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ABSTRACT

AFFECTIVE DEVELOPMENT TRAINING AND DISABILITY SIMULATICON WITH SICHTED
CHILDREN AMD ITS EFFECTS ON INTERACTION STRAIN AND ATTITUDEES TOWARD
VISUALLY HANDICAPFED PEERS

CHEISTOFHER R, OVIDE, Ed.D.

CHAIRMAN OF THE DOCTORAL COMMITTEE
KEVIN E. GEOFFROY, Ed.D.

The purpose of thie Investigation was to determine rhe relation-
ship between an affective develppment training program and disabiliry
glmulation with sighted fifth-, sixth-, and seventh-gradets and their
attitudes toward visually handicapped pears and level of anxiety when
encountering such & person. It was hypothesized that group guldance in
understanding the feelings of others and the effect of one's actions on
another's combined with blindness simulation would increase positive
attitudes toward the disabled and reduce anxiery in the sighted chiild
as well as in the visuwally handicapped child en initial encounters.

There were 18 sjiphted children randomly Belected and assigned
to one of three treatment groups; & participated {n an ll-Besslon group
guidance program, & were given the same training together with a
blindness simulation experience during 1 acheel day, and & were asaigned
to the experimental contrel group. After completing the training, the
three sighted groups were taken to the Virglnia State Schocl for the
Blind at Hampton, Virginia. Each group then participated Beparately
with & comparable number ofF visually hapdicapped pesrs in accomplishing
a group task.

Immediately followlng the joint task, each of the three groups
of sighted children and three groups of handicapped children were
tested for anxiety and attitudes toward the blind and phyelcally handi-
capped., Anxlety was measured by the Spilelberger Anxiety State Scale of
the State Tralt Anxiety Inventory for Children. A modified form of the
Friedman Attitudee toward Disabled Persons--Revised for Children wasg
used to assesg the sighted children's attitudes roward their visually
handicapped peera.

A positive trend toward more favorable attitudes toward che
disabled was detected [or those children who had had the affective
development training. A trend toward lower levels of anxlety in the
visually handicapped subjects interacting with the szighted children who
had had the affective development training was also found. Anxiery in
the sighted children did not appear to have been effected. The silmula-
tion of blindness did nor result Iin apprecliable gains in more positive
atcitudes toward the handicapped, however, ite individual contribution
could not be assessed.
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Chapter 1
Introduction
Since the 19508, the concept of Integrating the disabled
child into the regular classroom has become the preferred appreoach
in the oducation of exceptional children (Kirk, 1972). In The

Disabled School Child, Elizabeth Anderson (1973} traces the

beginnings of this movement to the realization by educators that
the handicapped child would inevitably be confrented with the task
of adjusting to the larger society of nondisabled persons.
Mainstreaming, or the integrarion of the handlcapped Into the
ordinary classroom, has been found to have seveval advantages aver
isolation of the handicapped child in special schools.
Blind pereons educated in ordinary claassrocoms, as opposed
to those teceiving their education in schoole for the blind, have o
betrer chance of finding and holding a job {Cutsforth, 1962}.
Kirk's (1972) review of the literatute reports rhat handicapped
children 1n regular schools attain significantly higher levels of
achievement than those in special sehools, lle 1s supported in
studies by Casaildy and 5traton (1959} and Thurstone (1959). In
addition, anderson (1973} reports that parents of dilsabled children
in regular classes feel their children are happy and perform well.
Similarly, Carroll (19&87) reports thar she found rhe regular
clasarocom to be significantly superiot to special school instruction
in fostering pesitive self-concept among educable mentally retarded

2



children. Improvements 1In vocatlonal expectatlions, academic
achlevenent, and self-concept for the disabled child have been
related to malnstreaning.

Statement of the Problem

The entrance of physically handicapped children lutoe the
regular classrcoom increases the number of contacts a disabled child
will have with nondisabled peerg. It alse increases the chance of a
nonhandicapped child to meet and interact with children who are
physically handicapped.

Mainstreaming presently involves the exceptiomnal student
in a regular classroom situation. The handicapped child has
genetally been prepared to function academically ip thils environment
prior to his entrance. He or ghe has recelved speclal Instruction
and equipment to permit as c¢lose to normal participatien in school
activities as the handicapping condition will allow., While the
handicapped child will have lhad the experlence of Interacting with
the nonhandicapped population, his nondigabled counterpart will not
have had a similar exposure to the handicapped. Malnstreaming, then,
currently includes litile ot no preparation of the nonbandicapped
student for his first encounter with a disabled peer.

Sociometric studles by Andergon {(1973) and Jones, Lavine,
and Shell (1572) have indicated that integratiom of the disabled
child into the ordinary school sysatem does nor result, universally,
in a negative self-concept by the handicapped child, ner does it mean
rejection by his pecrs. On the contrary, these studies have found

that the disabled scheool child ls generally accepted and well-thought



of by his peers. However, Jones ct al. feel that programs for
educating the nonhandicapped child 1o the understanding of the
handicapped and their needs and problems, as well as the limivacions
they face, and especially their essential humsmness, are imperacive.
Although they have simllar findings to Andersom, Jones and his
colleagues go further tham simply establishing that classmates

tend to rate hendlicapped peers favorably. They look also at which
children rate the dlsabled high and which children in the class sec
them as socially undesirable. They report that those chlldren who
are themselves rated as less desirable as friends and playmates are
the children who tend to asseoclate with and rate the handicapped
children highly. They find that the more favorably vated children
rank thelr handicapped rclassmates negatively or lower in desirabilicy
for social contact. Jonea et al. speculate that this shows 2
negative attitude toward the handicapped child, and, also, thar it
mighr be damaging to the disabled child to be accepted principally
by those who find it difficult to gain soclal entrance 1lonto the
larger and poerhaps more socially adjusted group.

There is, then, a need in education for a mesans of making
the sighted child aware af the similarities, as well as the
differences, between the blind child and himself. Such a method
should increase the acceptabiliry of the blind by the slghted and,
thereby, substantially reduce the anxiety thar generally accompanles
an encounter between the handicapped and neohandicapped. This study

proposes a model which addresses itself to this problem.



Experiment, Ssmple, and Data Collecting

Procedures

The investigation uses a group guidance program criented
toward the child's understanding the feelings of others and how his
behavior infiuences the behavior and feclings of others. This i
combined with a blindness simulation experience wlth sighted children
in an effort to discetn whather such training and experienccs will
result in a lessening of anxiety beotween slghted and visually
handicapped vounpgsters In an inlrial encounter. There will be three
eroups of sighted upper-elementary-school childrem involved. A
group will have the group puldance training and 8 second group will
receive the training while also undergeoing a 1-day-leng dizabilitcy
simulation experience In which they will be hlindfolded. The
third sighted group will receive no rraining and will not participate
In the blindness simulation. All three of these groups will then be
placed in a group task situation with visually impaired children and
the reactions to the experience of all the children, sighted and
visually impalted, will be measured.

The children Involved in cthe study are boya and giris
selected at random from the fifth-~, sixth—, and seventh-grades of a
parochial school 1in Williameburg, Virginia. They come from middle-
and upper-income familles in the area. Half of the visually impaired
children are studenrs enrolled in regular classrooms in the cities
of Hampron, Virginia, and Hewport News, Virginia. The remaining
visually lmpaired children are residents or day students at rhe

Virginia Scheoel for the Blind at Hampton. The visually impaired



gubjects come from lower- to middle-income familles and are

comparable in ape and prade level to the sighted subjecrs.

Uypotheses

The hypatheses as stated in the null form are:

Hypothesis 1

Sighted children with cthe group training and blindness

simulation experience {(pgroup E1] will have no significant difference

in artitude toward the disabled follewing the visually handicapped/
sighted task group experlence than the other two groupe of sighted
children.

Hypothesis 2

This same group of sighted children {group El} will have no

gignificant difference Iin level of anxiety following the handicapped/
sighted rask pgroup experience than the other two groups of sighted
children.

Hypathesls 3

Visually handicapped children interacting with group E1 will

have no significant difference in level of anxiety than those visually
handicapped children i{nvolved with the other two groups.

Bypothesis 4

The sighted children with only the group training {(group Ez}

will have no significant difference in positive attitudes toward the
blind than the siphted children who received no training and did not

participate in the blindness simulation.



Hypothesis 5

These same sighted children (group Ez} will have zo

slgnificant difference in level of anxiety following the sighted/
blind task group than the sighted subjects who recelved no training
and did not particlpdate 1o the blindness simulatilon.

Hypothesis 6

The wisually handiecapped children invelwved with theee sighted
youngasters will show no significant difference in level of anxiety
than rhoge children interacting with theose sighted children without
craioning.

Hypothegais 7

The experimental control group (group E3] or the group of

sighted children without group tralniog or disabilicy simulatlon will
have no significant difference Iin attitude toward the blind thao the
sighted children in the other two groups.

Bypothesis 8

The contrel group {group E3] of sighted children will have

no glgnificant difference in level of anxlety following the

sighted/blind rask group than the children in the other two groups.

Hypothesis 9
The wvisually handicapped children inreracting with the

alghted control group will not have higher levels of anxiety than
those handicapped children involwed with the other sighted experi-

mental groups.



Theoretlical Ratlonals

The work of Erwin Goffman {1963} 1Is the theoretical baalz
for the statement that more adeguate preparation of the nonhandlcapped
student 18 necessary for mainscreaming to become a more successful
means of educarional and psychological growth for the exceprional
¢hild, Goffman tbeorizes that the firat encounter between a normal
individual and a handicapped person reguits in the arcusal of
anxiety for both. Both have agsigned the other certalin social
characterlstics and expectations. The handicapped person 18 secn
by the normal individual and himself as possessing some defect or
failing. It is thia defect which leads te an unusual anxiety and
cven hoscility toward the disabled person in the neondigabled. This,
in turn, leads to the unacceptability of the handicapped person by
the normal perzen and to self-depreciarion in the handicapped
person. It can be reasoned, then, that the mere integratico of the
handicapped into the regular classtroom or the preparation conly of
the handicapped student for this Integration is insufficient for
effective interperscnal socialization between both groups. It will

be necessary to prepare the nondisabled child gas well.

Limitations of the Study
The limitacions imposed on generalizations from this study
lnclude the sample of children uysed. Not only i= 1t small in
number, but the siphted children are from an unusually homogenecus
socloeconomic group, not representative of rthe local community. The
handicepping condition studied {s also a facter, as it is confined

te a vigual impalrment.



Definitions

Anxiety

Anxiety will refer to a subjective, emctlomal response that
includes the objectlve criteria of nervousnesa, feelings or anticipa-
tion of danger, fear, or discomfiture in che subjects toward others
and their surrauvndinga.

Visually Handicapped

For the purpose of this study, "wvisually handicapped" will
dencte a child who 18 opcthalmelogically blind (no penetration of
light to the optic nerve), legally blind (dlatance aculty of 20/200
or less with the widest angle of vislon not exceeding 20 degrees),
and those unable to read print., The wisually impaired or partially
seeing will also be included under the definitlon of wvisuwally
handicapped and are underatood as those individuals who have
corrvected vision above 20/200 but not exceeding 20/70 and are akle

to read print.



Chapter 2
Review of the Licerature

The review of the literature includes a full examination of
the theoretical base uged in this study, followed by investigations
into attitudes toward the bhlind and disahled as a general group, as
well aa che disabled schopl child., Methods of effecting chanpe In
attitudes toward the visually handicapped and other disabled groups
will be discussed.

Theoty

In Stigma (1963), Goffman describes the nature and origin
of arcirudes coward those who are seen as physically, emctiomnally,
racially, or religliously deviant from the observer. Goffman contends
that asociety makes use gf categorics of attributes and character
seen as "ordinary and natural for members of these categories
i e. 2 ]." A persom is, thus, assigned s "social identity." Such
identity assignments are done unconsciously whenever one meets a
stranger, allowing one to organige and accomedate oneself to
persong one ia familiar with. These assignments are brought inte
congclous thought, however, when one igs brought inte contact with
an individual who does not mect the criteria for a category te which
one would normally assign him., This person has a "failing" or a
"handicap" which Goffman refers to as a "stigma.”" Goffman describes
thie handicapped individual in this way:

He is thua reduced in our minds from a whole znd usual

10



11

perscn to a tainted, discounted one. Such an attribute

iz a stigma, especially when its digcredlting effect is

very extensive; sgometimes it is also called a fallinmg,

a shortcoming, a handicap [ p. 3 ].

