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CHAPTER I : INTRODUCTION

Statement o f  the  Problem

The purpose o f  academic adv is ing  i s  to  a s s i s t  s tu d e n t s  in 

pursuing a course  o f  s tudy which w i l l  help  them develop to  t h e i r  

f u l l e s t  p o t e n t i a l .  The academic advisement process  seeks to  c r e a t e  

the  b es t  p o s s ib le  match between a s t u d e n t ' s  needs and goals  and the  

s e rv ic e s  the  i n s t i t u t i o n  has to  o f f e r .  Academic adv i s ing  i s  a t  the  

h e a r t  of  the  educa tiona l  p rocess .

All c o l leges  and u n i v e r s i t i e s  a t tem pt  to  c a r ry  out  th e  adv is ing  

func t ion  in  some form o r  fash ion  (Cars tensen  & S i lb e rh o rn ,  1979, p . l ) .  

Academic adv is ing  in  pos tsecondary  educa t ion  has become a massive 

e n t e r p r i s e .  Hundreds o f  thousands o f  s tuden t s  a re  invo lved ,  along 

with thousands of  a d v i s o r s .  The c o s t s  o f  adv is ing  in  terms of  s t a f f  

t ime and f a c i l i t i e s  used run in t o  m i l l i o n s  of  d o l l a r s  each y ea r  

(Bonar, 1976, p. 190). But d e s p i t e  the  importance and widespread use 

o f  academic ad v i s in g ,  Hardee (1970) s t a t e s  t h a t  " too l i t t l e  i s  known 

about  t h i s  s i n g u l a r l y  importan t  i n s t i t u t i o n a l  s e rv ice "  (p.  26).

Max R. Raines i d e n t i f i e d  s tu d en t  adv is ing  as one of  the  primary 

fu nc t ions  of  community c o l l e g e s .  His r e p o r t  to  th e  Carnegie Corpo­

r a t i o n  d esc r ib e s  s tu d en t  adv is ing  as :

those  a c t i v i t i e s  o f  the  c o l l e g e  designed to  b r ing  each s tu d en t  

in to  ind iv idua l  and con t inu ing  c o n ta c t  with  a c o l leg e  s t a f f  

member q u a l i f i e d  to  advise  the  s tu d en t  regard ing  such m a t te r s  

as  (1) s e l e c t i o n  o f  courses  f o r  which the  s tu d e n t  i s  e l i g i b l e  

and which are  c o n s i s t e n t  with  h i s  c u r r i c u l a r  cho ice as well any
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occupa tional  o r  s e n io r  c o l leg e  p re fe rences  he may have,

(2) ev a lu a t io n  o f  academic p ro g re s s ,  (3) e f f e c t i v e  methods 

o f  s tudy ,  and (4) i d e n t i f i c a t i o n  o f  s p e c i f i c  r esources  

w i th in  the  co l l e g e  o r  community t h a t  might meet the  spec ia l  

needs of  th e  s tu d e n t .  (MacLean & Williamson,  1968, p. 362)

The s tu d en t  adv isory  func t ion  has t r a d i t i o n a l l y  been and i s  s t i l l  

cons idered to  be p r im a r i ly  a f a c u l t y  r e s p o n s i b i l i t y  (Levine,  1978, 

p. 144; B la i ,  1977, p. 1 ) .  The ty p i c a l  adv is ing  system a s s ig n s  a 

number o f  adv isees  to  an ind iv idua l  f a c u l t y  member, o r  to  a s e le c te d  

pool of  f a c u l t y  w i th in  a c e n t r a l i z e d  o f f i c e  or  academic department 

(Levine,  1978, p. 136).

A key problem conf ron t ing  i n s t i t u t i o n s  i s  t h a t  f a c u l t y  members 

rece ive  l i t t l e ,  i f  any,  t r a i n i n g  f o r  the  adv i s ing  r o l e  in t h e i r  formal 

educa tions  (Chickering ,  in  Katz,  1973, p. 78; Mahoney, Borgard & 

Hornbuckle,  1978, p. 32 ) .  As s t a t e d  by Bornheimer,  Barns, and Dumke 

(1973):

One notes  with  i n t e r e s t  t h a t  al though  s tu d e n t  personnel 

workers,  who provide guidance in  non-academic a r e a s ,  r ece iv e  

spec ia l  t r a i n i n g  f o r  t h e i r  work, those  who perform the  

eq u a l ly ,  i f  no t  more im por tan t ,  academic advisement r ece ive  

none on how to  perform t h e i r  t a s k .  (p.  54)

There fo re ,  the  r e s p o n s i b i l i t y  f o r  p repar ing  academic adv i so rs  l i e s  

w i th in  the  ind iv idua l  i n s t i t u t i o n .  The l i t e r a t u r e  i n d i c a t e s  t h a t  

adv i so r  t r a i n i n g  i s  most o f ten  conducted through informal methods such 

as i n - s e r v i c e  mee t ings ,  pe r son- to -pe rson  t a l k s  and the  d i s t r i b u t i o n
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of  w r i t t e n  b r i e f i n g s .  In some cases  adv i so rs  r e ce iv e  no t r a i n i n g  or  

guidance a t  a l l !  (Hardee,  1970, p. 22; Bonar, 1972, p. 28; Jamrick,  

1955, p. 37; O'Banion,  Fordyce & Goodwin, 1972, pp. 416,  419).

C r i t i c i s m  of  f a c u l t y  adv is ing  systems by s tu d e n t s ,  a d m i n i s t r a t o r s ,  

and f a c u l t y  has become widespread (Levine,  1978, pp. 144-146; Aitken 

& Conrad, 1977, p. 117; Gelwick,  1974, p. 214; Murry, 1971, pp. 3-5) .  

Such c r i t i c i s m  has led  many co l l e g e s  and u n i v e r s i t i e s  t o  experiment 

with  o t h e r  methods o f  performing the  s tu d e n t  adv isory  fu n c t io n .  But,  

as  concluded a t  the  1971 American Personnel and Guidance A ssocia t ion  

Meeting:

No e x i s t i n g  model o f  academic counse ling  has proved to  be 

eminently workable.  F acu l ty ,  p r o f e s s i o n a l ,  p a r a p r o f e s s i o n a l , 

and peer  counse ling  in  vary ing  measures a re  being t r i e d  and 

r e t r i e d  on d i f f e r e n t  campuses with  no unusual measure o f  

success  to  d a t e .  ( S h e f f i e l d  & M esk i l l ,  1972, p. 39)

There i s ,  however, complete agreement in th e  l i t e r a t u r e  t h a t  a d v i s o r s ,  

whoever they  a r e ,  need t r a i n i n g .  The informal methods p r e s e n t ly  

being used by i n s t i t u t i o n s  to  t r a i n  a d v i s o r s ,  given c u r r e n t  c r i t i c i s m s ,  

may not  be adequa te .  The c e n t r a l  problem then i s  the  ques t ion  o f  how 

i n s t i t u t i o n s  can improve the  performance o f  f a c u l t y  ad v i so r s .  More 

s p e c i f i c a l l y ,  w i l l  a fo rmal ,  comprehensive t r a i n i n g  program fo r  

adv iso rs  improve t h e i r  performance and so i n c re a s e  s tu d en t  s a t i s f a c ­

t ion?

Purpose o f  th e  Study

At Paul D. Camp Community College ,  the i n s t i t u t i o n  used in  t h i s
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case  s tudy ,  s tu d e n t  adv is ing  i s  p r im a r i ly  a f a c u l t y  r e s p o n s i b i l i t y .

The College Catalog s t a t e s  t h a t :

Each r e g u l a r  s tu d e n t  i s  ass igned  an academic a dv i so r  who i s  

a member of  the  te ach ing  f a c u l t y .  Advisors a id  as academic 

c o n s u l t a n t s ,  help ing  s tuden t s  plan t h e i r  programs o f  s tudy 

f o r  g raduat ion  and employment o r  t r a n s f e r .  S tudents  should 

c o n s u l t  t h e i r  adv iso rs  before  each r e g i s t r a t i o n  and a re  

encouraged to  confer  with  them f r e q u e n t ly  regard ing  academic 

m a t t e r s .  (1978-79,  p. 31)

The purpose o f  t h i s  re sea rch  study i s  tw o- fo ld .  The f i r s t  purpose 

i s  to  develop and implement a fo rmal ,  comprehensive a dv i so r  t r a i n i n g  

program f o r  a s e le c te d  group o f  f a c u l t y  members and measure i t s  

impact by surveying s tu d en t  s a t i s f a c t i o n  with  advisement.  The 

second purpose i s  to  ana lyze  the impact t h a t  o th e r  v a r i a b l e s  which 

have been i d e n t i f i e d  in  th e  l i t e r a t u r e  as s i g n i f i c a n t  a re  having 

upon th e  adv is ing  system a t  the  i n s t i t u t i o n  and upon s tuden t  s a t i s ­

f a c t i o n  with  advisement.

For the  f i r s t  purpose,  t h i s  s tudy  w i l l  t r y  to  answer the  ques t ion :  

Will s tu d e n t s  advised by f a c u l t y  who have rece ived  the  a dv i so r  t r a i n ­

ing program be more s a t i s f i e d  with  t h e i r  advisement than  s tuden t s  

adv ised by f a c u l t y  not  so t r a i n e d ?

For the  second purpose,  the  study w i l l  t r y  to  answer two 

q u es t io n s :  Is  t h e r e  a s i g n i f i c a n t  r e l a t i o n s h i p  between s tu d e n t s '

s a t i s f a c t i o n  with  t h e i r  advisement and any o f  the  fo l lowing v a r i a b l e s :  

(A) cur r icu lum,  (B) s tuden t  s t a t u s  ( f u l l -  o r  p a r t - t i m e ) ,  (C) s tuden t
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a t tendance  (day o r  n i g h t ) ,  (D) leng th  o f  adv is ing  s e s s i o n s ,  and (E) 

adv i so r  load (number o f  ad v i see s )?  Is  t h e r e  a s i g n i f i c a n t  r e l a t i o n ­

sh ip  between the  frequency with  which s tuden t s  c o n s u l t  t h e i r  ass igned  

a d v i s o r s ,  and the  v a r i a b l e s  o f  curriculum and a t tendance  as day o r  

n igh t  s tu d e n t s .

Need

The need f o r  t h i s  s tudy  i s  grounded upon th r e e  r e l a t e d  reasons .  

F i r s t ,  changes in  h igher  educa tion  over the  l a s t  q u a r t e r  o f  the  

cen tu ry ,  p a r t i c u l a r l y  in  r e l a t i o n  to  the  curr icu lum and the  kinds of  

s tuden t s  s e rved ,  have c r e a te d  the  need f o r  an in c re a s in g  emphasis on 

e f f e c t i v e  academic adv i s ing .  Second, c u r r e n t  d e s c r i p t i o n s  o f  adv is ing  

systems seem to  i n d i c a t e  t h a t  in  many i n s t i t u t i o n s  academic adv is ing  

i s  inadequate .  T h i rd ,  much o f  the  re sea rch  on academic adv is ing  can 

be c h a ra c te r i z e d  as ex p lo ra to ry  and ex pos t  f a c t o ,  and has produced 

inconc lus ive  o r  c o n f l i c t i n g  r e s u l t s .  More r e s ea rch  i s  needed on 

a d v i s ing ,  p a r t i c u l a r l y  experimental  s tu d i e s .

Advising has always been considered  an impor tan t  a spec t  in 

s tuden t  development (Mash, 1978, p. 33; Levine,  1978, p. 134).  Today, 

the  need f o r  e f f e c t i v e  academic advisement i s  even g r e a t e r  because of  

i n c re a s in g ly  d iv e r s e  c u r r i c u l a  and s tu d e n t s .  The t r a d i t i o n a l  c o l leg e  

s tuden t  coming to  the  campus today and seeking a fou r  yea r  degree can 

choose from hundreds o f  courses  and a m u l t i p l i c i t y  o f  degrees.  

T rad i t io n a l  s tu d en t s  a r e  a l so  more i n t e r e s t e d  today in  knowing how 

t h e i r  degrees w i l l  f i t  with  t h e i r  c a re e r s  (Mash, 1978, p. 34).  New 

s tu d e n t s ,  inc lud ing  inc reased  numbers o f  m i n o r i t i e s ,  women, the



16

economically and c u l t u r a l l y  d isadvantaged ,  and a d u l t s ,  a re  now going 

to  both two and fo u r  y ea r  c o l l e g e s .  The d iv e r s e  needs o f  the se  

s tu d e n t s  a re  making i t  ever  more d i f f i c u l t  to  provide adequate 

adv is ing  (Chickering ,  in Katz,  1973, pp. 69-80; Mash, 1978, p. 34).

A re c e n t  n a t iona l  survey on s tu d en t  a t t r i t i o n  revea led  t h a t  one of  

the  main reasons why s tuden t s  were dropping out  was inadequate 

academic adv i s ing  (Note 1 ) .  The Carnegie Commission has recommended 

t h a t  "enhanced emphasis should be placed on adv is ing  as an in c re a s in g ly  

impor tan t  a s p ec t  o f  h igher  educa tion"  (Mash, 1978, p. 33).  In o rde r  

to  fo l low t h i s  recommendation, a c o n s id e r a t io n  o f  some o f  the  c r i t i ­

cisms being l e v e led  a t  p r e s e n t  a d v i s ing  p r a c t i c e s  i s  h e l p fu l .

Complaints about  adv i s ing  come from both f a c u l t y  and s tu d e n t s .  

Facul ty  express  d i s s a t i s f a c t i o n  with  adv is ing  because the  r o l e  of  

a d v i so r  seems u n re la t e d  to  t h e i r  te ach ing  and resea rch  t a s k s ,  th e re  

a re  no s t a t u s  or  monetary rewards f o r  the  t ime and e f f o r t  put  in to  

ad v i s in g ,  adv isee s  never come to  v i s i t  o r  come a t  the  wrong t ime,  

and adv iso rs  a re  provided l i t t l e  t r a i n i n g  f o r  t h e i r  r o l e .  Students  

complain t h a t  f a c u l t y  have l i t t l e  knowledge o f  th e  o vera l l  curr iculum 

(general  educa tion  requ i rements ,  g radua t ion  requ i rem en ts ,  i n s t i t u t i o n a l  

p o l i c i e s ) ,  t h a t  adv iso rs  a r e  never in  t h e i r  o f f i c e s ,  and t h a t  adv iso rs  

t r e a t  them too  im personally  (Aitken & Conrad, 1977, p. 117; Levine,  

1978, p. 145; Gelwick, 1974, p. 214).

Much o f  t h i s  c r i t i c i s m  emerges because the  r o l e  o f  a d v i so r  i s  

no t  c l e a r l y  de f ined .  At many i n s t i t u t i o n s  adv is ing  has become 

nothing more than a c l e r i c a l  func t ion  (Robertson,  1958, p. 239).
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Mash (1978) a c c u r a t e l y  d esc r ibe s  t h i s  s i t u a t i o n :

In too  many cases  " success fu l"  adv i s ing  systems c o n s i s t  of  

an a dv i so r  t e l l i n g  the  s tu d en t  he must take  s p e c i f i c  courses  

in a p a r t i c u l a r  sequence in  o rde r  t o  f u l f i l l  requirements  

and graduate on time with  a d e s i r e d  degree ,  (p. 33)

Hardee (1970) d esc r ibe s  t h i s  as  the  "automat s te ro ty p e"  approach,  

where adv is ing  means " s l i p  a coin in  and ge t  a s chedu le ."  The s tuden t  

and a dv i so r  i n t e r a c t  s o l e l y  in  a mechanical process  o f  working out  a 

program s u i t a b l e  f o r  a given per iod o f  r e g i s t r a t i o n  (p. 10).  Walsh 

(1979) l a b e l s  c u r r e n t  adv is ing  systems as " l a r g e l y  a b u re a u c ra t i c  

a c t i v i t y ,  a c l e r k i s h  func t ion  e x i s t i n g  on the  per iphery  o f  academic 

l i f e "  (p. 446). Blai (1977) repo r ted  from a fol lowup s tudy o f  f a c u l t y  

guidance a c t i v i t i e s  in  50 small co l leg es  in the  N ortheas t  t h a t ,  

compared to  t en  yea rs  e a r l i e r ,  a g r e a t e r  percentage r a t e d  t h e i r  

systems u n s a t i s f a c t o r y  (p. 3 ) .  "Despite the  b es t  o f  i n t e n t i o n s ,  many 

adv is ing  programs have f a i l e d  to  reach t h e i r  o b je c t iv e s "  (Brady, 1977, 

p. 25).  Perhaps a major reason f o r  t h e i r  f a i l u r e  i s  the  lack  o f  a 

c l e a r  d e f i n i t i o n  o f  the  a d v i s o r ' s  r o l e  and of  the  necessary  eva lua t ion  

to  determine whether the  adv i so r  can reasonab ly  be expected to  perform 

such a r o l e .

The bulk of  r e s ea rch  on adv is ing  programs c o n s i s t s  o f  u n co n t ro l led ,  

i n s t i t u t i o n a l  s t u d i e s  o r  broader ex pos t  f a c t o  i n v e s t i g a t i o n s .  Murry 

(1971) s a i d ,  " th e re  appear to  be more ' s t r a w  in  the  wind checks '  than 

comprehensive re sea rch  s tu d ie s  done in  the  area  of  academic advis ing"

(p. 17). The c o n t ro l l e d  s tu d ie s  which have been done have o f ten
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produced c o n f l i c t i n g  r e s u l t s  (Murry, 1971, p. 22).  Although those  

s t u d i e s  which have a t tempted  to  c u t  ac ross  i n s t i t u t i o n a l  l i n e s  have 

produced va luab le  d e s c r i p t i v e  in fo rm at ion ,  they  have u su a l ly  y ie ld ed  

inc onc lus ive  f i n d i n g s .  The primary reason f o r  t h i s  i s  explained  by 

McConaughy (1974),  who did  a survey s tudy on 15 I l l i n o i s  community 

c o l l e g e s :

The var ious  community co l l e g e s  in  and o f  themselves account 

f o r  many of  the  d i f f e r e n c e s  in s tu d e n t  pe rcep t ions  of  adv is ing  

systems.  Each school i s  a ppa re n t ly  a unique environment,  

having i t s  own p a r t i c u l a r  type o f  s tu d e n t  body and adv is ing  

system, (p.  85)

McConaughy f u r t h e r  concluded t h a t :

Rather than t r y i n g  to  f in d  some global  program to  cure a l l  

the  i l l s  o f  adv i s ing  programs,  i t  makes more sense in l i g h t  

o f  the se  da ta  to  focus on a l o c a l i z e d  approach to  the  problem.

