the surface; refuses to have fun; makes less eye contact; ldealizes
the lost persan! refuses to become involved with others; and starts
arguments with peers and teachers (Kaplan, 1979),

During the anger stage the child frequently accempts Lo strike
ot at chosgse whe ave invalvyed in the sltuation. Anger is commonly
recognized as an emotional reactfon that often results when one is
interfared with, injured or threatened, The child tries to klame the
"evil" of separation on cone parent. One patent has to be right, and
the other has to be wrong. Activities of overt or concealed attack
ar offenae usually accompany this emotion. The child thinks, "Why
m:? This {8 not fair!™ "I hate my parents," "I don't love them
anymore!" "I don’t ever want Lo see them again,”" He blames others
untreaspnably for his own difficulties, He may act rude and uncoopera-
tive with othera. Or he may become very sullen and withdrawnm, Hs
may feel tvesentment towards others and in particular towards the person
who has left him in this predicament. 5Some children experiasnce anger
with themselves and begin to appear unkempt and unclean {Hozman &
Froiland, 1977},

Whan denlsl and anger are not productive, children may enter
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the bargaining stage. If the denial of reallty did not make the

child's reality come true, and if the child's anger did not caume

pecple to respond the way he wanted them to, then the child may

try to make a deal, as his next form of manipulation {(Hezman & Froiland,
1977)., Bargaining 1s an attempt to negotiate reconclliacion with the
parents, He thinks and behaves "as if , ., ," such as, "If 1 do the

beast job at this activity that I can, maybe this loss won't really

be true or irreversible,” or "If I act the worst I possibly can,

maybe the folks will get back together tec help me (Xeplan, 1979, p. 77)."

Depression may occur when the child discovers thet he capnnot
control or aven have a measurable lopact en the situation thatr se
directly affects his or her life. The child may regret past "evil
tehavicrs," directed toward one of the parents, or may feel guilt
about lost apportunities. Ffventually, a type of mourning about the
impending losa sets 1n, The chlld fealse laalated, sad, and empty.
He may cry fraquently, sometimes without apparent cause, The child
may becotwe passive and listless and do little work st home or at
school. Some children have prohlemg sleeping for a period of tima,
The child may alsg bacome silent and withdrawn or ha may speak
incessantly about the lose (Berg, 1978).

Acceptance comes when the child laarne thact there 1= an
objeccive reality that exiests, and while perhape not 1liking that
reality, he or she must admic that it 1s actual, The person does
not forget the lost person or relationship, but is no longer angry,

deprepsed, ar preoccupled with it, The child begins te realize that
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he cennot blame himself for all unplesasant situations and that che
cause or outcomes of these situatlons may not be in the child’s
control. The child learne unew coplng behaviers that are more self-
fulfiiling than the bshaviors currently in the child's repertcire
{(Hozman & Froiland, 1977), There is an acceptance of the now
eircumsctibed relationship with the nan-custodial parent snd an

adjustment to the revised relationship with the custodial parent.

The Use of Groupa with Children

The child needs to explore hie hopesa, fears, and impact on
others in an atmosphere where external evaluation is minimal., The
atmosphere that seems mosk conduclve to the leatrning delayed
gratification, in learning to control emorional reactiona, in desling
with abstractions, in formulating values, and in learning to give
of himsaelf ro others is the children's group (Havinghurac, 1953},

The child's capacity for altruism and scclal interest is certainly
increased. Add to this the possibility for gaining self-understanding
and the fact the child can emphathize with others, and the reason for
group work with chlldren becomes clearer (Rose, 19723,

It hes been found that using the group methed of intarvention
has proven to be a most effective method of therapy, Heinicke and
Goldman (1960) pooled the restuls of seventeen Investigstions that
studied the effects of group psychotherapy with children, Eighty
percent of these studies had follow-up procedurea. When the neans

were compared, the treated groups of children showed sipnificantly



myre improvement than the control groups (p ‘if.ﬂ[)l] even when the
treatment group had more severe diagnosed problems, The follow-up
gtudies aleo revealed that the treated groups had shown significant
lomg-term adjustment (p <,001) when compared to the control groups.
A biggar shift from partial adjustment to succeasful adjustment was
exhibited in the treatment groups than was szen in the cantrel
groups after creactment.

From this 1t ia found that the group is the major context
of change and provides a major set of concepts and intervention
procedures (Rose, 1972), Rose explaine further that in group treat-
ments, & child ia presented with a wide range of relationships ae
apposed to the counselor-client relationship. There are many
aources of feedback regarding che child's behavior and attitudes
rather than }ust the one source of feedback. The individual can
explore different friendships until he finds his own style; he can
try out new forms of communication with others that clearly siculate
the real world., Rose believes that in the group, the child can
obeerve those ptocedures thet were effective or Ineffective. He can
choose the best solutions and utilize them to help him cope with his
problems.

Dinkmeyer {1975} belisves the group is an effective approach
with ¢hildren because children are scclal beings and generally are
interested In Interaction, He goes on Lo state that children like ¢
be part of a group and the group can be mostc effective in the proces

of the learning of the developmental taska, The group is a good ple
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to deal with the child's problems,
Group counseling provides the child an opportunicy
to reveal personal gonviction and develap eelf-
underetanding. The child benefits from the corrective
influence and encouragement from the group. Members
come to understsnd thelr own behavior by cbservation
of and identification with the behavior of others.

The process gives them an opportunity to consalder
zlternative havior and test reality (Dinkmeyer, 1968,

p. 272),

In his poslticn a5 a member of the group, the child has an copportunity
to see thet other children may have problems similar to his own
(universalization)}.

The child is more involved with his peer relationships chen
he 1s in 2 direct way with his femily, especially in mid to late
latency (Rosenbaum, 1975), Thuz, if there is a change in family
structure the child's performance and productiom within a group is
influenced. However, the group tends to be ego-supportive and helps
the child reorient himself to his family through his work with his
peera,

Bridge Elementary School in Lexington, Massachusetts, has
a divaorce counseling group for children who are experlencing or
have experienced a parental divorce. They refer to the group as a
"suppart group." "It's just nice to ralk to kids who understand
(Riley, p. 6)." The child’s orientation to his peers tepds to be
paramount in importance. The statements and opinions of the group
often carry more welght than anything a counselor can tell them
(Dinkmayer, 1975).

Children's groups possess the curative factora (Yalom, 1975)
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of Instillation of hope, universalicy, imparting of informatiom,
altrulsm, the corrective recapltulation of the primary family group,
the development of sociolizing techniques, Imitative behavioer,
interperacnal learning, group cehesivenese, catharsis and existential
factora as do adult groupe. The child believes that the group will
“help" him te "feel better,” and wiil help him "with his problems,"

In the group the child has the opportunity to see that other children
have problems similar to his own and because of his helping and loving
nature, the child demonatrates his social interest and cooperation
{Sonstegard & Drelkus, 1%75), Becsuse of the many socurces of

feadback and the power of peer influence, the child lesarns beLter
gocializing methods, can explore diffarent behavioral styles, and

can explore different friendships until he finds his own style (Rose,
1972). The group coheslon for the child's group usually is developed
in the process of four phases: the relatlonship of the membera is
developed through mutusl acceptance and respect; an understanding of
each member evolves; the intetrpretzstion phase emerges when the child
begine to see himaelf in the other members of the group the final
phase of reorientation develops as the child gaine new perceptions and
attitudes (Dinkmeyer, 1975%). As Havinghurst has indiceted (1%53), cthe
group 1s the place where the child cen share his hopes and fears where
exterpnal evaluation is winimal, They can talk ke other kids who
undergtend., And, most fmportant of all for children, they come to
realize that others have experienced divorce, that 11fe is unfair

and unjust at times, that ultimately there is no escape from some of
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life's pain, that they must face the basic issues of life, and that
they are ultimately responsible for their life no matter how much
guidance and support they get Irom others (Yalom, 1%273).

Children's groups not only possess the curative factore as
do sdult groups, but they progress through the stages and dimensions
of group development as do adult groups. As explained by Mahler (1969)
and Tuckman (1965) the group has Eour stages of development, sach stape
having a soclal process and task assoclated with ft. Mahler's and
Tuckman's stages can be briefly summarized through the use of the

following diagram:

Tuckman Mahler
{soclal Testing/Dependency Setting Goals &
procaes) Expectations
STAGE 1
{taek) Drientation Involvement
fsocilal Intra-groop Conflict Exploring Preblems &
procedsa) Feelings
STAGE I1
(task) Emotional Reapouse Transition
to Demand
{soclal Cohasion Acquiring Self-Undarstanding
process) & Acceptance
STAGE TII
{task) Exchange of Relevant Working
Interpratations
faccial Functional Role- Synthesis

process} Relatedness
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Tuckman Mahler

STaGE IV

{ra=k) Emergence of Solutions Ending
{(Sansburg; Orum & Knott, 1979).

Figure 2, Summary of Mshler's and Tuckman's Group Development Proceas

In brief, these models engage in attempis to dlscover through
testing and leader dependent behavicr what 15 acceptable bahavior and
what tarks are at hand. The next astage sees individuals expressing
their Iindividuality more, vet wavering between the previocus securicy
of dependency and conflict over resistence Lo group pressure to proceed
wWith the 1dentifisd work, The third phase 1s characterized by a
resclution of differences with the resultant development of a apirit
ol exchange and mutual acceptance, Finally, the group la seen as
moving into a& true "work group' phase wherein the members are functionally
related and capable of problem-solving or whatever the goals of conduct
were inicially set to be.

In comparlng children’e groups, it was Found by {ratton 1n hie
article cited by Kraft (1971} that for children In later latency, mixed
groupe (bovs and girle) worked well, Cirls learned the often bolsterous
action=z and productions of the hoye and thelr presence gave a more
reallstic 11fe aspect to the therapy for the boys. Ohlsen (Dinkmeyer,
1975) supports Gratton's conclusions in that he has feund 1o hies clinical
practice that mlxed grouping 1s more effective in helping children learn
to relate to each ocher and promotes a better atmoephere for reality

testing.
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Mot only is it advantageous ta have both sexes In the group,
but Gunalt {1961) believed that the group should conslet ¢f children
at the different stages of loss so that each child will have the
oppartunity to asaeclate with children who are at phasees different
from and complementary to his own stage in the loss model., Festinger
{1954) points out that when motivated to evaluate their opinions and
attitudes when no objective astandard exists, pecple tend te compare
themselves to those who are similar rather than different, The
implication for grouping ls that each individual may differ from rthe
othars in some characteristics, but that he needs to find sowmeone from
whom he is not teo distept Iin terms of the presenting problem. It is
important to hawve peocple in the group at different stages along the
loss model continuum, The c¢hild can then have contact with these group
membera who are closer to the acceptance phase and the child can alsg
halp those other children whe are pot ag far 2long the contlinuum aa he
fLiberman, et al., 1971),

The most effective size of tha group for elementary school
age children seems to be between five and ten members, while the
duration of each session should average about thirty-five to forty
minutes per meetlng, approximately twa times a week; or cne to one-
and onehalf hours per mesting, once & week (Ginotec, 1961; Dinkmeyer,
1975; Ohlsen & Gazda, 1965; Combs, et al,, 1975: Ohlsen, 1973;
Mahler, 1969: and Keac, 1974},

Elementary school age children nead to be given "hamds on

actkivitleas" approptiate for their age (Mahler, 196%; Keal,1974), as
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well am tust the shariog of feelingz and thoughts (Rose, 1972; BDinkmever,
1973; Kesmsler, 1977: Havinghurst, 19533; Dinkmever & Muro, 1977). 1In
contaceing various ongoing divorce adjustment counseling groups
atround the country {Appendix A) and In the review of the literature
{Cantor, 19}77; Yemmlar & Bostwick, 1977; Bernard, 1578; Wilkinson &
Bleck, 1977; Green, 1978; Granveld & Weleh, 1977; Hozman and Freolland,
1576}, activities such as role playing, puppetry, the use of music and
pictures, video-vignettes, [limstrips;, finger palnting, drawing, pgames,
puzzles, bhibliography, problem—eclving exercises, incomplete Bentences,
divorce coloring booka, and peychodrama are all being used to help the
child in his adjustment to the new family structure.

The Format of there groups tended to be more REructured
than non-ptructured. Structured proups are favared over non-gtructured
groups with divorce adjustment groups (Keesler, l97B8). Subjecte for
Keszler'e study were thirty volunteers who participated in the "Beyond
Nivoree: Coping Skills for Adults," Preselectsd subscales of the
Tennesgee Self-Concept Scale (Fitts, 1964), the Self-Description
Inventory {(Ghlaelll, 1971}, and a Self-Report Nuestionnaire
(Kessler, 1976) were ueed. The Lthirty volunleers were randomly
divided into three groups of ten: {a} a structured group; (b) an
unstruccured group; and {¢) a control group. Significant differences
in an analysis of varlance hetween the treatment groups and the
contrel group were fcound on all three spubscales of the Tenpesaee
Self=Concept Scale and the Self-Deacription Tnventory. The atructured

group had significantly higher mean scores than did the unstructured
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group in a subsequent student t-ratio, Both treatment groupe had
significantly higher mean scores than did the control group on 8]l
the subacales (p<..001), Cliente' levels of satisfaction with the
structured group was significantly higher for the structured than the
unstructured group on the Self-Report Questlionmalra,

Kegaletr's study supports the earlier findings of the i{nveati-
gxtion conducted by Levin and Kurtz {1974), The subjects were
twenty-one male and twenty Eemale graduate students {mean age = 26.19),
enralled {n a2 graduate coutse entitled, Introduction to Group Counseling,
A modified form of the Group Opinlon Questicnnaire developed by Kapp,
Glaser, Brissenden, Emerson, Winget and Kashdan (1964) was used to
assess the participant's perception of thelr group experience on three
dimensicons: ego involvement, self-perceived personality change, and
group unity. Oroups were assigned randomly to structured ot non-
structured formats, The structured groupe chose their exerciaea from
Pfeiffer and Jones (1969, 1970, 1971, 1972), Malamud and Machover
{1965), and Stelper (1970)., The non-structured format was designad
to parallel the traditianal human relations training groups. Mean
ego-involvement scoree were higher under the structured format than
under the pnon-sttuctured format. The analyses of variance on the
ego-involvement scores indicated a4 significant main effect for group
format (F = 10.14, df = 1/32, p<.01), Self-perceived personallty
change was greater under the structured format than under the
non-structured format {F = 5.65, df - 1/32, p<<,05), Percalved

group unity scores were higher under the structured formatc than
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npder the non-structured Fformat. The analyses of variance indicated
a eignificant maln effect for group formac {F = 12.53, 4f - 1732,

p .01), In summary, participants in the structured groups reported
higher lavels of ego-involvement, grsater self-perceived personalicy
change and greater perceived group unicy.