It is gleo polnted out thac ner all attributes are at issue, but
only those that do net conform to a stererotyplc pilcture the
observer has formed about the characterlstics the encountered
stranger should posaess. People who do not deviate from the
expectations of the observer are called "normals."

When a person has been ldentified as having a stigma, a
"atigma-thecry" is constructed by theoase who encounter him. The
stipma-theory is a rationed set of constructs which explain te the
normal individual the subhumaness and inferiority of the deviant
person. Gaffman (1963) also believes it to be a ratiomalizarien for
the danger the stigmarized individual represents to the normal
person and explains the animosity the handicapped person may arouse
in him. The stlgmatized or handicapped person useds this same
ldentity system:

lita deepest feslings about what he ig may be his sense of

beinpg a normal person, a human being like anyone else, a

person, therefore, wiw deservea a fair chance and a falr

break, {Actually, however phrased, lie basas his claims

not on what he thinks 1s due everyone, but only everyone of

2 selected social cacegory inte which he unquestionahbly

fits, for example, anyone of his age, profession, and Bo

forth.) Yet, he may perceive, usuwally quite correctly,
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that whatever others profess, they do not really accept

him and are not ready to make contact with him on equal

grounds. Furthermore, the standards he has incorporated

from the wider sociecy equip him to be intimately alive to
vhat others see as his failing, inevitably causing him, if
only for moments, to see that he does indeed fall short

of what he really ought to be [ p. 7 1.

Thus, the key factor ro uwnderstanding the life situation of
the stigmatized person is "acceptance,” the degree to which othets
who interact with bhim ldentify him as belonging to the particular
caregory of attributes he should fit., GCoffman (1963} sees
"acceptance" of the handicapped person 3s that level to which others
"faill teo accerd him the respect and regard which the uncontaminated
asaécts of hie soeclal ildentlty have led them to antlcipate extending,
and have led him to anticipate receldving [ p- 9 ]1." 1In the face of
this situation, the handicapped person can do one of three things:
try to rcorrect his falling and thereby eliminate it, compensate for
ic, or deny the reality of his aftuation.

The reault of this formation of attributes of others and
assignment of a social identity to ancther is that the normal and
handicapped petrson wlll go te great lengths in avoilding contact
with each other. Due to the wvery nature of his falling, the
physically handicapped person is at a disadvantage in thils and 1s
forced te eXert more energy and meet with less success than his
nondisabled peers. This serves only ro further reduce his self-

identity and distance him to an cven greater extent from the
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stereatyplie ldeal he wishes to identify with.

Goffwan {1963} envisions the encounter between a physically
handicapped or otherwise stigmatized person and a normal stranger
as one of extreme discomfort and anxlety for both. The handlcapped
individual knows he is being assigned to one of several nonnormal
categories, Ewven if the categorization is not unfavorable, he
must wonder whether he has been stripped of his individual human
ldentity and classified according to his handicap. The handicapped
person wsually recelves little feedback from the larger society of
nonhandicapped as to what they really think of him. Goffman
further points out rhat even the slightest anxlety on the part of
the stigmacized person in Interacting with a4 normal will only gerve
te confirm for the normal individual the differences between himself
and a handicapped person. Arousing uneasiness In the disabled one
alag, Depending on the category 1n which the normal particlpant has
placed the handlecapped, thils uneasiness can range [rom mild dis-
comfort to moderate or high lewvels of anxlety. This phencmena has
been 1dentified and labeled by cther investigators as "interactrion
atrain" (Jones, 1970, 1974: Jones et al., 1972; Kleck, Cno, &
Hastorf, 1966). Recognizing thils phenomena and its effects on
integration of physlcally handicapped children in the regular class-
room, Chigler and Chigier {1970) believe the initial and subseqguent
early encounters between the disabled and nondisabled school c¢hild
should be positive, They report that those children whe are them-
selves rated as leas degirable as friends and playmates are the

children whoe rtend to agsoclate with and rate the handicapped
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children highly. They find that the more favorzbly rated children
rank their handicapped classmates megatively ot lower in desirability
for social contact. Jones speculates that this shows a2 negative
attitude toward the handicapped child and, alse, that it might be
damaging to rhe disabled child to be accepted principally by chose
who find 1t difficult to gain social entrance Into the larger amd
perhaps more socially adjusted group.

Attitudes toward the Rlind

and Digahled

In an investigation of the factors underlying atticudes
toward the disabled, Jones {1974) reported that the origin of
attitudes toward varijous disabilities was simdlar for all and not
diacrete for a specific handicap. A hierarchical factor analysis
for responses to a 78-item social distance questionnaire consisting
of six Interpersonal situvations and 13 catepgories of "exceptionslity
and non-exceptionality" was made. Subjects used in the study were
students in an introductor psychology coutrse at Ohig State Univeraity,
Columbus, Ohio, 132 men and 132 women. Each subject had to match
a card with one of the 12 disability categories {e.g., blind,
crippled, deaf, et cetera.) to each of the six situations, e.g., I
would marry this petsen. The person reaponded by indicating his
attitude toward a specific group and situation by marking the
appropriate level on a one (low) to seven (high} scale on the question-
nalre. The resulta revealed four diacernable attitude faccors

corresponding te the general categotries of physically disabled,
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psychologically disabled, mildly retarded/normal, and the gifted.
Jones {1974} went no further than the identificacion of these four
broad categories of tresponse patterns of disahility stereotypes, and
concluded there was no slgnificance between the various subreategories
of disabilicy within these four general areas.

Using 94 aubjects to rank which of 10 people with "“anomalies"
or handicaps they would choose filrst ag friends, Shears and
Jenscma (1%969) attempted to discover the factors underlying
attitudes of nondisabled perscns toward those with a handicap. The
subjects were all adults, undergraduate and graduate studentsz, as
wall as paychiatrie techniciane. The participants were asked to
rank the 10 dissbled persons, blind person, deaf mute, mental
refardate, perseon In wheelchair, cerebhral palsied porson, homosexual,
mentally 111 person, amputee, a severe gtutterer, or a person with
a hairlip, that they would wish to have as a friend, and, second, each
was asked to rank the anomolous condlitions they would rather be
afflicted with if they wers to become disabled. In addition, the
subjects completed & social distance rating sheet on eaeh of the
anomolous condltions. An amputee as a friend was followed by an
individual in a wheelchalr, and a blind person. Of these three,
77% would choose a Blind person as a friend. 'The individual with a
halrlip and one who stuttered foliowed; they were selected by half
the aubjects as acceptable as a friend, a5 was the deaf mute. The
cerebral palsied or spagtic petson was selected next by only 38%,
the mentally 11l person was acceptable to 28, and the mentally

retarded by 24%. Least acceptable was a homosexual, 17%.
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From the results, the authors (Shears & Jensema, 1969)
theorized that there were six dimensions that interacted and combined
to produce a gtereotyplc category of a stigmatlzed person:

visibility of affliction, Interference with the communica-

tlon procesa, social stigma associated with disabilicy,

revergibility process or the degree to which the disabilicy
could be treated and eliminated, and the degree of

locapacity and the difficulty the handicap imposed on the

person's daily living [ p. 96 ].

A srudy by Comer and Piliavin (1975}, 1in which 34 nondisabled
adults having an aveysge age of 38.9 years, 34 adventitiously
disabled subjects (dlsabled within 1 vear of the study) with a mean
age of 42.4 years, and 13 persons who had a long history of disabilicy
and having an average age of 43, found that the nondisabled tended
to have more favorable attitudes toward disability than those
recently disabled. The attitudes of the mpormal subjects roward
nondieabled persons was below thar of the handicapped persons they
rated. Recently handicapped persons were found te have a consistently
lower evaluation of persons with handiecaps than those wichouc, as
based on perceived abiilirles and perscnal characteristics of persons
whose photographs they were shown. Those who had a long history
of disability rated normals higher than the recently handicapped
or nondisabled groups and continued to rate the handicapped low, as
did the recently disabled. Comer and Piliavin concluded that there
1s correlation becween length of dilsability and one's attitude

concerning it, and chat nondisabled persons de not have negative
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or unfavorable attiltudes abour the handicapped.

Richardson {1971} studied the relationship between childrens'
valuea and ctheir behavior concerning the physlically handicapped. In
a summer camp for boys in which the nondisabled and the handicapped
lived together, he measured the boys' wvalues and ideas of the handi-
capped and thelr abiliries, and estahlished a group walue, He rthen
hypothesized that thoee bovs who had values more nearly wmatching
the group value would choose a nonhandicapped youth as thelr best
friend, while those who were furthest from the group value would
choose a handicapped boy. For the nonhandicapped boye, the hypothesis
was confirmed, bur the handicapped youngsters exhibited a different
pieture. Fotr the boys with less wisible handicaps, rhe hypotheeis
was true after the second week of camp, but after the fourth week no
relationship berween group value conformity and choice of best friend
was found. For the boys with the most visible handicaps, the opposite
of the hypothesis was found to be true after the fourch week of
camp, and at the first evaluation during the second week, rhere was
ne relationship. Richardson concluded attltudes and values concern-
Ing the handicapped did exist in children and were geperally
unfavorable or negative.

In their 1969 atudy of personal-social dimensions of
disability and the relationship between the perception of disabiliry
and locus of contrel, MacDonald and Hall (1969} felt internala would
be less accepting of emotional disability, while externals would be
lesg accepting of vieible, physical handicapa. A scale for discerning

perception of dieabled persons in five arsas of disabiliry,
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internal (&.g., heart probleme}, senscry {e.g., blindneas),
disfipurement {e.p., a scarred face), amputations {arm or leg),
emational (e.g., having irrational fears), was developed. The
subjectes were graduate students In paychology at West Virginia
University, Morgantown, West Virginia, who had been adminlstered
Rotter's I-E (Internal-External) Inventory a menth prior to the
teating on personal-social dimensions of disabiliry. The subjects
were asked to rate the effeer of each disability on six personal-
gocial areas which included on the job, in the wmarriage, Iin the
community, and so forth. 4As a reference, the subjects were asked
to envision the disabled perzon as being & 2B-year-old male,
married, with two children, and having & middle-ciass income.
Resulta indicated that internzlly centrolled asubjects did find
emotilonal disorders more disturbing than physical, wvisible handi-
caps. IHowever, there was ne support for the prediction that
externalg would find physical handicaps more disturbing than
emotional disorders. The authors zlso reported thar perceptions and
attltudes concerning disabllity differed significantly, depending
upan the siruation in which the specific disabilicy was viewed.
The sensory disorders saw a greater rating of disruption in the
vocational and parental areas witli the leastr effeact being Found in
the marital telatiomship. The cosmetic areas tevealed the most
effected dimension to ke the personal interaction area and 1t was
the only one whete the vocational dimension was rated high. The
authors state rchat the most startling finding was that the nondis-

abled perceive the social interacting of disahled persons to be the
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least effected by a handicapping condition, while the personal and
fawily dimensions showed the highest perception of difficulcy to be
faced by the disahled,

Nepative attitudes toward handicapped persons were found
ro be highly correlated with authoritarianism, Horman, Barrty,
and Davig {1970) gave a battery of nine tests to 250 female college
atudents 1n ordet to measure thelr attitudes toward the digabled.
Usdng perscnality tests and correlating them with the Attitudes
Toward Disabled Persons Scale, Norman ot al., found an inverse
cotrelarion of posirive attitudes toward the disabled and authori-
rarianism. A gecond factor which had a high correlation with
posltive attltudes toward disabllity was body satiafaction;
the more the mondisabled felt satisfied with his own body image,
the more he accepted wisible physical handicaps in others. The
best predictor of attitudes toward the disabled was found ro be
authoritarianism, which generally 1ndicated a negacive concept of
digability.

Investigations have shown, thenr, that there doas exist a
generally unfavorable pattern of attltudes toward people with
handicaps. They have alac shown thart certaln disabling conditions
ereate for the sufferer difficulties in deallng with nondisabled
persons in their daily lives.