(pp. 86-87)

Dawson's (1972) e a r l i e r  recommendation suppor ts  McConaughy: "an

a l t e r n a t i v e  to  a survey study  or  s tu d i e s  . . . could be an experimental 

i n v e s t i g a t i o n  w i th in  one i n s t i t u t i o n "  (p.  94).  I n t e r e s t i n g l y  enough, 

Dawson suggested  t h a t  po s s ib ly  an a d m in i s t r a t o r  who was a l s o  a 

g raduate  s tu d en t  could use i t  f o r  h is  graduate re sea rch  (p.  94).  

P a r a l l e l i n g  Dawson (1972),  G r i te s  (1980) in  a r e c e n t  ERIC r e p o r t  

recommended t h a t  each i n s t i t u t i o n  o f  h igher  e duca t ion ,  "conduct a 

thorough assessment s tudy  o f  the  [ a d v i s in g ]  program's o v e ra l l  u t i l i t y ,  

r e le v an ce ,  and e f f e c t i v e n e s s "  (p.  3,  46).
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Theore t ica l  R a t iona le

The most impor tan t  v a r i a b l e s  in  the  adv is ing  process a re  the  

a d v i s o r ,  the  s t u d e n t ,  and the  environment in  which the  r e l a t i o n s h i p  

takes  p lace .  To be s u c c e s s f u l ,  an adv is ing  program must take  in t o  

account s t u d e n t s '  needs ,  and prepare  adv i so rs  to  meet them. Students  

have expressed  the  needs they expec t  t h e i r  adv iso rs  to  meet.  S tudents  

want adv iso rs  who a r e  (1) u p - to -d a t e  on school requirements and 

p o l i c i e s ,  (2) a v a i l a b l e  to  s tu d e n t s ,  and (3) concerned f o r  t h e i r  

w e l fa re  (Parker ,  1976, p. 678). Students  involved in  a s tudy  by 

Brady (1978) ranked t h e i r  needs as (1) the  p rov is ion  and exp lana t ion  

o f  a c c u ra te  in fo rm a t ion ,  (2) help in  achiev ing  t h e i r  g o a l s ,  (3) access  

t o  v a r ied  re sources  and r e f e r r a l s ,  and (4) a d e s i r e  f o r  d i r e c t ,  c l e a r ,  

in form al ,  open-minded,  in d iv id u a l i z e d  and t r u s t i n g  communications with 

t h e i r  adv i so r s  (p. x i ) .

To meet adv isee  needs,  adv i so rs  must be t r a i n e d  so they  can 

become knowledgeable and can acqu i re  s u f f i c i e n t  in t e rp e r s o n a l  s k i l l s  

to  deal with s tu d e n t s  i n d i v i d u a l l y .  Many r e s e a r c h e r s  have i d e n t i f i e d  

the  p a r t i c u l a r s  in  each o f  the se  a r e a s :

Knowledge

1. general  s t r u c t u r e  and d e t a i l s  of  th e  curr iculum

2. i n s t i t u t i o n a l  r e g u la t io n s  and requirements

3. r e g i s t r a t i o n  procedures

4. e d u c a t io n a l ,  counse l ing ,  voca t iona l  suppor t  s e rv ic e s

5. c a r e e r  in formation  r e l a t e d  to  a d v i s e e ' s  major

(Hardee,  1970, p. 11; O'Banion,  1972, p. 64; Teague, 1977, p. 282;
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Kramer & Gardner,  1977, p. 41; G r i t e s ,  1978, pp. 2 .9 -2 .1 4 ) .

In te rpe rsona l  S k i l l s

1. knowledge o f  and i n t e r e s t  in the  s tu d en t

2. ba s ic  communication s k i l l s

3. s u f f i c i e n t  counsel ing  s k i l l s  to  know when to  r e f e r  the  s tu d en t

4. a d v i so r  warmth and f r i e n d l i n e s s

5. encouragement to  the  s tu d e n t  t o  be f r e e  and open

(Hardee,  1970, p. 11; O'Banion,  1972, p. 64; Teague, 1977, p. 282;

Tamminen e t  a l . ,  1976, p. 40; Glennen, 1976, p. 49; G r i t e s ,  1978,

pp. 2 .1 5 -2 .1 6 ) .

To promote a success fu l  a d v i so r / a d v i s e e  r e l a t i o n s h i p  the  

i n s t i t u t i o n  should in su re  t h a t :

1. adv i so rs  a r e  a c c e s s i b l e

2. s u f f i c i e n t  time i s  a v a i l a b l e  f o r  adv i so rs  to  meet advisees

3. r e co g n i t io n  and reward a r e  provided f o r  adv is ing

4. a c c u ra te  and t im ely  in form ation  i s  a v a i l a b l e

5. adv i so r s  r ece iv e  t r a i n i n g

(Hardee,  1970, pp. 14-16; Walsh, 1979, 449; Dawson, 1972, p. 90).

To summarize, s tuden t s  want adv i so rs  who a r e  knowledgeable,  

f r i e n d l y ,  and concerned about  t h e i r  growth and w e l fa re .  Facu l ty ,  i f  

given a p p ro p r ia t e  i n s t i t u t i o n a l  s u p p o r t ,  can se rve  e f f e c t i v e l y  as 

academic a d v i s o r s .  A formal ,  comprehensive i n - s e r v i c e  t r a i n i n g  

program should ,  t h e r e f o r e ,  improve adv i so r  performance ( G r i t e s ,  1980, 

pp. 49-52) .
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The major i n s t i t u t i o n a l  v a r i a b l e  which in f luences  academic 

adv i s ing  i s  the  a v a i l a b i l i t y  o f  the  a d v i s o r .  I f  the  a d v i so r / a d v i s e e  

r e l a t i o n s h i p  i s  to  be s u c c e s s f u l ,  the  adv is ing  system must provide 

s u f f i c i e n t  o p p o r tu n i t i e s  f o r  meetings .  The o th e r  v a r i a b l e s  in  t h i s  

s tudy a r e  a l l  r e l a t e d  in  one way o r  ano the r  to  t h i s  a v a i l a b i l i t y  

f a c t o r .  The l i t e r a t u r e  r e l a t e d  to  th e se  v a r i a b l e s  w i l l  be reviewed 

in Chapter  I I .  A b r i e f  d e f i n i t i o n  o f  each o f  them fo l lows .

Length of  s e s s ions  The leng th  o f  meetings may be an i n d i c a t i o n  

o f  the  q u a l i t y  o f  the  a d v i s o r / a d v i s e e  r e l a t i o n s h i p .  Studen ts  re p o r t i n g  

longer  adv isee  ses s ions  a l s o  expressed  g r e a t e r  s a t i s f a c t i o n  with  t h e i r  

advisement (Cameron, 1952, p. 139; Cummer, 1961, p. 96; G r i t e s ,  1974, 

p. 64-65) .

Curriculum The program in  which a s tu d e n t  i s  e n r o l l e d  w i l l  

l i k e l y  a f f e c t  the  adv i s ing  system in two ways. F i r s t ,  s tu d e n t s  who 

a r e  e n r o l l e d  in programs where they  f r e q u e n t ly  have t h e i r  adv i so rs  as 

t h e i r  t e a c h e r s  w i l l  probably go to  t h e i r  ass igned  adv iso rs  more o f ten  

than th e  s tu d e n t s  in  programs where t h i s  i s  not  the  case .  This  i s sue  

has been ignored  in the  l i t e r a t u r e .  Second, in those  programs where 

the  ad v i so r s  teach  t h e i r  adv isees  in  many c l a s s e s ,  the  adv i so r s  should 

have more time to  spend with  t h e i r  adv isees  and a l s o  have a g r e a t e r  

oppo r tun i ty  to  ge t  to  know t h e i r  adv i see s .

By c o n t r a s t ,  in o t h e r  programs the  adv isees  may not  have t h e i r  

adv iso rs  as t e ach e r s  a t  a l l ,  o r  have them in  only  a c l a s s  o r  two.

These s tu d e n t s  may be l e s s  l i k e l y  to  go to  t h e i r  ass igned  a d v i so r s .  

Moreover, those  who do go to  t h e i r  adv iso rs  may not  be as s a t i s f i e d
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with th e  r e s u l t s  s in ce  they  do not  know t h e i r  adv iso rs  as w e l l .

The l i t e r a t u r e  r e l a t i n g  cu rricu lum to  advisement i s  very sc a n t .

In two s tu d ie s  which have at tempted  t o  ana lyze  the  r e l a t i o n s h i p  of  

curr iculum t o  adv i s ing  s a t i s f a c t i o n ,  no s i g n i f i c a n t  r e l a t i o n s h i p  was 

found ( G r i t e s ,  1974, p. 64,  283).

Advisor load Facul ty  adv iso rs  with  heavy adv isee  loads may not  

be ab le  o r  w i l l i n g  to  spend s u f f i c i e n t  time with  t h e i r  advisees  

(Hardee,  1970, p. 14; O'Banion,  1972, p. 68; Davison,  1972, p. 90).

Student  s t a t u s  F u l l - t im e  s tu d e n t s  a r e  on campus more than p a r t -  

time s tu d e n t s .  This f a c t  may l e t  f u l l - t i m e  s tu d e n t s  see t h e i r  adv iso rs  

more e a s i l y  and spend more t ime with  them (Teague,  1977, p. 294).

Attendance J u s t  as  may f u l l - t i m e  s t u d e n t s ,  daytime s tuden t s  may 

have g r e a t e r  access to  and t ime with  t h e i r  a d v i s o r s .  Also,  the  

v a r i a b l e  o f  a t tendance  w i l l  l i k e l y  have a major in f luence  on whether 

s tu d e n t s  a r e  in  f a c t  advised by t h e i r  ass igned  a d v i so r s .  Facul ty  

adv iso rs  may be l e s s  a v a i l a b l e  a t  n ig h t ;  thus  s tuden t s  may tu rn  to  

counse lo rs  o r  a d m in i s t r a t o r s  f o r  advisement.  The v a r i a b l e  o f  a t tendance  

has not  been s p e c i f i c a l l y  examined in  the  l i t e r a t u r e .

In es sence ,  th e n ,  the  theory  behind success fu l  adv i s ing  i s  t h a t  

a dv i so rs  must be knowledgeable and i n t e r e s t e d  in  t h e i r  adv isees  and 

t h a t  t h e  system must ope ra te  so t h a t  adv iso rs  and adv isees  have ample 

oppor tun i ty  and t ime to  meet.

In r e l a t i o n  to  the  re sea rch  q u e s t i o n s ,  t h i s  s tudy w i l l  t e s t  the  

fo l lowing r e s ea rch  hypotheses:
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HI The experimental  group o f  adv iso rs  w i l l  demonstrate s i g n i f i c a n t l y  

l e s s  knowledge on the  second o b j e c t iv e  p o s t - t e s t ,  given f i v e  months 

a f t e r  the  program o f  i n s t r u c t i o n ,  than  on the  i n i t i a l  p o s t - t e s t .

H2 The experimental  group o f  adv iso rs  w i l l  demonstra te s i g n i f i c a n t l y

more knowledge as measured by the  i n i t i a l  p o s t - t e s t  than  th e  con­

t r o l  group o f  adv iso rs  on the  same t e s t  given them two q u a r t e r s

l a t e r .

H3 On the  second p o s t - t e s t ,  which both the  experimental  and cont ro l

groups o f  adv iso rs  w i l l  take  in  A p r i l ,  1980, the  experimental  

group w i l l  d i s p la y  s i g n i f i c a n t l y  more knowledge than w i l l  the  

con t ro l  group.

H4 During the  w in te r  and spr ing  q u a r t e r s  o f  1980, adv isees  w i l l  be

advised by t h e i r  as s igned  adv i so r s  s i g n i f i c a n t l y  more o f ten  in 

programs in  which the se  f a c u l t y  te ach  t h e i r  adv isees  in  severa l  

c l a s s e s  than  w i l l  be the  case  in  programs in  which adv isees  take

few o r  no c l a s s e s  under t h e i r  ad v i so r s .

H5 The frequency o f  advisees  advised by t h e i r  ass igned  adv iso rs  during

w in te r  o r  s p r ing  q u a r t e r s ,  1980, w i l l  be s i g n i f i c a n t l y  d i f f e r e n t  

f o r  day and n ig h t  s tu d e n t s .

H6 Students  who have been advised by th e  t r a i n e d  adv iso rs  w i l l  be

s i g n i f i c a n t l y  more s a t i s f i e d  with  t h e i r  advisement than s tuden t s  

advised by un t ra ined  ad v i so r s .

H7 Students  who have t h e i r  adv iso rs  as t e a c h e r s  in  severa l  c l a s s e s

w i l l  be more s a t i s f i e d  with  t h e i r  advisement than s tuden t s  who do 

not  have t h e i r  adv iso rs  in  severa l  c l a s s e s  o r  who have adv iso rs
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not in  the  s tu d e n t s '  f i e l d s  o f  s tudy .

H8 The longer  the  leng th  o f  the  adv is ing  s e s s i o n s ,  th e  more

s a t i s f i e d  those  s tuden t s  w i l l  be w ith  t h e i r  advisement.

H9 The sm a l le r  the  number o f  adv isees  advised by th e  a d v i s o r ,  the

more s a t i s f i e d  those  s tuden t s  w i l l  be with  t h e i r  advisement.

H10 F u l l - t im e  s tu d e n t s  w i l l  be more s a t i s f i e d  with  t h e i r  advisement 

than p a r t - t im e  s tu d e n t s .

Hll Studen ts  who a t t e n d  the  c o l leg e  during the  day w i l l  be more

s a t i s f i e d  with  t h e i r  advisement than s tuden t s  who a t t e n d  the  

c o l leg e  only a t  n ig h t .

H12 A combination o f  the  independent  v a r i a b l e s  o f  t r e a tm e n t ,  c u r r i c ­

ulum, leng th  o f  s e s s i o n ,  number o f  a d v i s e e s ,  s tu d en t  s t a t u s ,  and 

time o f  a t tendance  w i l l  be a h ig h ly  r e l i a b l e  p r e d i c t o r  of  s t u d e n t s '  

s a t i s f a c t i o n  with  t h e i r  advisement.

H13 When the  independent  v a r i a b l e s  o f  t r e a tm e n t ,  cur r icu lum,  length  

o f  s e s s i o n ,  number o f  a d v i se e s ,  s t a t u s ,  and a t tendance  a re  com­

bined in to  a p r e d i c t i v e  eq u a t io n ,  the  t r a i n i n g  v a r i a b l e  w i l l  be 

the  s t r o n g e s t  p r e d i c t o r ,  fol lowed by the  v a r i a b l e  of  curriculum.

H14 Combined, th e  v a r i a b l e s  o f  t r ea tm e n t  and curr iculum w i l l  account  

f o r  more o f  the  va r iance  in  s tu d en t  s a t i s f a c t i o n  with  t h e i r  

advisement than th e  v a r i a b l e s  o f  l eng th  o f  s e s s i o n ,  number of  

a d v i s e e s ,  s tu d e n t  s t a t u s  and a t tendance  combined.

H15 Students  advised by the  t r a i n e d  f a c u l t y  adv iso rs  w i l l  be more

s a t i s f i e d  with  t h e i r  advisement than s tuden t s  advised by un tra ined  

f a c u l t y  a d v i s o r s ,  by a d m i n i s t r a t o r s ,  o r  by counse lo rs .
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Popula t ion ,  Sample and Data Gathering Procedures

The popula t ion  to  which t h i s  s tudy i s  r e l e v a n t  i s  community 

co l leg es  s i m i l a r  to  Paul D. Camp Community College .  The sample 

i n s t i t u t i o n  in  t h i s  case  study  i s  a sm al l ,  r u r a l  community co l l e g e  

loc a ted  in s o u th eas te rn  V i rg in i a .  Paul D. Camp i s  a comprehensive 

community c o l l e g e  o f f e r i n g  both o c c u p a t io n a l / t e c h n ic a l  and co l l e g e  

t r a n s f e r  programs.  In the  academic y e a r  1979-80,  i t  e n ro l l e d  

approximate ly 1000 s tu d e n t s .  I t  employed a f u l l - t i m e  teach ing  s t a f f  

of  34 and 12 a d m in i s t r a t o r s  and counse lo rs .  Upon enro llment in  a 

cur r icu lum,  each s tu d en t  i s  ass igned  to  a f a c u l t y  a d v i so r .  Students  

a re  supposed to  meet with  t h e i r  ass igned  adv iso rs  a t  l e a s t  once each 

q u a r t e r .

The s u b je c t s  o f  the  study  were the  teach ing  f a c u l t y ,  counse lo rs  

and a d m in i s t r a t o r s  who served as academic a d v i s o r s ,  and the 411 s tuden t s  

who a t tended  the  i n s t i t u t i o n  f o r  the  e n t i r e  academic y ea r  1979-80. The 

s u b je c t  sample was the  14 f a c u l t y  members, drawn a t  random, who 

p a r t i c i p a t e d  in  an adv i so r  t r a i n i n g  program. The t r a i n e d  adv iso rs  

were cons idered  the  experimental  group and the  un t ra ined  adv iso rs  the 

con t ro l  group. The resea rch  s tudy had two p a r t s .

P a r t  One -  Treatment During th e  f a l l  q u a r t e r  1979 the  e x p e r i ­

mental group o f  adv iso rs  rece ived  a 16-hour adv i so r  t r a i n i n g  program.