The conclusions that Levin and Kurtz came Lo were that greater
ego-involvemanc and unlty In structured groups may resolt from the
greatar oppartunity for participation afforded to group members through
the use of structored exercises. Such exercises not only permlt but to
some edtent require all members to participete in the group interaction.
In the non-structured format, the non-verbal, shy or apprehensive
membeares can maintain an inactive tele throughout the 11fe of the group.
The findings of greater self-perceived personality change in atructured
rather than in non-structured groups may result from a great opportunity
to try out new behaviore in the structured format, Structured exerclses
not only give permission but often require participants to behave In
ways which are not ordipnarily encourasged or even sanctioned gutside the
group mileau; for example, honest feedback, expreasion of feelings,
and confrontation. The results Indicated thabt a2 non-structured and
tighly ambiguous groups sltuation does nat provide the atmosphere which
is most conducive to the development of a cohesive and productive
group, as judged by che group participants.

Thie investigation seems to gupport earlier theoretical
discussions (Bach, 1954; Rogete, 1970) that structured group exmercises

reduce the anxlety over Eree expression, facilltate participation by
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lesa verbal members and provide the opportunity to try out new behaviors,
Levin and Kurtz's review of the study of encounter groups by Lieberman,
Yalom, #nd Milea also support the positive results of using structure
in groups, Llebermsn et al., classified the groups as either high

or low-exercise groups. Participants In high-exercise groups saw

thelr groups =zs tore cohesive and canstructive, felt they had learned
more 88 a tesult of their group experlence, and percelved their leaders
as more campetent and upndetrstanding than did participants in the low-
exercise groups. Lee and 5tahl {1978} in rtheir explanatiom of the
racionale for the use of structured group exercises noted that group
exerclees conetitute a short-cterm parallel to real life situstions

and Incorporate both formal and experiential learning modes. Group
exarciees increase the likellhood of learning and change becausa of
thelr unique foecus on both learning modes, Lxercises promote client
involvement and motivatien and thus incraase the potential far

learping and transfer to the parsons' lives within and outside the
BToup.

The reasons a structured group formac is favored over a non-
structured group format can be escertained from the studies cited
above. However, persons in the EFleld of divorce adjustment counseling
with children (Keasler, 1977; Bernard, i978; Hozman & Froiland, 1976;
Green, 1978; Magid, 1977; Wilkinson & Bleck, 1977) eeem to choose the
structured group format because a structured group ie a deiimited
learning situation with a predetermined goal and a plan to designed

to enable each group member to reach thac identified goal with the
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minimum necessary frustration and the maximum ability to transfer
the new learning to a wide range of life eventa. Divorce adjustment
coungaling falls into the category of structured group goals entdtled
Life Trapnsition {(Drum & Koett, 1977)., Life Transicion groups are
desipned o help individuals understand, evaluate, and bring to
completion chénges in their lives, Thesae groups help the person Lo
deal with both the unexpected and the planned uvpheavals that cecur
Iin 1llfe and they support pecple ip their attempts to change. Life
Transition groups typically focus on conBtructing (uture life Btyles
baged upon a clear underAatanding of how the past has contributed to
one's present starum, are highly dependent upoen the healing, and
nurturing fForces present within the group members to help particlpants
effect iptegration and readiusement, and are chanpe-oriented with the
direction of the change pgoal openly shared with all grouwp particlpents.
A Btructured group has 3 predetermined format, operational plan, and a
specific number of planned sessinons, Because of these characteristics
a structured group format eliminates some of the mors negatlve aspects
that resulr from the non—structured group format {Sansburg, Drum & EKnott,
1979}, For example, the membere of the group know exactly what the
purpoee and goals of the group are before they become a member, There
ig no floundering around for who is to bhe the leader or who is to be
the "favorite” (Yalom, 1975}, because the leader has already been
determined before the group convenes, and the use of the exerclses
support only thoge responees that gerve the purpese of the group.

Therefore, the group members deal with only the proposed goals of
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the group and do not wander off on other tangents,
The norms ar tules for the group have already been establiched
by the very use of the chosen exercises. The group members are not

concerned with what 1s going on or what will happen next or what

their function la as & member bacause it has already been determined
for them. The group becomes a 'working group' more quickly because
the ambiguities of searching for the structure and goals, the
interpersonal confllcts, the developing of group cohesiveness and
the mytual commitment to the group (Yalom, 1974) that has to be
worked through before the "working stage" of the non-structured group
cah be achleved L[5 taken care of the first group session in the
structured group format (Sansburg, Drum & Knott, 1978).

The development sequence in structured groups is diagramed

ae followa:

Stage Taek Social Process Group Process lssues
1 Orientation to Integration of Commmmity Group
goils & norms membership acceptance
11 Informing Self-Disclosura Handling resistance
within limits cohesivenass
It Understanding Experimenting with Development of
and applicaction new behaviors & RIOUpP TOTmME
feelings
IV Obtalning closure Solidifying galins Terminetion
and ewvaluation and making
transitcion

{Sansburg, Drum & Knoet, 197§}

Figure 3. Development Sequence In Structured (roups



127
Stages 1, II, and III can be achleved in the first structured
group sesslon., Stage II1 then continues for the duration of the
group, with Stage IV overlapping with Stage TIT &s the group nears
termination. As can be observed, the structured group format spaeds
up group cohesiveness, lowers group reslstances more readily, and
reaches the productive stapge more guickly than do nom-structured groups

(Ban shurg, Drum & Knatt, 1979).

Summarg

As wae evidenced by the teview of the literature, a child's
responses and reactions to the divorce of his parents is not done in
isolation. The behavior of his parents play an Important part in
the child's responses. The symptoms that the ¢hild exhlbits can be
manifestations of several feelings and fears, Denlal, anger, hostility,
grief, bargaining tactics immaturity and paychosomatic symptoms all
showed to be Interrelated with the other, A child does not emit a
single response to the family dissolution but many responses that can
be manifested for- the same reasons, For example, a child may deny
the child elther to withdraw or act out. Because he acts out, he
feels gullty and is afrald of further abandonment and on and on,

The resctions and responses of the parents and child are all circular
--one feeling or thought that triggers another feeling or thought,

Children of divorce seem to Fare less well than dao children

who experlence a parental loss due to death or than children from Intact

homes. School performance, self-esteem, vocational maturity,
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paychosocial and moral development are all impeded by the divorce
of the child’s parents.

Since it is believed thact a divorce causes similar grief
respecnses In a child as does the death of a parent, several child
peychologiste believe that the child of divarce goes through the
pameg phases in responding to that event as does the child who loses
a parent because of death. These phases are emplained through the
use of the stages of Kubler-Ross's loss model:; denial, anger, depressiom,
bargaining, and accepLance.

It was indicated that one of the better ways to help a child

progress through these stages was through the use of structural group

activities.



Chapcer II1

METHODOLOGY

The purpose of this present study wag to determine the
differential effecte that divorce adjustment counaaling hae on
intellectual fupctioning, self-esteem, home and school behaviors,
of a select group of elementary school age children.

In this sectlion, the resaatrcher will deseribe the subjiects,
their particular eetting, the instruments to be used to measure the
variables In questlon, the treatment to be applied, the proceduras
of date collectlon, the mechanles of research deglgn, and the methed
of statistical analysis,

Fopulation snd Selectlion
of the Sample

Two schools, Berkeley and Burten Elementary Schools, in the
Willismsburg-James Clty County school aystem were selected by the
Director of Instructfon to participate in this atudy. The Principales
of four elementaty scheoole in the Newport School System: Epes Elementary,
Denbigh Elamentary, McIntosh Elementary, Charles Eiementary agreed tg
participate in this study. |

A survey letter (see Appendix C for semple) was sent to all
atudenta in the fourth and sixth grades in the sbove-mentioned elementary
achpole, Thope separated/divorced parents who were interested in

129
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allowing their child ovr children to participate in the Counseling Help
Group for Children of Divorce, the Student's Growth Group, or the
Control Group returned the permission form to the school principal,
Even thouph a parent had given permission for their child to parcici-
pate in che srudy, the child waa piven the choice whether he or she
wanted to take part in this study., Approximately ten chlldren lnitially
decided they did not want to participate, After the children were
assigned to their reapective groups, several children and parents
declded to terminate, The Bublect mortalitry for the treatment group
was three, the treated centtol prouyp malotained the original rwenty-cne
participants. The contral group lost fiwve original members.,

A letter was gent to all parents that indicated to which group
their child had been assigned, the purpose of the study, and the
necepslty of the pre-post test measures, An Informatlion Sheet (asee
Appendix D) was included on the maillng for the purpose of gachering
demagraphic data, as well as the Louieville Behavior Checklisc.
Following the flve-week counseling sesslon, the parents were malled
a Parent Post-Croup Evaluatlon Enrm {Appendix E). The children in
the treatment group Wete given the Children's Post-Group Evaluation
form (Appendix F}).

The chlldren {N=10} Erom Berkeley Elementary School were given
parental permisslon to participate in the group counseéling and were
assigned arbitrarily by cthe researcher to the Counmeling Help Group for
Children of Divorce. The chlildren {N=12} of Burtoun Elementary School

were deglgnated to be members of the control group.
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The (ifteen children at Epes Elementary School were divided
inte two treated control groups {Group I, N=9; Group I!, N=6). Six
of the twelve children at Denbigh Elementary were randomly assigned to
the treated control group and the remaining six children made up the
contrnl group, Mclntorh Elementary had a treatment group of four
and a contrel group of two, The reven chilldren of Charles Elementary
ware members cf the treatment group, There were a total of [wenty-one
children in the treatment group, twenty-one children in the treaterd
cantral group, and a total of twenty children 1n the non-treated proup.

Treatment and Data Gatharing
Procedures

The subjecta of the treatment apd the treated-control and
nop-treatment groups were administered the Otis-Lannon Mental Ability
Test {Otis & Llenncon, 1968} and the Flers-Harris Children's Self-
Concept Scale (Plers & Harrle, 1968), The parents of the children
who participated {n this study were requested to respond to the
Louisville Behavior Checklist {(Miller, 1977}, The teachera of thelr
regpectiva Btudents ware asked to respond to the statements on the
Schoo]l Behavior Checklisc (Miller, 15977}. All tests and behavior
checkligts were administeted opne weak prior to and one week following
the five-week periocd whereln the group couneeling took place. 4ll
tests were adminlstered and scored by gualified examiners who were
enployed by the researcher.

The treatment groupse and rreated control groups mec for

thirty minutes rwice a week for five weeks. Structured group
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activicies created by thir researcher that follow the stages of the loes
mode! were usad with the Counseling Help Group for Childrenm of Divorce
to deal with che 1lssues that a chlld faces during and after a separation/
divorce (see Appendix 1}, Selected activitles from Dinkmeyer's Developing
Understanding of Self and Others--Level 2 {Appendix H) were used with
the childrer of the Student Growth Group. The contral group recelved
no treatment during the [ive-week pericd, The control group was used

a8 a comparleen group for research purposes.

Insttumentation

Otis-Lennon Mental Abllicy Test, Elementary 1I, Formse J & K.

The Ocls-Lennen test was constructed to yleld dependable measurements
of the "g" or general intellectual abhillty Factevr. Thus, the eplngle
total ecore ohitailned at a given level summarizes the pupil's
pecformince on a4 wilde warlety of tedt materials mselected Eor their
contribution te the assesement of this peneral abilicy facror.

The Eletentary II level is recommended for wase with typical
puplla in grades four throuph &ix, This test is comprised of
gighty items arranged In spiral ompnibus Form, Time required for a
period of testing consisting of fourty-Five to fifty minutes.

Two parallel forms of the test=--Formse J and K-—-were developed,
Ttems appearing In thesa two forme were balanced with respect to thelr
content, difficulry, and discriminating power. Thuas, Forms J and K
represent equally pood meaguring instruments and yleld results that

are directly compareble. The alcernate form should be used for



retearing within a relatively short time interval.

The Otis-Letnon Deviation IQ 18, in effect, a normalized
standard scora with a mean of 100 and a standard deviation of
8lxteen points,

Reliability coefficients for the Otip-Lennon Mentel Abllity
test have been determined on the basis of conpecited splli-half
correlations and the Kuder-Richardson and the alternate forms
precedures, The correlation coefficients for the corrected eplic-
half correlations is ,95; for the Kuder-Richardeon .91 and for the
alternate forms reliabilicy, it is .93, Stendard ertor of the mea-
surement in Poincs of Deviation I1Q 1s 4,2.

Content Validiry, Criterion Related Valldity, and Conetruct
Validicy have all been well established for the QOtis-Lannon {(Otis
& Lennon, 1969). Corraelatlons between the California Achievement
Test, the Ohlc Survey Test and the Metropolitan Achievement test
and the Otis-Lepnon range of .50 to .80. The Otis-Lepnnon and the
Stanford-Binet Intelligence Scale correlated at .60,

The standardizarion sample was selected to be as representa-
tlve as posslbla of the entire United States educatlonal syastem with
respect tc slze and type of system, socigeconomic compoaltion, and
geographic reglon, The desired characteristics of the standardizacl
sanple were achieved primarily by using a8 stratified oulcistage
probability sampling technique; however, as with most large sample
surveys, different sampling procedures were used at different stages

during the selection procese. It wae decided that testing a bage
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sample of approximately 0.4 percent of the tatael U,S., school population
{about 12,000 pupile per gride) would yield the deaired stability in
the final norms as well as furnish adequate subeamplesa for specinl

resgatch nesda,

The Piers-Hatrria Children's Self-Concept Scale (The Way I

Feel About Myself). This relf-report inventory can be completed
in Elfteen to twenty minutes. It requirss a third-grade reading
knowledge. This test consiste of six subacales. They are follows:

Behaviotr, Intallectual and fchool Stactus, Physlcal Appearance and
Actributes, Anxlety, Popularity, and Happiness and Satlafaction.

The Bcale was atandirdized on 1,183 children in

grades 4-12 of one Pennsylvania achool district.

There appear to be 1o coneistent sex of grade

differences {n mean:, The internal conaistency

of the scale renges from .78 to .93 and retest
reliability from .7! to ,?7. Correlates with

simlilatr ipattumenta are In the mid-sixties, and the

scale possesses teacher and peer validity coefficienta

on the order of .40, Care wae taken that the scale not
correlate unduly with soclal desirability, and reasonable
auccess was dachieved; however, quite high carrelations,
-.5%4 tg -,69 exist with a meaaure of anxiety. The avthors
belleve this correlstion represents a4 true trait correla-
tion rather than ote of response style, Thus, the scale
possasses sufficient rellabllity and validity to be used
in research, as recommended by the authors (Bentler, 1976).