Attitudes roward the Disabled

School Child and His Acceptance

by Nendisabled Peers

Atticudes toward handicapped children by thelr peers has
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been found to c¢losely resemble that between disabled and nondisabled
adults. Working in Israel, Chigiler and Chigier {1%70) have
propoged three soutrces of attitudes toward the disahled. The first
wag 3oclal conditioning ot what was learned about disabilircy from
parentsa, friendz, and such things as movies, books and other
literature. The moest lmportant of these was what was learnmed from
parents, who were considered to be the primary soutce of attitudes
and values. The serond source of attitudes was from exposure to
people with handicaps. They maintained that the gquality of the
initial exposure to disabled persons and the subsequent early
encounters was the most important variable, The third source of
attitude establishment was seen to be rthe contribution of positive
or negative teaching about disability and the proper attitude one
ghould rake when encountering handicapped iIndiwiduals.

Working with gighted children, Batrbara Bateman {1962)
lavestigated their perceptions of blind c¢hildrens' abilities. The
subjects were from rhe third- through efghth-grades and consisted
of 117 who had known or atrtended school with visually bandicapped
children and 115 who had not. She used children From urban and
rural school districrs ino the Midwest and Wesr Coast. The parcici-
pants were asked ro complete a 50-item questicnnalre composed of
activities the author believed possible of sighted children grade
three and above. The subjects were reguested Lo indicate whether
they believed a blind child was able to perform the actdvity.
Howaver, the author did not make konown whether the sighted regpond-

ent feit he could have performed the zctiviry which, it would
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sgem, would add strength to the rated results.

Bateman (1962) found that sighted children who had known
blind childreon rated their ablilities more positively than those whe
had not had ptevicus contact with the blind. She also discovered
that positive perception of the abiliries of the blind increased
with the number of blind c¢hildren the sighted child had known.
Thoupl nelther of these positlve ratinge was sipnificant a2t the
.01 ot .05 levels, they do tend to support Goffman's (1963) view
of the value of simple expogure in forming positive artilrudes of
the disabled. It was also found that urban children on the whole
made more positive responses than tural children, and that children
in grades three through 8ix were more positive In rating the
abilities of blind children. There was no data glven on the actual
ability of hlind ehildren rto perform the actiwvities presented and,
therefore, rthete was noc correlation published on percelved abhility
and actual ability. The work donme by Richardson (1971) and Bateman
(1962), as well as the conclusions of Chigier and Chigler (1970),
gave support to the expected negatlve attitudes toward handicapped
children by their nonhandicapped peers as represented by the cantrol
nroup In this study.

Sociometric Evaluations of the

Status and Acceptahility of

Blind and Disabled Chiidren

Kennedy and Buininks (1974) studled the peer status and the
perceived peer atatus of some children in the fitst- and second-

grades who had impaired heardng. Of the 15 children scudied,
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4 haed mild- to modetate-impalrment, and 11 had profound- and
severe-hearing loss, requiring the use of hearing aida. Thelr find-
ings were contrary to most of the earlier evidence collected

by other investigators in that the children with the most severe
hearing loss and full-time hearing aid users were consistently

rated above the mean for the normal, nondisabled children and the
mildly affected hearing impalred children. The data alac ahowed
that the chilldren with hearing losses were as perceptive of thelr
social status as were the children without a hearing impediment.
Factors which the authors failed to control for were persomality
characteristics cf those nonhandicapped children who rated the hard-
of-hearing children as desirable friends.

Anderson (1973) carried out one of the most comprehensive
surveys of the inrtegrated disabled school child in Great Britain.
Dealing with the phygically handicapped child integrated into the
ordinary classroom, Anderscon surveyed the parents of these children,
as well as their teachers. She also took sociometric measures from
the c¢lassrooms of all 9% physically handicapped ehilldren studied.
The children wete 31l in primary school. Parents interviewed hy
Andetson favored regular school placement for theilr children in
nearly all cases, staring thar thelr children seemed happy and were
achieving adequately. The major dererminant of acceptance by
normals cited by teachers was the saciabllity of the particular
handicapped child in queation, Teacheors stated that those disabled
children whe were friendly and uncomplaining and were not eggressive

toward thelr peers wete accepted by thedir peers equally as often
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as the nonhandicapped children. Those who were unsocishle were
reported as less often chosen in nonetructured activitles and were
often avolded. Thus, teachers implied that there wete no facrors
influencing unacceptability in the disabled children that arose
exclusively from being disabled.

Anderson's {1973) study confirmed earlier reseasrch that had
found no specific emotional digturbance or personality characteristics
for various types of disabllity, and the degree or severity of the
handicap had 1{ttle affect on the soclal acceptabllity of the
individual child. Perhaps the most Important finding Anderson made
was that physle¢sal disabllity in conjunction with neurclogleal
abnormalities almost Invariably was acecompanied by emoticnal and/or
behavier disturbance and the disabled child with brain damape or
intellectual disfunction was generally soclally retarded and rated
often by his peers ag undesirable ae a friend. The second discovery
was that the soclal adaptation of a disabled child was correlated
more highly with intelligence chan any other variable, including
that of type and severity of disability.

The most serigus shorteoming In Anderson (1973) was the
Failure of the auther te include & similar group of handicapped
children attending aspecial clagses [ull time. Withour such a group
to compate the surveyed group with, her assertion that regular
classroom placement was the most beneficial 1s suspect. Second,
the soclometric data was not adeguately analyzed. As Jones and his
fellow researchers (1972) had earlier indicated, it is imperative

in sociometric studies on disabled children 1n Integrated classrooms
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to dlscaver which children have selected the disabled child aed,
also, rhe sociometric status of thosme children.

Jones and his co-workers (1972) made a Boeclometric evalua-
tion af 17 ¢lassrooms where 20 blind children, 11 boys and % girls
in grades four through slx, were entolled. All of the blind childten
used Brallle and were In a regular classroom situatleon For at least
half the schoel day; 477 sighted children were enrclled in the
classrooms studied. 4 specially designed questionnaire on the
sratus of the class members was administered and data was collected
on the rating of the blind childrens' status together witch that of
rhe aighted children whe had listed the blind children as among
their first thtee cholces as friends. In analvzing the data, the
median for each ltem was computed and it was then determined 1f
the blind ehild fell above or below the median for that item. The
same procedure was employed for these sighted children whoe had
ligted a hlind child among bhis first three choices,

The results revealed that overall the blind children fell
below the median on mest of the 10 items. When looked at indlvidu-
ally, however, the klind children were seen to have "srars and
rejects." That 18, some of the blind were consisrently rated above
the medlan for the clasgrooms as a whole and some were rated below
the mean for the blind children only. When looking atr the
characterlstic behavicrs of those blind youngsters who were most
accepted, it was found that:

children who were accepted tended to he personally

congenlal and frec from anooying perscoality and hehavior



problems: those rejected showed an opposite patcern

[ Jones, Lavine, & Shell, 1472, p. 77 ].

The findings by Jones et al. (1972) on the characteristics
of acceptability and nonacceptability of the handicapped, then,
was confirmed by Andetson in her 1973 study., Therefore, the dis-
abling condition 1tself does not sceem to necessarlly impose automatic
rejection of the handicapped child., Nor, as Anderson and others
have pointed out and confirmed with research, does a disability imply
personal or Interpersacopnal maladjustment.

When looking at the status of those sighted class members
whe had selected the blind as cne of thelr first three cihoices,
Jones et al. (1972} was disturbed to discowar that they tended ro
come mostly from the slghted children who were rated below the median
point for the group as a whole. Jomes et al. speculated that, while
the actual effects of acceptance from low status children on the
self-concept and social status of the blind was unknown, 1t would
likely be nepative. They Eelt that muech benefit would derive from
programs that "systematically increase the acceprance of the blind
child by his peers [ p. 7% ]." Unfortunately, other socliometric
research on the physically handicapped’s sratus in ordinary socicty
hag not 1ncluded similar evaluatlons that would help confirm or
question the findings of Jones et al. Although the findings of
these investigatotrs were contradictery, there again was evidence
that tha disabled child was confronted with unfavorable attitudes
from his peera. The treatment program used in this study was designed

to increase posltive attitudes toward the disabled and, hopefuily,
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increase hiis acceptability to his poers.

Interaction Strain and Anxlecy

tetween Disabled and Nondisabled

Pergons

Daviz (1961) proposed four factors inhibiting social inter-
actlon between the handicapped and nonhandicapped. The primary
disturbance to social contact between the disabled individual and
the normal individual was thouwght tc be the tendency for the handlcap
to bacome the most emphasized festure of the Intercourse. Becond,
Davis gaw disahilicy as affecting tle expression of normal socilal
grectings and Interpetsonal ritual, i.e., evervday cllches may be
abandoned il perceived as pofnting te the digabillty, casual humor
may dectrease, et cetera,. Another factor seen by Davis as affecring
gociability is the discrepancy between normal expectations the
individual would have of the person and the attlerude he or she would
have toward his handicapping condition. Finally, bawis felt thac
the routine evaluations of common interest and posgible furure
activicty were diarvupted when the normal parrticipant inm a soeial Inter-
dction experience was faced with an individual who posed significant
limitatdens an future cncounters.

As a result, anxietry and discomfiture arose In boch the
nandicapped and nonhandicapped persons in a social encounter. This
anxiety and discomfort, as well as the accompanying desire to esacape
the interaction on the part of both, Davids {1961} referred to as
interaction scrain., This anxiety was felt by borh the disabled and

nondisabled parties and both wished to eacape from it and te avold
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ic at other times in the furure (Davis; Goffman, 1%63; Jones, 1970;
Schulz, 1975; Wrighc, 1974).

Marenelli (1974} studied the heart rates of 14 atudents in an
undergraduate program in rehabilitation who were introduced to a
facially diafigured person. The heart rates of ancther group of
rehabhilitation studenta who were placed in a similar egcounter with &
noenhandicapped person were alsoc measured. The heartbeats per minute
of each subleer were measured pricr to and following the proup inter-
actlon with the stranger. The heartheats of the experimental group
showed significant increases over the control group., The author con-
cluded that the scate anxiety, anxlety present in the Iindiwvidvual at
the time In question, increases substantially when a nonhandicapped
person encounters a stranger with a handicap. Marenelli, however, did
not investigate the response of the strangers.

In a 1966 study, Kleck, Ono, and Hastorf found that the non-
digabled not only showed increased anxiety around handicapped peers,
but also ahowed a teéendency to hecome less spontanecus and more formal.
The result of this behavior, according re the authors, was that the
disabled individual did not receive accurate feedback on his own
manner of sociabilicy. The subjects used were male high school
juniors who wete confronted by a normal indilvidual in an interview
sltuation or by a petscn Iin a wheel chair who was simulacing a leg
ampucation. The galvanic skin tresponse was monitored for each subject
and an Interview on his reactlong to the experience followed.

In an atrempt to determine if the mere presence of a disabled

person was unsettiing ro nonhandicapped people, Jones {1970) used
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college undergraduates placed in a learning situation. The students
were given five vepetitions of a word list to commit to memory. 1In
one group, & blind person was present and the subjects were told he
wag there only to famlliarize himself with rhe material in orvder to
take part in a subsequent administration. Examination of the data
indicared that while there was no evidonce of impaired iearning in
the presence of the blind confederate, most of the sighted subjecrs
had percelved a reduced performance and inability to concentrate in
front of him.

Research clearly indicated the presence of increased anxlety
in persons who were exposed to handicapped persoms or persons they
perceived to have a disabllity., From thls evidence, 1t followed
that children 1lntroduced to peers with a physical handicap weuld alse
regpond with similar Increase in anxiety beyond that normally expected
from encountering a new situation.