As in  the  p a s t ,  the  con t ro l  group rece ived  guidance on adv is ing  from 

t h e i r  s u p e rv i s o r s  and the  s tu d e n t  personnel s t a f f .  During the  w in te r  

and sp r ing  q u a r t e r s  the  f a c u l t y  from both groups held s e s s ions  with 

t h e i r  ad v i see s .  Advisees were i n s t r u c t e d  to  c o n s u l t  with t h e i r



26

adv iso rs  a t  l e a s t  once a q u a r t e r .

P a r t  Two -  Data Gathering Following the  t r a i n i n g  program the  

experimental  group o f  adv i so rs  took an o b j e c t i v e  p o s t - t e s t  to  measure 

t h e i r  mastery  o f  th e  i n s t r u c t i o n a l  o b j e c t i v e s .  Program p a r t i c i p a n t s  

a l s o  completed a f r e e - r e s p o n s e  q u e s t io n n a i r e  on the  t r a i n i n g  program. 

In A p r i l ,  1980, both the  experimental  and con t ro l  groups took the  

o b j e c t i v e  p o s t - t e s t .  The da ta  from th e  p o s t - t e s t s  was used to  analyze  

whether the  l e a rn in g  which took p lace  in th e  t r a i n i n g  program was 

s t a b l e  over time and a l so  to  t e s t  th e  hypothesi s  r e l a t e d  to  the  leve l  

o f  knowledge possessed by t r a i n e d  and un t ra ined  ad v i so r s .

The d a t a -g a th e r in g  procedure f o r  measuring s tu d en t  s a t i s f a c t i o n  

was to  adm in is te r  the  Advising S a t i s f a c t i o n  Ques t ionna i re  (ASQ) in 

A p r i l ,  1980, to  th e  s tuden t s  who a t tended  Paul D. Camp f o r  the  e n t i r e  

y e a r  1979-80 and who were ass igned  t o  a f a c u l t y  a d v i so r .  The ASQ as 

modified f o r  t h i s  s tudy i s  a 25-ques t ion  L ik e r t - t y p e  s c a l e  which 

measures s tu d e n t s '  s a t i s f a c t i o n  with  t h e i r  adv iso rs  and th e  advisement 

process  (Teague, 1977, p. 282). The ins trument was adm in is te red  by 

v i s i t i n g  c l a s s e s  and having the  s tuden t s  complete the  q u e s t i o n n a i r e .  

Those s tuden t s  who were unava i lab le  when the  c l a s s e s  were v i s i t e d  

were mailed the  q u e s t i o n n a i r e .

D e f in i t io n  o f  Terms 

Academic Advising

For the  purpose o f  t h i s  s tudy ,  academic adv is ing  i s  the  

process of  a s s ign ing  a s tu d e n t  to  a f a c u l t y  member who a s s i s t s  

the  s tu d en t  in  course  s e l e c t i o n ,  in  educa tiona l  p lann ing ,  in
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improving academic p ro g re s s ,  and in  c a r e e r  and /o r  co l l e g e  t r a n s f e r  

p lanning .  In c o n t r a s t ,  counse ling  involves  persons who a re  

" s p e c i f i c a l l y  t r a i n e d  and experienced in the  a reas  o f  e d u c a t io n a l ,  

p sy ch o lo g ica l ,  o r  c l i n i c a l  counse ling  procedures" (Hardee,  1970, p. 9 ) .  

Advisor Tra in ing  Program

The a dv i so r  t r a i n i n g  program i s  a 16-hour i n s t r u c t i o n a l  plan 

designed to  a s s i s t  f a c u l t y  adv iso rs  in becoming more knowledgeable 

about both the  con ten t  and process  involved in academic adv i s ing .

Other Var iab les

Curriculum -  r e f e r s  to  whether a s tu d en t  was e n ro l l e d  in  a 

program in  which the  a dv i so r  probably taugh t  adv isees  in  severa l  

c l a s s e s  (Curriculum Group I) o r  a program in which th e  adv i so r  

was l i k e l y  to  teach  the  adv isee  in two o r  fewer c l a s s e s  and may 

have been o u ts id e  th e  a d v i s e e ' s  f i e l d  of  s tudy (Curriculum Group

I I ) .

Curriculum Group I 

A g r icu l tu re  

S e c r e t a r i a l  Science

Curriculum Group II

Business Management 

Business Admin is t ra t ion

E l e c t r i  c a l /E l e c t r o n i  cs Education

Automotive General S tudie s

Correc t ions  Science Liberal  Arts

Applied E l e c t r i c i t y  

Auto Mechanics

P o l ice  Science Cle rk -T yp is t  

S teno-Cler ica !  Arts

Superv ision
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Correc t ions  T eacher ' s  Aide

D raf t ing  Science

Law Enforcement

Machinist

Welding

S ta tu s  -  r e f e r s  to  whether the  s tu d e n t  i s  e n ro l l e d  f u l l - t i m e  

(12 q u a r t e r  hours o r  more) o r  p a r t - t im e  ( l e s s  than 12 q u a r t e r  

hours ) .

Attendance -  r e f e r s  to  whether the  s tu d en t  a t t e n d s  co l lege  

dur ing the  day o r  only  a t  n ig h t .  Studen ts  who a t t e n d  both 

days and n ig h t s  were considered  day s tu d e n t s .

Advisor load -  r e f e r s  to  the  number o f  adv isees  advised by 

the  f a c u l t y  member. This number may not  be th e  same as the  

number o f  adv isees  as s igned  to  the  a d v i s o r ,  s in c e  i t  depends 

on whether the  s tuden t s  were a c t u a l l y  advised  by t h e i r  adv iso r .  

Length o f  s e s s ions  - r e f e r s  to  the  average number o f  minutes 

t h a t  s tuden t s  r e p o r t  to  have spent  with  t h e i r  adv iso rs  per  

s e s s io n .

Advising Systems

I n s t r u c to r - b a s e d  - adv is ing  systems in  which f a c u l t y  a re  

p r im a r i ly  r e s p o n s ib le  f o r  the  advisement o f  s t u d e n t s .  Coun­

s e l o r s  may be involved in  th e  i n i t i a l  c o n ta c t  with  s tuden t s  

or  used on a r e f e r r a l  b a s i s .  Paul D. Camp uses an i n s t r u c t o r -  

based adv is ing  program.
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Counselor-based -  adv is ing  systems in  which counse lo rs  a re  

p r im ar i ly  re s p o n s ib le  f o r  the  advisement o f  s tu d e n t s .  Faculty 

may be involved on a r e f e r r a l  b a s i s  but  a r e  not  ass igned 

adv isees .

Pure-system - adv is ing  systems in which one group—whether 

c ounse lo rs ,  f a c u l t y ,  o r  some o th e r  d iv i s i o n  o f  s t a f f —i s  

re sp o n s ib le  f o r  a l l  adv is ing  f u n c t io n s .  Pure adv is ing  systems 

are q u i t e  r a r e  in  community c o l leges  (McConaughy, 1974, p. 7) .  

Advising S a t i s f a c t i o n  Ques t ionna i re  (ASQ)

The ASQ i s  a L i k e r t - t y p e  s c a l e  which measures s tu d e n t s '  s a t i s ­

f a c t i o n  with  t h e i r  adv iso rs  and t h e i r  advisement.  The ins trument 

as modified f o r  t h i s  s tudy con ta ined  25 fo rced -cho ice  ques t ions  to  

which s tuden t s  responded on a s c a l e  from " s t ro n g ly  agree" to  

" s t ro n g ly  d i s a g r e e . "

Lim i ta t ions  of  the  Study

1. The r e s u l t s  o f  t h i s  re sea rch  a re  a p p l i c a b l e  only to  the  

academic adv is ing  program a t  Paul D. Camp Community College.  

However, as d e t a i l e d  in t h i s  c h a p t e r ,  a c o n t ro l l e d  i n s t i t u ­

t i o n a l  s tudy has been recommended in the  l i t e r a t u r e .  In 

a d d i t i o n ,  even though much of  the  con ten t  o f  the  t r a i n i n g  

program, p a r t i c u l a r l y  t h a t  s t r e s s i n g  knowledge r a t h e r  than 

a t t i t u d e s ,  i s  i n s t i t u t i o n a l l y  s p e c i f i c ,  the  format and 

methodology o f  the  program should be a p p ro p r ia t e  f o r  o th e r  

two and fou r  y ea r  c o l l e g e s .
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2. This  s tudy does not  inc lude  th e  a n a l y s i s  o f  a l l  t h e  p o s s ib le  

v a r i a b l e s  which in f lu en ce  an academic adv is ing  program. Those 

v a r i a b l e s  t h a t  were inc luded—t r a i n i n g  program, cur r icu lum,  

s t a t u s ,  a t t e n d a n c e ,  leng th  o f  s e s s io n s  and a d v i so r  load—have 

been i d e n t i f i e d  as impor tant  in  the  l i t e r a t u r e  and were viewed 

as the  ones most a p p l i c a b l e  to  Paul D. Camp Community College .

3. S tuden t s '  p e rcep t ions  a re  used as one o f  th e  methods of  

measuring the  e f f e c t i v e n e s s  o f  adv i so rs  and the  adv is ing  

process in  t h i s  s tudy .  There a r e  o th e r  ways to  measure the  

success o f  adv is ing  systems.  Such measures could inc lude  

s tu d e n t  performance in  terms o f  g rad e -p o in t  averages  and 

withdrawal r a t e s .  A f te r  a review o f  the  l i t e r a t u r e  and 

d i s cu s s io n s  with  the  s tu d en t  personnel  s t a f f  a t  Paul D. Camp, 

i t  was decided t h a t  the  use o f  s tu d e n t  pe rce p t ions  was the  

most a p p ro p r ia t e .

4.  This s tudy  does not  inc lude  a l l  the  s tu d e n t s  a t  Paul D. Camp. 

Those s tu d e n t s  not  e n ro l l e d  in  a program a r e  not  ass igned  a 

f a c u l t y  a d v i so r  but  a r e  advised by counse lo rs .  Also ,  only 

those  s tu d e n t s  who a t tended  th e  co l l e g e  f o r  the  e n t i r e  yea r  

1979-80 a r e  p a r t  o f  the  s tudy .

Overview o f  the  D i s s e r t a t i o n  Proposal

In Chapter  I I  o f  the  s tudy ,  the  l i t e r a t u r e  r e l a t e d  t o  academic 

adv is ing  in  general  and in  p a r t i c u l a r  t o  the  purposes o f  t h i s  re sea rch  

i s  reviewed.
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In Chapter  I I I ,  the  design o f  the  study i s  p resen ted  to  inc lude 

d e s c r ip t i o n s  o f  the  popula t ion  and sample,  t r ea tm en t  and da ta  ga the r ing  

p rocedures ,  s ta tement  o f  hypotheses ,  and s t a t i s t i c a l  a n a l y s i s  procedures .

In Chapter  IV, the  f ind ings  o f  the  re sea rch  study a r e  presented  

and d i scussed .

In Chapter  V, the  r e s u l t s  o f  the  study  a r e  summarized. Chapter  V 

i s  completed with  the  p r e s e n t a t io n  o f  major conclus ions  and recommenda­

t i o n s  f o r  f u r t h e r  re sea rch .



CHAPTER I I :  REVIEW OF LITERATURE

The l i t e r a t u r e  on academic adv is ing  r e l a t e d  to  th e  purposes of  

t h i s  s tudy i s  reviewed in  t h i s  c h ap te r .  Included i s  a b r i e f  h i s t o r i c a l  

ske tch  o f  academic a d v i s ing ,  a d is cu s s io n  o f  ques t ions  regard ing  the  

na tu re  o f  advisement and who should a d v i s e ,  a d e s c r i p t i o n  o f  the 

l i t e r a t u r e  r e l a t e d  to  adv i so r  t r a i n i n g  and the  ev a lu a t io n  o f  advising  

systems.

Hi s to ry

Whether fo rmal ly  or  in fo rm a l ly ,  adv is ing  s tuden t s  has always been 

an impor tan t  func t ion  of  i n s t i t u t i o n s  o f  higher  educa tion  (Levine,  1978, 

p. 134; Mash, 1978, p. 33).  T r a d i t i o n a l l y ,  t h i s  func t ion  has been 

cons idered a f a c u l t y  r e s p o n s i b i l i t y  (Brady,  1978, p. 19).  P r io r  to  

the  r i s e  of  l a rg e  and d ive rse  co l l e g e s  a f t e r  the  Civ i l  War, s tu d en t  

adv is ing  was conducted in an informal manner. In co lon ia l  c o l l e g e s ,  

the  p r e s id e n t  in  conjunction  with  t u t o r s  "counseled s tu d e n t s  regard ing  

t h e i r  e x t r a c u r r i c u l a r  a c t i v i t i e s ,  moral l i f e ,  and ap p ro p r ia t e  i n t e l l e c ­

tua l  h a b i t s .  Advising was an i n t e g r a l  p a r t  o f  the  t e a c h e r ' s  job" 

(Levine,  1978, p. 134).  The adv i s ing  systems were informal because 

of  the  small number o f  s t u d e n t s ,  t h e  c loseness  o f  f a c u l t y  and s tuden ts  

who o f ten  l i v e d  t o g e t h e r ,  and the  l im i t e d  number of  c u r r i c u l a  open to  

the  s tuden t s  (Murry, 1971, p. 2 ) .  With the  exception  o f  Kenyon College,  

informal adv is ing  c h a ra c te r i z e d  c o l l e g e s  and u n i v e r s i t i e s  u n t i l  a f t e r  

the  Civil  War. In the  l a t e  1820s,  Kenyon c rea ted  a formal system of 

adv is ing  by ass ign ing  each s tu d en t  t o  a p a r t i c u l a r  f a c u l t y  member 

(Levine,  1978, p. 134).

32
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In 1877, Johns Hopkins U n ive rs i ty  c rea ted  a system o f  f a c u l t y  

a d v i s o r s ,  and in 1899, a board o f  freshmen adv iso rs  was appointed a t  

Harvard. These developments announced the  "formal r e co g n i t io n  t h a t  

s i z e  and the  e l e c t i v e  curr iculum req u i re d  some c l o s e r  a t t e n t i o n  to  

undergraduate guidance than was p o s s ib le  with  an in c r e a s in g ly  p ro fe s ­

s i o n a l l y  o r i e n t e d  f a c u l ty "  (Hawkins, in  Rudolf ,  1962, p. 460).  Formal 

systems o f  adv is ing  began to  spread  because of:

Increases  in  the  number o f  s tu d en t s  e n ro l l e d  in  many c o l l e g e s ,  

g r e a t e r  d i v e r s i t y  in  s tu d en t  background and p r e p a ra t i o n ,  

p r o l i f e r a t i o n  o f  the  number o f  s u b je c t s  t augh t  in  c o l l e g e ,

in t ro d u c t io n  o f  e l e c t i v e s  i n t o  the  cur r icu lum,  inc re ased

f a c u l t y  s p e c i a l i z a t i o n ,  and g r e a t e r  f a c u l t y  i n t e r e s t  in 

i n t e l l e c t u a l  and resea rch  p u r s u i t s  t h a t  reduced t h e i r  t r a d i ­

t i o n a l  c o n tac t  with  s tu d e n t s .  (Levine,  1978, pp. 134-135)

As the  needs o f  s tuden t s  became broader  and more complex and f a c u l t y  

became more s p e c i a l i z e d ,  the  t a s k  o f  adv is ing  became more d i f f i c u l t .

In the  tw en t ie th  cen tu ry ,  adv is ing  not  only became more fo rmal ,  but  

a l so  became more s p e c i a l i z e d .

In the  1900's  i n s t i t u t i o n s  began to  t r a i n  and h i r e  p ro fe s s io n a l s  

who could deal with  personal  and vocat ional  needs o f  s t u d e n t s .  P lace­

ment o f f i c e s  became common in  c o l l e g e s ,  and counsel ing  was made a v a i l ­

ab le  to  help s tuden t s  with  personal  problems (Levine,  1978, p. 135).

However, f o r  the  most p a r t  adv is ing  cont inued to  be a func t ion  of  the

f a c u l t y .  In 1941, Wrenn es t imated  t h a t  "somewhere between 70 to  85 

percen t  of  such i n s t i t u t i o n s  have some system o f  f a c u l t y  adv iso rs"
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(p. 506).  The focus was on educa tiona l  counse ling  wherein the  f a c u l t y  

adv i so r  a s s i s t e d  s tuden t s  in s e l e c t i o n  o f  courses  t h a t  would permit  

them the  g r e a t e s t  amount o f  e x p e r t i s e  in  t h e i r  chosen a rea s  o f  s tudy 

(Murry, 1971, p. 2; Wrenn, 1941, p. 507).  To say t h a t  th e se  adv is ing  

systems were e f f e c t i v e  i s  ano ther  m a t te r .

One reason f o r  the  f a i l u r e  o f  the  e l e c t i v e  system and the 

i n s t i t u t i o n a l i z a t i o n  o f  the  co re  curr iculum in  the  e a r l y  1900 's was: 

because the  f a c u l t y  adv iso rs  who were to  work with  s tuden t s  in 

planning a program o f  s tu d i e s  s u i t a b l e  to  each did  l i t t l e  more 

than s ign  cards  on which unguided and unmotivated s tuden t s  had 

l i s t e d  courses  t h a t  they  f e l t  would produce the  g r e a t e s t  amount 

o f  academic c r e d i t  with  the  l e a s t  i n t e r f e r e n c e  with  t h e i r  

personal  and soc ia l  l i v e s .  Choices among courses  became almost 

meaningless f o r  s tu d e n t s  whose adv i so rs  gave no adv ice and whose 

t e ach e r s  were g iv ing  c o u r s e s ,  no t  t e ach ing  s tu d e n t s .  (Tay lor ,  

1969, p. 205)

At mid-century  Wrenn, r e f e r r i n g  to  problems with  f a c u l t y  adv is ing  

systems,  wrote:

There i s  l i k e l y  to  be no a l lo tm en t  o f  t im e ,  l i t t l e  in format ion 

about the  s tu d en t  he i s  to  counse l ,  no s e c r e t a r i a l  h e lp ,  and 

only formal s u p e rv i s io n .  The North Central  A ssoc ia t ion  study 

showed t h a t  77 percen t  of  the  adv iso rs  had no s p e c i f i c  t r a i n i n g  

o f  any s o r t  f o r  t h e i r  counsel ing  t a s k .  The r e s u l t s  a r e  too  well 

known to  m e r i t  comment—in a ccu ra te  and has ty  a d v i s in g ,  resentment 

by the  a dv i so r  o f  the  added t a s k ,  and unwarranted s tuden t
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m o r t a l i t y .  (1941, p. 506-507)

Although improvements have been made s ince  1941, many adv is ing  systems 

today are  descr ibed  as " the  semi-annual herding o f  hundreds of  d r a f t e d  

f a c u l ty  i n t o  an armory or  gymnasium to  plan programs and to  approve 

e l e c t i o n  cards  f o r  s tuden t s  they  do not  know and f o r  whom they  have no 

cont inu ing  r e s p o n s i b i l i t y "  (Robertson,  1958, p. 228).