The scale, as evaluated by the suthor, possesseas sufficlent rella-
bility, vaiidity and stability,

Louleville Behavior Chacklist (LBC). The Louisville Behavior

Checkliat (LBC) 1s an inventory of beshaviers designed te help
parents conceptualize and communicate concerns about thelr children,

The lnventery covers the entire range of social and emotional
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behaviore indicative of psychopathological disorders of childhood,
from social comperence to social devianca,

Form E2 ie used for children aged seven through th.rteen years
of age, The narm group of 114 boys and 122 girls wsas representatlve
of the children in the urban areas of mid-America, The LBC conselste
of 164 items of deviant and prosocial behaviers, Items have been
written to be anawered alther true (I) or false (F) by the child's
parenta, FPersonal pronouns are not used except for sex-specific
items, 8o that the aame checklist is used for both giris and bove.

Twenty scales have been econstructed for the LBC. They are
aa foilows: Infantile Aggression (Ia), Hyperactivity (Wa), Antisocial
Behavior (48), Aggression (4G), Sccial Withdrawal (5w}, Sensitivicy
{5n), Fear (Fr), Inhibitlon {In}, Academic Disability (Ad),
Immaturity (Im), Learning Disabllity (LD}, Normal Irritability {M1),
Praosocial Deficit (Pd}, Rare Deviance (Rd), Neuratle Behavior {Neu),
Psychptic Behavior (Psy), Somatic Behavior {Som), Sexual Eehavior
{Sex), School Disturbance Predictor (SDp), and Severity Lewvel (5L),

gplit-half and ctesc-retest relisbilities of Form D for
children aged seven through twelve range from ,B0 to .92, Reallabilicy
coefficlents on the special sczales (Psy, Meu, Sex, Som, and EDp)
range from .83 to ,97 except for Sexual Behavior which is .80, When
the items are combined Iinto the Severlity Level Scale, then a highly
reliable acale vesulis (r = ,97), The central tendency cf the scales
remain copstant over A three-month interval,

Three basic types of validation have been identified:
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criterion-related, context and conscruct. Four criterion-related
s5tudles {Miller, 1977} indicaced that when children are selected
through clinical procedures, the LEC scales clearly differentiate those
with pathological disorders from the general population and clearly
diecriminate between pathogenic types. A number of Iindependently
derived rhecklists have evolved very similar items which would Indicate
that the LBC is adequately sampling from the total pool of deviant
behavior which establishes content wvalidity., The researchers concluded
that the constructs reputedly being measured by the scales are observed
in both parent and teacher ratings of children's behaviors., However,
even the hilgheat correlations are modest, and many factors such as
age, sév, tralt specificley, level pf disturbance, and type of
dlsturbance affect the level of the relarlonship berween Lhe two
gltuatiopns, Cautlon Ies suppgested when attempting to generallze
parent observatlions on the LBC to the child in other situations.

School Behawior Checklist (SBC). The SBC 1m an inventory of

behaviora deslgned to help teachers communicate their lmpressicns of
chlldren In their classrcomAa. The inventory covers a wide range of
Bocial and emoticnal behavicors from eocial competence to moderate
gorial deviance indicative of peychopathological disorders of childhood.
All elementary schoal teachers {N=3,3353) in the city, county,
parochial, and private schoele of Louisville Clty and Jefferson
County, Kentucky, were asked to select trandomly one male and one female
child from his or her clasg and toc rate each of them on the School

Behavior Checklist, Ratings were done three months after the opening
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af achoel. The atandardfizaclon sample coneipred of 2,627 malen
and 2,74& females,

Form AZ 15 used for apges Beven to thirteen. The 104 iltems
of the form are composed nf {cems that {dentify presocial and deviant
behaviors. Items have been written to be answered elther true (T)
or false (F) by the teacher. The separate answer aheet provides
spaces for Iinformation on the child as well as the teacher's name, and
the name of the achool., 1In addition, six quescions to bhe answered
"veg" or "mo" lnguire as toc whether the child 1e exceptionally well
ad justed or severely disturbed, whether the child showld be referred
for an emotional or special education problem, and whether the child
is currently receiving psychologlcal treatment or special education.

Five nine-polnt glchal scales are alsc found on the front of
the anawer sheet, The acales are deslgned to gain an evaluation of
the teacher'a averall impression of the child. The Five scales are
as followa:

1. How would you personally rate thls pupil’s Intellectual
ahility?

2. How would you rate thim pupll's overall academic skills?

3. How would you rate thie pupil's overall academic
performance?

4. How would you rate this pupil's overall soccial and
emotional adjustment?

%. How would you rate this pupil's personal appeal?

(Miller, 1977},
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The slx factor scales that were constructed are: Low Need
Achlevement [LNA), Aggression (AGG), Anxiety {ANX), Academic Disability
(AD), Boscile Isplation (HI}, Extraversiom {EXT). Ope clinical scale
appears on form A2 that is the Total Diasability (TD) scale,

Split-half and test-retest reliability coefficients were used
for Form A2, The A2 rellability was based on the raliability sample
of N=216, Both methods for computing stabilicy indicate that scales
range from a rellability coefficient of .70 to .90 with the exception
of Hostile Isolation, which has a reliabllity coefficient of arcund
A0,

Three basic types of wvalidity atudies have been ldentified:
criterion-related, content, and construct. The two criterign=related
gtudies (Miller, 19773 indicate that when children are selected
through clinical procedures, the SBC scales clearly differentiate
those with pathological discrders from the general population, and
that phoblc, learning disabled, and aggressive children have dietinet
prafiles. Further, the studies show that scales measuring aggression
and anxiety have an acceptable level of predictive scability over
an eighteen-manth peticd.

A number of independently derived checklizts with very eimilar
ltems Ilndicate that the SBC is adequately sampling from the toral pool
of moderately deviant behavior,

The atudiea {(Miller, 1977) for conarruct validlty indicated
evidence of conetruct validity for the SBC scales but even the

highest correlations are modeet. Many factors such as age, sex, trait
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apecificity, level of disturbance, and type of disturbance affact the

ralationship between parent and teacher tatings,

Research Design

The tesearch design that was used waz an adaptaticn of Camphbell
and Stanley's {1963) Separate-Sample Pretest-Posttest Control Group

Design,

R O (X) R = Random asslgnment of non-equivalent
group

0 = Ohservation or meapurement
{¥)= Opcional treatment

¥ = Treatment

The modilfication of this design 1s presented below:

Treataed [EI] Rk 01 X Q

2
Treated (EEJ B 03 X Gg
Control (L) R ﬂ5 ﬂﬁ

This design allows for the random assigoment of groups of
individuals rather than the assignment of separace individuals to the
treatmeant, treated conttol and control groups. The individuals in
all groupe will be post-tested which does add the posajble
interaction of the trestment and testing to the results of this study.

The reason for the pre- and post-testing of the individual
group members is so that individual changes cac be noted In the event

that total group changes are insignificant. It them can be deduced
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From this method chat a percentage of the group members Iimproved even
though the group as a whole did neot show overall improvement on the
total scores or subscales gecores of the lnsctruments used,

Thie design controle for the Internal wvalidity of Histery,
Maturatlon, Fegreasslon, Selection, Mortality, and the interaction of
Selection and Maturation. Tt 1= gquestioned whether rtesting and
instrumenctation can be controlled for Ino the modification of this
deslgn.

Because of the modification of this design, it 18 questioned
whether the external validiry of Interaction of Testing and ¥ {treatment}
Interaction and Selectlon and X, Reackive Arvangemente, and Multlple X
Interferance 18 contralled for In this study.

The data that will be obtalned from the pre-post tesating

following thile partlcular design 18 presented 1In the diagram below:

PFre-Tedt PoRt=Test
By % e = %
Ey Uq J O = %
r =
C D5 uﬁ K]
T, %

This block dlagram allows for the statistlcal analyeis of the
mean acores (K} of the pre- and post-testilng of each group as well as
the mean scores of the collected scores of the pre-tests {f&] and the

post-tests {F5}-
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Statimtical Analyels

The palred T-test Analyeis 18 used to rest the three independent
groups {01-02; UESLU ﬂﬁnﬂﬁ] to nete if the grouwpe have changed over
time. The paired T-test Analysis 18 used to determine a slgpnificant
difference hetween the mean scores of the pre—test and the mean scores
af the poRt-test [iﬁ=ﬁ5]. The Analysla of covarlance fis used to analyze
the mean scores of ﬂl 8 02; ﬂj & Uﬁ; and D5 & ﬂﬁ {i1=i2-i3]. The
analveie of covarlance s used to control for the pre=test level to

detetmine i{f the added scores of the treatment {E}] and treated contraol

ErOups {EEJ is equal to the =scores of the contral {C) proups,

Summary

This etudy was conducted for the purpose of determining the
differential effecte that divorece adjustment counseling has an
intellectual functioning, self-esteem, home and Bchool behavior of
a salect proup of elementary age school children.

The raclal and sexually mixed group of fourth, fifth, and
sixth prade etwdents were volunteer schjects from twoe locsl
elementary aschoocl systems. The Counsellng Help Group for children
ran for filve weeks, Structured group activities that followed the
stages of Ruhler-Rees's loss wodel wers uped. The Students’
Growth Group was conducted concurrently with the Counseling Help
Group far Children of Divorce. Activities for this group were

selected from Dinkmever's Peveloping Understanding of Relf and Ochera,
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The Otia-Lennon Mental Ability Test, Elementary I1 Level, Forms J
and K, the Flerg-Harris Chilldren's Self-Concept Scale, the Loulsville
Behavlor Checklist and the School Behavior Checklist were administered
to cthe treatment, treated control, and control group one week prior
to and one week following the proup counseling,

The research design that was used aimulated Campbell and
Stanley's (1961) Separate-Sample Pretest-Posctest Contral Group
Mfesign. The hypotheses were statistically analyzed through the use

of the paired T-test and analvels ol covarlance astatistical procedures.



Chapter 1V

ANALYSIS CF RESULTS

The results of the present study investigating the differential
effecta that divorce adjustment counseling has oo self-concept,
intellectual functioning, school behaviors and home bhehaviors of
elementary school age children who have exparienced the divorce of
their parents 1ls presented in this chapter, The findinge concerning
each of the null hypothasis will be presanted in the following order:

a. Self-Concept

k. Self-Concept Factora - Subscale Scoras

¢, Intellactual Functioning

d, Schoel Behavior

e, 5Scheocl Bahavior - Global Scores

£, 5chool Behavior - Factor Subacale Scores

B. Home Behavior

. Home Bahavior -~ Factor Subscale Scores

fi. Trearment va, Treated Control Group

j. Treatment wves, Controcl Group

k. Treated Control ve. Control Group

1. Treatment and Treated Contrel vs, Control Group

Before the resulcs are reparted, in order te faclllitate a

clearer underetandi{ng of the results and the information found in the

1413
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Tables the following abbreviations are to be usad for identifying
the various variakles when reading the data thac is presented in the

Tablaa,

Plers-Harris Thildren's Self-Concept Scale Varlables

sSC Self Concept

B Behaviar

1 Intellectual & School Status

| 4 Phyaical Appearance & Attributes
A Anxlety

PF Papularity

H Happinaas & Satisfaction

Otie Lennon Mental Ability Teet
IQ Intelligence Quotient

School Bohevior Checklist Varlables

vy How would you personally rate this pupil'e intellectual abilitry?
W How would you rate this pupll's academic skills?

XX How would you rate this pupil's averall academic performance?

YY How would you race this pupll'as social and emocional adjustment?
ZZ How would you rate this pupil's personal appeal?

LNA Low Need Achlevement

AGG Aggression

ANX Anxlety
AD Academic Disabilicy
HI Hostile Isolation

EXT Extraverslon
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TD Total Disabilicy

Loulsville Behavior Checklist

Ia Infancile Aggreszion
Ha Hyperactlvitcy

As Antisoclal Behavior
AG Aggression

Sw Social Withdrawal

En Senaitivity

Fr Fear

IN Inhibition

Adc Academic Disability
Im Immacurity

Lo Composed of Academic Disablility & [mmwmturity
Ni Formal Irvicability
P4 Prasoclial Deficit

Rd Rare Daviance

Neu Meurctic Behavlior
Pay Paychotic Behavior
Som Somatic Behavior

Sex Sexual Behavior

5L Severitcy Level

The varlables of the School Behavicr Checklist and che
Loulsvwille BRahavior Chaeklizt ara further defined at this time
to ald in furthering the understanding of the results aobtained from

this inveetigation.