Fecr Attitudes toward Disabled

child
Richardsen (197Q) looled at the differences in attitudes
toward the disabled child that resulted from age and sex. Ile
found that attitudes toward the handicapped fell into two periods:
one period from grade 2 through 11, in which there was litcle
conformity of attitudes as determined by age or sex, and a second
more stable and coherenr period from grade 12 to adulthood.
Richardson uged plctures of a handicapped child of several types of
disability and & normal, conhandlcapped youngater. He showed

these pictures to normal children frem kindergarten to high
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achool and to thelr parencs and asked them co rank the pictures
in order of preference. At all ages, the normal child was over-
whelmingly preferted. The least preferred child wae subject to
change as & reault of the particlpant's age and sex. Girls were
found to be more conforming to peer group values, while boys were
less likely to go along with the group, This tendency inereased
with age; girls generally disliked the c¢child with a cosmetic
handicap (overwelght, facial disfipurement} most, whereas boys
liked the child with a functionsl dizsahility {amputee, child in

a wheelchair) least. On the whole, as the subjects gained in
age, there was a general increase for the child with crutches

and the child confinad to a wheelchair. There was a steady loss
in preference for the amputee and obese child., Richardson spec-
ulated that his findings indicated the clear "emergence of a
value toward the handiecapped by apge five and six [ p. 212 ]."

in a 1974 study, Richardson, Gosherg, Hascorf, and
Danbusch looked ar the relationship between amcunt of exposure
te disabled youth and the wisibility of che bhandicapping con-
ditlon. The subjects were boya, age B to 13, in a summer camp
where handicapped and nonhandicapped reaided together,

It was found cthrough soclometric evaluwations completed by
all 193 boys In the camp that the nophandicapped hoys were con-
sistently rated the highest and the visibly handicapped the lowest.
Those handicapped boys whose disability was not viasible Formed an
intermediate group rhat ranked between the othet two, and were rated

on a4 level cleose to the nondisabled boys by youngsters who did not
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reside within their own dormicory. The work of Richardson et al.
{1974) furrher establilshed the unfavarable atticudes held by the
nonhandicapped persen concerning hls disabled peer, In this
instance, handicapped children with the specifiec disability under
study here, wvisual impailrment. Furcther, they suggested that while
the peneral pattern of the unacceptability of the handicapped

was conlirmed, 1t was not copnitively orpganized and did not conform
to that of the soeclery at large in children befote the age of 11.
This implies rhe existence of a developing period for attitudes
toward rhe disabled in which intepvention procedures to increase
poaltive attitudes toward the disabled and acceptabllicty might be
more effecrive.

Proprams for Change of Attitude

toward the Handicapped

Exposure to handicapped peers was found to significantly
change the attitudes of female collage students over an ll-week
pericd (Urie & Smich, 1970). liowever, collage males showed no
slgnifilcant change, positively or negatively, during the same
experimental experience. This would tend ro confirm the findings
of Richardson et al. (1974}, who saw no change from exposure to
digability in a summer camp for boys, and those of a 1970 study
by Richardson in whicli males were geen as leas likely to chanpe
attiredes to conform to a group norm. llowever, rhere appears to
be ingufficient evidence for it to he concluded that exposure to
disahilicy can only change the attitudes of females in a group

situation.
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Marsh and Friedman {1972) used a dydactic teaching approach
in an effort ro foster more positive atriltudes toward blind students
in a high school freshman class. The program involved: role play
and simulation of blindness and discusslon afterward, imstrucrion and
practice with blind mobility aids, simulatien of blindnesas by
blindfolding during a sherr distance of travel with a sighted
guide's assistance, The program had three purposes: to show that
the blind could get about on their own, that they ¢ould bhenefit from
cducation in a regular school program, and that the blind were
"normal pecple and wished te be treated and thought of that way
[ p. 427 ]." Measures taken before and after the program revealed
a posltive effect on the attitudes of administrators and teachers
at the school and a significantly favorahle change in the subjects
invoived in the program. Blind children in the school were inter-
viewed and reported that they had noticed a positlve change In the
attitudes of thelr classmates toward them. There was no nontreated
control group to compare with the group that received the training,
and 1t is difficulr to tell if the program itself was responsible
for the change in attitudes. Some of the change could possibly be
ateributed to the 1nfluence of the preteat, te the effects of beling
in a training program in and of itself, or Lo the general exposure
of the students to blind peers over the course of the five sessiona.
Observations of Interactian between the sighted and biind children
could have pessibly strengthened the study.

Clore and Jeffry (1972) used a more balanced design than

Marsh and Friedman {1972} in investigating the value of disability
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aimulation In changing attitudes toward the disabled. There were
three groups of college students Involved, one group which was
confined te wheelchairs during 2 trip around campus, a second pgroup
which accompanied rhe firat group as walking companions, and a
control group that did not participaie in the wheelchalr experiment.
A disabled girl in a wheelchalr acted as guide for the wheelchair
tour and later administetred materials used for measuring attitude
change to all three groups at the same tilme from her wheelchalr.
Resules showed that both the wheelchair group and thelr walking
companions scored sipgnificantly higher than the contrel group.

A follow-up procedure 4-months later gave pimilar results. It was
concluded by che authors that role plaving, when confined to a
setting the subject finds natural, would have g poaitive effect on
both long term acceptance and shotrt term acceptance of the dlsabled
by the nonhandicapped.

Wilson and Alcorn (1969), however, were shle to find oo
significant attitude change resulting from disability simulacion.
They had collepe atudents, randomly selected from two classes In
paycholeogy of exceptional children, pick a physical handicap and
simulace it for B hours, The Attitudes Toward Disabled Persons
(ATDP} Srcale was administered to the experimental group and a
control proup bhefore and after the role play. Wo significant
increase in positive artitudes toward the disabled was found in the
experimental group. 7The authors poinced out a pozsible insensitivity
on the part of the ATDP 1in measuring change of articude se guickly,

or possible disruption of existing attitudes but not formation of
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new ones from the role play and, finally, mention that the role
playing may not have affected either the development ot evaluation
of attitudes toward the disabled as reagsons for the lack of change.
Ancother possihle factor could have been the failure to structure

the simulation of disabllity eso that there was more contrpl ower

the subjects participeing in it and the type of disability. If the
subjects simply tvemained in thelr rooms or kept travel and communica-
tion with athers at a minimum and did not expose themselves to their
everyday world, it would seem that wery little change could he
expected.

Wilson in 1971 again Inveatigated the use of dizahility
simulation as a means of altering attitudes toward the handicapped,
Using college students, te had one group simulate deafnesa for
2-1/2 hours while partleipating In a series of directed activities.
Another group was assigned to observe a praduate student whe had
mininmgl training in manual commenlcation interview a deaf freshman,
while a contrel group did nor particlpate in any of these activities.
The students who obaerved tha deaf-hearing interview ghowed an
increase of pomitive attitudes toward the deaf. Decreased ratings of
the deaf were found for the simuilation and control groups.

Subsequent to the testing, all the subjects were placed {n a face-
to-face encounter with a deaf stranger for 2-1/2 minutes, The

deaf persons were assigned to be either active or passive in the
interview, Manifest anxiety level was measured for each subject
following the Interview. There was ne significant variation between

the three groupa recorded,
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Wilson (1971) did not establish a base rate for anxlety prior
to or following the interview or testing, and no measure of
fluctuation in the subject's levels of anxlety was comsidered. The
time allowad for the interview situation was brief and the high
levels of anxlety recorded in almost all of the subjects could have
aimply been due to & normal reaction while encountering a stranger
in an experimental setting. The author falled to make knouwn the
nature of the exercises in which the deaf simulation subjects were
participants. As Clore and Jeffry (1972) found in thelr latrer
study, the naturalness of the environment was a major determinant
in change of attirvude toward disability thtough disabilicy simula-
tion. Ir would seem reasonable to expect that the subjects should
have been engaged in exercises they would find relevant to their
pnormal life cutside the experlment.

Investigations into the changing of attitudes towatrd the
disabled were contradictory {n their evaluation of teclmiques,
such as role play or simulation of disabiliry, exposure to handi-
capped persons, and formal presentations on disabllity. In
particular, disability simulation was found to have varylng success,
Clore and Jeffry (1972} mer witly considerable success with this
procedure, while Wilson and Alcorn (1969) were decidedly unsuccessful.
The difference between these two studles appesred to be the added
structure of the Clore and Jeffry study. They recommended that the
disability simularion he carrled out in a sctting natural and
comfortable to the Individual., In his latcer study, Wilson (1971)

seemed to add greater structure and supetvision te his use of
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disability simulation; however, he does not seem to have made the
experiance one that was natural to the subject.

The simulation of disakility by the nondisabled without
supervision or a structuted setting har aoften been done In order to
have them experience the diffigulties of the handicapped Iindividual,
This study has been desipgned to provide the subject with a structured,
supervised disability simulatlon in an environment in which he is
confortable. In addition, preliminary to the slmulation experience,
the partiecipant was exposed toc a group guidance program designed to
increase hia awareness of others' feelings and individual differences.
Prior to the simulaticon, the student was further instructed on
mobility and orientation techniques toc help him more easlly adapt
to the disabling condition. This was done 1o an effort to provide
him with a sense of mastery or ability to function in the disabled
pergson's role. 1t was thought that a decrease in frustration would
lead to Increased posicive attitudes in place of a poasible aversion
to the disahled and increased fear of the disabling condition.

Summary

The research presented above Indicated that the handicapped
are lesas accepted by nonhandicapped persons than are other nondis-
gbled Individuals, and that the nondisabled do exhibit anxiety when
encountering an unfamiliar person with a disability. It also
indicated that an awareness of dlfference between the handicapped
and nonhandicapped, as well as a particular atritude toward a
disabled Individual, begine to form ar about age 5 and undergoes

change until about age 18 when a group value concerning disability
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becomes noticeable, It would seem, from the research, that while

the integrated elassrpom was beneficial te rhe exceptional child

and he could adjust adequately and feel good about his placement,
thar medels for educating the nonhandicapped in an understanding

of the disabled chlld'’s world is desirable to Increase the acceptance
of the disabled child by the majoricy of his peers. Pogalble educa-
tion programs could incorporate exposure ce disabllity, simulatring
and rele playing a disabled ¢hild, programe in awareness of others,
and direct teachlng of disability and the proper approaches one

should take toward the handicapped.



Chapter 1]
Methodology
Sublects

The subjects 1o thls study were divided into two populaticon
cateporiea: {a) sighted and (b} wvisually handicapped. The sighted
subjects were fifth- cthrough elghth-grade students at Walsingham
Lower School, Williamsburg, Virginia. The school 1z a private
parcchial school whieh 13 approximately equally compesed of Roman
Catholic and Protestcant students, with no other religiocous falths
represented. The school iz racially integrated, bur is significantcly
more white chan the raclal balance of the community. Though
generally average or above average in dntelligence and achievement,
the arudente come from upper-middle-income famllies. The teaching
faculty consists of equal numbers of lay teachers and members of
the Slstets of Mercy.

The vilasually handicapped subjects were composed of seven
client= from the Educationsal Services Diviaion, Virginia
Commission For the Visually Handicapped, Richmond, Virgicida,
ages 10 through 13, and 10 students In grades flve through seven
at the Virginia Srate School for the Blind, Hampton, Virginia.
Children from the Educational Sarvices Ddvision reslded at home
and attended pubiic schools in A regular claseroom situvarion.
Sublects at the Virginia State School for the Blind reside at the
school and are full-time students there or reside locally with their

37
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patents and attend classes at the school during the day. TIn the
main, the children at the school in Hawmpton have less visipn than
the children attending repular classes in the public schaol.
Visually handicapped students who were mentally retarded were
eliminated from censideration as participants in the study.

Belection and Assignment of

Subjeocks

Sighted fifch- rhrough seventh-graders from HWalsingham
Lower School were randomly aclected for participation in the projeecr;
18 children were selected and permission to participate was obtained
from ctheir parents and the consent of each child was received
pricr to the initiaction of the experiments. He astudents whe had
had prior contaect with blind petsons were considered for participa-
tion. Following their selection, the children were randomly assigned
to one of three expetimental groups, with aix children assdigned
ta £ach group.

Chiildren from the Virginla Stace Schoocl for the Blind and
the visually handicapped were alsc selected at random from the
population available. Consent wag obtadned from the Virginia State
School for the Blind for their residential students to partlcipate.
Parental consent for eaclh child was obtained. Each afl these subjecta
was assipned at random to parcticipate in a group task with one of
the three aighted groups.

Procedures

A single ygroup (group El} received group guidance In
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understanding the feelings of others and the effect of thelr
behavior on others' feelings. They also simulated blindness by
being blindfolded throughout the course of a repular school day
during the last weck of training, Instructicn in mobility was
given to these sublects prior to their undergoing the disabilicy

glmulation. The second group (group EE} was given the same group

training but was not involved In the disability simulaticon. The

contral group {mroup Ej} was not involved in the training or role

play at any time, but partock in a special discussion group on
religlon.

At the cowpletion of cthe group training, the two experimental
groups and the control group were administered the Empathetic
Percepcion Inventory. This procedure was uzed to measure the effect
the puidance program had on increasing the abllity of the group
members to percelve empathy.