Questions over the  ap p ro p r ia ten ess  o f  f a c u l t y  adv is ing  have led 

to  exper imenta t ion  with  a l t e r n a t e  systems.  I n s t i t u t i o n s  have t r i e d  

using only s e l e c t e d  f a c u l t y  in  c e n t r a l i z e d  c e n t e r s ,  p a r a p r o f e s s io n a l s ,  

s e n io r  s t u d e n t s ,  s tuden t  s e l f - a d v i se m e n t ,  p ro fe s s io n a l  counse lo rs  and 

any combination th e r e o f  t o  improve t h e i r  adv is ing  systems.  Some e f f o r t s  

have been s u c c e s s fu l ;  o th e rs  have not .  No s i n g l e  method has proved 

c o n s i s t e n t l y  workable or  s u p e r io r  to  the  o th e rs  (Brady,  1978, pp. 21-24; 

S h e f f i e ld  & M esk i l l ,  1972, p. 30).  Today, as  in the  p a s t ,  even with 

i t s  im p e r fec t io n s ,  f a c u l t y  adv is ing  i s  the  most p r e v a l e n t  system among 

American co l l e g e s  and u n i v e r s i t i e s  (Brady,  1978, p. 20; Cars tensen & 

S i lb e rh o rn ,  1979, p. 4 ) .  Fur ther  re sea rch  con t inues  and i s  needed in 

o rde r  to  i d e n t i f y  ways in  which to  d e l i v e r  adv is ing  most e f f e c t i v e l y .

The Nature o f  Advisement

The l i t e r a t u r e  y i e l d s  widely d ive rge n t  views on the  func t ion  and 

r o l e  of  academic adv is ing  in i n s t i t u t i o n s  o f  h igher  educa tion  today.  

"While t h e re  i s  general  agreement concerning  the  importance o f  

academic adv is ing  f o r  the  e f f i c i e n t  f unc t ion ing  o f  the  i n s t i t u t i o n  and 

the  e f f e c t i v e  func t ion ing  of  the  s t u d e n t ,  t h e r e  i s  l i t t l e  argument 

regard ing  th e  na tu re  o f  academic adv is ing  and who should perform the
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func t ion"  (O'Banion and Thurs ton,  1972, p. 1) .  The purposes o f  t h i s  

s e c t i o n  of  the  review a re  to  p resen t  var ious  d e f i n i t i o n s  o f  the  

adv i s ing  func t ion  and to  p resen t  a d i scu ss io n  of  two approaches to  

the  advisement process .

Melvene D. Hardee (1970) d e f ines  f a c u l t y  adv is ing  as :

A t r id im ens iona l  a c t i v i t y ,  c o n s i s t i n g  o f  (a)  d i s ce rn in g  the  

purposes o f  the  i n s t i t u t i o n  in  i t s  t e a c h in g - l e a rn in g  miss ion ,

(b) perce iv ing  the  purposes o f  the  s tu d e n t  l e a r n e r ,  and (c)  pro­

moting the se  p o s s i b i l i t i e s  in  conference with  the  s tu d e n t  l e a r n e r .  

The f a c u l t y  a d v i so r  i s  here cons idered  to  be a co o rd in a to r  of  

l e a rn in g  exper iences  f o r  s tu d e n t s ,  (p. 11)

O'Banion (1972) concep tua l izes  the  a d v i s ing  process as invo lv ing  f iv e  

i n t e r r e l a t e d  and sequen t i a l  s t e p s :

1. Explora t ion  o f  l i f e  goals

2. Explora t ion  o f  vocat ional  goals

3. Program choice

4.  Course choice

5. Scheduling courses ,  (p.  64)

Both Hardee 's  and O'Banion 's  d e f i n i t i o n s  a r e  r a t h e r  global in  na tu re .  

Levine (1978) chooses to  sep a ra t e  adv is ing  in to  fo u r  types :  academic

a d v i s in g ,  vocat ional  and c a r e e r  a d v i s in g ,  personal a d v i s in g ,  and 

s p ec ia l  group adv is ing  (p.  134). Academic adv is ing  p e r t a in s  to  such 

curr iculum m a t te r s  as  "course s e l e c t i o n ,  p r e r e q u i s i t e s ,  major cognates ,  

r equ i rements ,  and s tu d e n t  performance."  I t  i s  u su a l ly  a r e s p o n s i b i l i t y  

o f  th e  f a c u l t y  (p. 136).
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S im i la r  t o  Lev ine ' s  concept  o f  academic a d v i s in g ,  Raines desc r ibes  

the  s tuden t  adv isory  func t ion  as:

those  a c t i v i t i e s  o f  the  co l l e g e  designed to  b r ing  each s tu den t  

in to  ind iv idua l  and con t inu ing  co n ta c t  with  a co l l e g e  s t a f f  

member q u a l i f i e d  to  advise  the  s tu d e n t  regard ing  such ma tte rs  

as (1) s e l e c t i o n  o f  courses  f o r  which the  s tu d en t  i s  e l i g i b l e  

and which a re  c o n s i s t e n t  with  h is  c u r r i c u l a r  cho ice as well as 

any occupa tional  o r  s e n io r  co l l e g e  p re fe rences  he may have,  (2) 

ev a lu a t io n  o f  academic p ro g re s s ,  (3) e f f e c t i v e  methods o f  s tudy ,  

and (4) i d e n t i f i c a t i o n  o f  s p e c i f i c  re sources  w i th in  the  co l lege  

or  community t h a t  might meet the  spec ia l  needs o f  the  s tuden t .  

(MacLean & Williamson,  1968, p. 362)

The fo rego ing  d e f i n i t i o n s  o f  academic adv is ing  d i f f e r  because 

i n s t i t u t i o n a l  environments d i f f e r .  Crea t ing  a common d e f i n i t i o n  of  

academic adv i s ing  i s  not  nea r ly  as important  as the  need f o r  an 

i n s t i t u t i o n  to  know how i t  pe rce ives  i t s  adv is ing  fu n c t io n .  Robertson 

(1958),  a f t e r  s tudying  the  advisement p r a c t i c e s  a t  20 c o l leges  

throughout the  count ry ,  observed t h a t  "with r a r e  ex c e p t io n s ,  the  

co l leg es  and u n i v e r s i t i e s  have given l i t t l e  conscious  r e f l e c t i v e  

thought to  the  o ve ra l l  purpose and p a t t e r n  o f  t h e i r  adv is ing  systems" 

(p.  229).  In many i n s t i t u t i o n s  "programs have been planned on the  

b a s i s  o f  a v a i l a b l e  personnel  (such as f a c u l t y )  or  on the  b a s i s  o f  some 

ph i losophica l  r a t i o n a l e  t h a t  has o f ten  been shoddily  s t a t e d  i f  s t a t e d  

a t  a l l "  (O'Banion & Thurs ton ,  1972, p. 5 ) .  On many c o l leg e  campuses 

i t  i s  l i k e l y  t h a t  the  s t u d e n t s ,  t h e  f a c u l t y  and the  a d m in i s t r a t io n  a l l
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have d i f f e r e n t  concept ions  o f  how the  adv is ing  system i s  supposed to  

work and o f  the  r o l e  the  a d v i so r  i s  t o  f u l f i l l .

D i f f e r e n t  d e f i n i t i o n s  o f  a d v i s ing  a l s o  e x i s t  among co l leges  

depending upon the  approach used.  Crookston (1972) r e f e r s  to  two 

approaches: p r e s c r i p t i v e  and developmental (p. 12).  The p r e s c r i p t i v e

approach to  adv is ing  i s  based upon a u t h o r i t y :

The a d v i so r  i s  the  doc to r  and the  s tu d en t  i s  the  p a t i e n t .  The 

p a t i e n t  comes in  with some a i lm en t .  The doc to r  makes a d ia g n o s i s ,  

p r e s c r ib e s  something, or  gives  adv ice .  T he re fo re ,  i f  the  s tuden t  

fo l lows the  adv ice ,  th e  problem w i l l  be solved and a l l  i s  wel l!

(p.  12)

From th e  viewpoint  o f  the  a d v i s o r ,  t h e  assumption i s  t h a t  once advice 

has been given to  th e  s t u d e n t ,  the  a d v i s o r ' s  r e s p o n s i b i l i t y  i s  l a rg e ly  

f u l f i l l e d ;  i t  i s  up to  the  s tu d en t  to  f u l f i l l  h i s  r e s p o n s i b i l i t y  by 

doing what i s  p re sc r ibe d  (p.  13).  I n s t i t u t i o n s  adhering to  an a u t h o r i ­

t a r i a n  adv is ing  approach may well c ons ide r  " success fu l "  adv is ing  to  

c o n s i s t  o f :

an a dv i so r  t e l l i n g  a s tu d e n t  he must take  s p e c i f i c  courses  in  a 

p a r t i c u l a r  sequence in  o rde r  to  f u l f i l l  requirements and graduate 

on t ime with  a d e s i r e d  degree .  In many cases  t h e re  may be minimal 

a d v i s o r - s tu d e n t  co n ta c t  with  the  expec ta t ion  t h a t  reading  and i n t e r ­

p r e t i n g  th e  c a ta lo g  w i l l  se rve  the  s tu d en t  well enough. (Mash, 1978, 

p. 34)

In th e  p r e s c r i p t i v e  approach,  adv ice -g iv ing  i s  the  main t a s k  of  adv is ing  

with  no a dv i so r  r e s p o n s i b i l i t y  f o r  what happens to  th e  s tu d en t  i f  he
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should o r  should not  fo l low such adv ice .

The developmental approach to  adv i s ing  inc ludes  a d v ice -g iv ing  but  

goes beyond t h i s  by viewing th e  a d v i so r  as the  c o o rd in a to r  o f  the  

s t u d e n t ' s  o v e ra l l  l e a rn in g  exper iences .  Because o f  the  expanding and 

i n c r e a s in g ly  f l e x i b l e  co l l e g e  c u r r i c u l a ,  th e  in f lu x  o f  "new s tuden t s"  

(women, a d u l t s ,  the  d i sadvan taged) ,  and the  inc reased  concern f o r  

s tu d en t  personal  growth,  many au thors  a re  advocat ing  th e  developmental 

approach to  adv i s ing  (Hardee,  1970; Walsh, 1978; O'Banion,  1972; 

Chicker ing,  1970; Mash, 1978; Crookston,  1972; Dameron & Wolfe, 1974; 

Kramer & Gardner,  1977; Bostaph & Moore, 1980). The d i f f e r e n c e s  

between th e  p r e s c r i p t i v e  and the  developmental approaches a r e  i d e n t i ­

f i e d  in  Table 2.1 (Crookston,  1972, p. 14).

In the  developmental view o f  a d v i s i n g ,  the  a d v i s o r / a d v i s e e  r e l a ­

t i o n s h i p  becomes a l e a rn in g  process f o r  both p a r t i c i p a n t s .  Advising i s  

r e a l l y  an ex tens ion  o f  the  t e a c h in g / l e a r n i n g  process .  Developmental 

adv is ing  not  only  inc ludes  the  s tu d e n t s '  educa tiona l  and voca t ional  

dec i s io n s  involved in  th e  a d v i s o r / a d v i s e e  r e l a t i o n s h i p ,  bu t  a l so  

inc ludes  the  development o f  t h e i r  " r a t i o n a l  p rocesses ,  environmental  

and in t e rp e r s o n a l  i n t e r a c t i o n s ,  behav ioral  awareness,  and problem­

so lv in g ,  decision-making and ev a lu a t io n  s k i l l s "  (Crookston,  1972, p. 12).

To f a c i l i t a t e  a d v i so r / a d v i s e e  r e l a t i o n s h i p s  Kramer and Gardner 

(1977) advocate the  use o f  a c o n t r a c t  (p. 30).  The r e s p o n s i b i l i t i e s  

o f  both the  a d v i so r  and the  s tu d en t  should be d i s c u s s e d ,  c l a r i f i e d  and 

w r i t t e n  down. The c o n t r a c t  would be reviewed and updated p e r i o d i c a l l y .  

"The goal of  the  adv i s ing  r e l a t i o n s h i p  i s  p reven t ive  maintenance ,  not  

remedial r e s t o r a t i o n "  (p.  30).
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As revea led  thus  f a r ,  the  na tu re  o f  academic adv i s ing  and how i t  

i s  approached a re  extremely complex i s s u e s .  No a t tem pt  has been made 

here  to  p re s en t  the  e n t i r e  problem in  dep th .  As r e l a t e d  to  the  pur­

poses of  t h i s  s tudy ,  the  l i t e r a t u r e  j u s t  reviewed has brought about  

necessary  d i s cuss ions  by Paul D. Camp f a c u l t y  and s t a f f  on what 

academic adv is ing  means to  us .  Given the  in c reased  complexity of  

academic ad v i s in g ,  many i n s t i t u t i o n s  have r a i s e d  the  ques t ion  of  

whether f a c u l t y  members should serve  as ad v i so r s .  This i s s u e  i s  

addressed nex t .

Mho should advise?

Opinions have inc reased  t h a t  "as a t o t a l  group,  members of  the  

teach ing  f a c u l t y  perform miserab ly  when a t tem pt ing  to  adv ise  s tuden t s"  

( Jones ,  1970, p. 12).  Koile (1954) summarizes some o f  the  major 

c r i t i c i s m s  o f  f a c u l t y  a dv i so r  programs:

Teaching loads a re  not  ad ju s ted  to  provide time f o r  counsel ing 

s e rv i c e s .  Adequate r e co g n i t io n  i s  not  given in  o th e r  ways to  

the se  s e r v i c e s .  The f a c u l t y  members a re  too l im i t e d  in t h e i r  

counsel ing  fu n c t io n s .  Most o f  t h e i r  work c o n s i s t s  o f  giv ing 

s tuden t s  advice about ro u t i n e  r e g i s t r a t i o n  m a t te r s  o r  course 

s e l e c t i o n .  L i t t l e  a t t e n t i o n  i s  given to  s tu d e n t  c a p a b i l i t i e s ,  

ind iv idua l  d i f f e r e n c e s ,  and needs.  Facul ty  counse lo rs  are 

inadequa te ly  t r a i n e d  f o r  th e  performance o f  counse ling  d u t i e s ,  

and t h e i r  general  lack  o f  competence leads  to  per func to ry  perform­

ance.  They a re  not  c a r e f u l l y  s e l e c t e d  on the  b a s i s  of  i n t e r e s t
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and p e r s o n a l i t y  and,  as a r e s u l t ,  may be i n d i f f e r e n t  t o  t h e i r  

t a s k s  or  i l l - s u i t e d  in  terms o f  p e r s o n a l i t y  to  engage in  a 

counse ling  r e l a t i o n s h i p ,  (p.  384)

In community co l l e g e s  the  con t rove rsy  over  who should adv ise  i s  

p r im a r i ly  over the  use o f  counse lo rs  or  f a c u l t y .  The 1967-68 na t iona l  

survey o f  community co l l e g e s  f o r  th e  American A ssoc ia t ion  o f  J u n io r  

Colleges revea led  t h a t  most adv is ing  systems were i n s t r u c t o r - b a s e d  

(O'Banion,  Fordyce & Goodwin, 1972, p. 414).  The s tu d e n t  personnel 

a d m in i s t r a to r s  a t  the  556 co l l e g e s  surveyed were a l s o  asked to  i n d i c a t e  

t h e i r  d e s i r e s  f o r  the  f u t u r e  in  r e l a t i o n  to  the  ques t ion  o f  who should 

se rve  as a dv i so r .  Table 2.2 i n d i c a t e s  a d e s i r e  to  move toward counse lor -  

based systems.

Table 2.2

Advising Systems in  Community Colleges 

___________AAJC Survey 1967-68__________

System 67-68 Desired

In s t r u c to r - b a s e d 64.0% 51.1%
Counselor-based 33.8% 45.2%
Other 2.2% 4.7%

Source: (McConaughy, 1974, p. 15)

C i t ing  an unpublished paper by O'Banion, Fordyce,  and Goodwin,

McConaughly (1974) p resen ted  the  c e n t r a l  arguments on each s id e :  

The Pro-Teaching Facul ty  Case

1. I n s t r u c t o r s  know more about  the  spec ia l  requirements and
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o p p o r tu n i t i e s  in  t h e i r  p a r t i c u l a r  f i e l d s  than do counse lo rs .

2. I n s t r u c t o r s  who adv ise  l e a rn  more about  the  problems and 

pe rcep t ions  o f  s t u d e n t s ,  knowledge t h a t  they  can p r o f i t a b l y  

use in  t h e i r  t e ach ing .

3. I n s t r u c t o r s  can gain an awareness of  th e  t o t a l  s t r u c t u r e  and 

ope ra t ion  o f  the  co l l e g e  r a t h e r  than i s o l a t i n g  themselves in  

a department.

4. S tuden ts  need to  know some o f  the  teach ing  f a c u l t y  out  of  

c l a s s ,  as  in d i v id u a l s  concerned about t h e i r  academic goals .

5. Facul ty  members with  small adv is ing  loads a r e  much more 

a c c e s s i b l e  to  s t u d e n t s ,  o f t e n  during open o f f i c e  hours ,  than 

counse lo rs  with  300 o r  more s tuden t s  and a f u l l  appointment 

ca lendar .