School Behavior Chacklist: Explanation of Subacales

LNA - prosocial behavicre at one pole aml task avoldance behaviors

E

[

at the other
prosocial - helpful, alert, self-assutred, working alone,

concentration

task avaidance - give up, failure to do seat work, dragging

feer, being distractibkle

Appesting dull, lacking ambition, underachleving

active and parsive items

Active - interrupting, fighting cver nothing, hitting and
pushing other kidse, teasing, arguing, getting furious when
disciplined

Fasgive - changeable moods, vefusing Lo speak when angry,
sulking when things go wrong, being stubborn

aocial withdrawal and manifest anwxliety items

social withdrawal - just sitting around on the playground,
preferring adult company, preferring to be and pley alone,
being slow in making friends

manifest anxiety - hand trembling when reciting, becoming
easily frightened, fearful of being hurt, showing focal
anxiety over storms, school, death, injury or war

failure to master age-spacific cognitive tasks

holding grudges, not respeccing other people's belongings,

lacking friends, refusing to speak or fight back when angry

or provoked, refusing to take ordere from other children

146
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EXT - describes a melf-cencered, pushy, expressive child whe alsoe

10

shows skillse in social velations
Interrupting others, liking an audience, never beilng scill,
doing things to attract attention, being friendly, seeing

bright side of things, appearing happy

- overall degree of c¢hild's disturbance

Louisville Behavior Checklist: Explanation of Subecales

|5

H

Ade

egocenttlie, emotionally demanding and interpersonsally belllgerent
behavior

rafers to impulsive and constant motion invelving both large and
amall muecles

illegal and destructive behaviar where the maln thrusr is
against property and persgn; delf and others

a broad band factor composed of items from Ia, Ha, and As
apparent reluctance to interact with athere and a prefarence

for aocial isolation and lack of invalvement

2 aubjective sense of "unlikesbleness'" combined with a tendency
to cope with etresa with a cormbination of somatizing, jimpulsive,
immature and rivalrous behaviors

manifest anxlety focalized around multiple objects with special
concern over dleep, death and assuring the avalliability of a
companion

a broad band factoar scale composed of Lltems from Sw, Sn, and Fr
specific deflcits in academic skill and abllities commonly

assoclated with learning falluree



1

[

Iz
=

4

w
m
E ]

=

148
beth social and physical procesases; babyishneee, dependency,
whining, slow physical growch, and clumsiness, poor coordination
8 broad band factor scale compeosed of items from Ade and Im
noxions behaviors reperted to cccur in at least Z5% of the
peteral population
behaviors highly valued by society such as '"relaxes and able to
concentrate,” able ta study and meet schocl requlrements, has a
good sense of right and wrong. Ltems are counted when marked
"Falae" to show a deficit 1o presoclal behavior,
noxious behavior reported to occur in less than 1 percent of
general populatien
indicates psychoneutgtice processes such as phobias, obszessions,
compulsions, depression and uee of trangquilizers
indicates psychotic process such as uncontrolled behavior such
as smearing of fecee, echolslia, no speech, excesslve seclusive-
ness apd unresponsiveness
indicates somatic dyafunction related to braln damage or psychic
stress; for exapple, epilepay, periods of unconsclousness, head-
aches, stomach aches or asthma
indicates unusual and generaily unacceptable semual behavior
a broad band scale composad of al]l noxious and pathogenic
behaviors on the inventory minus Mi iteme and a few physical

and wild disabllity items



149

Self-Concept

The first area of Investigation concerns the measurement of
the overall self-concept change in the treared, treated-concrol and
control groups. The hypothesdis states that there 18 no significant
difference between the self-concept of the treated, treated-contral
and control groups As measured by the Plere-Harris Children's
Self-Concept S5cale, Table 1 presents the T-walue for the owvarall
self-concept score. The paired T-test staristical analysis was
performed with the pre and post test scores of self-concept. The
resulta of this analysis are presented Ip Table 1. The resulting
Tevalue (T=0.007} for the treatmentc group was slgnificant at pe, 01
level, There was no significant difference between the trested

contral and comtrol groups,

Self-Concept Pactors--Subscale Scores

The second hypothesis states that the individual subscale
scores (Behavior, Inteliectual and School Status, Physical Appearance
and Attributes, Ansiecy Fopularity, Happiness and Satisfacticn) of the
Piers-Harrls Children'a Self-Concept Scale shows no significant
difference between the treatment, treated control and contrel groups,
This hypothesis was tested by cal¢ulating a paired T-test analyeis
for pre-test-post-test salf-concept measutes, Tha tesults of this
statistical treatment are ptesented in Table 1. Behavior changed

gignificantly (T=0,027, p£05) in the treated control group., A
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Bigniflcunt behavior change was not found in the treatment and the
contral groups, The treatment and conmtrol group changed significantly
in the areas of Intellectyal and Schoal Status (Treatment=T=,008,
p£.0l; ControleT=,021, pl.05), Anxiety (TreatmentwT=0,007, psL,01;
Control=T=0,049, p£.05%) and {n the area of Happlness &nd Satisfzction
(Treatment=T=Q 006, pe.0l; Control=Tald 036, pg,05), The craatment
group lwproved elgnlficantly cover the treated contreol and control
g¥ocups ino the area of Physical Appearance and Attributea {(T=0,039,
rd05), The treated control group lmproved aignificantly owver the
Lreatment and control groups in the area of Behavior (T=0,027,

pL,05).

Intellectual Functioning

The intellectual funetioning of the children in all three
groups was measured by the Otis-Lannon Mental Abilicy Test. The
paired T-test statistical analysis of the pre-test-post-teet scores
Indicates that all three groups lmproved significantly in their
lotellectual functionming. The resultis are presented Lo Table 1,

The cbtained T=value for the treatment group was T=0,000 {(pg.001}),
for the treated control T=0,000 (p£,00l) and the T-value {T=0,000)
for the control group was significant at p&.00]1 level of significance.

The third hypothesls was not rejected.
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School Behavior

The treated conttgol group showed a significant change
{T=0,020, ps,05) Lin overall schocl behavior (Total Disability) as
measured by the School Behavior Checkliet. Table | shows that
overall school behavior for the treatment and control groupa did
not significantly change., These results wera found by using the

palred T-test enalyels for pre-post test scores for each group.

Schoel Behavipr--Global Scale Scores

The fourth area of investigation etates that the five
9-point glechal acalies of the School Behaviar Checklist indicate
no significant difference between the treatment, treated contyol
and control groupa. The five scaies are ap follows;

1, How would you parecnally rate thie pupll's Intellectual
ability?

2., How would you rate this pupil’s overall academic skills?

3. How would you rate thia pupil's overall academic
performance?

4, How would you rate this pupil's soclal and emotional
adjustmenta?

5, How would you rate this pupll's petrsonal appeal?

The resulte of comparing the pre-test-post-test scores through
the use of the paired T-teat statistical analysis is found in Table 1,

The treatment group improved significantly according to teacher rating
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puplle intellectual ahilicy {T=03.000, pi,00l), scclal and emctlonal
adjustwencs (T=3.000, pL.00l), and pupil perscnal appeal (T=0.000,
pL£.031l}Y, The treated contrcl group showed significant loprovement
on all five queatiome. The teachers saw no significant change in

the control group in regard to the five global acales,

School Behavior--Factor Subscale Scores

The sixth hypothesis as measured by the School Behavieor
Checkliar found a significant change In the treated control group in
the factors of Low Meed Achievement (T=0.001, pe.001), AnxieLy
{T=0.905, p£L,0l) and Extraversion (I=0,003, ps.91}. The treatment
and treated conmtrol groups showed no significant change in any of
the six factore that make up school behavlior, The Tavalues of the
six facctoras for all groups are presented in Table 1 as found by the

palred T-test analysis for pre-post test measures.

Home Behawior

The meventh hypothesis states that the home behavicr of the

children as measured by the Louisville Behaviar Checklist indicates
no aignificant difference betwean the treatment, tresated centrol and
control groups. Ae Table 1 indlcates the Severity Leval of the tresat-
ment group lmproved significantly (T=0.000, pz.001) over the Lreated
controi and conttol groups, The treated control and control groups
showed no significant change. The pairaed T-test statlatical analysis

for pre-post test measures wasz used for calculating the results,
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Home Behavigr--Factor Subscale Scores

The paired T-test analysis for pre-test-post-test Bcores
was uded to measure the individual subscales of the Loulsville
Behavior Cheecklist to Indicate that there would be no significant
difference between the treatment, treated control and conttol groups,
The reaults presented in Table | indicate that the treatment group
improved in the following factors that make up home behavier:
Infantije Aggression (I=0,00&6, p#.05), Hyperactivity {T=0(.009,
p&.0l), Antisocial Behavier (T=.028, pe.05), Aggression (T=0.401,
P2.05), Soclal Withdrawal (T=0,001, p&.001), Senmitivity (T=0,001,
p£.U01), Faar (T=0,002, pe.0l), Inhibition (T=0,001, pe,001),
Academic Disability (T=0.004, pes,01), Immaturity (T=G,012, ps.05),
a combination of Academic Disability and Immaturity {T=0_00Z,
p£.01), Noymal Irritabilicy (T=0.000, p£.00l}, Prosocial Deficic
{T=0.001, pg.001), Rare Deviance (T=3,016, p£,05} and Pasychotie
Behavior (T=0,017, p«£.05).

The treatad control group improved in the following factors:
Infantile Aggresalon (T=0,012, p2,.05), Ageression (T=3.025, pLl.05).
and Fear (T=0.0l6, pi.05).

4 aignificant change was noted In the conttral group with
the following factors: Infantile Aggression (T=0,010, p&.0l),
Hyperaceivicy (T=0.008, pf.01), Antlsoclal Behavior (T=C.018,
p£.03), Aggresaion (T«=0,021, p&.05), Inhibition (T=0.014, ps.05),

Academic Dissbilicy (T=0.G18, pL.05), Immaturity (T=0,031, pL.05),
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a4 cozbination of Academic Disabiliry and Immaturity (I=0,003, p .01},

and Prosoclal Deficit (T=0,008, p .01).
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Table 1

Paired T-Teet Analysis cf Pre-Post Test Scores

for All Variables faor All Groups

Treatment Treated Contrel Control

Variables T-Values T-Yalues T-Values
P-H

sC 0.007%* 0.869 0.083

B 0.114 0.027* 0.0&7

1 0.008+* 0.770 Q.021*

P 4,039« 0.083 0.357

A 0,007 %% 0.483 0. D45

PP 0.423 0.704 0.071

H 0. OD&** 1.00C 0.03é*
OLMAT

1Q Q. 000*¥r* 0.001%** 0, 000% ¥
SRC

Vv 0, 004%* 0. 009 %% 0.541

W 0.201 2.0301 0,748

X 0.015 a,014x 0.428

Y 0. 000Kk 0,007 %% 0.716

zZz 0, 0Dk 0,017+ 0,076



Variables

LHA
AGG
Anx
Al
HL
Ext
TD
LRC
IA
HA
A8
AG
5W
SN
FR
IN
ARG

IM

N1

Neu

Fsy

Treatment
T-Yaltues

0.930
0.375
0.59%1
0.756
0.584
0,624

0.917

0,.006%*
0,009+
0.028%*
0. 003%*
0. 001 *%*
0,001 **k
0. C02%*
0, Q1w
O, DOg
0.012%
0,002 %%
3. OOk
0. 001**%*
0,016%
0.060

0.017=*

Treated Contreol

T-Values

0. 00]*%*
0,551
0.176
Q.005%%
0.135
0.003 %>

0.020%

0.019%
0,298
¢.090
0,025%
0.541
0.835
0.01é*
0.25%
0.181
0.643
0.609
0,157
0,142
0.505
0.516

1.000

156
Control
T-Values
0.849
0. 654
0. 640
x.379
.330
0.863

0.424

0.0L10%*
0. 008%*
0,018+
0.021%
0.064
0,133
0.066
D.GL4*
0.018%
0.031*
0, 0034k
0.522
., 008 &
0.0&1
0.367

0.711



Treatment
Variable _I-Values
Som 0.493
Sex 0.058
S 0. 000 %%
N=21

Treated Control
T-Values

0.606
0,505

0.08&

N=20

157
Contrgl
T-Valuas
1.000
0.134

¢.071

Nm20

* pgignificent ac p .05
*k gignificant at p .01l

*%% gignificant at p .00l

PH = Piers-Harris Children's Self-Concept Scale

QLMAT = O0tis Lennon Mental Abllity TesL

SRC = Schogl Bahavior Checkllat

LBC & Louisville Behavior Checklist

The means and standard deviatione of the groups' pre-test-posk-test

scoresd by varlable are located in Appendix J.
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Treatment ve, Treated Control

A one-way analysis of variance by self-concept for the
forcy~-one subjects in the treatment and treated control groups was
used to test that there would be mo significant difference between
the treatment group and the treated control group, The results presented
in Table ? indicate that the treatment group improved significancly
over the treated control group in self-cencept. Regarding the egix
factors that make up self-concept the treatment group improved
signlficantly over the treated control group in the factors of
Physical Appearance apd Attributes (F=7.425, pt.0l), Anxlety
(F=7.548, pe.0ll) and in Happlness and Satisfectlon (F=5.,102, pi.05).

The intellectual functioning scores obtained from the Otis
Lermonr Mental Abilicy Test were analyzed by the cne-way analyslse of
variance which dectermined thet there wae no significant difference
between the treatment and treated control groups.

Table 2 indicetes that the only factor of the School Behavior
Checklist that showed a sipgnificant difference between the treatment
and Ltreated contrcl groups was question number five: How would you
rate this pupil's personal appeal? The F value was found to be
F=9,962 which waes significant at pt.0l level of significance.

The one-way analyais of variance was used to determine overall
school behavier change as well as the change in individual Esctors that
make up school behavior., The overall school behavior change was

significant at the p£.0]l level when the treatment group Was compsared
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to the treated contrel group (F=8.876).

The individual fectore, as presented In Teble 2, that changed
slgnificantly for the treastment group were Aggression (F=4.949, pg.05),
Social Withdrawal {(F=2.998, pg,0l}, Sensitivity (F=8,523, pe.01),
Inhibition (F=B,927, pi.0l}, Academic Disability (F=11,997, p..001),

a combkination of Academic Dieability and Immsturity (F=5,561, ps.01),

Rare Deviance (F=11.777, p.,001) and Psychotic Behavior {F=10,065,

pL.OL),

Treatwent vs, Conktrol

The one-way anelysle aof varlance waa used to calculate
significaent differences on all variables between the twenty-one
subjects {n the treatment group and the twenty subjects in the control
Eroup, ag presented in Table 2.

Ho significant difference between the treatment and control
groups was found in overall self-concept end in any of the Efactors
that constitute self-concept ar in intellectunal functioning.

ln analyzing the scores from the School Behavior Checklist
pupil’s intellectus} ability (F=5,738, p2.05), overall academic
performance (F=7,742, pg.01}, social and emotional adjustment (F=B,742,
p.01l) and pupil's parsonal appeal (F=7.676, p&,0l} indicated that the
treatment group lmproved significantly when compared to the control
group, The six factors that make up schoal behawvior and the cverall
gchool behavior scores indicated no signiflicant change bebtween the

treatment apd control groups.
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The Louisville Behavior Checklist messures showed many
significant differences between the treatment and the control groups.
The obtained F ratio for owverall home beﬁavlnr was F=15.704 which was
significant at the pz.0C0l level, As Table 2 reveals Infant{le Aggreession
had an F ratioc of F=16.857 which was significant at the p£.00l level of
significance, Hyperactivicy (Fe1%.439, pg.001), Antisocial Behavior
(F=11.608, pi.0f ), Aggression {F=15.756, pe.001), Sorial Withdrawal
{(F=15.323, pe.001), Sepsitivity (F=13,540, pe.0Gl), Fear (F=13.359,
p£.001), Inhibition (F=L7.714, p2.001), Academic Disabllity (F=16.203,
pt.001), Immaturity (Fe7,l16, p£.0}l), a combination of Academic
Disability and Ipmaturicy (F=22 813, pe.001), Nomwal Ivritability
(F=20.977, pe.0CGl), Rare Devliance (F=7,557, pt£.01l), Psychotic
Behavior (F=10,08%, pi.01), and Sex (F=4,532, pe 5, all showed

a slgnificant diffarence between the treatment and control groups.

Treated Control ves, Control

A one-way analyeis of variance of the scores obtained from the
Piers-Harris Children's Self-Concept 3cale for the forty subjects in
the treated contrel and control groups did not indicace a significanc
change in overall self-concept. Intellectual and Scheol Status
(Fm5.212, pt,0%) and Happiness and Satiefaction (Fa5_445, pi.05)
showed that the treated control changed significantly when compared

to the central group.

Ar Table 2 indicates thare was no slgnificant chenge in

intellectual functioning when the treated control group was compared
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with the control group.