During the last weeik of the guidance program, the subjects

in group El were given a 35-minute period of ipstructiom on the use

of a cane for mobiliry. WMo blindfolds were used at this time and
the aubjects were simply asked to keep their eyes cloged. They
were also given Ilnstruction on how to be led by a sighred pguide

and told that they should provide for others to read for them, take
notes, or otherwige assiat them during the simulatiom experisace,

The children in group E2 had 8 35-minute meeting to help plan the

trip to che Virginia State School for the Blind.

On the day of the simulation ewperience, each subject
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roported to the school counselotr when he or she arrived for
blindfolding. Each was told to remove the blindfold at anytime 1f
they felt they could keep 1t on no lonpger and to Teport te the
counselor immediately after doing so. The experience began at
B:15 a.m. and was terminated at 2:00 p.m. when che subjects met in
rhe counselor's office to discuss the experience and rheir feelings
about 1t and themselves.,

The three sighted proups were then taken re rthe Virginia
State School for the Blind at Hampton. Each group wos introduced
tn a comparable number of visually handicapped children compraed
of astudents from the Hampton school and those already in the publice
school system. Thils resulted in three groups of sighted and

visuglly handicapped children, i.e., proup E1 with an equal number

of wvisually handicapped children, group E, and an equal number of

2

handicapped students, and group E. and a comparable numher of

K|
vigually handicapped children. Each of the combined siphred-
handicapped groups was glven the same group task to perform. The
group task was to deturmine what items from a list should a
scientific team stranded on the moon discard in order to move most
quickly te a place of rescue. TEach of the three groups was Lo arrive
at a group list from whieh a winner would be declared.

The combined groups were seated In such a fashion that there
wagd a sBighred person sitcing next to a nonsighted person. For the
nonsighted children to participate, it would be neceasary for the

slphted children to read or otherwlse assist them. After the
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allotted time, the mighted children were adminigstered the Stace

Tralt Anxiety Inventoty for Children (STAIC) and ATDP in one room,
while the handlcapped children completed the same instrument in
another room. The glighted children were proctores and there were
readers present to administer the test instruments te the hapdicapped
children. (Note: Video tapes were made of each task proup for
kehavior ratings hut technical problems resulted in their nor being
uaable for rhis purpose.)

Group Guildance Program

The group guldance program wes composed of group cxercises
taken from Johnson (1972} and Dupont, Gardner, and Brody (1974).
Johnson's work dealt with communicacion betwsen pecple and the
building or relationships aleng the lipes propeoaed by Robert
Carkauff (1969} and George Gazda {1%72). Dupont et al. have

published the Toward Affective Development classroom instruction

program for upper elementary scheol children. Tt consists of a
series of group exctcises fashioned for use In the classrocom and
designed to give the student cognltive and emctlional understanding
of himself and others.

Modifications were made in some of the group exercises
selected from these sources for use In thils study. The changes
were made in order to increase the group member's understanding
and awarepeas of blind ehlldren 1n particular and handicapped children
in genaral. The purpoee of the group training was rwofold. Flrar,
it was agimed at helping to shift the student’'s preoccupation with

his own needs to the feelings of others. Second, rthe group work
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was structured so as to make the blindness simulation more meaningful

te the participants by glving them exposure to the difficulties

others face and lhow they cope with them. The group training covered

a period of 5-1f2 weeks, two meetings per week for the first 5

weeke and a single meeting in the last week of training (Appendix D).
The format of the rraining program was heavily Influenced

by the work of Jean Piaget (1928; 1922} and Lawrence Kohlberg

(1963; 1964) who have linked the child's copnitlve development with

his ssrial and affective development., Pilaget felr that the c¢hild

is moclally egocentriec, i.e., perceives his world and Interprets

It according to his understanding until approximately the age of

9 or 10. At chis time he would have achieved the cognitlwve capacity

to begin to locerporate the thoeughts and feelings of others into

his thought systew. This wes more a stage durlng which he shed his

egocentricity or self-crientation than developed a consciocusncss

of ochers. By age 12 or 13, Piaget stated, the child was capable

of perceiving the feelinga of others and according them an active

place in his environment. It was on this “de-centering” stage in

the child's development that thie program proposed to focus by

asslating the chlld in experiencing peer relationshipa safely and

more fully under the direcrion of a group facilitavor,

Croup Leaders

The two group leaders {Appendix E) were both graduate
students in education at the College of Willlam and Mary,
Williamshurg, Virginia. Each had had previous experience as a

clasarcom teacher, and they were recommended by their professor
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from an introductory group theory and technigues class. They led

each of the 1l group sessioms.

Instruments

Empatheric Perception Inventory

The Empathecic Perception Inventory (EPIL) consiste of 6
problem siruations and 43 response statements which were to be
evaluated by the subjeet. They were taken from Gazda's Human

Relations Development (1972). Each situation and its possible

responses measure the subject's ability to perceive empathy on a

one to four scale, with one representing a complete lack of empathy
and four the highest level of a verbally communicated empathetic
regponse. Gazda provideg a acoring key for esach response which was
modificed by the writer (Appendix A). Each problem situation selected
1 focused on the elementary school child with the exception of
situation one which 1s used as a global measure of empathy. The
situaltions and respunses used by Cazda are developed directly Erom
the theoretical framework of his writings as well as those of orcher
authers such as Carkhuff (1969).

State Trait Anxiety Inventory

for Children

The STAIC (Spielberper, Gorsuch, & Lushene, 1973) 18 a
revised form of the State Trailt Anxicty Inventory for adolescents
aml adults. The STAIC is designed as a research instrument in
measuring anxiecty 4o children (Appendix B). The test has been
developed speciflcally for use with children B- to 12-years-of-apge

but can be used by younger children with average or above average
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reading abilicy.

The STAIC conslata of one question and answer sheet with
20-irem statements ta which the child tesponds on each side, On
one 8lde of the answer sheet are 20 items designed ta measure state
anxiery in the respondent or how he was feelipng at chat moment. The
other 20 items measure how the child generally felt. State anxlety
1s looked at as less stable and fluctuating, while trale anxiety
was 5een A6 A stahle characteriatic {(Spielberger er al., 1%71),
The authots defined anxiety as "feelings of apptehension, tension,
and worry." The gquestionnalre was developed to be self-adminiatered,
Individually or in proups.

Test-retest rellabllicty for the normative sample of 24b
elementary schoel students was repeorted by Splelberger, Gorsuch,
and Lushene (1973) as .65 for boys and .71 for girls {n the trait
anxiety scale and .31 (males) apd .47 (females)} for the state
anxiety dcale, The avtihwrs pointed out that state anxlety should not
be highly cotrelated in a test-retest rellability measure. Using
the aipha coefficlent method of determining Internal consistency,
reliakilicy for the state anxiety scale was reported aa .82 for boys
and .87 for girls. Concurrent validity for the 5TAIC was reported
ag good by the authors who correlated it with the Children's
Manifest Anxiety Seale (CMAS) (.75} and the General Anxiety Scale
for Children {.63}.

In an Augtralian study, Gaundry and Poole {1972) found
support for the state-anxlety acale of the STAIC. Boya and girls in

the ninth grade were ranked by thelir Epglish teachers inte two groups,



45

kigh achievers and low achiewers, The children were then randomly
agaigned to either a success group or a failure group and the state
scale was administered to them. Then, hoth groups were given what
they believed was the same wvocabulary test. However, the success
group was given a test that was sipnificantly less difficulr than the
failure group and the scores were Tecorded on a board in view of

a1l the chlldren. An limediate posttest with the state scale of the
STAIC was performed. State anxlety rosc significantly in the failure
group and declined In the success group. The authore concluded

that the STAIC was an effective and useful instrument for measuring
fluctuations in the level of anxdiety in children in different
siruations.

Edwards (1972} studied the effecrs of foreced integration on
black students and white students in fourth- through seventh-grades.
Half of the children were forced to trensfer in mid year to integrated
clasarcons while the ovthers were unaffected. Tralt anxlety remained
stable for race and sex; state anxlety for those children forced
to transfer schowuls In midyear increased significantly over those
who remained dn thedir originial claases.

Using fifth- and sixth-grade boys, Hontusri (1971} divided
cthem into groups of high- or low-trait anxlety children. He then
randomly assigned the boys to a hiph- or low-atreas situation which
he felt was represented by having them take the STAIC Anxiety—State
gcale and the CMAS with one group being told it was a game and the
other that Lt was a test. There was no sipgnificance found between

the high-low stress groupa in Btate—-anxlety or the CMAS, but those
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in the high trait-anxiety category consistently increased in state-
anxlety and thoae in the low trait-anxlety category remained stable
regardless of the stress level. Correlation between the CHMAS and the
BTAIC Anxiety-state was reported as good,

Attlitudes toward Disabled

Persons-—Revisced for Children

The Attitudes toward Disabled Persons--Revised for Children
{(ATDP-C) was designed gpeclfically for use with children from the
fourth grade on. The original scale for the ATDP had been found
to be unsultable for children due ro the reading level and answer
scale. Besides the change in reading level, the phyrase "physically
handicapped” on rhe ATDP was replaced with “crippled"” and the writer
furthetr wmodified thls to include the phrase "blind or crippled.”

A third change in the scale was the emphasils on face wvalldity and
making it relevant to the environment of the chilldren. The test
items in the final version were related closely to the intent of
the original statements of the ATDP ag determined by a panel of
Judges.

There ware two forms of the ATOP-C, ane of pogsitlve state-
ments concerning the disabled child'as abilicles and one with
negative sratements. ‘The child was to respond "true' or “false"
to each statement. Both forms were intended to be self-administered,
The original ATDF for adults waa found to have split--half
relilability ranging from .72 to .85 by various researchers (Yuker,
Block, & Young, 1970) and rellability coefficients ranging from

.66 to .B9 for its various forms. Frledman (1575} cautioned that
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Although the new version appears to have face validicy
further fileld testing 18 needed to determlne the reliahility
coefficient between the ATDP and ATDP-C. Therefcre, the
present version is Intended for reseatrch purposes only

[ p. 19 1.

Luzar, Gensley, and Orpet (1976) have used the ATDP with
gifted 8- and 9-year-olds and found it quite adequate for such use,
They made use of the ATDF for adults, form O, with only slight
changes in vocabulary, e.g., they substituted "crippled" for the
words ''disabled" and "handicapped." Siller, Ferguson, Chipan, and
Van (1967} while working with junior high school youngsters
correlated the ATDP with numerous other devices, e.g., Helsl
Anxiety Seale, Maslow Securliy-Insecurilcy Scale, Marlow-Crowne
Social Desirability Inventory, and found it toc be a wvalld and
reliable instrument for assessing attitudes toward the handicapped.

Experimental Deslpn

The desipgn of this study utilizes two separate 3 x 1
factorial designs (treatment group by sighred and treatment group
by blind) as shown In Figure 1. Both designs were experimental
treatment wilth posttest only.

Statlstical Apalysis

The statistical analysis for the effectlveness of the group
tralning is made by a one-way analysis of variance with orthogonal
contrasts on all dependent measures. The hypotheses to be tested

are:
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Treatment groups

By E, E,

Sighted
a. Treatwent groups by sighted
Sighted treagment group
interacted with
By B, By
Vigually
handicapped

b. Sighted treatment group by visually
handicapped

Fipure 1. Experimental design of the atudy,
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Hypothesls 1

Sighted children with the group tralning and blindoess

simulation experience (proup EI} will have no asignificant difference

in atcitude toward the disabled following the visually handlcapped/
sighted task group experience than cthe other two groups of sipghted
children.

Hypothesis 2

This same group of siphted children (group El} will have

ne significant difference in level of anxlety followlng cthe hanci-
capped/sighted task pgroup experience than the other two groups of
sighted children.

Hypothesis 23

Visually handicapped children iateraccing with group El

willl have no slgnificant difference in level of anxiety than those
visnally handicapped children involved with the other two proups.

Hypothesis 4

The sighted children with only the group rraining (group EE}

will have no significant difference in positive arritudes roward
the bilind than the sighted children wioo received no tralning and
did not parcicipate 1n the blindness simuiation.