6. Advising by the  te ach ing  f a c u l t y  i s  l e s s  expens ive  than

h i r i n g  more and more counse lo rs ;  the  s i z e  o f  the teaching  

f a c u l t y  n a t u r a l l y  expands with  r i s i n g  en ro l lm en ts .

7. Counselors a re  too t h e r a p e u t i c a l l y  o r i e n t e d  and do not  pay 

enough a t t e n t i o n  to  academic requi rements  and proper  course 

s e l e c t i o n .

The Pro-Counselor  Case

1. Academic adv is ing  cannot  be sepa ra ted  from m a t te r s  of

personal  f e e l i n g s  and l i f e  goa ls ;  a l l  need the  ca re fu l

a t t e n t i o n  o f  s k i l l e d  p ro fe s s io n a l s .

2. Community co l l e g e  s tu d e n t s  o f ten  have u n r e a l i s t i c  goals  and 

unc lea r  ideas  about  occupat ions and h ighe r  e d u ca t io n ,  and
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t h e i r  s p ec ia l  need f o r  a s s i s t a n c e  j u s t i f i e s  th e  c o s t  of  

p ro fe s s iona l  advisement.

3. The teach ing  f a c u l t y  member ge n e ra l ly  does a poor job  of  

academic advisement because:

a.  th e  demands placed upon him f o r  classroom i n s t r u c t i o n  

leave l i t t l e  time and energy f o r  ind iv idua l  advisement;

b. h is  l im i t e d  knowledge o f  o p p o r tu n i t i e s  o u t s id e  h is  f i e l d  

may prevent  h is  adv isee  from le a rn in g  o f  them;

c.  h is  lack  o f  counse lo r  t r a i n i n g  may cause him t o  miss 

impor tant  s i g n a l s  t h a t  the  s tu d en t  needs spec ia l  a s s i s ­

ta nce ;

d.  he may use academic adv is ing  as a way t o  r e c r u i t  s tuden t s  

to  f a l t e r i n g  courses  in  h is  department.

4. A s tu d en t  in  need o f  counse ling  a s s i s t a n c e  may be r e l u c t a n t  

to  make a spec ia l  problem-or ien ted  appointment ,  bu t  he may 

use the  adv is ing  s e s s io n  to  d i scu ss  h is  concern with  a 

counse lo r .

5. Tra ined ,  f u l l - t i m e  counse lo rs  a re  f a m i l i a r  with  proper 

a d m in i s t r a t i v e  procedures and make fewer e r r o r s  in  program 

p la nn ing ,  saving th e  s tu d en t  and th e  co l l e g e  the  t ime,  e f f o r t  

and money needed to  r e c t i f y  them. (pp. 21-23)

Attempts have been made to  a s se s s  e m p i r i c a l ly  the  arguments t h a t  

one approach i s  b e t t e r  than  the  o th e r .  Moller (1972) compared the  

a t t i t u d e s  and percep t ions  o f  c o u n s e lo r s ,  f a c u l t y  and s tuden t s  a t  fou r  

community co l l e g e s  in  I l l i n o i s .  Two o f  the  co l l e g e s  were organized so



45

t h a t  both te a c h e r s  and counse lo rs  served as ad v i so r s .  The o th e r  two

c o l l e g e s  used only p r o f e s s i o n a l l y  t r a i n e d  counse lo rs  as adv iso rs  

(p. 169).  Student  percep t ions  o f  t h e i r  academic advisement d id  not  

d i f f e r  on the  fo l lowing  seven f a c t o r s :  "(1)  a s s i s t a n c e  in  s e l e c t i n g

c l a s s e s ,  (2) a s s i s t a n c e  in  voca t iona l  p lann ing ,  (3) r a p p o r t  with 

a d v i s e r ,  (4) r e l a t i o n s h i p  with a d v i s e r ,  (5) e f f e c t s  o f  advisement,  (6) 

s a t i s f a c t i o n  with  advisement,  and (7) lo s s  o f  c r e d i t  in t r a n s f e r  

because o f  in a ccu ra te  in form ation  provided by adv i se r"  (p.  176). S tu­

dents  in  the  co l l e g e s  us ing both counse lo rs  and te a c h e r s  did r e p o r t  

r ece iv in g  s i g n i f i c a n t l y  more help in  personal  m a t t e r s .  T h i s ,  according 

to  Mol le r ,  was probably due to  th e  sm a l le r  ad v i so r - a d v i se e  r a t i o  a t  

the  co l l e g e s  expec ting  a l l  educa tors  to  adv ise  (p. 176).

McConaughy (1974) surveyed 2588 occupa tiona l  s tuden t s  a t  15 

community c o l leges  in  I l l i n o i s  in  an a t tempt to  i d e n t i f y  d i f f e r e n c e s  

between i n s t i t u t i o n s  us ing  in s t r u c t o r - b a s e d  systems and those  using 

counse lo r-based  systems.  McConaughy found t h a t  the  type  o f  system 

used was not  s i g n i f i c a n t l y  r e l a t e d  to  (1) the  number o f  s t u d e n t - a d v i s o r  

c o n ta c t s  (2) s tu d en t  r a t i n g s  o f  t h e i r  a d v i s o r / c o u n s e l o r ' s  knowledge of  

the  world o f  work, and (3) the  amount o f  information  s tu d e n t s  saw t h e i r  

a d v i so r / c o u n se lo r  provid ing  them about t h e i r  f u t u r e  occupa tion (p. 72).

Teague (1977) compared s tu d e n t  s a t i s f a c t i o n  with  fo u r  d i f f e r e n t  

types  o f  advisement: c o u n s e l o r - f a c u i t y ,  f a c u l t y - c o u n s e l o r ,  f a c u l t y -  

on ly ,  and counse lo r -on ly .  Responses from 719 s tu d en t s  a t  e i g h t  commu­

n i t y  co l l e g e s  in  Maryland showed g r e a t e r  s a t i s f a c t i o n  with  the  s in g l e  

a d v i so r  models over th e  mixed models (p. 203).  Teague found no d i f f e r -
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ence in  s tu d e n t  s a t i s f a c t i o n  between the  types  o f  mixed systems o r  the  

types o f  s i n g l e  a d v i so r  systems (p. 284). Teague concluded t h a t  h is  

s tudy  "produced no evidence to  suppor t  e i t h e r  s id e  of  th e  ques t ion  of  

who should perform and be p r im a r i ly  r e s p o n s ib le  f o r  academic ad v i se ­

ment" (p.  284).

Bostaph (1980) examined s tu d e n t  a t t i t u d e s  toward th r e e  d i f f e r e n t  

models o f  advisement used by t h r e e  d i f f e r e n t  undergraduate schools 

w i th in  the  U n ive rs i ty  o f  P i t t s b u rg h .  Model A employed f u l l - t i m e  

a d v i s o r s ,  Model B used graduate s tu d en t s  and teach ing  f a c u l t y ,  and 

Model C used only f u l l - t i m e  teach ing  f a c u l t y  as adv iso rs  (p.  46).  

Student  a t t i t u d e s  about  t h e i r  adv i s ing  d id  not  d i f f e r  s i g n i f i c a n t l y  

across  models. However, the  m a jo r i ty  o f  s tuden t s  in  each advising  

system repo r ted  an o v e ra l l  nega t ive  f e e l i n g  toward t h e i r  adv is ing  

exper ience .

The r e s u l t s  o f  the  s tu d i e s  j u s t  c i t e d  suppor t  O 'Banion 's  t h e s i s  

t h a t  "who does adv i s ing  i s  probably not  as impor tan t  as  the  philosophy 

o f  the  i n s t i t u t i o n  . . . and the  commitment and unders tanding with 

which th e  counse lo r  o r  i n s t r u c t o r  approaches the  process"  (O'Banion,  

1972, p. 62) .  Or,  as s t a t e d  by Mash (1978) and confirmed by the  Teague 

(1977) and McConaughy (1974) s t u d i e s ,  "an a t tempt to  defend one form 

o f  adv i s ing  over  ano the r  i s  i r r e l e v a n t  because each i n s t i t u t i o n  i s  

d i f f e r e n t "  (p. 36).

Other e f f o r t s  have been made to  improve adv is ing  by the  use of  

s tu d en t  a d v i s o r s ,  t r a i n e d  p a r a p r o f e s s io n a l s ,  and s tuden t s  advising  

themselves .  A study by Murry (1971) used s e n io r s  as academic ad v i so r s .
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Eighteen s e n io r s  were randomly s e l e c t e d  and t r a i n e d  to  be academic 

adv iso rs  a t  Kansas S t a t e  U n ive r s i ty .  The e f f e c t i v e n e s s  of  the  s tuden t  

adv i so rs  was judged by comparing them with  two groups o f  f a c u l t y  

adv iso rs  (one group had r e l e a s e  t ime;  the  o th e r  did  n o t ) .  The r e l a t i v e  

e f f e c t i v e n e s s  of  each approach was i n f e r r e d  from " the  frequency and 

leng th  o f  a d v i s e r  c o n t a c t s ,  use o f  campus r e f e r r a l  s e r v i c e s ,  use of  

group adv is ing  procedures ,  o u t s id e  co n ta c t s  with  a d v i s e r ,  grade a v e r ­

ages ,  c r e d i t s  completed,  p e r s i s t e n c e  in  c o l l e g e ,  and responses  to  a 

16-i tem s a t i s f a c t i o n  sca le "  (p. 93).  Although Murry found t h a t  

academic progress  measurements were u n re la t e d  to  th e  adv i s ing  system, 

freshmen s tuden t s  d id  pe rce ive  the  s tu d en t  adv iso rs  to  be more f r i e n d l y ,  

warm and open than f a c u l t y  a d v i so r s .  On the  measurements o f  adv i so r  

competence, s tu d en t  adv i so r s  and r e l e a s e d - t im e  f a c u l t y  were r a t e d  about 

equa l .  Both the se  groups were r a t e d  cons ide ra b ly  h ighe r  than the  

f a c u l t y  who d id  not  r ece iv e  re l e a s e d  time (p.  95).  Thus,  Murry con­

cluded t h a t  with  minimal t r a i n i n g  and s u p e rv i s io n ,  s e n io r  s tuden t s  

could se rve  e f f e c t i v e l y  as academic adv i so r s  (p. 95).

S h e f f i e l d  and Meskill  (1972) conducted a two-year p i l o t  p r o j e c t  

a t  C. W. Post  College in  which 12 f u l l - t i m e  academic counse lo rs  took 

over the  adv is ing  d u t i e s  from the  f a c u l t y .  The r e s e a rc h e r s  hypothesized 

t h a t  f a c u l t y ,  r e l i e v e d  of  t h e i r  adv is ing  r e s p o n s i b i l i t y ,  would be f r e e r  

to  spend more time with  t h e i r  s t u d e n t s .  In a d d i t io n  i t  was f e l t  t h a t  

the  counse lo rs  would serve  e qua l ly  as well o r  b e t t e r  than the  f a c u l t y  

as ad v i so r s .  Data from a q u e s t i o n n a i r e  f i l l e d  out  by s tuden t s  and 

f a c u l t y  revea led  t h a t  n e i t h e r  o b j e c t i v e  was ach ieved .  Facul ty  spent
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l e s s  t ime with  s tu d e n t s  when re l i e v e d  o f  mandatory s tu d en t  co n tac t s  

through adv i s ing .  Students  p re f e r r e d  the  academic counse lo rs  to  

f a c u l t y  as adv iso rs  because they  were more a v a i l a b l e ,  but  they  did not  

r a t e  the  counse lo rs  high on r e l i a b i l i t y  of  academic in fo rm at ion ,  

promptness o f  s e s s i o n s ,  or  th e  length  of  in te rv iew s  (pp. 28-29).

The au thors  th e o r i zed  t h a t  the  problem was the  r a t i o  o f  adv isees  to  

counse lo r .  The counse lo rs  had taken  over  th e  a d v i s in g  d u t i e s  from 

377 f a c u l t y  members. S h e f f i e l d  and Meskill  recommended t h a t  the 

academic counse lo r  r o l e  be more narrowly def ined  and t h a t  th e  c o l leg e  

go back to  f a c u l t y  adv i s ing  f o r  upper -c la s s  s tu d en t s  (p. 30).

Essex County Community College in  1968-69,  because o f  d i s s a t i s ­

f a c t i o n  with  i t s  f a c u l t y  advisory  system, modif ied i t  by not  ass ign ing  

s tuden t s  t o  p a r t i c u l a r  ad v i so r s .  Se lf -advisement guides were developed 

f o r  each program and d i s t r i b u t e d  to  s tu d e n t s .  S tu d e n t s ,  i f  they  wished,  

could meet with  counse lo rs  o r  f a c u l ty  to  d i scuss  t h e i r  p lans .  The 

fol lowing semes te r ,  s tu d en t s  were asked to  give t h e i r  r e a c t io n s  to  

t h e  r ev is ed  system v ia  a q u e s t i o n n a i r e .  Although some improvements 

were sugges ted ,  o v e ra l l  the  system was judged f avo rab ly  (p. 240).  I t  

should be pointed out  t h a t  66% o f  the s tuden t s  d id  seek a counse lor  o r  

f a c u l t y  member's advice (Ravekes, 1971, p. 240).

In summary, each i n s t i t u t i o n  of  h igher  e d u c a t io n ,  in l i g h t  o f  i t s  

own unique miss ion ,  r e s o u r c e s ,  pe rsonne l ,  and s t u d e n t s ,  must answer 

the  ques t ion  of  who should se rve  as the  academic adv iso rs  on campus.

As mentioned in  Chapter  I ,  "no e x i s t i n g  model o f  academic counsel ing  

has proved to  be workable.  F acu l ty ,  p r o f e s s i o n a l ,  p a r a p r o f e s s i o n a l ,
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and peer  counsel ing  in  vary ing measures a re  being t r i e d  and r e t r i e d  

on d i f f e r e n t  campuses with  no unusual measure o f  success t o  date"  

( S h e f f i e ld  & M esk i l l ,  1972, p. 30).

Advisor Tra in ing

There i s  unanimous agreement in  the  l i t e r a t u r e  t h a t  whoever i s  

going to  serve  as an academic a d v i so r  needs to  be t r a i n e d  in o rde r  to  

be e f f e c t i v e .  As pointed ou t  by Chickering (1970) ,  n e i t h e r  counselors  

nor f a c u l t y  members r ece iv e  adequate t r a i n i n g  f o r  the  adv i so r  r o l e  

before  coming to  campus (p.  78).  Since t r a i n i n g  f o r  successfu l  

adv is ing  i s  s p e c i f i c  to  each i n s t i t u t i o n  o r  even to  sm al le r  u n i t s  

w i th in  the  i n s t i t u t i o n ,  " t h i s  r e s p o n s i b i l i t y  becomes v u lne rab le  to  

poor su p p o r t ,  l im i t e d  p a r t i c i p a t i o n ,  and q u es t ionab le  q u a l i t y "  ( G r i t e s ,  

1978, p. 21).  In reviewing the  l i t e r a t u r e  on a d v i so r  t r a i n i n g ,  abun­

dant  a r t i c l e s  s u r face  which o u t l i n e  the  i n g re d i e n t s  o f  t r a i n i n g  

programs, but  few s tu d ie s  have been repo r ted  which a s se s s  the  e f f e c ­

t i v e n e s s  o f  such t r a i n i n g .  This s e c t i o n  o f  the  review o f  l i t e r a t u r e  

con ta ins  an o u t l i n e  o f  the  recommended components o f  an adv is ing  pro­

gram, a d i s c u s s io n  o f  methods o f  d e l i v e r y ,  and a d e s c r ip t i o n  o f  severa l  

s t u d i e s  o r  a r t i c l e s  which have inc luded  a dv i so r  t r a i n i n g .

There a re  t h r e e  e s s e n t i a l  components to  the  adv is ing  process :  

knowledge, in t e rp e r s o n a l  s k i l l s ,  and a c c e s s i b i l i t y .  O'Banion (1972) 

l i s t s  in  d e t a i l  the  s k i l l s ,  knowledge, and a t t i t u d e s  t h a t  a re  r equ i red  

to  be an adv iso r :

1. Explora t ion  o f  l i f e  g o a l s : (a)  knowledge o f  s tu d en t  charac­

t e r i s t i c s  and development,  (b) unders tanding  of  d e c i s io n -
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making p ro c e s s ,  (c)  knowledge o f  psychology and soc io logy ,

(d) s k i l l s  in  counse ling  t e ch n iq u es ,  (e) a p p re c ia t io n  o f  

ind iv idua l  d i f f e r e n c e s ,  ( f )  b e l i e f  in  worth and d ig n i ty  o f  a l l  

men, (g) b e l i e f  t h a t  a l l  have p o t e n t i a l .

2. Explora t ion  o f  voca t iona l  goals  ( a l l  under number 1 above plus 

the  fo l lo w in g ):  (a)  knowledge o f  voca t iona l  f i e l d s ,  (b) s k i l l

in  i n t e r p r e t a t i o n  o f  t e s t s ,  (c)  unders tanding  o f  changing 

na tu re  o f  work in  s o c i e t y ,  (d) accep tance o f  a l l  f i e l d s  of  

work as worthy and d i g n i f i e d .

3. Program c h o i c e : (a)  knowledge o f  programs a v a i l a b l e  in  the

c o l l e g e ,  (b) knowledge o f  requ irements  of  programs ( spec ia l  

en t rance  requ i rem en ts ,  f e e s ,  t ime commitments), (c)  knowledge 

o f  u n i v e r s i t y  requ irements  f o r  t r a n s f e r  programs, (d) knowledge 

o f  how o th e rs  have performed in the  program (e) knowledge of  

fol low-up success o f  those  who have completed the  program.

4. Course c h o i c e : (a) knowledge o f  courses  a v a i l a b l e ,  (b) knowl­

edge o f  any s p ec ia l  in formation  regard ing  courses ( p r e r e q u i ­

s i t e s ,  o f f e r e d  only  in c e r t a i n  t im es ,  t r a n s f e r a b i l i t y ;  does 

the  course meet g radua t ion  requiremen ts?  What i s  the  appro­

p r i a t e  sequence f o r  the  u n i v e r s i t y ? )  (c)  r u le s  and r e g u la ­

t i o n s  o f  the  co l l e g e  regard ing  probation  .and suspension ,  l i m i t  

on course  load (academic and work l i m i t a t i o n s ) ,  (d) knowledge 

o f  honors courses  o r  remedial co u r s e s ,  (e)  knowledge o f  

i n s t r u c t o r s  and t h e i r  te ach ing  s t y l e s ,  ( f )  knowledge of  

s t u d e n t ' s  a b i l i t y  through t e s t  s c o r e s ,  high school r eco rd ,
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(g) knowledge o f  course con ten t .