As the one-way analysis of variapce revealed no significanc
overall change was noted in school behavior, However, the treated
control group had significant changes in the teachers' perception
of the students! overall academic performance (F=6,102, pz.05), and
in the wvarisbles of academic dizsabilicy (F=10,281, pg.0l) and
Extraversion (F=9.326, pe.0l) when compared to the control group.

The treated control group was significantly different from
the control group in the overall home behavior (F=5.386, p«£.03).

Also, there were several factorz that make up home behavicr where

the treated control improwved over the control group. These factors
wara Infanrlle Aggression {F=1%,123, pi,001}, Hyperactivicy (F=3,873,
pl.05), Antlsaocial Behsvior (F=B.430, pi.0l), Aggression (F=10,385,
pi.01l), Socilal Withdrawal {(F=4.B79, pt,053), Fear (F=9.,098, p£.O1),
Inhibicion (Fe7,954, pe,.0l), Immaturicy {F=4 301, ps.05), a combination
of Academic Disability and Immaturity (F=4,097, pe,.05), and Rare

Deviance (F=4.294, pe.05).

Treatment and Treated Contrel ws, Control

A8 the results i{ndicate in Teble 2 the one-way analysis of
variance did not show a significant improvement in overall self-concept,
irnn any of the six factorse that make up self-concept, or in intellectuzl
functioning when the scores of the treatment and treated control groups
were combined and compared to the scores of the contral group,

There was no slgnificant change in overall schoal behavior
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between the treatment, ttreated contral and control groups., The
teachere did note a change in the pupils' overall academic performance
(Fw8.082, pi.01), the pupils' emotional and soclal edlusiments
(Fw6,521, p;.05), and in the factor of Extraversion (F=é4.B846, pg.05)
as measutred by the School Behavior Checklist., The one-way analysis
of varlance indiceted a significant change in overall home behavior
(F=15.313, pf.001) whenr the combhined scores of the treatment and
treated control groups were compared to the scores of the control
group, GSewveral factors that made up the Louigwille Behawvior Chasklist
also indicated & significant improvement as found In Table 2. Infantile
Aggreselon (F=22.461, p£,001), Hyperactivity (F=13.829 ps.0C1),
Antlesocisl Behavior (F=18.544, pf,00l), Aggression (F=20.343, ps. 0013},
Socisl Withdrawal (F=16.357, pi.001), Sensitivity (F=11.094, pi.CLl),
Fear (Fal6 399, pg 0017, Inhibition (Fe=20.671, pf. 001), Academie
Digability (F=5.236, pg£.05), lmmaturity (F=7_ 274, pl.0l}, che
combination of Academic Disabilicty and Immaturicy (F=13.605, p&,0013},
Normal Irritabilicy (F=11.839, p£.001}, and Rare Deviance {F-E.BIB,.
pl.01) were all the factors that significantly changed when the
measures of the treatment and treaLed control groups were compared

with tha contrel group.
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Table 2

F Values of Treatments by Variables

Variables T ve. TC T va, € TC va., © T+IC=C
P-H
3C 4 ,835% 8,113 3,232 2,076
B 0.411 0.105 0,693 0,357
1 3,980 0,892 5,212% 1.810
P 7. 425%% 0.019 3.398 1.010
A 7 . Sh Bk 0,436 3.491 0.51%
FF 0,178 i.134 1.810 1,996
H 5.102% 0.357 5.445% 3.042
QLHMAT
1G 0,114 0.6681 1.311 1,186
SEC
V¥ 1.295 5,718% 2.355 4.957%
WW 0,328 1,443 1,193 1.425
XX 0.380 7. Fh2hk 6. 102% B.082%*
YY 0.350 8. 152% 3.864 6.331
ZZ 9. 9624 7.676%* 0.003 2.373
LA 0.479 0.934 1.829 1.553

AGG 0,377 i.887 0.265 1.218



Varlahles

ANK
AD
HI
EXT
TD
LBC
Ia
Ha
Ag
AG
Sw
5n
Fr
IK
Adc

Lm

Ni

Neu
Fay
Som

Sex

T va. TC
1.339%
1.531
0.428
1.594

0,029

2,040
1,461
1.087
4.949%
9.996+%*
8.523%*
2.736
B.927 %
11.997%%%
0.300
B.361*x%
5,376*
1.008
11.771%%%
1,723
10, 65k
0.066

a,889

T ve, C
0.002
0.503
0,002
0,834

2,705

16,85 7%**
19,435 %%
11.608%w
15. 756wk
15,323 %4k
13.540%%*
L3.359%*%
17.714%4%
16, 203%n*
7.116%*
22,81 3%k
20.97 Pt
2,276
1557 %%
3.715
1.960
0.053

4.532%

TC VH, E

1.793
10.281%«

0.666

9.926%%

2,005

16, 123 %k%
5,873%
8. 430%%

10.385%%
&.879%
1,973
9. 098%%
7,950
0,051
&, 301*
4.097%
3.111
0.010
4. 294%
1.096
0.11¢
0.001

1.877
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T+TC=C

0,564
2,866
0,137
4 ,846%

2. 8B%

22, 461%%%
L3, 829%%%
18,544k kk
20,3430k
16. 357w
11,0544
16, 359 %k
20,57 Lakk
5,230
L
13, 605
11.839%%*
0.842
G.818%*
3.084
2,118
0,047

3.5387
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Varlables T va, TC T vy, O TC ve. C T4+T =
5L B, B7G%* 15,7 04Fi* 5.386* 15,31 3%
Nl k=41 N=4{ =gl

* significant at p Q3
#% pignificant at p .01

ke gignificant at p ,001

T = Treatment
TC = Treataed Control

C = Control

F-H = Piers-Harris Children's Self-Concept Scale
OLMAT = Otla Lennon Mental Ability Test
S5BC = School Behavior Checklist

LEC = Louiaville Behavior Checklist

Due to the exorbitant amount of data procured firom the one-way
analysis of variance on the 3% varlables analyeed in this study, the
group means, the sum of sguares, degrees of freedom, and the mean
squates for the variables by group comparisons may be obtained from

the author.
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The data obtained by this iovestigaticn i{s summarized in the
following statements. Sctatements 1 through 13 are the results
obtained from analyzing pre-test-post-test measuras with the use
of the paired T-test statistical enalysis.

1. The overall self-concept of the Lreatment group showed
a significant change. Mo significant change was noted in the treated
control and conkrol groupe.

2, The treatment group improved significantly in four of the
factors that make up self-concept: Intellectual amd School 5tatus,
Physical Appearance and Attributes, Anxlety, and Happinese and
Satisfaction.

3, The treated control group improved in behavior as measured
by the School Behavior Checkliist,

4. The control group improved in the three factore that
constitute self-concept: Intellectual and School Status, Anxiery
and Happineas and Satisfaction,

5. Intellectual functioning significantly improved for alil
three groups.

6, The trestment group improved significantly In three of
the five 9-point globzal scalas of the School Behavior Checklisatr:
intellectual ability, social and emotional adjustment, and parsonal
appeal.

7. The treated conktrol group loproved In all filve 9-point

global sceles: 1intellectual ability, scademic skills, overall
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academic performance, soclal and emotional adjuatment, and personal
appeal.

B. The control group showed no gighificant change in any of
the five 9-point glohal scales.

9. The treatment group znd the concral group 4id not aignifi-
cantly change in overall school behavior or in any of the factors that
make up school behavior. The treated control group improved
gignificantly in overall achool behavior as well as Ln the factors
of Academle Disability, Low Need Achievement, and Extraversion,

18, The treatment group was the only group that improved
significantly in overall home behavior,

11, The treatment group Iimproved ip fifteen of the total
eighteen factore that make up home behavior: Infanktile Aggression,
Hyperactivity, Antisoclal Behavior, Aggression, Sccial Withdrawal,
Sensitivity, Fesr, Inhibiclion, Academiec Disability, Iomaturity and
2 combination of Academic Disability and Immaturicy, Hormsel Irritabiliiy,
Prosoclal Deflcit, Rare Deviance, and Psychotlc Behavior,

12. The treated contrel group significantly changed in three
of the rctal elghteen factors that make up Home Behavior: Infantile
Aggresalon, Aggression, and Fear.

13. The control group significantly lmproved in nine of the
total eighteen factors of school behavior: Infentlile Aggression,
Hyperactivity, Antleoclal Behavior, Aggression, Inhibition, Academic

Disability and Immaturity, and Normal Irrifability,
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Stataments 14 throough 27 are the reaults obtained when the
scores of all thirty-nine varlables were combined by groups
(Treatment wa. Control; Treatment ve, Trested Control; Treated Control
va. Contrel; Treatment and Trested Control wvs,. Control) and analyzed by
the cne-way analysis of varlance.

l4, The treaiment group showed a significant improvement in
self-concept when compared to the treated control group. HNo other
significant values were noted for the combinationa of rhe three groups.

l3. When compared to the treated contrel group, the treatment
group improved significantly in three of the Bix factores of self-concept:
Physica]l Appearance and Attributes, Anxlety and Happinese and Satls-
faction,

16. The compatisets of the traatment vs. control and treatment
end Lreated control wve, control indicated that no sigoificant change was
noted {p regerd to the six factors that form self-concept.

17. The treated control group improved significantly in the
areds of Intellectual and School Status and Happiness and Satisfaction
when compared to the control group.

18, No significant change waa noted in any of the four combined
group comparisons in intellectual Eunctioning.

19, The pupil's teacher rated personal appeal changed
significantly for the tteatment group when compared to the treated
contral group.

20, The teacher rating of intellectual abilicy, averall

academic ability, social and emotional adjustments and personel
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appeal improved esignificantly for the rreatment group when compared
to the control group.

Zl. When the treated control group was compared to the control
group, the teacher rated overall academice ability and the factors of
Academic Digabilicy and Extraversion that compose part of oversll school
behavior were aignificantly better,

22. There was no significent improvement In overall achool
behaviagr in any of the four cowbinped group compariscns,

23, The treatment group lmproved significantly Ino nine of the
cighteen factora chat compatre home behavior when compared to the treated
control group., The factore sre Aggression, Soclal Withdrawal, Sensitivity,
Inhibition, Academic Disabjility, s combination of Academic Disability
and Immaturity, Inhlbitlon, Rare Deviance and Psychotic Behavior.

24. Out aof the possible elghteen factors that make up home
behaviar the treatment group when comparted to the control group
significantly changed in fourteen factors: Infantile Aggression,
Hyperactivity, Antiscocial Behavior, Aggression, Social Wichdrawal,
Bensitlvity, Fear, Inhlbition, Academlc Disability, lwmaturlty, =
combination of Acedemic Disability and Immaturity, Normal Irritability,
Rare Deviance, 2nd Sex,

25, The treated conttol group when compared to the control
group significantly improved in ten of the eighteen factore of home
behavior: Infantile Aggresasion, Hyperaccivity, Antlsecial Behavior,
Aggression, Social Withdrawal, Fear, Ichibition, Immaturicy, a

combination of Academic Disabllity and Immaturity, and Rare Devianca,
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26. The combined measures of the trestment and treated control
groups when compared to the control group indicated & significant
improved chsnge in thirteen of the eighteen factors of home behavior:
Infantile Aggression, Hyperactivity, Antisocial Behavior, Aggression,
Social Withdrawal, Sensitivity, Fear, Inhibition, Academic Disabilicy,
Immaturity, 2 combination of Academic Dilsability and Tomaturity, Normal
Irritabllicy, and Rare Dewviance.

27. The Severity Level slgnificantly improved im all

combinationg of group comparisons,



Chaptetr ¥

SUMMARY AND LONCLUSTONS

In this final chapter, a summary cf the invescigation and
findings are presented. Conclusions drawn from an analysis of the

data and recommendations far Iurther research are also presented.

Summatry

The present study was designed In order Lo help children of
divorce cope with changes sssociated with divorce, In firding & means
of modifying or eliminating the deleterious sequelaa to divorce, it is
necessary that various methods need to be investigated to see if In
facr, diverce adjustment counseling does help In the child's adjuse-
went to cthe erisis of divorce.

As was evidenced by the review of the literature, a child's
responses apd resctions to the divorca of hils parents Ls not done in
isplation, The behavior of his parents piays an important patt in the
child's responses, The symptoms that the child axhibits cap be
manifestatlione of several feelings and fears. TUenial, anger,
hostility, grief, bargaining tactice, immaturicy and peychesomacic
symptoms all showed Lo ba Interrelated with the ather, A child does
not emit ¢ single response to the family dissolution, but many

responaes that can be manifested for the same ressons, For example,

171
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a thild may deny his anger which results in lowered self-esteem

which causes the chiid either to withdraw or act out. Because he
acts out, he feala guilty and is afrald of further abandonment and

on and on, The reactions and responsea of the parents and child are
all circular--cne feelipg or thought that triggers ancther feeling or
thought,

Children of divorce aeem to fare less well than do children
who experience s parental loss due to death or than children frowm
intact nomes, BSchool performance, self-esteem, veocationsal maturicy,
psychosoclal and moral development are all impeded by cthe divorce of
the child's parents.

Since it le believed that a divorce causes similar grief
responses in a child as does the death of a parent, several child
peychologists believe that the child of divorce goes through the same
phases in responding to that event as does the child who loses & parent
because of death, These phases are explained through the use of the
stages of Kubler-Ross's loss model: denial, anger, depression,
bargainling, and acceptance.

It was indicated that one of the better ways to help a child
progress through these stages was through the use of structured group
activitlies,.

The purpose of the present invesrigation was to determine the
differentisl effects that divorce adjustment counseling has on self-
concept, intellectual functioning, schocl behsvior and howe behavior,

In order to meet the purpose of this study the fallowing
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twelve null hypotheses were formlated:;

1. There is ne significant dlfference between the intellectual
functioning of the treatment, treated control, and control groups as
measured by the Otis-Lennon Mental Abilitcy Tear.,

2. There is no signlficant difference between the self-concept
of the treatment, treated ¢ontrgl, and control groups as measured by
the Piers-Harris Children's Self-Concept Scale.

3. The individual subscale scores (Behavicr, Intellectnal
and School Starus, Physical Appearance and Attributes, Anxlety,
Fopularity, Happiness and Sacisfaction) of the Plers-Harris Children's
Self-Concept Scale show no significant difference between the treatment,
treated control, and contral groups,

4, The behavior of the children ga measured by the Louisville
Pehavior Checklisc (parent response) indicates no significant difference
between the treatment, treated control, and contrecl groups.