Hypothesis 5

These sighted children {(group Ez} will have no significant

difference in level of anxiety Iimmediately following the sighted/
blind group task than the sighred c¢hildren who received no training

and did not participate in the blindness simulation.
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Hypothesis 6

The visually handicapped children Involved with these sighted
youngaters willl show no significant diiference in level of anxdety
tharn those children lpteracting with the sighted children without
training.

Hypothesia 7

The experimental control group (group E3} or the group of

sighted children without gproup training or disability simulaticon will
have no significant differcnce in attitudes toward the blind than
the zighted children in the orher two groups.

Uypothesis B

The centrol group (graup E3} of sighted ¢hildtren will have

no slgnificant difference in level of anxiety following the sighted/
bhlind task group than the children in the other two groups.

liypothesis 9

The wisually handicapped childten interacting with gtoup E3

will have no significant difference in thelr level of anxiety than
those wvisually impaired children invelwved with the two experimental

BEYCups.



Chapter 4
Reaules
This chaptet reports the resulte of the study. The
statlatical finding=s are reviewed and interpreted for each bypothesis.
4 one—way analysis of wvariance with otthopgonal contrasts
for the EPI was performed. The results are illustrated in Table 1.
Comparing the combined simulation and training group scores to those
of the contrel group resulted in a t value of -12.5003, p < .058.
This test Iindicates that the subjactes with group training tended to
have a greater ability to perceive empathy than the control group,
suggesting the proup guidance propgram tended to accomplish its
Eoals.

Hypothesis 1

Sighted clildren with the proup rtraining and blindness
simulation experience will show no sipgnificant difference in posicive
attitudes toward the visually handicapped following the sighted/
blind task group than the other two groups.

A one-way analysis of variance with orthegonal contraste
was performed to determine 1f the aimulacion group differed
glgnificantly from the control group on artitudes as measurcd by
the ATDP. Table 2 illustrates the results of this test. A t value
of -2,.000, p < 065 was chrained for contrast 1 which compared the
gimulation and training groups to the centrol group. The simulation
group compared with the tralning subjects (contrast 2} resulted in a

51



Tghle 1

Orthogonal Contrasts of the Three Sighted

Treatment Groups for the Empathic

Perception Inventory

|
|
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Group Standard Srandard
deviation ELLOT
Simulation 36.500 6.434 2.790
Training 33,000 1.347 1.3648
Contral 41,000 6,403 2664
Orthogenal contrascs
Con- Sim-~ Train- Con- Value Standard Varlance eatimate
trast ula- ing tro!l Error
tion t [egrecs i
value of prob-
free- abil-
dom [ty
l 1 1 -2 -12. 500 6,05%9 -2.06)3 14 D. 058
2 1 -1 0 - 3.500 1,288 1.005 14 0.305




Table 2
One«way Analygis of Varlance with Orcthogonal
Contrasts for the 5ighted Subjects
Scores on the Attitudes toward

Bisabled Persons

— — — —
—_—— — —
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Source of Degrees Sum of Mean F F
variance of BOuAares sguaresg ratio proba-
Freedom bility
Analyela of variance
Between groups 2 4,082 20,405 1.982 0.175
Within graups L4 14,133 10,295
Total 16 18,940
Group Mean Standard Standard
deviation error
Orthogonal conktrasts
Simulation 18.000 3.632 1.483
Training 20,333 3.el5 1.476
Control 21.800 1,789 0.800
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Tabie 2 (continued)

b - ————————————  ___—— ——-— . ]

Con- Sim- Train- Con- Value Standard Variance estimate
trast uia- Ing trol error
tion L Degrees ¢t
value o prob=-
free- abil-
dom ity
1 1 1 =2 =5,267 3.416 -2.,000 14 0,065

2 1 ~1 0 -2.333 1.853 1,115 14 0.291
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t valye of -1.115, p < ,291, There 1s insuffiecfent strengch in
contrast 2 teo attribute any gain in positive attltudes toward the
disabled to the effects of the disability simulatlon experience.

Hypothesis 2

Sighted children 1n the silmulatiom group {group El] will

exhibic no significant difference in level of anxiety than the other
twa groups of gighted c¢children.

A one-way analysis of variance with orthogonal contrasts
was run to derermine 1f the simularion group has a significantly
lower lewvel of anxiety than the sighted cenrrel group as measured
by the State Anxiety Scale of the STAIC. Table 3 reports the tresult
of the test. HNo significance was found to exist.

llypothesis 3

Vigually handicapped children 1nteracting with group E1

will have no signlficant difference in level of anxiety than those
visually handicapped children involved with the other two groups.

4 one-way analygis of variance with orthogonal contrasts
was run on the visually handicapped subjects' scores. Table &
illustrates the results., Contrast 1 compared the combined groups
of visually handicapped subjects interacting with the sighted
similation and training groups to those interacting with the sighred
control group {E = -1 787, P = .096), Contrast 2 compared those
vigually handicapped subjects interacting with the sighted simulation
group o those Intervacting with the sighted trailnlng group {E = 2§32,

p< .781). Contrast 2 does not indicate that lower levels of



Table 3

One-way Analysis of Variance with Orthogonal

Contrasts for the Sightad Sublacts

Scores on the Statce

Anxiety Scale

56

= = . e = —rr—— ———reppar———
Sourece of Degrees Sum of tiean E F
variance of squares sruares ratio proba-
freedom bility
Analysis of variance
Between groups 2 46 . 300 23,150 0.518 0.607
Within groups 14 625,460 44,676
Total 16 671,767
Group Mean Standard Standard
deviation error
Orthogonal contraats
Simulation 29,667 65.121 2,450
Training 33.333 7.712 3. 148
Control 32.800 5.%33 2.653
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Table 3 {continued)

Con- 8Sim- Train- Con- Value Standard ¥ariance catimate
trast ula-  ing cral grror
tlon E  Degrees Lt
value of prob-
frae- abil-
dom ity
1 1 1 -2 -2.600 7.116 -0.365 14 0.720

2 1 -1 0 -3.667 31.859 -0.950 1l& 0.358




Table 4

One-way Analysis of Variance with Orthogonal

Contrasts for the Visually Handicapped
Subjects Scores on the Srate

Anxiety Dcale
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Source of Degrees Sum of Mean E E
variance of squares BUAYres ratio proba-
freadom bility
Analysis of variance
Between groups 2 166, 486 B3, 243 1.G38 0.230
Within groups 14 711.633 50.821
Total 16 a78.119
Group Mean Standard Standard
deviation BCTor
Orthogonal conbtrasts
Simulation 31.833 5.419 2.212
Training 33,000 7,403 3.022
Control 39,220 B.526 3.813



a9

Table &4 {continued)

SSSSSESae s

Con= BSim- Train- Con- Yalue Standard Variance estimate
trast ula- ing trel error

tion t Degrees L

value of prob=

free- ahil-
dom ity

1 1 1 -2 -13. 567 7.5490 «1.787 14 0,090

2 1 -1 0 - 1.167 4.116 -0.283 14 .78l
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anxiety in the visvwally handicapped subjects could have been the
resulr of interacting with sighted c¢hildren who had simulated
blindness.

Hypothesis 4

The sipghred children with only the group training {group E2}

will have no significant difference in pozirtlve atecicudes toward the
blind than the sighted children who received no training and did
not parricipate in the bBlindness simulatlon.

The hypothesia could not be rested direcrly. Contrast 1
of Table 4, Lhowever, does Indicate that the combined simulation and
training groups tended to be more posirive 1n thelr atrcitudes than
the control group (¢ = -2.000, p < .065), while contrast Z shows
that there is no difference in attitudes between the simulatlon and
tralnlng groups (E = -1.115, p < ,291). This suggesta that the group
guldance training in affective development was insrrumental in
accounting for any gain ino positive attitudes toward the disabled.

Hyporhegia 5

These same sighted children (group Ez) will have no sipgrifi-

cant differenca in level of anuxiaty following the zsipghted/blind
task group than the sighted subjects who teceived no training and
did not participate ip the bllindpesg gimulacion.

Table 1 reporcts that a one-way analysia of variance with
orthogonal contrasts was run on the sighted ehildrens' gcores on

the state anxdety scale. Uo significant difference was found.
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Hypothegis &

The visually handicapped children involved with these
slghred youngsters will show no significant difference in level of
anyiery than those children interacting with chose slghted chilidren
without rraining.

The hypothesis could not he tested directly. Table 4
illustrates the resulcs of a one-way analysis of varlance with
aorthogonal contrasts. Contrast 1 indicates that the visually
handicapped subjecets interacting with the sipghted children who had
recelved group guidance 1n affective development tended to have
lower levels of anxiety than those interacting with the sighted
control group {E = -1,787, p < .09%96), Contrast 2 shows ne difference
in anxisty as measured on the state anwiety scale for Chose handi-
capped subjects Interacting with the sighted simulation group and
these interacting with the sighrted training only group (r = -.283,

P = .781). This suggests that the group tralning program with the
sighted children had an effect on the level of anxiety in the visually
handicapped subjects.

Hypothegis 7

The experimental control group (group E3} ot the proup of

siphted children without group training or disablility simularionm will
have no significant difference In attitudes toward the blind than the
sighted children in the other two groups.

A cne-way analysis of variance with orthogonal contrasts

was performed to determine whether the sighted subjects In the
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combined simulation and training groups had more positive actitudes
toward the blind and disabied than the control group., Table 2
1llustrates the results of this test. Conctrast 1 (£_= =2.000,

P < .065) indicates that the children who received the group training
tended to have more poslitive attitudes toward their blind and

handicapped peers than the children in the control group,

Hypothesis B

The control grovp {group EB} of sighted chlldreoen will have

no significant difference in level of anxiety following the sighted/
blind task pgroup than the children in the aother two groups.

A gpe-way analysls of varlance with orthogonal contrast
was Tun on the srtare anxlety scale of the S5TAIC. Ho significant
difference was found to indicate that the control group had a
higher level of anxiecy (Takle 3)}.

Hypothesls %

The visually handicapped children interacting with the
sighted conttol group will not have higher levels of anxlecy than
those handicapped children invelved with the other sighted experi-
mental groups.

A one-way analysig of wvarlance wlth orchogonal contrasts
was performed. Tabkle & illustrates the results of this test. &

t value of =1.787, p < .096 (contraatr 1) was obtalned when the
handicapped control subjects were contrasted with the combined
gimulation and training groupse. This suggeste that the subjects

in the training program tended te be effective in creacing less



anxlety producing situations in the handicapped children.
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Chapter 5
Summary, Conclusficons, and Recommendaclons

A brief gsummary of the investigatlon and 1ts findings are
presented in this chapter. Conclugsions and implicationsg have been
drawm from the findings and will be presented with recommendations
for future reseatrch.

Summaty

This study 1lovestigared a group guldance program combined
wicth a digability simulation experience with nonhandicapped fifch-,
sixth-, and seventh-graders and itg effects on thelr actitrudes apd
reactions to handicapped peers. There were three groups of sighted
children from a parochial school randomly assigned to one of three
treatment groups. A group recelved cralning in understanding the
feelings of orhers. A second group received this same training
together with a disability simulation experience. The simulation
expericnce consieted on being blindfolded throughout most of 1 achool
day. {1t was terminated 1l hour priar to the end of the school day
and closed out with a group discussion of the experience. The
third group did not participate In any of these experlences and was
used as 2 control group.

Following the completion of the training and digabilivy
simulatcion, the three sighted groups were taken to a residential
school for the blind where each group was Introduced to an equal
number of visually handicapped peers from the aschool and the local

64
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comuunicy. The three combined groups of siphted and wonsipghted
aubjects were then gilven the same group task to perform. After each
of these combined groups had carrled our the task, 1ts members were
measured for levels of anuiety and artltudes toward the handlcapped.

Findingg and Interpretatlons

Hypotheses were formulated for the resulta from the measures
of anxlety and atritudes toward the blind and disabled. The oine
hypothesasa are:

Hypothesia 1

Sighted children with group training and blindness simulatcion
will show more positive attitudes toward the disabled than the ather
two proups of siphred children.

The first hypothesls was tested by means of a one-way
analysis of wvariance with orthogonal contrasts on scaores for the
ATDP, It compared the combined simulation and rtraining groups to
the conttol group. The results of thls comparison suggeated a
trend roward mote positive attirtudes in the children recelving group
training. In comparing the simulation to the training subjects, no
difference was found. Therefore, it could not he stated that the
pimulation experience resulted in an increase of positive attitudes
toward the handicapped.