5. Scheduling c o u r s e s : (a)  knowledge o f  schedu le ,  (b) knowledge

o f  the  systems o f  scheduling  and changing the  schedu le ,  (c)  

knowledge o f  work and commuting requirements ,  (p. 64)

I t  i s  i n t e r e s t i n g  to  note th e  over lap  o f  O 'Banion' s  d e s c r ip t i o n  and 

t h a t  o f  B e rg s t r e s s e r  (1949):

a t  a minimum, th e  t r a i n i n g  program should provide f o r  the  s e l e c t e d  

f a c u l t y  counse lo rs  and a d v i s e r s :  (a)  a c c u ra te  unders tanding  o f

a l l  s tu d e n t  personnel  records  and t e s t s  t h a t  a re  to  be u t i l i z e d  

by the  counse lo rs ;  (b) useful  information  about techniques  f o r  

e s t a b l i s h i n g  r ap p o r t  and in te rv iew in g ;  (c)  thorough knowledge of  

a l l  r u l e s ,  r e g u l a t i o n s ,  and p o l i c i e s  t h a t  counse lo rs  a re  expected 

to  i n t e r p r e t  and sometimes to  en fo rce ;  (d) keen awareness t h a t  

the  problem or  ques t ion  which the  s tu d en t  f i r s t  v e r b a l i z e s  in 

counse ling  i s  o f t e n  not  the  rea l  reason why he i s  seeking he lp ;

(e)  s p e c i f i c  in formation  about  the  s p ec ia l  counse ling  and o th e r  

personnel s e r v i c e s  a v a i l a b l e  and when and how r e f e r r a l s  should be 

made, plus personal  acqua in tance  with  the  persons who d i r e c t  the se  

s e r v i c e s ;  and ( f )  ready access  to  a s m a l l ,  c a r e f u l l y  s e l e c t e d  

l i b r a r y  o f  read ing  re fe renc es  on counse ling  and s tu d e n t  personnel 

work g e n e ra l ly ,  (p.  317)

Murry (1971) summarizes in  simple terms th e  d e s i r a b l e  c h a r a c t e r i s t i c s  

and p r a c t i c e s  o f  adv i so r s  which have been c i t e d  in  l i t e r a t u r e  as 

r e l a t e d  to  e f f e c t i v e  adv is ing :

1. He must know the  s tu d en t  as  an i n d i v id u a l .



52

2. He must be warm and f r i e n d l y .

3. He must be a c c e s s i b l e  to  th e  s tu d en t .

4. He must be well informed on course requ i rem en ts ,  r e g u l a t i o n s ,

c u r r i c u l a r  o p t i o n s ,  e t c .

5. He must have the  conf idence  of  the  adv isee .

6. He must meet w ith  the  adv isee  on a r e g u la r  b a s i s .

7. He must develop an atmosphere in which th e  adv isee  w i l l  fee l

f r e e  to  d i scuss  h i s  problems and concerns,  (p. 15)

As mentioned e a r l i e r ,  s t u d i e s  in  which s tu d e n t s  have been ques t ioned  

about what they  want from t h e i r  adv iso rs  confirm the  components of  

knowledge, in t e rp e r s o n a l  s k i l l s ,  and a c c e s s i b i l i t y  (Parker ,  1976, p.

678; Brady, 1978, p. XI).  In a d d i t io n  Cummer (1961),  a f t e r  developing 

a q u e s t i o n n a i r e  to  measure s t u d e n t s '  s a t i s f a c t i o n  with  t h e i r  advisement,  

found t h a t  s tuden t s  with  adv iso rs  who had a high i n t e r e s t  in  adv is ing  

were s i g n i f i c a n t l y  more s a t i s f i e d  with  t h e i r  advisement than s tuden t s  

with  adv i so r s  having a low i n t e r e s t  in  those  a c t i v i t i e s .  More s p e c i f ­

i c a l l y ,  Cummer concluded t h a t  s tu d en t  s a t i s f a c t i o n  was r e l a t e d  to  the 

a d v i s o r ' s  knowledge, personal  i n t e r e s t ,  a v a i l a b i l i t y ,  and l i k e  s u b je c t -  

f i e l d  i n t e r e s t s  (Cummer, 1961, pp. 95-96).

The methods which i n s t i t u t i o n s  use to  p repare  adv iso rs  range from 

no t r a i n i n g  a t  a l l  to  i n t e n s i v e  workshops. The AAJC 1967-68 survey 

by O'Banion,  Fordyce and Goodwin (1972) repo r te d  t h a t  the  t r a i n i n g  

process a t  most community co l leg es  c o n s i s t e d  o f  i n - s e r v i c e  meetings 

and informal pe rson- to -pe rson  t a l k s .  Wri t ten  b r i e f i n g s  and spec ia l  

meetings were used a t  some c o l l e g e s .  Workshops were used a t  only  a
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small percen tage o f  i n s t i t u t i o n s  surveyed (p. 419).  A survey by 

T inse ly  (1955) o f  22 higher  educa tion  i n s t i t u t i o n s  revea led  t h a t  more 

than o n e -h a l f  used i n - s e r v i c e  t r a i n i n g  programs f o r  adv iso rs  (Murry, 

1971, p. 19).  A n a t iona l  survey by M i l l e r  (1950) revea led  t h a t  most 

co l leg es  were u t i l i z i n g  some form o f  i n - s e r v i c e  t r a i n i n g  f o r  academic 

adv iso rs  (Bonar, 1972, p. 28).  Jamrick (1955) surveyed 30 s e l e c t e d  

co l leg es  and found t h a t  only one - four th  had continuous i n - s e r v i c e  

t r a i n i n g  f o r  adv iso rs  and o n e -h a l f  had no a dv i so r  t r a i n i n g  a t  a l l .  Of 

those i n s t i t u t i o n s  with  no t r a i n i n g  f o r  a d v i s o r s ,  only one repo r ted  

i t s  adv is ing  program as e f f e c t i v e  (pp. 36-40) .  The National  Survey of  

Academic Advising completed by the  American College Tes t ing  Program in 

1979 revea led  t h a t  among the 637 i n s t i t u t i o n s  using f a c u l t y  adv is ing  

programs,  t r a i n i n g  f o r  the  adv i so rs  co n s i s t e d  mostly o f  w r i t t e n  commu­

n ic a t io n s  (handbook) (58%) (Cars tensen & S i lb e rh o rn ,  1979, p. 5 ) .  Only 

43% repor ted  us ing an annual o r i e n t a t i o n  meeting,  and even fewer (24%) 

co l leg es  had r e g u l a r l y  scheduled i n - s e r v i c e  workshops (p. 5 ) .  Although 

informal a dv i so r  t r a i n i n g  i s  l i k e l y  becoming more common among co l leg es  

and u n i v e r s i t i e s ,  in -dep th  r e p o r t s  on the  con ten t  and methodology of  

such programs a re  few in number. Even s c a r c e r  a r e  s tu d ie s  which have 

at tempted  t o  develop t r a i n i n g  programs and then ev a lu a te  t h e i r  e f f e c t s  

in  a c o n t ro l l e d  manner. Only one study was found in the  l i t e r a t u r e  

which focused on f a c u l t y  adv i so r  t r a i n i n g  with  c o n t ro l l e d  ev a lu a t io n .

Bonar (1972) des igned ,  implemented,  and eva lua ted  a p r e - s e r v i c e  

t r a i n i n g  program f o r  s e l e c t e d  adv iso rs  a t  F lo r ida  S t a t e  U n ive rs i ty .

The s u b je c t s  were doctora l  c and ida te  s tu d e n t s  who a l so  had r e s p o n s i b i l -
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i t y  f o r  adv is ing  lower d i v i s i o n  s t u d e n t s - - e i g h t  adv i so r s  from the  

School o f  Education and fou r  from th e  School o f  Arts  and Sciences.

The e i g h t  adv iso rs  in  the  School o f  Education were d iv ided  in t o  two 

groups a t  random. The fou r  ad v i so r s  in  the  School o f  Arts and Sciences 

became a t h i r d  group.  Each group rece ived  a d i f f e r e n t  adv iso r  

t r a i n i n g  program.

Group I was t r a i n e d  through Bonar 's  in d iv id u a l i z e d  computer 

managed i n s t r u c t i o n a l  (CMI) program. Group I I  r ece ived  t r a i n i n g  in  a 

one-day o r i e n t a t i o n  ses s ion  conducted by a s k i l l e d  adv i so r  and were 

given a copy o f  the  Basic D iv is ion  A dv iso r 's  Handbook. Group I I I  from 

the  School o f  Arts and Sciences rece ived  only the  Handbook as t h e i r  

t r a i n i n g .  None o f  the  s u b je c t s  had any p r i o r  experi ence  as an academic 

adv i so r .  During the  next  two q u a r t e r s  the  s u b je c t s  proceeded to  advise  

s tuden t s  (pp. 58-60).

Bonar eva lua ted  the  e f f e c t i v e n e s s  of  each method by having the  

adv isees  complete the  Cummer S a t i s f a c t i o n  Q ues t ionna i re  (CSQ) each of  

the  two q u a r t e r s .  The CSQ i s  a 22-i tem L ik e r t - t y p e  s a t i s f a c t i o n  s c a le  

which was developed and used by Cummer in 1961 (Cummer, 1961, Chapter  

2 ) .  Also used as a measure o f  e f f e c t i v e n e s s  were the  a d v i se e s '  grade 

po in t  averages (GPA) (p.  61).  In h is  a n a ly s i s  o f  the  d a t a ,  Bonar 

dropped Group I I I  ou t  of  the  comparison because they " c o n s t i t u t e d  a 

d i f f e r e n t  popula t ion  of  s tu d en t s  and adv iso rs"  (p.  89).  In comparing 

s tu d en t  s a t i s f a c t i o n  and GPA's means between Groups I and II  Bonar 

found no s i g n i f i c a n t  d i f f e r e n c e  (pp. 90-92).  He d id  f in d  s i g n i f i c a n t  

d i f f e r e n c e s  in  the  s tuden t  s a t i s f a c t i o n  means f o r  adv iso rs  w i th in
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methods in  Groups I and I I  (pp. 90-92).

However, informal feedback,  u n re la ted  t o  the  s t a t i s t i c a l  po r t ion  

o f  the  study and gathered  by asking th e  CMI t r a i n e d  adv iso rs  to  f i l l  

ou t  a q u e s t i o n n a i r e ,  in d i c a te d  s t rong  suppor t  f o r  the  e f f e c t i v e n e s s  o f  

the  program (p. 92).  Bonar f e l t  t h a t  the  sy s tem a t ic  model used to  

develop the  CMI program r e s u l t e d  in a "thorough and complete t r a i n i n g  

program r e q u i r in g  minimum re v i s io n "  (p. 92).

The p r e - s e r v i c e  t r a i n i n g  program developed by Bonar has been in 

use a t  F lo r ida  S t a t e  U n ive rs i ty  s ince  1972. A major change has been 

made in  t h a t  the  t r a i n i n g  no longer  i s  computer managed, but  i t  i s  

conducted through the  use o f  p roc to rs  (Bonar,  1976, pp. 190-198).

Figure 2.1 o u t l i n e s  the  con ten t  o f  the  program as i t  i s  c u r r e n t l y  being 

used a t  F lo r ida  S t a t e  (Bonar,  1976, p. 197).  A review of  the  con ten t  

shows t h a t  the  i n s t r u c t i o n a l  goals  a re  to  develop w i th in  the  f a c u l t y  

member an unders tand ing o f  the  a d v i s o r ' s  r o l e  in  terms o f  the  i n t e r ­

personal  dynamics o f  the  a d v i so r -ad v i se e  r e l a t i o n s h i p ;  to  i n c re a s e  the  

a d v i s o r ' s  knowledge o f  the  o v e ra l l  curr iculum and scheduling p rocess ;  

and to  enable th e  a dv i so r  t o  more e f f e c t i v e l y  handle s tuden t s  who are  

undecided about  a c a r e e r  and educa tiona l  program. The t r a i n i n g  program 

takes  about fou r  days to  complete (Bonar, 1976, p. 193).

Other r e p o r t s  o f  f a c u l t y  a dv i so r  t r a i n i n g  a re  a v a i l a b l e  in the  

l i t e r a t u r e ,  but  none have at tempted to  eva lua te  the  e f f e c t i v e n e s s  of  

the  programs in  a c o n t ro l l e d  f a sh ion .  A noteworthy program i s  the  model 

designed by Tamminen, Gum, Snaby and Peterson  (1976) aimed p r im a r i ly  

a t  inc re as ing  the  a d v i s o r ' s  in t e rp e r s o n a l  s k i l l s .  The con ten t  o f  t h e i r
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Figure 2.1 - Content  and sy n th e s i s  u n i t  to p i c s  included in the 
adv i so r  t r a i n i n g  program.



57

t r a i n i n g  program c o n s i s t s  of  f i v e  s k i l l  packages.  The f i r s t  t h r e e  

packages form a s k i l l  b u i ld ing  s e t  which inc ludes :  1) the  p o s i t i v e

r e l a t i o n s h i p - b u i l d i n g  s k i l l s  o f  m ic ro -counse l ing ,  2) empathy t r a i n i n g ,  

and 3) i n t e rp e r s o n a l  process  r e c a l l  (p. 40 ).  These t h r e e  t r a i n i n g  

packages emphasize the  process  o f  l i s t e n i n g  and responding  and the  

impact t h a t  adv i so r s  and adv isees  have on each o th e r .  This t r a i n i n g  

s e t  i s  then fol lowed by packages on a s s e r t i v e n e s s  t r a i n i n g  and group 

in t e r a c t i o n  s k i l l s .

The i n s t r u c t i o n  was conducted in  small groups o f  10-12 te a c h e r s .  

Role p la y ing ,  v id e o ta p in g ,  and s im u la t ions  served as t r a i n i n g  t o o l s .  

Evalua tions  o f  t h i s  program have been p o s i t i v e .  P a r t i c i p a n t s  who have 

completed th e  program have demonstrated more e f f e c t i v e  counsel ing  

e f f e c t i v e n e s s  and g r e a t e r  open mindedness toward ad v i se e s .  The sub­

j e c t i v e  ev a lu a t io n s  o f  the  program by the  te a c h e r s  themselves have 

emphasized t h e i r  inc reased  unders tanding  o f  the  ad v i s in g  process  and 

more conf idence  in  dea l ing  with  s tu d e n t  problems (p.  41).

The two models j u s t  descr ibed  r e p r e s e n t  examples o f  more compre­

hensive programs aimed a t  t r a i n i n g  f a c u l t y  to  become e f f e c t i v e  a d v i so r s .  

Other e f f o r t s  to  improve the  adv i s ing  have been l i m i t e d  to  focus ing 

upon p a r t i c u l a r  a sp ec t s  o f  the  adv is ing  system. Many f a c u l t y  have 

d i f f i c u l t y ,  f o r  example,  in  fu n c t io n in g  as c a r e e r  adv i so rs  f o r  t h e i r  

adv isees .  Although c a r e e r  adv is ing  i s  p r im a r i ly  handled through 

counselors  a t  most c o l l e g e s ,  f a c u l t y  a re  involved as w e l l ,  s ince  a 

s t u d e n t ' s  academic program i s  u s u a l l y  r e l a t e d  to  h i s / h e r  c a r e e r  choice .

A p r o j e c t  was conducted a t  Stephens College (Missouri )  during the  spr ing



58

of  1973 with  th e  o b je c t i v e  o f  help ing  f a c u l t y  t o  become b e t t e r  c a r e e r  

a dv iso rs  (Gelwick,  1974, p. 214-217).  This  t r a i n i n g  program cons i s ted  

o f  t h r e e  s t a g e s .  F i r s t ,  the  f a c u l t y  were given s e l e c t e d  r esearch  and 

th eory  to  s tudy .  Second, p a r t i c i p a n t s  became involved in  a one-evening 

c a r e e r  ex p lo ra t io n  group where they  s imula ted  the  r o l e s  o f  adv i so r  and 

adv isee .  T h i rd ,  each f a c u l t y  member then served  as a c o - l e a d e r  f o r  

h is  own group o f  adv isees  dur ing a one-day group marathon on c a r e e r  

op t ions .  Feedback from the  f a c u l t y  through in te rv iew  s e s s ions  was 

encouraging.  Facu l ty  members repor ted  plans to  inc o rp o ra te  the  knowl­

edge and s k i l l s  lea rned  in t o  t h e i r  on-going a d v i s ing .  In a d d i t i o n ,  

a l l  the  p a r t i c i p a n t s  recommended t h a t  the  c a r e e r  adv is ing  program be 

adopted th roughout the  c o l l e g e  (p.  216).

O v e ra l l ,  the  t r a i n i n g  of  f a c u l t y  a d v i s o r s ,  whether formal or  

in fo rm al ,  has not  been sub jec ted  t o  r ig o rous  e v a l u a t i o n .  As s t a t e d  

by Hardee (1970),  "whether i n - s e r v i c e  a s s i s t a n c e  makes the  d i f f e r e n c e  

between th e  success fu l  and l e s s - th a n - s u c c e s s f u l  performance of  

adv iso rs  i s ,  o f  cou rse ,  s p ecu la t iv e "  (p.  23).  Hardee ' s  s ta tement 

c l e a r l y  po in t s  out  th e  need f o r  s t u d i e s  which a t tempt to  eva lua te  the

e f f e c t s  o f  a dv i so r  t r a i n i n g  on a d v i so r  performance.