5., The individual subscales of the Louisville Behavicr Check-
1ist (Infantile Aggression, Hyperactivity, Antisocial Behavicr,
Aggression, Socisl Withdrawal, Sensitivity, Fear, Iohibition, Academic
Disabflity, Immaturity, Learning Disability, Prosocial Deficit, Rare
Deviance, Neurctic Behavior, Paychotie Behavisr, Somatic Behavior,
Saxual Behavior, Severity Level) show no significanc difference betuween
the treatment, treated control, and control groups.

6. The behavior of the childven as measured by the School
Behavior Checkliet (teacher rasponse) indicates no significant

difference between the treatment, treated control and control groups,
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7. The individual subscales of the Sc¢hool Behavier Checklist
{Low Need Achlevement, Aggresslon, Anxiety, Academic Disability,
Hostile Isolation, Extraversion, Totel Dieability) indicate no
significant difference between the treatment, treated control and
control groups.

B. The five A-point global scale= of the School Behavior
Chackliat {listed below) Indicate no significant difference between
the creatment, treated contral, snd control groups, The five scales
are as follows:

1. How would you persconally rate this puplil's
intellectual ability?

2, How would you vate this pupll's overall
academie skills?

1. How would you rate this pupll's overall
scademic performance?

4, How would you tate this pupll'e social and
emptional adjustmenta?

5, How would you vate this puplil's personsl sppeal?

9. The treatment group showa no significanc difference from
the trested contral group,

190, The treatment group shows no signiflicant difference from
the control group.

11. The treated control grouwp showe no significant difference
from the control group,

12, The treatment and treated contrcl group, together, show

no aignificant difference from the control group.
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The reaeartch sample consisted of a total of 61 children from
separated or divorced families, The children were in the fourth, fifth
and sixth grades enrclled in either the Newport News or Williamsburg
echool systems. A total of six schools participated 1ln the ipvestl-
gatlon. After galning permisasion from the child's parent to participate
in this study, the examiner arblcrarily assigned each school to one of
the three groups: treatment, treated control or control group, The
treatment group uBed structured group activities that dealt with the
1ssues that arise as the chlld progresses through the stages of loas
due to divorce, The treated control group used selected activities
chosen Irom Dinkmeyer's DUSO-II Maoual. The subject of divorce in this
group was not discussed. The contrel group did not recelve any form of
counselling,

The treatment and treated control groups met twice a week for
thirty minutes for five weeks. FPre and post-test measures were collectad
through the use of the Plers-Harris Children'’s Self-Concept Scale, the
Otis Lennon Mental Ability Teet, the Schooil Rehavior Checklist, and
the Louisvilie Behavior Checklist.

The paired T-Lest analysis and the one-way anslyeis for
variance were used Lo analyze the scores cbhtained from the four
Instruments, The data sbtained in this research indicated that the
treatment group changed significantly in overall self-concept whereas
the treated ¢ontral snd contrel wmade no change, The treatment and
conttrol group perceived themselves as improving in Intellectuzl and

School Scatus, Anxiety and Happiness and Satisfaction. The treatment
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group also lmproved in thelr perception of the ghysical appearance
and attributes whereas the treated contreol group noted just a change
iln their behavior. All three groups improved aignificantly in
intellectual functioning. The teachers observed a change in the
children of the ctrastment and treated control group In the areas of
the pupils' intellectual ability, social and emotional adiustment
and the puplle’ personzl appeal. The teachers af the children in
the treated control group also noted an improvement in the child's
academic akilla, in his overall academlc performance. The teachers
felr these children were more helpful and alert as well as tending
to work faster and complete their schocl work. The children in the
contral group wers not observed has having improved in school behavior
over the five-week period.

The children in the treatment group improved most significently
over the children in the treated control and conmtrol group in home
behavisr, FAwven though the parents of the children in the trested
control and control groups noted that their children were less
emptlonally demanding, tended to be less hyperactive, and seemed to be
lega destructive toward otherz. The parents of children in the control
group also noted that their children had fewer somaclic complaints, slept
better, and were doing better in schosl. The children in the creatmenc
group when compared to the treated control apd contrel groups showed
their attitudes and feelings about themselves improved aignificancly,
especially in the areae of physical appearance and attributes, anxlety,

and happiness and satisfaction.
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The children in the treated contrel group when compared to tha
contrel group children saw themselves as smartet in school, happler
énd more satisfied with themselves than the children in the control
group,

When all combilnations of the three groups were compated to
aach other, no one group improved significantly over the othaer groups
in Intellectual functioning, When the teachers' tatinge of the puplls
in &ll groups were cowpared to each other, the teschers obsetved that
the children in the treatment group and the treated control group
had improved in personal appeal, overall academic performance, and
In their social and emotional adjuscmente over the control group,

The parents of the children in the treatment and treated control
groups participating in this study percelved a change in theit children's
behavior over the parents of the children in the conttol group. The
parents gf c¢chlildren in the Ereatment and treated contrcl groupa
observed that their children seemed less egocentric and emotlonally
demanding, were less hyperactive, theit destructive behavior decreased,
began o Interact with their peers more, complained less of headaches
and stomach aches, were able to sleep better, improvad in their achool
work, and tended to act more mature than was reported by the parente

of children in the contrel group.ovaer the flve-week period,

Conclusions

The children in the treatment group felt epignificantly better

about themselves. This change in self-perception was supported by the



178
cbservatipns of the Leachers and the parents of these children, which
indicates that the chlld was behaving in observable ways that indlcated
to the parencs and teachers that his self-concept hed improved, The
children in the treatmept group felt less anxious about thelr lives,
accepted their physical appearznce more, and were happler and more
patisgfied with themselves and their tatal enviroonment, This implies
that when counseling children, petsonal problems (i.e., divorced
parents} need to be directly deslt with by the couneelar in order that
the child's perception of himeelf, schocl and home behavior are improved.

Even though the children in the treated control group did not
ilmprove in averall self-concept, they did see themselves as behaving
betrer at school and at home, The teachers of these children noticed
a positive change not only in the child's behavior but aleo in his
aoverall ascademic performance and sccial and emotlonal adjustments. The
parents of these children did not perceive that much of a change in home
behavior, which indicates that group counseling dome in the school
envivonment that deals with getting along better with your friends,
understandiog others, etc, has more of an effect on school behavior
than on home behavior. Since the children In the treatment group did
talk about the divorce of thelr parenta, a significant change in heme
behavior was noted. This implies that dealing directly with the issue
of divorce with children (which is a family matter} not only improves
the child's school behsvier but also the home bhehavior, Thils ls
important for counselotrs Lo note wha wotk with children that just

doing "group things" with childtren helps, but dealing with perschal
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problems makes more of a dramatic chenge in the child's total environ-
ment.

The children in the control group felt thac they were dolng
better in echool work and were happler, less anxiour and more satisfied
wlth themselves. The teachers of these children did not percelve any
change in how the child thought about himself, nor did they see an
improvement in academlc performance, Thils discrepancy poessibly could
be attributed to the Hawthorne effect whereby the child knew he was
part of an experiment and "had" to "get better," However, tha parents
of the children fn the control group did note a positive change in home
behavior. This possibly could be attributed to the soclalization process
of attending school or that the child is happler and has more activities
to occupy his time {since this study was conducted immediately after
school re-convened sfter summer vacatlon} and thereby this change in
bahavior would have ocenrred anyway,

Intellectual functioning improved sighificantly in all three groups,
The children in the control group and treatment group did percelve them-
selves as "being smarter.!" The teachers observed an improvement in the
overall academlc performance with the children 1o the treatment group
but not in the control group, This diascrepancy between the tescher's
observations and the child's perception of himself and improved rest
ecores possibly could be explained in that even though the children
in the c¢ontrol group perceived themselves as "being smarter" and their
test scores on the Otis-Lennon Mental Ability Test did improve

significantly, they were not exhibiting thelr inteliectual functioning



180
improvement in the classroom, The treatment group parents noticed
a2 poeitive change In the child's acedemic perfarmance which supports
thefir child's perceprion of himeelf ag well as the improved clasaswork
the teacher was observing. The contrel group parents also felb their
child was doing better schoolwork even though the teachers of thease
children did not. Again, the Hawthorne effect seams to be a possible
explanation Eor this diecrepancy. Knowing their child was a part of
a estudy, the parents of the children Iin the control group perceive
thelr child as dolng better in achoeol when in fact thie was oot the
case,

When comparing eech group to every other group and when the
combipation of the trearment and treated control group was compared to
the contral group, it became apparent that the treatment group
significantly improved in self-concept, school and home behavior
over the treated control and control group. The treated comtrol
group when compared to the control group also Indicated significant
improvement in the areas of self-concept, schoal and home behavior,
Fraom thils it 1s apparent that group counseling with chlldren regsrdless
of the model or technigques used doas aid the child in feeling better
about himself and functioning io his envircnment more positively.
However, when a child 1s faced with a erisis {l.e., divorce of patrents}
dealing with the issue directly has s more powerful effect in improving

the child's self-concept, school and home behaviot,
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Recommendaclons

It 1s suggested that obtaining information from the parents in
regard to the amount of conflict witnessed between the parents by the child
prior to and following the divorce be a factor that needs to be considerad
in order to determine the selection of methods that would better
facllitate the resolution of issues the child faces as he movas toward
the stage of acceptance, The amount of confliet the child was ipwolved
in contributes to the stress the child percelves. The more conflict,
the more stress the chlld experlences and thereby requiring the counselor
to chocse a different apptoach In order to aid the child in adjusting to
the divorce of his parente,

The age at which the child sxperienced tha divarce needa Lo be
detarmined beacause this does effect the child's reaction to the parentcs'
divorce. The age of the ehild contribures to the comprehension and
understanding of the divorce situation. Alse, the number of yesrs the
parents have been separated or divorced needs to be obtained so as to
measure the effect time has on the adjustment of the child to the
diveorce.

It is recommended that a sex distinction needs to be made when
analyzing the data in order to determine if males react differently to
or take longer to adjust to the divorce of their parente than do females.

It is supgesred that when using the ratlonal emotive educational
approach as an activity In divorce adjustment counseling char the child

have ptlor expasiure to this concept aince it does require a certain
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amount of comprehension or understanding on the part of the child and

this makes it diffiecult to accomplish in a thirty-minute group session.
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Appendix A

Direct Sourcas

The following agencies and persons wetre personally contacted
aithar through written correspondence or telephone conversation in
arder that the reesearchar would be aware of what other peraons in
tha fleld of counseling ware doing as far as meeting the needa af

children of separatfon and divorce,

Adams County Mental Health Center
Commerce City, Colorado

Alderman, Marves
Family Services/Travelers Aid
Horfolk, Virginia

Center for Children in Family Crisis
Pittsburgh, Penneylvania

Children's Mental Healch Center
Columbue, Chlo

Federic, Joseph, M.D.
Divorce Inpcitute
Evanston, Illinois

Freoiland, Donald J., M.D.
Shippenaburg State College
Shippeneburg, Fennasylvanla

Green, Barbara
State College
Penneylvania

Griffin, Judy
Family Services/Travelers Aid
¥irginlia Beach, Virginia
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Keat, Donald, Ph.D.
State College
Pennsylvania

Keesler, Sheila, M.D.
Georgia State Upiversity
Atlanta, Genrgia

Magid, Ken, Ed.D.
Evergraen Developmental Center
Evergreen, Colaradg

McMillan, Miry Ann
Gulf Cosst Mental Health Center
Gulfport, Missimsippi

Newman, Cary
Child and Family Services
Richmond, Yirginia

Haschke, Helen, M,D.
Horfolk State College
Notfolk, Virginia

Sall, Kenneth D,, Ph,D.
Catawba College
Sallsbury, North Carolina

1BS



Appendix B

Parent Fermiaslion Form

I grant permission for my child's self-concept, attitude,
intellectual Funcrioning and behavier to be measured. I understand

that all scores will be kept in strict confidence and will be

destroyed followlng the completion of the project. Upon reguest,

the results of my child's test will be given to me,

Child*s Name

Parent's Hame

Address

Phone Home Worlk

ige



Appendix C

A Counseling Help Group

Coupsaling help for childten who are experiencing divarce
by thelr parents has been succassful in helping students overcome
this stressful situation, The adjustment that is made by the child

to the divorce situation with the help of the counseling group will
help him/har to feel better about him/herself and the world as he/she

cantinues to develop.

A Counsaling Help Group will be made available te any child
in the 5th and 6th gradea whe 1ls or has experienced a divorce situation,
The group will meet ance a waek, beginnipg Thureday, February 12 and
running through March 29, at 3:15-4:30 in the schocl cafeterlz. An
organizational meeting for parents and children will be heid Thurasday,
February 15 (time rto be anncunced).

The Group will be engapging in activities {i.e, role-playing,
game-playing, film watching) that will deal with the issues that a
child faces during a divarce.

Anonymity of the child will be insured.

The group will be lead by a Doctoral Counseling student of
the College of William and Mary.

For further informacion, please call Barbara Mennenga,
229-6895 by February 12, 1979, or Mre. Dorothy Fink, 229-00D6,

- e B SR BT B e o mm B TN R L e mr B b e mr B e B mm e mromr B B B o B P dm e e e o - oo

1 give my permission for my child/children, . to attend
the Counseling Help Group. 1 am assured of complete confidenciality,
Sighed
Parent or Guardian
Phione

Please raturn to school office by February 12.
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TO: Parents of &4th and 5th grade pupils at Reservoir
Elementary School

FROM: Barbara Mannenga, Doctoral Student, College of William
and Mary; Mrs. Rads, Principal, Reservelr Elementary
S5choal

SUBJECT: Fartiecipation in s separation/divorce counseling project

Dear Parent:

Ar a Doctoral student in Guidance and Counseling at the College
of William and Mary, 1 am working on & project as one of the reguire-
mentes for gradvation and I need your help,

I will be conducting a counseling help group at another Newport
Mews Elementary school over a 5S-wsek pariod for ehildren in the 4th,
Sth, and éth grades who are or have experienced a separatien/divorce

sgituation by their parents.

In order for me to know how effective T am in helping these
children adfuet to thelr divorce situations, 1 need another group of
children who alep bhave gr are experiencing a divorce situation to
compare them with during this 5-week period. This {s where I need your
agslstance, I would evaluate your child at the beginning of thet 3-week
pariod and then again at the end of that 5-week period. Your child
woilld not be counseled, only evaluated, Your child's self-concept,
attitude, and achievement would be measured. All scores would be kept
strictly confidentlal. The 2cores will NOT appear anywhere in the
child'e echool records nor will any school perscnnel have access to
the scores. After the project is completed all tests will be desttayed.
Upon tegquest, the results of your child's rest scores will be given to

you,

I1f you have any questions, please feel free Lo contact Mrs, Rada,
Principal, Reservolir Elementary School, 867-2500, or myself, Barbara
Mennenga, at my work pumber, 253-4434 hetween 8:00-5:00, 1f you are
interested ip helping me with thils project, please fill out the form
at the hottom of the page and return {t to Mre. Rada by April 11, 1979,
Thank you for your time and consideraticm.