Hypothegis 2

Sighred children in the simuliation group will have less
anxiety following the blind/sighted task than the other two groups
of sighted chdldren.

& one-way analyels of varilance with orthogonal contrasts
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was run. There was no significant difference found in the lewvel
af anxiety between the sighted groups of children.

Hypothesis 3

Visually lhandicapped children interacring with the simulation
group will have less anxiety than those handicapped children inter-
acting with the asighted training and control groups,

A trond toward less anxiety in the handicapped children
Invalved with the comblned simulation and tralning groups was found.
llowever, there was no difference in level of anxfety between the blind
children working with the simulation group and those working with the
training only group. The simulatien experience did not appear to
have resulted 1n a greater effectiveness in nonhandicapped children
to reduce anxlety in their visually handlcapped peers.

Hypothesisg 4

Sighted children with the proup training will have more
positive artitudes coward the disabled than those who have nor
participated in the training program,

Usinpg one-wav analyais of warlance with orthegonel contrasts,
a trend toward more posltive attitudes in the combined simulation
and training groups {E = -2.00, p < 065} was found. Thils, coupled
with the absence of any difference between the simulation and rraining
groups, would Indicate that any Increase In positive actitudes was
more likely the resulc of the group guidance program in affective
development,

Hypothesls 5

Bighted children with the group tralning will manifest
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less anxiety immediately following the blind/sighted task experience
than those without the training.

A one-wey analysis with orthagonal contrasts was run. The
analysls failed to detect any substantial differences in the levels
of anxiery between the three groups of sipghted children,

dypothesis 6

The wvisually handicapped children Interacting with sighted
children who have had the group guldance program will exhibit lesa
anxlety following the blind/sighted task than those involved with the
alghted control subjects.

4 comparizan between the handicapped children invelved with
the combined simulation and training groups and those introduced
te the control group showed a trend toward greater anxlety for those
interacting with rhe sighted control subjecrs. No difference was
detected in the level of anxiety between these children who worked
with the gsimulation group and those Ilnvolved with the training group.
Though there {3 no direct evidence, 1t may be inferred that any
reduccion of the sighted subjects' behaviors that would create
anxlety in their blind peers was a result of the program in affective
development and not blindneas simulaclon.

Hypotheaisg 7

The control proup or those sighted children without affective
development treining or blindness simulation will have less positive
attitudes toward their visuzlly handicapped peers.

A one-way analysis of variance with otthogonal contrasts was

performed to determine whether rhe combined simulatlon and training
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groupgs had more positlve artitudes than the controel group. A t value
of -2.00, p < .065, resulted. This indicated a strong trend toward
more positive attitudes haviang been formed by the sighted children

in the training and simulation groups.

Hypotheels 8

The girhted eontrel subjects will exhikit higher levels of
anxiety immediately following the blind/sighted task cuperience than
the orher two groups of sighted children.

A one-way analysis of variance between the combined simulation
and training groups, and the conctrol group was pericrmed. MNHo
gignificant differance was found.

Hypothesils 9

Visually handicapped echildren interacting with the control
group will hawve higher levels of anxilety than the wisually handi-
capped children invelved with the two other experimental groupa.

A one-way analysis of varlance with orchogonal contrasats
was performed to test Hypothesds 2. The results of the Findings
showed rhat chere was sore difference between the levels of anxiety
present in rtha handicapped sublects involved with the control group
atd those whe had interacted with the other two sighted groups.
While not sippnificant, the results did shew a trend In the simulation
and trainlng group aubjects for an increassed abllicy to interact
with handicapped peers and positively affect their feelingse and
responses.,

Ahgrractlone on Interpretaticns

The basis of Goffman's {1963} theory was that the attitudes
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and values an Individual held for a disabled person were learned.
He felt that generally these actitudes were negative and, consequently,
resulted Iin feelings of anxiety and even hostility when encountering
a handicapped person. At the same time, the disabled person was
aware of the attlcudes and feelinge of the nondisabled individual
and aluo experienced feelinps of anxiety. The findings of this sctudy
tend to support Goffman's theory. Although no difference in rthe
level of anxiety between the sipghted proups was found, the children
who received the group training did show more pesitive attritudes
toward the bandicapped. The wisually impaired subjects who Inter-
acted with these children were found te have less anxiety than those
who were invelved with the sighted control group.

The increased positive attitudes towasrd the handicapped
may, then, have resulted in the visually handicepped children having
legs anyxiety. It may be supposed that the sighted children having
pesitive values for the handicapped pregented their vizually
impaired peers with behaviors that expressed these values.
Consequently, the handicapped subjects were perhaps able to interact
with them more freely and leave the joint group task more relaxed.

The failure of the three sighted groups to differ in level
af anxiety might have heen due to thelr having been introduced to
the blind children in the company of others they had known for at
least 5 wecks even though they were from different grades and classes.
This was not the case for the wisually handicapped children who were
brought together fotr the first time. They were from differcot

grades at the Virgindla School for the Blind and half were students
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attending other schools ot had tuctors at home. As a result, they did
not have the group security and ldentity afforded the sighted
children and reacted ro the siruation more as indivlduala than as

a group.

Conclusions

From the present study it can be coneluded that an affective
development progrem focused on understanding others {3 a potencially
effective means of forming positive artitudes in nondisabled
children for their disabled peers. The program would alsc reduce
the tenslon nermally present when handicapped and nonhandicapped
peraons firat encounter each othet.

Implicrations for Mractice

From the strong trends found in the data even in the absence
of staristical significance, the present investigation indicates
that the school in which 2 handicapped child is scheduled to enter
can provlde its students with affective development training that
will case the tension of the Initial encounter between the pondis-—
abled and the handicapped. Where handicapped children are already
present, an affective Jdevelopment program similar to the model used
here can lIncrease the understanding of a handicapping condition
for borh the nonhandicapped and handicapped alike. Further, 1t
could lead to more positive attirudes and acceptance of the digabled
child by his nondisabled peers and, possibly, a more favorsble self-
identity in the handicapped. In aschool systems where ne disabled

children are enrolled or expected te enroll, such 4 guldance
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program could be pf value in the forming of positive values for
the handicapped which will in¢rease the liklihood that encounters
wirh digabled persong will be favorable.

Recommendatione For Further Research

Fature tresearch should explore other handicapping conditions
in order teo derermine whether such a training program genetralizes
to the full range of handicaps. As anxlety was absent in the sighted
groups, It 1s recommended future research coneider a one-to-one
encounter with a handlcapped stranger rather than groups when
anxiety 1s heing measured.

The role of disability slmulation could not be adequately
assessed 1n this study as there were neot enough visually handicapped
childten of the specified ape and grade in the area to include a
group of sighted children who simulated blindness only. Further
regsearch should attempt to determine this effect. Whers pogsible,
other investigators should also inecrease the number of groups to be
assigned to each treatment level for additional statistical

power.
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Appendix A
Empathetic Perception Inventory

Aldministering the Empathetic Perception

Inventory
The Empathetic Perception Inventory (EP1) 18 a self-

adminletered scale to be glven Individually or to groups. It ran
be used with children or adults reading on at lecast z flfth-grade
level. The problem situations and responses used can be found in

lluman Belationa Development: A& Manual for Educators {(Gazda, 1973}.

Problems 1 and 2 c¢an be found in Chapter 8 and are labeled "Helping
Sitvation 1" and "Helping Situation 2." Problems 3, 4, and 3 are
in Chapter 9 under the headings "Helping Situarion 2," "lalping
Situation 3," and "Helping Situation 4," respectively. The final
problem, number &, 1s in Chapter 13 and is designated "Helping
Situacion 8."

The examiner is to read the directioneg aloud while the
children read along sailently. After reading the directions, the
examiner should ask for and answer any questlons the subjects may
have.

Scoring the Empathetic Perceptlon

Inventory

The scoring system 1s an adaptation of rhe ratings given

by Gazda {1973) to each response. The 1/2 point system used by Cazda

13



14
is felt to be toe confusing for children and eothers not specifically
trained in the Gazda empathy program. Where Gazda has rated a
responge with a half peint, e.g., .53, 1.5, 2.5, or 3.5, the anawer
has been elevated to the next nearest whole number to conform to the
acoring aystem used on the test. That ie, an answer rated 2.5 by
Gazda will be acored as 3,

Scoring Key for the Empathetic Petception

Inven Eory
1. 12
2. 2
3. 2
4. 2
5. 4
6. 4
7. 12
8. 4
. 3
0. 13
11, 3
12, 4
13, 3
14, 2
15. 1
16. 3
17. 1

18. 1



19,
20.
21,

22.

23,

24,
25,
26,
27,
2B,
29,
30.
31.
3z,
33,
34,
35.
36,
37.
38,
39,

50,

41.

42.

43,
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Appendix B
State-Tralt Anxiety Inventory for Children
{"How I Feel" Questionnaire)

Administrarion of the State-Tralt Anxiety

Inventory for Children

The State-Tralt Anxiety Inventory for Children {STAIC) is a
aelf-administered guestionnalre that can be glven individually or to
amall groups. It 1s iwmportanc thet the test be referred to by 1ts
subticle, the "How I Feel Questionmaire," and that the subject under-
atand one pape 1s to be tesponded to according to how he feels at
the time and the other pape aecording to how he ususally feels. The
examiner should read the directions aloud while the children tead
them silently and then ask If there are any questlons. Acceptable
responses to questlons are, "Answer according to how you feel
‘right now'" or "Just answer according to how you 'usually feel.'"

Scoring for the State-Trait aAnxiety

Inventory for Children

Each {item on the STAIC is accompanied by three different
choices to which the child is acked to select the one which best
degeribes him, Each choice has a preassigned value of 1, 2, or 3.
For the State scale, the sratement "I feel" is followed by three
adjectives describing various levels of anxiety. In the Trait scale,
a statement describing how a person is feeling is glven to the child
who marks down whether he feels this way '"very" much or "not" at all.

7h



Again, each choice has an assigned welght of 1, 2, or 3.
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Appendix C
Attitudes roward Disabled Peraons Scale
Revlsed for Children
Form A
Read each sentense and cirele the word te show whether you
feel each statement 18 troe or false. Remember, thie is o see the
way vou feel, There are no right or Wrong Bnswers.
1. Blind or crippled children are usually
not friendly. true false
2. Blind or crippled children should not have
to compate In school agailnst those children whe are
not blind or crippled. Lrue false
3. Blind or crippled chiidren get upset more
eagily than ehilldren who are not crippled. Lrue false
4. Moat blind or erippled ¢hildren are more
worried about what people think of them rhan children
whe are not blind or crippled. true false
5. We should expect Just as much from blind
or c¢rippled as from children who are net blind or
crippled. true false
6. Blind or ecrippled children are not as
poocd studente as children whe are not blind or
crippled. true falao
7. Blind or ecrippled children do not
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usually help their communities very much.

B. Most people who are not blind or crippled

would not want to marry anyene who is blind or
crippled.

9. Blind or crippiled children get as
excited about thinga as other children.

i0, Blind or erippled children have thelr
feelings hurt more easily than other children.

11. Totally blind or wery crippled children
are usually mesay.

12. Most blind or crippled children feel
that they are as good as other children.

13. The driving test piven to a crippled
teenager should be harder than the one gilven to a
teenager who is not crippled.

14. Blind or crippled children are usually
friendly.

15. EBlind or crippled children usually don't
worry about getting their work done asa nmuch as
children who are not blind or crippled.

16, Totally blind or very erippled children
probably worry mere about getting sick chan less
blind or crippled children.

17. Most blind or crippled children are not
unhappy with rhemselwves.

18, There are more strange children who

Frue

true

true

true

Ltrue

Lruge

true

[ 11

Erus

Lrug

true
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false

false

false

false

false

false

falae

falgo

false

falge

false



ate blind or crippled than not blind or erippled.

19, Host bklind or crippled children do not
glve up eaailly.

20, Most blind or crippled childreno are
jealcus of phyaically normal children.

21, 8lind or crippled children should compete
wich physically normal children,

22. Mpat blind or crippled children can take
care of themselwves.

23. The bkest thing would be 1f blind or
crippled children would 1live and po to school
with children who are not blind or crippled.

24, Mogt blind or crippled children rry
just as hard as children wvho are neot blind or
crippled.