Eva luat ion o f  Advising

In measuring th e  e f f e c t s  o f  academic advisement ,  th e  l i t e r a t u r e  

revea ls  p r im a r i ly  two bas ic  approaches.  One i s  to  use the  percep t ions

of  s tuden t s  and /o r  adv iso rs  toward the  advisement p rocess .  The

second a t tempts  to  r e l a t e  s tu d en t  performance to  academic advisement.
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The purposes o f  t h i s  s e c t i o n  o f  the  review o f  l i t e r a t u r e  a re  to  

d e s c r ib e  s tu d ie s  r e p r e s e n t a t i v e  o f  each approach and t o  i d e n t i f y  

those  v a r i a b l e s  in  the  advisement process cons idered to  be impor tan t .

Rossman (1968) conducted a re l e a s e d - t im e  study a t  Macales te r  

College.  Six f a c u l t y  members were r e le a sed  from one o f  t h r e e  courses  

r e g u l a r l y  ass igned and given add i t io n a l  a d v i so r  t r a i n i n g  through 

weekly d is cu s s io n  meet ings .  Each adv i so r  was ass igned  10 men and 

10 women adv isees  chosen a t  random from the  freshman c l a s s .  The 

remaining freshmen were ass igned  to  f a c u l t y  adv iso rs  te ach ing  a f u l l  

load .  Throughout the  y e a r  th e  experimental  adv iso rs  met more f r e q u e n t ­

ly  with  t h e i r  advisees  than did  the  con t ro l  group a d v i s o r s .  At the 

end o f  the  y e a r ,  Rossman found no s i g n i f i c a n t  d i f f e r e n c e s  between the  

two groups o f  advisees  in  terms of  r e t e n t i o n ,  g rade -po in t  average ,  

l eve l  o f  a s p i r a t i o n ,  s a t i s f a c t i o n  with  co l l e g e  o r  percep t ion  o f  the  

campus. However, experimental  group advisees  did r e p o r t  being more 

s a t i s f i e d  with t h e i r  adv iso rs  than the  con t ro l  group adv isees  (1968, 

pp. 358-363).

As descr ibed  by Moeller  (1972),  in a s tudy by Morehead and 

Johnson (1964),  adv iso rs  who spen t  ad d i t io n a l  time with  t h e i r  advisees  

did  produce s i g n i f i c a n t  e f f e c t s :

The spec ia l  program provided f o r  e i g h t  a d v i so r -ad v i se e  meetings 

dur ing th e  academic year :  twice each semester  in  groups and

twice each semes te r  i n d i v id u a l ly .  The meetings c o n s i s t e d  o f  

i n s t r u c t i o n ,  a d v ice ,  d i s c u s s io n ,  and informal conversa t ion .

The adv iso rs  f o r  both spec ia l  and ty p ic a l  adv is ing  programs were
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i n t e r e s t e d  f a c u l t y .  The adv isees  inc luded  two groups o f  male 

e l e c t r i c a l  eng ineer ing  freshmen: f o r t y - e i g h t  men in  the  spec ia l

adv is ing  program and 178 men in  the  r e g u l a r  adv is ing  program. 

S t a t i s t i c a l l y  th e  two groups were the  same with  r e s p e c t  to  age,  

p red ic ted  g rade -po in t  average ,  courses  s tu d ie d  during the 

academic y e a r ,  and f i v e  p e r s o n a l i t y  v a r i a b l e s  as measured by 

the  Minnesota P e r s o n a l i t y  Sca le .  The s tu d e n t s  in  th e  spec ia l  

adv is ing  program earned a s i g n i f i c a n t l y  h ighe r  g rade -po in t  

average (£<.0 .01)  f o r  the  y ea r  and had a s i g n i f i c a n t l y  g r e a t e r  

p ropor t ion  o f  high ach ievers  ( £ < 0 . 0 1 ) .  The d i f f e r e n c e  in 

dropouts was i n s i g n i f i c a n t .  Addit iona l  f in d in g s  included (1) 

a p o s i t i v e  r e l a t i o n s h i p  between the  e f f e c t s  o f  a f a c u l t y  

adv is ing  program and th e  t ime d u ra t i o n  o f  the  program, (2) 

spec ia l  f a c u l t y  a d v i s ing  reduces the  number o f  dropouts who 

have the  p o te n t i a l  f o r  academic s u c c e s s ,  and (3) spec ia l  

f a c u l t y  adv is ing  i s  more e f f e c t i v e  w ith  i n d i v id u a l s  having high 

r a t h e r  than low p re d ic te d  g ra d e -p o in t  averages ,  (p. 51-52) 

Hendrix (1965) c r e a te d  a s p ec ia l  adv i s ing  program a t  th e  Univer­

s i t y  o f  Wyoming f o r  twenty freshman s tu d e n t s .  Based upon en t rance  

t e s t s ,  i t  had been p re d ic te d  t h a t  th e se  freshmen would earn  low grade- 

po in t  averages .  The s tu d e n t s  were informed o f  the p o s s i b i l i t y  of  

exper ienc ing  academic d i f f i c u l t y ,  cha l lenged  t o  put  f o r t h  an e x t r a  

e f f o r t  by avo id ing excess ive  course l o a d s ,  and encouraged to  meet with 

adv iso rs  and counse lo rs  f r e q u e n t ly .  At the  conclusion  o f  the  f a l l  

sem es te r ,  the  experimental  group o f  adv isees  had earned h igher  grade-
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p o in t  averages than  th e  o th e r  60 low -pred ic ted  g rade -po in t  average 

s tu d e n t s  who had been advised in  th e  r e g u la r  f a c u l t y  adv isory  program 

(pp. 185-188). However, Dawson (1972) cau t ions  t h a t  s ince  the  e x p e r i ­

mental group adv isees  were r equ i red  to  a l s o  e n ro l l  in  a course in  

s tudy s k i l l s ,  t h e i r  achievement may, t h e r e f o r e ,  have been due to  the 

course ,  and not  to  the  spec ia l  adv is ing  program (p. 17).

The previous  t h r e e  s t u d i e s ,  examples of  a t tempts  to  show the  

e f f e c t s  of  advisement by measuring s tu d en t  performance,  i n d i c a t e  the 

need f o r  much f u r t h e r  re sea rch  befo re  any r e s u l t s  can be g en e ra l ize d .  

More o f t e n ,  r e s e a r c h e r s  have chosen to  use s tu d en t  and s t a f f  percep­

t i o n s  as the approach to  a s s e s s in g  advisement p r a c t i c e s .

R. B. Kamm s t a t e d  in  1950 t h a t  " i f  s evera l  p e r t i n e n t  ques t ions  

about a p a r t i c u l a r  s tu d en t  personnel  s e rv ic e  a r e  asked o f  a s u f f i c i e n t ­

ly  l a rg e  random sample o f  the  local  co l l e g e  p o p u la t io n ,  a v a l i d  i n d i c a ­

t i o n  o f  the  worth o f  the  s e rv i c e  t o  those  s tuden t s  w i l l  be a v a i l a b l e "  

(Bonar, 1972, p. 30).  Following Kamm's recommendation, many s tu d ie s  

s ince  1950 have measured the  e f f e c t i v e n e s s  o f  adv is ing  systems through 

the  use o f  s tu d en t  and /o r  s t a f f  pe rcep t ions  (Cummer, 1961; Fashbender,  

1969; Rosenberg,  1969; Pe te rson ,  1970; Murry, 1971; M oelle r ,  1972;

Bonar, 1972; McConaughy, 1974; G r i t e s ,  1974; Teague, 1977; Brady,  1978). 

Three s tu d ie s  which have not  been d iscussed  thus  f a r  in t h i s  review of  

l i t e r a t u r e  w i l l  now be reviewed.

The study by Fashbender (1969) i s  worth mentioning because o f  i t s  

i n c lu s io n  o f  a con t ro l  group.  A community co l l e g e  in  C a l i f o r n i a  which 

used a pure -counse lor  academic adv is ing  system served as th e  popu la t ion .
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Eleven f a c u l t y  members, chosen a t  random, were s e l e c t e d  to  se rve  as 

ad v i so r s .  The f a c u l t y  adv iso rs  were given t r a i n i n g  and e x t r a  pay f o r  

ca r ry in g  adv isory  d u t i e s .  The counse lo rs  then  as s igned  a random group 

o f  sophomores t o  the  f a c u l t y  adv iso rs  f o r  the  next  academic y e a r .  The 

remainder o f  the  sophomores were r e t a in e d  by the  counse lo rs  as  a con t ro l  

group.  The s tu d en t s  were po l led  a t  the  end o f  the  y ea r  f o r  t h e i r  r e a c ­

t i o n s .  Fashbender found t h a t  both groups o f  sophomores were about 

eq u a l ly  s a t i s f i e d  with  t h e i r  advisement.  However, s tuden t s  did  tend 

to  p r e f e r  the  i n s t r u c t o r s  because of  t h e i r  a v a i l a b i l i t y  and e x p e r t i s e  

(Dawson, 1972, p. 23; McConaughy, 1974, p. 29).

Peterson (1970) devoted h is  d i s s e r t a t i o n  to  the  development and 

t e s t i n g  o f  the  Academic Advisement Survey. The survey con ta ins  c l u s t e r s  

o f  ques t ions  in  t h r e e  major a r e a s :  f u nc t ions  of  advisement ,  s t y l e  of

a d v i s o r ,  and outcomes o f  advisement.  The subsca les  o f  c l a s s  s e l e c t i o n ,  

v o c a t io n a l ,  p e r s o n a l ,  r a p p o r t ,  r e l a t i o n s h i p ,  e f f e c t s ,  and o ve ra l l  

s a t i s f a c t i o n  showed s u f f i c i e n t l y  high r e l i a b i l i t y  to  be considered 

func t iona l  (p. 76).  Moeller  (1972) used th e s e  subsca les  in a survey 

o f  adv is ing  p r a c t i c e s  a t  fo u r  community co l l e g e s  in  I l l i n o i s .  Moeller 

compared s tu d e n t  s a t i s f a c t i o n  a t  the  two schools  us ing  both counselors  

and f a c u l t y  as adv iso rs  to  th e  two schools us ing  only  p ro fes s iona l  

counse lo rs  as a d v i s o r s .  He found no s i g n i f i c a n t  d i f f e r e n c e  in s tuden t  

s a t i s f a c t i o n  between systems (p.  176).

A re c e n t  and i n t e r e s t i n g  study  by Brady (1978) focused upon iden­

t i f y i n g  a dv i so r  goals  and s tu d e n t  needs and then compared th e  two f o r  

congruence.  Undeclared undergraduate s tuden t s  and f a c u l t y  ass igned  as
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adv iso rs  in the  College o f  Ar ts  and Sciences Informat ion  and Advising 

Center  (U n ive rs i ty  o f  Massachusetts- a t  Amherst) served as t h e  popula­

t i o n .  Brady developed ,  f i e l d - t e s t e d ,  and then adm in is te red  two p a r a l ­

l e l  survey ins truments  to  t h e  adv iso rs  and adv isees  (pp. 38-54).

Result s  from th e  q u e s t io n n a i r e s  showed t h a t  f a c u l t y  goa ls  and s tuden t  

needs were incongruent  in 75% o f  th e  c a t e g o r i e s  (p. 147).  Findings 

r e l a t e d  d i r e c t l y  to  t h i s  s tudy inc lude:

1. Informat ion -  provid ing  s p e c i f i c  in fo rmation  was not  a p re f e r r e d  

f a c u l t y  goal but  was th e  s t r o n g e s t  s tu d e n t  need. (p.  148)

2. In te rp e r so n a l  S k i l l s  - f a c u l t y  saw th e  goal o f  good i n t e r p e r ­

sonal r e l a t i o n s  as a g r e a t e r  concern than s tu d e n t s .  However, 

both groups placed low value on i tems which pointed toward 

making the  a d v i s ing  r e l a t i o n s h i p  a h igh ly  personal  one (p.  152). 

Both f a c u l t y  and s tu d e n t s  expressed  the  need f o r  a f r i e n d l y

and open-minded r e l a t i o n s h i p ,  (p. 152)

3. Functional  -  "There was s t rong  agreement between a dv i so r  and 

adv isee  t h a t  the  general  func t ion  o f  a v ia b le  adv is ing  system 

i s  to  help s tu d en t s  to  develop t h e i r  goals  and a id  them in  

achieving  those  goal s"  (p.  152). However, whereas s tuden t s  

wished f a c u l t y  to  help them ach ieve t h e i r  goals  once they have 

been s e t ,  the  f a c u l t y  viewed as one o f  t h e i r  primary func t ions  

t o  help s tuden t s  s e t  those  goa ls ,  (p.  153)

Brady 's  recommendation in r e l a t i o n  to  the  in form ationa l  ca tegory  was 

t h a t  un less  f a c u l t y  could be convinced,  po s s ib ly  through t r a i n i n g ,  of  

s t u d e n t s '  needs f o r  s p e c i f i c  in fo rm at ion ,  p a r t i c u l a r l y  in vocat ional
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a r e a s ,  then an a l t e r n a t e  method would have t o  be i n s t i t u t e d  w i th in  

the  Center  to  f i l l  such a need (pp. 148-149).

Temporal Var iab les

Thus f a r  t h i s  review o f  l i t e r a t u r e  has revea led  t h a t  e f f e c t i v e  

adv iso rs  can be c h a ra c te r i z e d  as being (1) knowledgeable,  (2) warm, 

f r i e n d l y  and concerned f o r  the  s tu d e n t ,  and (3) a c c e s s i b l e .  In 

ad d i t io n  to  th e s e  p r e r e q u i s i t e s ,  o t h e r  v a r i a b l e s ,  mostly r e l a t e d  to  

the  f a c t o r  o f  t ime,  can in f lu en ce  the  advisement p rocess .  In each 

case much f u r t h e r  re sea rch  i s  needed.

Length and Number o f  Sessions

Although the l eng th  o f  the  ad v i so r / a d v i s e e  r e l a t i o n s h i p  does not  

appear t o  be r e l a t e d  to  s tu d en t  s a t i s f a c t i o n  ( G r i t e s ,  1974, p. 20 ) ,  

t h e  number and leng th  o f  th e  se s s io n s  may r e s u l t  in  g r e a t e r  s a t i s f a c ­

t i o n  (Cameron, 1952, p. 139; Cummer, 1961, p. 96; G r i t e s ,  1974, p. 64).

As G r i te s  concluded,  "those [ s tu d e n t s ]  who had more a dv i so r  c o n t a c t s ,  

and more lengthy  ones ,  d id  r a t e  t h e i r  adv iso rs  more favorably"  (p.  65).

Or as Murry (1971) summarized, "al though an optimal leng th  o r  frequency 

f o r  the  adv i s ing  se s s io n  has not  been found, i t  appears t h a t  very b r i e f ,  

in f r e q u e n t  s e s s ions  are c h a r a c t e r i s t i c  o f  i n e f f e c t i v e  advis ing"  (p.  16). 

In one s tudy s tuden t s  r epor ted  30 minutes to  be about r i g h t  ( K e i l l ,  1957, 

p. 363).

Advisor Load

Research on a dv i so r  load has produced c o n f l i c t i n g  evidence .

Hardee (1970) recommends a " reasonable  adv isee  load" but  s p e c i f i e s  no 

number (p.  14).  O'Banion (1972, p. 68) and Dawson, (1972, p. 90)
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based upon t h e i r  r e s e a r c h ,  advocate t h a t  a d v i so r  loads be no more than 

15 to  20 s tuden t s  i f  the  f a c u l t y  adv i so r  teaches  f u l l - t i m e .

Students  in  M oe l l e r ' s  s tudy (1972) rece ived  more a s s i s t a n c e  in 

personal  m a t te rs  in  the  community co l leg es  us ing both counse lo rs  and 

f a c u l t y  as ad v i so r s .  This f in d in g  Moeller  c o n t r ib u ted  to  lower adv iso r  

loads  (15 to  48 adv isees  in the  shared systems compared t o  352 to  411 

in the  counse lor -on ly  systems) (p. 182). S h e f f i e ld  and Meskill  (1972) 

repo r ted  t h a t  advisee  loads were too g r e a t  to  enable  the  12 f u l l - t i m e  

academic counselors  to  be e f f e c t i v e  in the  C. W. Post  College study 

(p. 30).  G r i te s  (1974) found no r e l a t i o n s h i p  between a d v i so r  load 

and s tu d e n t s '  s a t i s f a c t i o n  with  t h e i r  advisement (p. 64).

Curriculum

Very l i t t l e  r e sea rch  has been done concerning the  e f f e c t  of  

curr iculum in the  adv is ing  p rocess .  Although McConaughy (1974) con­

cluded in h is  review o f  the l i t e r a t u r e  t h a t  p e r s o n a l i t y  d i f f e r e n c e s  

between o c c u p a t io n a l - tec h n ica l  s tuden t s  and t r a n s f e r  s tuden t s  might 

a f f e c t  t h e i r  pe rcep t ions  of  t h e i r  a d v i s o r s ,  h is  s tudy  only focused on 

occupa tiona l  s tuden t s  (p.  37).  The G r i te s  (1974) and Teague (1977) 

s tu d i e s  which included comparisons of  occupa tional  and t r a n s f e r  

s tuden t s  did not  f in d  any s i g n i f i c a n t  d i f f e r e n c e  between the  two groups'  

s a t i s f a c t i o n  with  t h e i r  advisement (p.  64,  283).

This s tudy seeks to  examine the  impact o f  curr iculum upon advising  

in  two ways. C er ta in  programs a t  Paul D. Camp a r e  c h a ra c t e r i z e d  by 

having only  one o r  two i n s t r u c t o r s .  The i n s t r u c t o r s  not  only  serve  

as the  academic adv iso rs  f o r  the  s tuden t s  in  the  program but  a l s o  teach
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t h e se  s tu d en t s  in  the  m a jo r i ty  o f  t h e i r  c l a s s e s .  Also,  the  t e a c h e r s /  

adv iso rs  f o r  the se  programs bear  d i r e c t  r e s p o n s i b i l i t y  f o r  th e  program's 

success—t h a t  i s ,  i n s u r in g  t h a t  s u f f i c i e n t  numbers o f  s tuden t s  graduate 

each y ea r  to  meet s t a t e  requirements .

In comparison,  w i th in  o t h e r  programs th e r e  are many i n s t r u c t o r s .  