Sincerely,

Barbara Mennenge
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1 grant permliession far my child's self-concept, attitude,
ard achievement to be measured. I undsractand char all scores will
be kept In strict confidence and will be deustroyed following the
completion of the project. Upen raquest, tha rasults of my child's
test will be given to me.

child’s Name Parent's Name

Address Phone Home Work
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TO; Parents of 4th and 5th Grade Pupils at B. C. Charles
Clementary School

FROM: Barbara Mennenga, Doctoral Student, William and Mary
Martha v, Wingfield, Principal

SUBJECT: Counseling Service

Counseling help for children who are experiencing separation/
diverce by thelr parents has been successful In helping students
overcome this stressful situation. The adjupntment that is made by
the child te the separation/divorce situation with the help of the
counseling group will help the child to feel better about his/herself
and the world as the child continues to develop,

Thia spring a Counseling Help Group may be made avallable to
any child i{n the fourth and £ifth grades at B, C. Charles School who
fis or has been experiencing a separation/divorce situation. This
survey 1s attempting toc determine whether there is a sufficlent
interest zt this time,

The gtoup would be engaging Iln activities that would deal with
the issues that a child faces during a divorce, A Doctoral Counseling
student of the College of Willlam and Mary would lead the group.

The time and place of the counseling seszione will be
determined after March t2.

In order to deteroine the number of parents who are Interested
In having their child attend the group seesione, please return this
form by March 12, 1979 to Mrs, Martha V, Wingfield, Principal, B. C,
Charles Elemencary School,
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1 em intereeted in having =y child attend & Counseling Help
Group for those c¢hildren who are experiencing & eeparation/divorce
sicuation,

Child's Name

Parent's Mame

Homa FPhona

Work Phone



Appendix D

Information Sheat

Child's pame

Birch date

Grade in school

Number of months/yeavrs separated/divorced
Parent living with: Mother Father

Extent of vialtation rights

Number of brothets ARes

Number of sisters Ages

Has the family as a whole been or now involved in counseling?
1f so, briafly explain.

Has the child or {5 the child now ilnvalved in counseling? If sq,
briefly explaino,

Since the separation/divorce has there been a merked change in the
child's attitudes and/or behavior? If so, what kind of change?

Briefly list some things your child has sald concerning his/her
thoughts concerning any lesue aof the divorce/separation situation.

191
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Explain briefly how the child behaves ac home since the geparation/
diverce. (Relaticnship with sibklings and parant; staye in his/her

room slot; just "lays around'; always doing thinge; wants to particlpate
in activities plapped by the family; attitude toward helping with house-
heold chores)

If you are aware of a change in behavior and attirude rowards the
school environment since the separation/dlvarce, briefly describe.
{Relationship with peers; attirude rowards classwork; attitude and
behavlior towarde the teacher}



Appendix E

Parent Post Group Evaluacion

Hae youtr child been better able to express hls feelings ebout the
sepatation/divorce? Briefly comment,

Have the child's faelings been more positive, the same, or negativae?
Briefly comment.

Haz there been a positive change in atcitude? If so, or Lf not,
briefly comment,

Has the child's behavior changed in any way? Briefly commenc.

How dld you as a parent fee! about your child attending the groupt

From what your child has told you, do you think his/her divoree
adjustmant has improved? Circle one,

not at all eomawhat no change improved lmproved alat

Would you recommend to your friends that their child experience a
group similar to thils one? Circle one,

not at all mayhe yes, definitely
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Appendix F

Children's Post Group Evaluation

The ene thing I liked best about thle group was . . . . . . . . . .

The one thing I liked least about the group wes . ., . . . . . ,

I would recommend to one of my friends whe is going through divorce
to join a group like this. Yes ar No. Why?

One thing 1 was hoping we would do in the group that we didn't was . . .

One thing I was hoping we would do in the group that we did was . . . ,

My owverall satisfactlon with the group was ? Clircle cme.
nat satisfied at all could be bhetter g0-80
moderately satisfied very satisfled

The group helped me to understand myself and my emotiens better.
Circle amne.

scrongly disagres mildiy disagree
neithar agree or disagree
milidly agree strongly agree

The group helped e to understand better the stages a person goes
through during the divorce process., Cirele one.

did not help at all mildly helpe< no change
belped helped alot

The group activitieszs on anger helped me to understand that stage
and deal with my angar. Circle one,

did neot help at all mildly helpad ne change
halped helped aloc
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1 think I am closer to accepting my divorce situation., Circle one.

not at all cglose a litetle bit closer no change
closer alot closer

The group activities on denial helped me to understand that stage and
deal with sy denial. Circie ohe.

did not help at nll mildly helped no change
helped helped alot
The one activity that I liked the best was . . . . . . . .

The one activity that T liked the lesst was . . . . . . .,

After seeipg the film, you would recommend that {Clrcle ona}

it not be used agaln maybe be used agaln  yas, use It again

I think now I can better handle my depressed timea. Circle one.

not at all somewhat belbter ne change
hetter alct better

Tha stage that 1 think T still need te work with is:
Chack ome, If more than one, put in order, i.e. 1, 2, ete,

benial

Angar

Bargaining

Depressicon

Acceptance

I feel better abour myself. Circle one.

not at all 2 little better no change
betrer alot bacter

I feel bettear about my divorca. Cirele agne,

not at all somewhat baetter no change
betrter alot better



pppendix G

Farent Letters

Daar Parentk:

In order for me to know how effective I am in helping other
children adJust to thelr divorce situation, I need another group of
children who also have or are experiencing a separation/divorce
sltuation to compare them with. Your child has been relected to
participate in this comparison group. Your child will only be
given a Self-Concept apd [.Q. test now and agaln at an lnterval of
five (5) weeks and will not participate in any group sctivities,
The tesules of the teat will be made avallable to you upon your
request,

You are asked to reepond to the attached Behavlior Checklist
now and agailn in five {5) weeks., You will be receiving another
checklist {n the mail in five (53) weeks. It is extremely important
for this study that you raturn this Checklist to me as soan as
poeeible,

Thank you for your interest and support in this study,

Barbara Mennenga
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Dear Parent:

Your child has baen selected to participate in the Counsaling
Help Group for Children of Separation/Divorce. Your child will be
administered a Self-Concept and [.Q. test prior to and following the
group sesgione. The reaults of the test will not appear in the child'a
schocl records; the results are available to you at your request, The
group will meet for forty (4D) minutes twice a week for five (5% weeks.
If the counsalor thinks that further counseling iz nacessary for your
child*'s continual development and growth, you will be so advised.

You are avked to respond to the attachad RAehaviar Checklist
now and again in five (5) weeks. You will be receiving another
Checklist in the mall in five (5) weeka. It is extremely important
for this study that you returnm the Checkliat ro me as soon as possible.

Thank you for your intereat and suppart on this atudy,

Barbara Mennenga
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Desar Parzent:

Your child hag been selected to participate in the Student

Growth Group. The subject of separation/divorce will not be discussed,
Activities that will help your chlld feel better azbout himself and his
environment will be wtilized, Your child will be adminiscered a Self-
Concept and I.{). test prior to and following the group sesslone. Tha
results of the test will not appear in the c¢hild's school racoards: the
results are available to you at your request, The group will meet for
forty {40) minutes twice a week for five {(5) weeke. If the counsrlor
thinka that further counseling 1a necesesary for your child's continual
development and growth, you will be so advised,

You are aesked to respond to the attached Behavilor Checklist
now and egain In five (5} weeks. TYou will be receiving another
Checkiiat in the mail in five (5) weeks. It is extremely important
for thie study that you return the Checklist to me as soon as possible,

Thank you for your intereat apd support in this study,

Barbara Mennengsa
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Scudent's Growth Group Activitiee
fTreated Control Group)

The Student's Growth Group met for f{ive weeks, twlce a week
for 30 mipuvtes (1D pessions). The followlng activities were selectad
from Dinkmeyer's Developing Understanding of Self and Others (DUSO)

b-2 Manual.

Seasion I: Unlt I/Cyecle A - page B
Developing an awareness of sslf and learning to value self
Story: I Wish I Were
Boacer I[-A: Know and Accept Yourself
Discussion Hodel - page 10
Role Playing Activicy: If I Were You - page 1l

Session I1: Unit I/Cyele B - page 15
Learning to recognize and accept individuality in salf
and athers

Story: Don't Call Wames

Poster I-B: 1I'm 0.K., &nd You're 0.K,

Discusaion Model - page 16

Problem Situstion; Linda's Problem - page 17

Puppet Actlvity: The Sutprise - page 18

Session 11I: Unit L/Cycle D - page 29
Developlng self-acceptance through accepting the courage

to be imperfect
Story: The SmarLest (One
FPoster 1-D: Mistakes can help us learn
Digcueelon Model - page 30
Role Playlng Activity: Helen Keller - page 32

Session IV: Unit 1/Cycle E - page 36
Learmning to deal with rejection
Story: Nobody Cares
Poster [-E: What can you do when no obe sesms to carae?
Discussalon Model - page 37

Supplementary Activicy - page 40
199
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Sesslon V: Unit II/Cycle A - page 47
Learning to share and to understand that giving does not
requicre receiving

Story: Whar Will You Give Me?

Poster I1I-4: 1t feels good to give

Discussion Mcdel -~ page 49

Problem Situation: Helping Others - pagas 49-50

Carger Awarennss Activity: Cooperative Squares - page 51

Sesslon VI: Unit II/Cycle B - page 54
Learning to express beth positive and negative fealings
Story: How Would You Feel?
Poater I1-B: How would you fael?
Diecussion Model - page 535
Fishing-with-Duso Game - pages 58-60

Senslon VII: Unit EIfCycle C
Learning to empathize with the feelings of othaers
Story: A Good Idea
Poster I1-C: Understaznd how others feel
Dlacussion Model - page 63
Career Awareness Activity: The lce-Creem Factory - page 65

Sesaion VIIL: (nic I11/Cycle B - page BS
Leatning what behavior i1s considered appropriate or
acceptable In various groups

Story: Join the Group

Poeter I1I-B: Can you get into the group?

Diacuseion Model - page 8&

Problem Situation: 1Is It Fuony? - page 87

Supplementary Activitles - page B9

Sesslon IX: Unit IV/Cycle & - page 107
Learning to function reesponsibly without suparvision
or autharity figures

Story: You'll Be Sorry.

Poster IV-A: Show responsibilicy

Discusaion Model - page 108

Puppet Actiwity: It Depends]! - page LLO
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Seaslon X: Unic VII/Cycle A - page 190
Leatrning to cope with change
Sctory: Buttons
Paacetr VII-A: Show you care
Discussion Model - page 191
Career Awareness Activity: Circle Game - page 193



Appendix I

Activities for the Counseling ¥elp Group
for Children of DHvorce

Goale:

1. To clarify the child'e feelings about divorce,

2, Tec help the child underetand the stages (i.e., denial,
anger, bargaining, depression, acceptance, amsociated with the
divorce process.)

3. To help the child move to the acceptance stage.

4. To help the child gain a realiatic picture of the
divoyce situation,

5, To asaist the child in learning new ways to cope with
the feelings aseociated with divorce.

Seselicon I--Imtroductien snd Denial Stage

A. Warm-Up Aceivity--Getting To Know You. Hava the children
form a circle. Ap a ball 18 throwt to each child questions are aaked
to better know tha child. Quasticne that can be asked are: What is
your favorite television show? What 1is your favorite pchool subjece?
What ia your favorite animal? 1F you could be an animal, what would
you be? How many brothers and eisters do vou havet What do you like
to de on wesekenda?! What do you want to be when you grow up? It im
important to point ocut the cosmonalicy of the group {all of us have
separatred or divorced parents), that this group is apacial.

B, Dimcusgion Rulee: It ig imporcrant to the successful
Function and precess of the group that certain rules be established.

1. Take turns speaking--only one at a4 time.

2. BRaise your hand 1f you want to talk.

3. Anvthing ssid is 0.K.

4, Think about what othere ars saying.

5. Things said here are private for the group.

262
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Sassion 11--Danisl Etage, continued

A. Sumnarirs what took plagce in Semsicn 1.

B. What if's and I wendar's, Denial is rated in visioning
the future as it waz hoped it would be. What 1f's 18 speculative.
It does not depend on drawing cenclusions from what really happened.
Have children discuss how they have or are denying the ssaparation
or divorce of thair parents. Use what if's and T wonder atstementa.

Examples;
1 wonder what would have happensd {f mow and dad wouldn't

have gotten a divorce,

T wonder how my 1ife would be 1f mom and dad wouldn't have
gotten a divorce.

1 wondar how they could do this to me.

[ wonder why people divorce.

I wonder why people stop loving each cther.

C. Role Playing with the Use of Puppets. Have esach child
play the role of the parenta and of the child in a eituaticn whare
the child won't accept the parents divorce., Strese the importance
of sharing faelinge. Tha counselor may chocae to model a particular
role ac the children may better underatand the function of role
playing.

Session I11--Anger Stage

It is lmportant that tha child be allowed to exptess his
feelings of anger and know that these are okay natural feelings
to havae.

A. A Brlef Explanation of the Second Stage

8. I Hate You Letters: Tell the children that the letters
they are about to write will nct bs read to sanyone. Spelling and
grammar ara not ilmpoertant. They can write anything they want; one
letter to each parent that sxpresdes thelr anger toward that parent.
They are frees to write all the thinge they wiah they could have said
or say to their parencts when they finigh writing the lettara, have
each child ctear his letter up.

Talk ahout how it felt to write the letrer and hew it
felr to tear the letter up,

C. Beat the Pillow. Allow aach child to besat con a pillow.
Talk about how it feels to phyaically telesse the anger; would they
beat the pilliow as hard or harder if represented the permon they ares
angry with,




Session IV-—Anger, continued

A. Anger T-Shirtg. Have the children draw a T-ahirt on
construction papar. Have them draw on the T-shirt how they let
other people know they are angry, or have them draw, in aymbol
form, what anger is to them, how thay feel ingide vhen chey are
angry. Have sach child explain his T-ahirt to the other members
of tha group.

B. Liet differant ways they can deal with their anger
about diverce in construccive ways.

C. I Learped Statements. Following the above exercise
ask the children to reepond to that exerclse as you continue to
1ink the reaponses back to thelr divorce situstion with the
following sentencea:

learned chat I . . .

was surpriged that I . . .
remgmbered . . .

found it hard to believe . . .
am angry at myself for . . .
feel guilty about . .

was saddened chat I . . .
enjoyed . . .

never knew . , .

plan to change . . .

don't like myself when T . , .