25, Blind or crippled childten feel as good
and as dmportant as cother children.

2. Moet blind or crippled peraons want
more love and prailse than other people.

27. Blind or ecrippled children are often not
ag amart as children who are not hlind or crippled.

28. Most blind or erippled children are
different from children who are not blind or crippled.

2%, Blind or crippled children dop't want
you ko feel any move pity for them than for other

chlldren whe are not blind or crippled.

true

true

Erue

ttue

true

Erue

true

Lrue

true

true

Lrue

tTue
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falge

falge

falae

false

false

false

false

false

false

false

false

false
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0. The way blind or crippled people
behave 1s annoying. ttun falae
Form B
Read each sentence and ecilrele the word to show whether you
feel each statement 1s true or false. Remember, this is to see the
way you feel. There are no right or wrong answers.
1. BAlind and crippled children are usually
Iriendly. true falae
2. Children whe are blind or crippled should
not have to pay for class trips. true False
3. Blind or crippled children do not show
thelr feelings as much 28 echildren who are not blind
or crippled. true falee
4. Blind or erippled children can play the
game games as chilldren who are not blind or crippled. true false
5. Most blind ot crippled children get
angry easily. frue false
h. Blind or crippled children can be az good
students as children who are not blind or crippled. true false
7. Very few blind or crippled children are
agshamed of being blind or crippled. true false
B. Mosat children feel uncomfertable when
they are around bBlind or erippled children. ttue false
9. EBlind aor crippled children do not pet as
excited about thilnga as children who are not blind

or crippled. true falsge



13, Elind or ecrippled children do not become
upset any more easily than children who are not
blind or crippled.

11. Blind or erippled children are often
more shy than other children,

12. Most blind or crippled children will get
married and have children.

13. Most blind or crippled children do not
worry any more than anyone else,

14. Teachers should nct be allowed to punish
blind or erippled children.

15, Elind or crippled childron are nor as
happy a8 children who are not blind or crippled.

16, Totally blind or very crippled children
are harder co get along with thao less blind or
crippled children.

17. tost klind or crippled children expect
speclal treatment.

18, Blind or crippled children should not
expect ko live normal lives,

19. HMost blind or crippled children give
up easily.

20. The worst thing that could happen Lo a
child would be for him te be wvery badly hurt,

21. Blind or crippled children should not

have to compete with children who are not blind or

ttuc

true

Erue

true

true

true

truc

true

true

Crie

true

B2

false

false

falsc

falsge

falee

false

false

false

false

falso

false
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crippled. true falae
22. Mozt blind or crippled children do not

feel sorry for themselwves. Crue false
23, Most blind or crippled children do not

try as hard as children who are not blind or

crippled. true false
24, Most hlind or crippled children prefer

to go to achool with other hlind or crippled children. true falsc
25. Blind or erippled children do not feel

as good or as important as other children. true false
26. Most blind or ecrippled children don't

want motc love and praise than other chilldren. true false
27. It would be beat IEf a blind ot crippled

person would marry another blind or crippled person. true falae
28, TmMost blind or crippled chilldren do not

need special attention. true false
2%, NBlind or crippled children want vou to

focl more pity for them than other children. true false
30. Most blind or crippled children behave

differently than children who are nor blind or

crippled. true Falge

Attitudes toward Disabled Personsa

Form O
Mark each statement in the left margln according to how much
vou agree or disapgree with it. Please mark every one. Write +1,

+2, +3, or -1, =2, =3, depending on how you feel In each case.



+3: 1 agree very much

+2: I agree pretcy much

+1: I agree a little

~-1; I disagree a little

=2: I disagres pretty much

-3: I disagree very much

1. Parents of disabled children should be less

sttrict than other parents.

2. Physically disabled persons are Just as intelligent

as nondisabled ones.
3. Disabled people are usually eagsler to ger along
with than other people,
4, Most disabled people feel scrry for themselves.
5. Disabled pecple are the same as anyone else.
B, There should't be special achools for disabled
children.
7. Tt would he best for disahled persons to live
and work in special communities,
8. It is up to rthe government to take care of
dizabled persans.
9. Most diabled people worry a great deal.
10, Disabled people should not he expected to meet
the same standards as nondlsabled people.
11. TmHsabled people are as happy as nondisabled
ones .

12. BSeverely disabled people are no harder to get
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along with than those with minor disabilities,

13. 1Tt is almost Iimpossible for & disabled person
to lead a normal l1life.

14. ¥You should not expect too muech from disabled
people,

15. Diisabled people tend to keep to themselwves
much of the time.

16. Disabled people are more easily upset than non-
disabled people.

17. Dlsazbled persons cannot have a normal social
life.

1B, Most disabled people feel that they are not asz
good ag cother people,

19, You hawe to be carcful of what you say when you
are with disablad people.

20, Digabled people are often grouchy.

85



Appendlx D

Group Guidance Program

Ingtructions to Group Leaders

Tour task will be to facilltate a group guldance expetience

For children in the upper ptrimary grades. The groups will he

appro¥imately 6 to 10 boyes and girvls ranging from age 10 ro 13,

The purpose is not one of self-disclosure, bhut of teaching under-

standing of others and interpersonal effectlveness. Your guideline

will principally ke the "Toward Affective Development™ {(TAD)

program, secrionsg 2 and 3, and the exercises will come from this

program, The group wilill meet two
Walgsingham 5chool during regular
45 minutes. Though the group 1s

guldance model, you are remlnded

times per week for 5 wecks at
school hours, Meetings will be
along the lines of a dydactic

of the APGA {Amerlcan Fersonnel

and Guldance Association) standards of confidentiality, group

protection, and leader responsibility.

B&
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Meeting Humber 1

Begin by introducing yourself and explaining the purpoase
of the group--to understand how others think and feel and our role
in bringing this about. Explain your feelings about being thero.
Have chiidren dntroduce themselves with name, grade or age, and
atating how they feel now, heping rhey have picked up from your
earlier modaling.

Following this, have each child name an object they wvalue
and relate its history and the feellngs assoclated with 1t. Or,
have sach child name his fawvorite television show, pet, Eood,
et cetera, telling what he likes about it and how he feels about it.

Summarize what happoned and terminate.
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Meetlng Numher 2

In thias sesgion your emphasis 1s helping the membets
recognize and label feelings in themselves and others. lUse
lesgons 54, 59, and 60 from the "Toward Affective Development” kit
cxactly as they are presented in the manual. You willl find that
the exercises will take less time than eatimated in the manual.

Activity 54 is designed for you to model acceptance of
ideas of others, even 1f they are not similar to yours. In
exercise 5%, che purpose is to have the chilldren recognize and label
feelings common te students in school and follow this with dis-
cussione of those faelingas, The last exercise, &0, is set up to
increase rthe subleer's awareness of posltive and negative feoelings

and help him to ipcrease the number of positive Feelings he has,
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Meeting Humber 3

In today'e exercises you will asgist the children in under-
standing the role of theilr body in communlcating their feelings to
ctherz, TFolleow lessons 6%, 74, and 83 from rhe TAD mapual Just as

they are presented.
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Meeting Humber 4

In this group meetlng, the student is glven experiences
in verbal communication of feelilngs. Not only the content of the
verbelization, but the tene of the communlcatrion and its effect

are looked at. Use lessons B85 and 8% from the TAD manual.
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Heeting Humber 5

To better help the students understand what has been learned
in the previous meetings, this session will focus on role playing in
different situations and discussing what each child experienced. Use
exercise 96 from the TAD manual as a2 gulde in setting up the role play

gltuations.
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1. Ask one of the children to play the role of & "new

student"” whe has entered school In the middle of the year. Insttuct
the other children to play themselves &t lunch, have them it at a
tahle {the lunch table). The new student 18 t¢ then ask If he can
sit down with thetm. The old students are to accept him. Then have
the children discuss theilr feelings.

2., Do the samn siltuation with anather student and have the
children rejecrt the "new student." Discuas.

3. bGame situation using another student wheo hag cnly one
arm, and he must ask 1f someone will help him with his lunch tray.
Have children reject the student. Discuss hls feelings and those
of the children who rejected him.

text, ask 1f there were other slternatives the crippled
child could have in such a siruation and what they are.

Discuss differences and similarities between a ehild with

only one arm and a4 normal child.



93

Meeting Number &

Again, role playiug will be used to help the children learn
about the effect others have on our feelings and how others might
feel in different sicuations.

Use the first two situations in lession 96 of the TAD manual
a3 presented. Then, in situvation 3, change the clrcumscances so
that Chris is partially paralyzed 1o one leg and has a limp,
Structure it so chat the chilldren are choosipng sldes for soccer.

Continue with the reszt of the situatfons until rime is up,

except for situation B.
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Meeting Number 7

Still using lesson 56, resume the role playing situations.
After veing two or three of the situvations, go to situation number
8. However, change it so that Bon 1g a deaf child. The principal
will accept Allen for the jJob, but tells Rom that his being deaf
might cause an accldent and it would not be Bafe to give him the
Job. Discuss and continue with the other role playing situations

until time is up.



Meeting Number B

The purpose of thiz meeting 1s to help screngthen the
child'e understanding of problema he faces and similar situations
faced by others. Use exercise 132 as presented in the TAD manual,
in which the children are asked to introduce situatlons which have
presenred them with personal prohlems. They are then to arrive gt
alternative actions which will help pecople faced with those

giruatians.
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Meeting Number 9

Thig lesson 18 to 1inwvolve the student in group cooperation
and to present an experisnce in prejudice., The meeting will laat
30 minutes vather than the usuwal 50 minures. Use lessons 97 and
38 from the TAD manual. Each exercise is to last at least 30
minutes. For the flrst exerclse, pive blue tags to half of the
group {the two groups combined). They will be the "bad™ and
"atupid" group. The other half will get red tags and will be the
“zood" and “smart" gtoup. The "goods™ will constantly 1lgnore or
put down the "bads.," After 30 minutes, awltch tags and roles
for leason 98,

Discuss Feelings as a combined group.
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Meeting Number 10

The twe groups will be conbined again and taken to a2 wooded
area. The children are to be assignad partners and taken for a
walk through the wonds., On the firat walk, one partner is
instructed to keep his aves closed while his partner helds on te
him and leads him through the weoods. The partners then switch roles
and repeat the walk.

Mext, onc 1s to close hies eayes while the orther verbally
instructs him on directioms and obstacles 1n his path. Apgain, the
partners switch reles and repeat the experilence,

The children are to he returned to the bullding for a
discussion of the experience. Ask each child questiona, such as:

1. Which way was casler, being led by touch or voice?

2. HWare you afrald cof harming yourself ar anytime?

3. What ware your feelings while walking without looking
where you were podng?

4. Did you find yourself feeling dependent on youtr partner?

and 50 on. This meeting {2 not to excesd 60 minuces.
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Macting Humber 11

In ctder to gain an underatanding of the need for adequate
feedback 1n interpersonal communicarlon, do the exercise outlined

on pages 339 and 341 of Johnson's (1972) hook, Reaching Out. After

the proup has done esach exerclse, have the maetcr deaign passed out
to each stuydent for comparison with his own. Then, discuss what
feedback is and how 1t is helpful and how the lack of proper feed-
back from the environment can be harmful or frustrating. You sheould
also discusas the childrens' feelings when they could not ger
sufficient feedback or information, as well as the ways In which
they conceptualized the Figure before seeing ir, and how it differed

from their conceptuallzation.



Location at Time of Study:

Date of Birth:

Education:

Work:

Location at Time of Study:

Date of Birth:

Education:

Appendix E
Group Leaders
Female

Office of Resldence Hall Life

College of William and Mary

Williamsburg, Virginia

Octaober 21, 13242

1976-present College of William and Mary
Counseling

1970-1974 Indlana Univetsity
Indiana, Pennsylvania

1975-1976 Richmond Public Schools
Richmond, Virginila
Speech Pathologist

1976-present College of William and Mary
Area Ceoordinator

Male

College of William and Mary

Williamsburg, Virginia

January 13, 19533

1976-present College of William and Mary
Williamsburg, Virginia
School Paychology, M.A.

1921-1975 East Carolina University
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Work:

1976
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Greenville, North Carolina
Fsychelogy, B.S.

Charles B. Ayce Junior High
Creenville, North Carolina

Teacher, Mentally Retarded
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