L B e B e I e B B ]

Sesaion V——Bargaining Scage

A, Briefly summarize the bargailning stage.

B. Five Sguares

Aftar the exercise, lead a discuseion about hew 1t
felt not to be abla to tell the cthar pereon what te do, how Lt
im better to tell pecple how you feel, tc tell chem what you
don't like rather than making them guemas how you feel. Tia
thelr responsas back tc rthe diverce situation,

C. Five Squares, Do the exercise again. Talk about
how frustration and anger are decreased when we can talk to cther
people, how it 18 batter to give and take vather than just take.
Link their reeponses back to thelr thoughts and behaviors that
have occurred because of the divorce nf their parents,
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FIVE SQUARES -- SIX-INCH PUZIZLE

3" 3"

3“ 3II 3II 3II 3" 3" ﬁl!‘

DIRECTIONS FOR MAMING:

Cut from tmg board or other substantial materlal according to
patterna sbove and mark with appropriate letter. All measuraments

must be precise

{3" = 6") so that pleces will interchange accutately,

Flace one complete set of five squaras in an envelopa,

PROCEDURE:

Arrange

in groups of Eive around table or cther hard surface.

Each group is given envalope with pleces. BZach player takes all of
the pieces marked with a eingle letter of tha alphabet,

GOAL:
To have
GROUND RULES:
1. You
2, You
1., You
&. You

may

each player form a &#" msquare,

may pams one of your pieces to another plsyer at one rime,
may not talk,

may not gesture.

may not touch another person's pleces or take tham, You
only accept them when they are passed to you.

Dinkmeyar, 1970 (b)
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Sassion VI--Bargaining, continued

"Sell Your Deals"

Have the children make posters that show how they tried to
bargain with their pstrenta.

It would be helpful te havae a poater to show 4@ an example.
Examplen: Being aick,
Causing Trouble at School,
Doing "4" work on Lessona,
Crying--Throwing temper tantrums
{takes 2 to handle me)

Talk about their acticne and how they 4id or did not work,

Sepaion VII--Depression Stage

A, Explain the fourth stage of the divorce procesas.

B. The Acting, Feeling, Choowing Game (Kaat, 1978),
This game is uped to facilitate all the thoughts,
feelinge and behaviore that contribute to feeling depressed.

Session VIEI-=Depreasion, continued

A. Head to the Group:

How Does It Feel When Your Parents Get Divorced by
Tarty Bergar.

Diecuse the different feelinge portrayed in the book.

B. Open—ended Sentences:

Ona way I can help myself feel better ig .
Whan T feel guiley I . ,
The most frustrating part of the divorce o ne is .
If I feel alone 1 can .
When I feel I can't try any more I can . ,
I fae]l I have lost contrel aover .
I want to . . .
My parents . , .,
One thing that I'm not doing now chat 1 would
like to de im ., . .
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Seanion 1X-~Accaptance

A. Explain rthe final srage of the divorce/lcss process,

B. Rations] Enctive Education (REE). To facilitate the

movensnt to the acceptance atage, changing the child’s thoughts
about his divorece situaticn through the use of REE is used, (Knaus,
1975)

Page 21 of Knaue's manusl is used to explain how a
perason's thoughts about an event lead to the fesling and resction
a person has to thar event. Selected queations from Enaus's
Children's Survey of Rational Beliefs, pages B7-9)
is used to Facilicare the understanding of this mode,

Thia apprcach is ueed then to help the child deal
with hig divorce esituaticn.

Example;: Negacive Thoughte

Happaning + Thought = Feeling Reace {on
Mvotce How could they Anger Argue with parent
do this to me?
They don't love Dapreseion Cry
me. It'e my
Fault. Frightened Hide in room

After difacussing their negative thoughts and the
resulcant feelinge and reactlons, help the children think positive
or accepting thoughtm about the divorca and the reasultant feelings
and actiona.

Example:
Happening + Thought - Fesling Reaction
Divorca I don't like it Mildly upset Calhmer
but this is the
way 1t im Acceptance

Semnion X-~Acceptance, continugd

A, I Don't Like It But . . . Have the children list as
many peeltive things as they can about the divorce.

Example: Things they appraciate about mom,
Things they appreciate about dad.
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B, BShield of Accaptance: Have tha children f1ll in the
appropriaste numhered spaces with pictures or sentences that snswer

the following:

1.
2.

3-

3,

b,

What [ am doing to make the beat of it.

Divorce is . . .

A good thing that has happened {e . . .

One thing that has changad for the batter is , .
Divorce makes life differsnt by . . .

One way I have changed in this process is . . ,

Suggentced Beoks They Can Read:

Hand out the Biblliography for continued reading and supporc
in the area of divorce.
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Suggested Readings

Blue, Rese., A Momth of Sundays. Hew York: Watta, 1972, (L)

When ten-year-old Jeffrey's mother and farher decide to get
a divorce, Jeffray learms a lot about human emotions and tha

meaning of lowe.

Blume, Judy. It's Not the End of the World., Scarsdale, N.Y.:
Bradbury Prees, 1972. (E)

Karen feels har whole world 1s ending because hey father goes
to Lae Vegas to get a divorce and, worsc of all, her mother
seems pleased about 1t.

Bowden, Nina. The Runaway Summer. Philadelphla: Lippilncect, 1969, (I)

Fmbittered because of her parent's divorce, Mary plans on
running away from home with Auntie Alice and Grampy.

Holland, Ieabelle. Heads You Win, Talls I Lose. Philadelphia:
Lippincocr, 1973. (&)

While her parents are involved in marital difficulries,
15-year=old Melissa Hammond goes on a dangarous c¢rash diet,

Elein, Norma, It's Hot What You Expect, New York: Pantheon, 1973, (&)

Puring the aummer of thelr parents' saparation, li-ysar-old
twins open and operate a restaurant. The twins react
differentiy to the break-up of their parants' marriage.

Mann, Peggy. My Dad Lives 1pn a Downtown Hotel, Garden City, E.Y.:
Doubleday, 1973, ({I)

The moving atory of how a boy graduslly learns to adjust to
hie parents' separation and to stop blaming himself for it,

Waylor, Phylies. HNp Easy Cirgle., Chicago: ¥#ollarc, 1372, (AY

Faeling deserted by her divorced pavents and best friend,
a fiftaen-year-old glrl searches for a meaning to her life,
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Platt, Kin. The Boy Who Could Make Himself Disappear. HRadnor, Pa.:
Chilton, 1968, (A}

Hot wanted by efither of his divorced parents, Roger finde new
friends and courage to conquer his own epec{al problem in New

York City.

Platt, Kin. ¢hlorfe and the Creeps. Radnor, Fa,; Chiltton, 1973, (1)

After her parents' divarce and father‘s suicide, an ll-year-old
Birl cauees problems in the family when her mother vemarrigs,

Raynolds, Marjorie., The Cabin on Ghostly Pond, KNew York: Harper &
Row, 1962, (I}

Twelve-year-old Jo, stasying with her grandparents while her
diverced mother prepares to begin a new marrisge, diacavers
what {t means to be needed,

Stolz, Mary. Leap Before You Look. WNew York: Harper & Row, 1972. (a)

The shattering effect of her parents’ divorce is racounted by
a very modern l4-year-old girl moving toward adulthood at 4
pace she cannot conttol.



Appendix J

Means and Standard Deviations of the Treatment, Trested

Control and Control Groups Presented by Variables

Treatment
Standard Standard
Pre-Teat Deviation Post-Test Deviation
Variable bean Pre-Test Mean Poet-Test
P-H
5C 56.4762 11.501 61,9046 10,831
B 14,5238 2.228 15,4286 2,749
1 12,4286 3.385 13.8571 2.651
P 7.7619 2.682 B.7619 2.719
A 8.76.9 3.506 10,2857 2.849
PP 7.9048 2,364 8.3333 2,352
H 6.7143 1.554 7.3714 1.690G
CLMAT
1Q 27,9048 14.240 34,5238 13,5400
SBEC
v 4. 2857 L.55% 5,0000 1.414
W 4.33133 1.528 4,667 1.461
XX 4.2857 1.18% 4,8571 1.108
Y 4.3810 0.805 5.0952 0.768
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Setandard ftandard
Pre-Taat Deviation Post-Test Deviation
Variable Mean Pre-Test Mean Post-Test
ZZ 65,2857 L.146 7.3333 1.065
INA 6,.7143 5.542 6.6190 5.427
AGG 4,9524 7.500 4.2857 6.149
ANX 22,0952 2.7 2,3333 3.3z22
AD 3.5218 2,400 3.3810 1,711
HI 0,5714 0.811 0.7619 1.375
EXT 5.0000 1.68] 5,23E1 2,508
D 16,9048 14.513 17,1429 12,877
LBC
1a 5.90448 6,441 3.0476 4.653
Ha 4,3333 4.054 2.4286 3.501
Ahe 1,9048 2,385 1,1905 l.662
AG 14,5714 13,586 5.8095 2.618
3w 4,7143 3.523 2,5114 3.124
5n 5.3B1C 3,217 3.1905 3,027
Pr 44,3333 3.055 2.4286 2.891
IN 12,6867 8,027 1.8571 7.920
Ade 5.4762 3.196 1.7143 3.926
Im 1,331 2.708 2,0000 2.049
LD 8,000 5.167 5,6190 5,694
Ni 7.6190 3.427 4.761% 3.330
Pd 4.6190 2.269 2,.6667 2,415

Rd 0,%048 1.300 00,2381 0,539
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Standard Standard
Pre-Test Deviation Post-Test Deviation
Variable Mean Pre-Taest Mean Post-Teat
NHeu 2.5714 2.638 1.7619 2,300
Pay 0.8571 1.5%) 0.0952 6,301
Som 1.5714 1.399 1.4762 1.632
Sex 1,5238 1.9%0 1.0952 1.578
SL 27.9044 23.620 18.5238 20,607
H=21
Tteated Control
P-H
sC 55.9000 14,086 55,5500 15,275
B 13,3500 1.164 14, 0000 3,244
I 12,6500 3,133 12.4500 4,123
P §.3500 2,907 7.4500 3.154
A 8,9000 2,918 4.5000 1.269
PP 7.6300 2.815 7.5000 2,900
H 6,5500 1.905 6.5500 2,282
OLMAT
Iq 20,3004 9.342 27.90060 8,961
SRC
vV 4.1500 1.531 4. 6000 1.536
Wl 1.8000 1.542 4, 1000 1,447
Xx 4 . 0000 1,338 4,5000 1.277
Y 4.1000 1,210 - 4.,7000 1.525

ZZ 5.9500 1,849 6.3500 L.6%4
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Standard Scandard
Pra-Tast Deviation PosL-Test Deviation
¥ariable Maan Pra-Test Mean Pogt-Tert
LNA 10,6500 7.191 8,6000 5.771
AGG 10,4500 10,400 9.8500 10,801
ANX 2.5500 1.932 2,1000 1.861
AD 3,8500 2,254 3,0000 1.294
HY G.900CG .852 0.4500 G.B¥5
EXT &,7500 2.04% 5.56000 1.759
TD 26,6000 15,679 23.9300 13.658
L3C
Ia b.2000C 4,819 4. 4500 3,332
Ha 65,6500 11.113 3.5500 3,364
AB 1. 000 1.720 1.3500 1.496
AG 10,3500 8,459 A.600G 6.723
Sw 3.3000 2,515 3.500 2,328
sn 4,1000 2,532 4,0500 2,704
Fr 4.,4300 2,762 3.5500 3,069
1IH 10,8500 b.2B5 10,4000 6. 480
Adc 4. 1500 1.829 4.7500 4 . Bh4
Im 1,7500 1,333 1.6000 1,095
LD 53,7000 5,090 5,.9500 5.216
Ni 6.4500 3.052 5, 6000 2,981
rd 1.9500 2,625 2,.4000 2,257
Rd 0. 9000 0.912 1.0500 1.050

Neu 2.2500 2,359 2,9500 2.544
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Standard Standard
Pre-Test Deviation Fast-Test Deviation
Variable Mean Pre-Test Mean Poat-Test
Pay 0.8500 1.599 0.8500 1.496
Som 2.1000 1.447 2.0000 1.214
Sex L. 4000 0.383 L. 2500 0.639
St 21.5000 14.314 19.9500 13.233
H=20
Control
P-H
s5C 53,6000 17.76% 62,4000 14,314
B 12.1500 4,030 14,2000 J.928
I i2,0500 L,617 14 .4000 3.152
F 8,0340Q 3.331 8,8000 3.05%4
A 8.2500 3,091 g,5000 3,236
FP 7.8500 2,889 3.0500 2,704
H 6,7000 2,319 7.8500 1.B43
OLMAT
IQ 25,000 12,209 34,1500 12,733
SBC
v &4,2500 0.967 4,3500 1.137
WW 4.,1000 0,968 4,1500 1,137
x 4,.3500 {1,988 4.2500 1.G70
YY 4.6500 0.875 4, 7000 4,733
ZZ 5.4500 1.356 5.9500 1.356
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Standard Standard
Pra-Test Deviation Post-Taat DPeviation
Variabla Mean Pre-Task Mean Past-Test
IRA 9.9500 6,985 9.7000 5.583
AGG 8.1500 7.443 8.7500 6,995
AKX 3.5000 3.120 3.7000 j.672
AD 3.9500 2.188 4.1000 2.315
HI 1,2500 1.164 1. 0500 0.999
EXT 7.2000 1.436 7.1500 1.59%
ID 22,4000 13,812 245500 9,3553
LBC
1a 5, 3000 4261 B.15300 7.896
Ha 4.700Q 2,697 &, 6500 4.0659
As 2,100 1.100 3.6500 3.964
AG 9.9500 5.844 14,7500 13.142
Sw 4, 8000 4,360 6.8000 5,105
Sn 5.2500 J.093 &.2500 &.447
Fr 4.2000 3.238 5.5500 5.236
TH 11.4000 5.305 16,9000 11,415
Adc 5.1500 4.499 5.9000 4,352
Im 1.5500 1.731 22,5000 2.875
LD 6.7500 5.794 §.3500 6.226
Ni 7. 00080 3.078 7.3000 3.556
rd 3.6000 2.037 2.8000 1.673
Rd 1.0000 1,589 3.1000 6.034

Neu 31,5500 4,032 3.9008 5.291



Variable

Pay
Som
Sex

SL

Pra-Test

Mean

0.B8000
1.4500
0.8000

24,4500

Standard
Devlacion

Pre-Test

0,834
1.23%4
0.764

i8.500

PeatL-Teast

Megan

0.9500
1.4500
1.2000

11.5000

221

Standard
Deviatlon

Fost-Test

2.188
2,460
1,235

33.214
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