These t e a c h e r s  may not  have t h e i r  adv isees  in  c l a s s  a t  a l l  o r  only in 

a very  few s e c t i o n s .  R e s p o n s ib i l i t y  f o r  g raduat ing  enough s tu d e n t s  i s  

very d i spe r sed  and i n d i r e c t .  U sua lly ,  such r e s p o n s i b i l i t y  l i e s  with 

the  d iv i s i o n  chairman or  the  Dean o f  th e  College.  In some cases  due 

to  th e  l a rg e  number o f  s tuden t s  in  a program, s tuden t s  may be ass igned  

an a dv i so r  completely o u ts id e  t h e i r  f i e l d  o f  s tudy .  For example, 

s tuden t s  in  the  c l e r k - t y p i s t  program a r e  ass igned  to  s o c ia l  sc ience  

i n s t r u c t o r s  r a t h e r  than to  bus iness  i n s t r u c t o r s .

The d i f f e r e n c e s  between th e s e  two c l a s s i f i c a t i o n s  o f  programs 

a re  l i k e l y  having impact upon both th e  adv is ing  system and s tu d e n t s '  

s a t i s f a c t i o n  with  t h e i r  advisement.  As descr ibed  in  Chapter  I ,  during 

a s t u d e n t ' s  i n i t i a l  q u a r t e r  a t  Paul D. Camp, he /she  i s  ass igned  a 

f a c u l t y  a d v i so r .  The f a c u l t y  a d v i so r  i s  r e s p o n s ib le  f o r  t h a t  s t u d e n t ' s  

advisement.  In p a r t i c u l a r ,  the  a dv i so r  i s  r equ i red  to  complete a 

d e t a i l e d  program a u d i t  shee t  when the  adv isee  i s  ready f o r  g radua t ion .  

However, i t  i s  l i k e l y  t h a t  s tu d e n t s  e n ro l l e d  in  the  second ca tegory  of  

programs descr ibed  above may not  be going to  t h e i r  ass igned  ad v i so r s .  

Despite  t h i s  f a c t ,  the  ass igned f a c u l t y  a dv i so r  i s  s t i l l  r e s p o n s ib le  

f o r  t h a t  a d v i s e e ' s  progress and i s  expected to  complete the  a u d i t  shee t  

f o r  g radua t ion .  Thus,  t h e re  may be a s i g n i f i c a n t  d i f f e r e n c e  in the
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f requency o f  advisees  being advised by ass igned  adv iso rs  between the  

two general  types o f  programs.

Secondly, because o f  more a d v i so r / a d v i s e e  co n ta c t  in  c e r t a i n  

programs and the  d i r e c t  r e s p o n s i b i l i t y  borne by the  t e ach e r s  f o r  the  

programs'  s u cces s ,  s tuden t s  in  t h i s  f i r s t  general type o f  program 

descr ibed  above may be r ece iv in g  more thorough advisement than  s tuden t s  

who have t h e i r  adv iso rs  as t e ach e r s  only o cca s io n a l ly  or  no t  a t  a l l ,  

o r  s tuden t s  whose adv iso rs  a re  not  in the  a d v i see s '  f i e l d s . .  Thus, the  

more in f luences  promoting co n ta c t  with  t h e i r  a d v i s o r s ,  the  more l i k e l y  

s tuden t s  a re  to  be s a t i s f i e d  with  t h e i r  adv is ing  s e r v i c e s .

S ta tus  ( f u l l - t i m e  o r  p a r t - t im e )

Only th e  study  by Teague (1977) examined the  s t a t u s  v a r i a b l e .  

Teague found t h a t  p a r t - t im e  s tuden t s  were s i g n i f i c a n t l y  l e s s  s a t i s f i e d  

with t h e i r  advisement than t h e i r  f u l l - t i m e  co u n te rp a r t s  (p. 294). The 

r e s e a r c h e r  concluded t h a t  "low r a t i n g s  by p a r t - t im e  s tuden t s  may well 

r e f l e c t  a l im i t e d  e f f o r t  on the  p a r t  o f  adv i so r s  and i n s t i t u t i o n s  to  

deal with  t h i s  s e c t i o n  of  the  s tu d en t  body" (p. 284).

Attendance (day o r  n igh t )

This v a r i a b l e  has not  been examined in previous  s t u d i e s .  A 

s t u d e n t ' s  a t tendance  during the  day o r  only a t  n igh t  may a f f e c t  the  

adv is ing  system in  two ways. F i r s t ,  n igh t  s tuden t s  may not  be going 

to  t h e i r  ass igned  ad v i so r s .  There i s  the  p o s s i b i l i t y  t h a t  f a c u l t y  

adv isors  w i l l  no t  be as a v a i l a b l e  a t  n ig h t ,  and thus t h e i r  adv isees  

may be tu rn ing  to  counse lo rs  and /or  a d m in i s t r a to r s  f o r  advisement.  

Despite  t h i s  f a c t ,  as with  the  curr iculum v a r i a b l e ,  the  f a c u l t y  a re
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s t i l l  held r e s p o n s ib le  f o r  t h a t  a d v i s e e ' s  f o l d e r ,  r ecord-keep ing ,  and 

progress  w i th in  the  co l l e g e .

Secondly,  many o f  the  n ig h t  s tu d e n t s  a l s o  work f u l l - t i m e  dur ing 

the  day,  r e g u l a r l y  come to  c l a s s  j u s t  p r i o r  to  i t s  s t a r t i n g  t im e ,  and 

go home immediately a f t e r  c l a s s .  Because o f  t h i s  lack  of  t im e ,  n igh t  

s tu d e n t s  may not be r ece iv in g  the  same thoroughness in  advisement as 

day s tu d e n t s .  I t  i s  p o s s ib le  t h a t  f a c u l t y  adv iso rs  a re  not as a c c e s s i ­

b le  o r  ab le  t o  spend as much time with  n ig h t  s tu d e n t s .  As a r e s u l t ,  

n igh t  s tuden t s  may be l e s s  s a t i s f i e d  with  t h e i r  advisement than day 

s tu d e n t s .

Summary

The fo l lowing  s ta tements  summarize the  a reas  d iscussed  in  t h i s  

review o f  the  l i t e r a t u r e .

1. H i s t o r i c a l l y ,  adv is ing  s tu d en t s  has been a func t ion  c a r r i e d  

out  by f a c u l t y .  With the  growth in  s i z e  and types o f  c o l l e g e s ,  

the  expansion of  c u r r i c u l a r  o f f e r i n g s ,  and the  enro llmen t of  

s tuden t s  w ith  d iv e r s e  backgrounds, academic advisement has 

become an in c r e a s in g ly  complex fu n c t io n .

2. C r i t i c i s m s  by both f a c u l t y  and s tu d e n t s  have led  i n s t i t u t i o n s  

t o  experiment with  a number o f  d i f f e r e n t  adv is ing  systems.

None of  th e se  innova tions  have proven to  be c o n s i s t e n t l y  more 

success fu l  than f a c u l t y  adv is ing  systems.

3. Two approaches to  advisement—a u t h o r i t a r i a n  and developmental — 

have been descr ibed  in  the  l i t e r a t u r e .  Given the  c r i t i c i s m

of  the  t r a d i t i o n a l  approach,  many a u t h o r i t i e s  a re  urging both
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two and fou r  y ea r  i n s t i t u t i o n s  to  adopt  the  developmental 

model of  a dv i s ing .

4.  S tud ie s  have shown with  vary ing  degrees of  success  t h a t  

f a c u l t y ,  co u n s e lo r s ,  p a r a p r o f e s s i o n a l s ,  and s tu d e n t s  can 

se rve  as adv i so r s  in  p a r t i c u l a r  s i t u a t i o n s .  The dec i s ion  on 

who should adv ise  and w i th in  what s t r u c t u r e  must be made in 

l i g h t  of  each i n s t i t u t i o n ' s  unique environment.

5. Academic adv i so r s  need to  be t r a i n e d .  Advisors must be very 

knowledgeable about t h e i r  i n s t i t u t i o n ,  t h e i r  adv isees  and 

how the  two can b es t  be matched. Advisors must possess 

adequate i n t e rp e r s o n a l  s k i l l s  and be a c c e s s i b l e  to  s tu d e n t s .  

Where p o s s i b l e ,  only  those  f a c u l t y  o r  s t a f f  who a r e  i n t e r e s t e d  

in  se rv ing  as adv iso rs  should do so.

6. Evaluat ions  o f  adv is ing  systems f o r  the  most p a r t  have not  

been r ig o ro u s .  The e f f e c t i v e n e s s  o f  adv is ing  systems has 

u s u a l ly  been measured by us ing s tu d e n t  and f a c u l t y  percep t ions  

o r  s tu d en t  p rogress  accounts such as g rade-po in t  averages or  

r e t e n t i o n  r a t e s .

7. There may be d i f f e r e n c e s  between s tuden t s  as c l a s s i f i e d  by 

cu r r icu lum ,  s t a t u s  and a t tendance  in  the  q u a l i t y  o f  the  ad v i se ­

ment they  a r e  r e c e iv in g .  Also,  the  number o f  adv isees  and

the  amount o f  time spent  t o g e th e r  by the  a d v i so r  and advisee  

may a f f e c t  s t u d e n t s '  s a t i s f a c t i o n  with  t h e i r  advisement.

8.  The l i t e r a t u r e  reviewed s t r o n g ly  suppor ts  the  purpose and 

des ign  o f  t h i s  s tudy .  Only one s tudy (Bonar,  1972) focused
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upon the  development,  implementat ion ,  and c o n t ro l l e d  eva lua­

t i o n  o f  a f a c u l t y  a d v i so r  t r a i n i n g  program. Given t h a t  most 

adv i so r  t r a i n i n g  has been conducted in fo rm al ly  and only 

s p o r a d i c a l l y ,  and in  l i g h t  o f  the  p a s t  and c u r r e n t  c r i t i c i s m s  

of  f a c u l t y  ad v i s in g ,  educa to rs  have s t ro n g ly  recommended the  

development and implementat ion o f  formal a dv i so r  t r a i n i n g  

programs. Furthermore,  the  l i t e r a t u r e  recommends the  use of  

case s tu d ie s  with  c o n t ro l l e d  ev a lu a t io n  o f  the  e f f e c t s  of  

such t r a i n i n g  programs and o f  o th e r  v a r i a b l e s  r e l a t e d  to  

adv is ing  q u a l i t y .



CHAPTER I I I :  METHODOLOGY

The purposes of  t h i s  chap te r  a r e  t o  desc r ibe  the  (1) popu la t ion ,  

sample,  and s u b j e c t s ,  (2) t r ea tm en t  and da ta  ga the r ing  procedures ,

(3) in s t ru m e n ta t io n ,  (4) d e s ig n ,  (5) s t a t i s t i c a l  hypotheses ,  and (6) 

s t a t i s t i c a l  a n a l y s i s  procedures used f o r  t h i s  s tudy .

Populat ion  and Sample

In t h i s  case  s tudy ,  Paul D. Camp Community College  served as a 

sample i n s t i t u t i o n  of  the  l a r g e r  body o f  community co l l e g e s  which are  

s i m i l a r  to  i t .  Paul D. Camp's p ro fe s s iona l  s t a f f  and advisees  were 

cons idered as samples of  the  l a r g e r  c l a s s  o f  adv iso rs  and advisees  

working in adv is ing  systems t h a t  r e l y  on f a c u l t y .  Small ,  ru ra l  compre­

hensive community co l leges  a t t em p t ing  to  use such adv is ing  systems 

were the  pool of  i n s t i t u t i o n s  from which Paul D. Camp was a sample.

Tables 3.1 and 3.2 provide bas ic  d e s c r i p t i v e  da ta  on the  f a c u l t y  

and s tuden t s  a t  Paul D. Camp in  the  f a l l  q u a r t e r  o f  1979.

Table 3.1

F u l l - t im e  Teaching Facu l ty  Who Served as Advisors 

__________________________ by Race and Sex_________________________________

Race Number Sex Number

Negro 6 Male 22

Caucasian 23 Female 7

Total 29 Total  29

Source (Note 3) .
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-H cr —1 o o —1 o oh-* CO O 3 CD O o CD O co ro ŝl r+ o O O O O "So • • 0) —J 3 “ C —i 3* C00 ro —J 0* 3  -O CD 3  T3 ■di
i/ i -j. CQ -j. 0) O
i/ i O r*- CD n  c+ c0) —*• 01
—h o —1 —' o c1—* 3 -s 3 3ro •vj z CD 0) 0) ^  0)i—* cn o Q. 1—» —1 3 ro —*00 -P* • in

<< 0° -h << a®-5 CD “5-5 in
' "

—! ~o *n 00O 0> c c+c+ -5 o» 1—»
P> r+- c+ o ro ro i—» ro—j i c o CO 00 cn

c+ r+ (✓)—j* —j*
3 3
CD CD

ro CO CO ro CO zh-* ro cn »—» oi—» 00 CO cn •
O CJ1 -P>o CTi

*
M

H-‘
ro <y> cn z00 co o —\ O o z 3000 o 00 • o <■+ 0) CD fitc+ 3 “ c CO o0> CD o to—J -s 0) ot/)

0)h-» 3
- l z o >o c+c+ CO <<o» 3* fDc+ 3Q. 1—» 4* cn01 I—* l-* cn CO3 o • •

O o ro -P* 4*
CD

I—* 1—»o ro ro cn cn zo 00 ro i—* cn cn o00 CO

1—»
ro CO 00 Z
i—* 4* o00 cn CO

Percentage 
of 

Student 
Enrollm

ent 
by 

C
urriculum

, 
Race, 

Sex, 
S

tatus, 
and 

A
ttendance



03(J
£
AS

* 0
£
03
P40
<

A3
to
3
P
A3
P
CO

X
03
CO

03CJ
A3

£
C J 3

CO
O

03 T -
I—  S-
.Q  i-
A3 3I- O

£
P
c
03
£

o
s -
c

- p
c03

“O
3
•p
CO

P
O

CD
CJ
A3
P
E
03
uSL
0 )

Q_

CO

00

coLT)
CO C J

CO
rH
C J

CO
ID
ID

in10 co
CJ

C J

CO
ID

-P

Q

(O

o >
00coin

00
r H
CJ

o I—

IDCO O

ID o > 00
in
coco CJ C J

-pto00
H

to
C J C J

o
o

CO I—

to P  ^
S- 03 S-

©3 >> P  o3  >>
CO

r -  C J C  1—  r-H
00
r H
CM

LO•St*

0 3 00
o
oCM

VO
O o

00 u .

VO
X 3

•P“ S Z
(O P

O “O
-p £ros-
0  0

•r- LD
S- »•
Q .L D

C P
•r— <0
0 3
03 £

JO •r—
0 3

-C 03O -O•i“
. £ J Z
2 O

• r
to  . £
0) 2
</)
to VO
a> 03

r-* CO
O VO

aj

• 0
CD
£ P

• r .£
* 0 O)
co •r—
0) £

(0 >>
•r - £
E A3

E
P
A3 03

J C s.
5 A3
03
E 03O U
VO 03

.£
VO 1—

• r -

to #
P VO
c 03
03 to

* 0 VO
3 A3
P r—
VO U

P > »  VO
. £ A3 0103-0 t o
•r— VO
£ CO

A3 A3
O 0

P  “O03 > >
> i P A3
A3 £  T 3

• • O 3
***«n O VO
C J P

O
O A3

03 03 * a
P O s - 03
O ■r* (0 P

z P £
Nw* A3X 3

S - U O03 O O
U t os- •r— u 033 x : — &-
O P 0 A3

< /) r H

2Z



73

The c u r r i c u l a r  o f f e r in g s  a t  Paul D. Camp a r e  l i s t e d  below:

OCCUPATIONAL-TECHNICAL CURRICULA

Associa te  in  Applied Science Degree (A.A.S.)  - 6 Quarte rs

A g r ic u l tu ra l  and Natural  Resources Technology:
(Majors: A g r ic u l tu r a l  Bus iness ,  Agronomy)

Business Technology:
(Majors: Management, I n d u s t r i a l  Management, 
S e c r e t a r i a l  Science)

Engineering Technology:
(Majors: E l e c t r i  c a l / E l e c t r o n i  c s )

I n d u s t r i a l  Technology:
(Majors: Automotive)

Public  Serv ice  Technology:
(Majors: C orrec t ions  Sc ie nce ,  Po l ic e  Science)

UNIVERSITY PARALLEL-COLLEGE TRANSFER CURRICULA

Associa te  in Science Degree (A.S.)  -  6 Quar te rs

Business A dmin is t ra t ion  
Education 
General S tudies  
Science

Associa te  in  Arts  Degree (A.A.) -  6 Quar ters

Libera l  Arts

DIPLOMA AND CERTIFICATE

Applied E l e c t r i c i t y
Automotive Mechanics
C le rk -T yp is t
Correc t ions
Draf t ing
Law Enforcement
Machinist  (Diploma and C e r t i f i c a t e )
S teno-C ler ica !  Arts  
Superv ision
Teacher Aide (Diploma and C e r t i f i c a t e )
Welding (College Ca ta log ,  1979, p. 24)
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S e le c t io n  of  Subjec ts

Advisors The names o f  the  twenty-seven f u l l - t i m e  te ach ing  f a c u l t y  

who would be se rv ing  as ad v i so r s  dur ing  th e  academic y e a r  1979-80 were 

l i s t e d  a l p h a b e t i c a l l y .  An a d d i t io n a l  t h r e e  s l o t s  were added to  the 

l i s t  f o r  th e  two t e c h n ic a l  f a c u l t y  members and one math f a c u l t y  member 

who were to  be h i red  f o r  th e  coming y e a r .  Through a random number 

computer program, the  f a c u l t y  was d iv ided  in t o  two groups o f  15 each.

A " f l i p  o f  th e  coin" des igna ted  one h a l f  as  the  experimental  group and 

th e  o th e r  h a l f  as  the  con t ro l  group.  The sample was chosen a t  random, 

and the  t rea tm en t  was ass igned  a t  random as recommended by Popham 

(1967,  pp. 9-13) and K er l inge r  (1973,  pp. 117-133).

Students  The s tu d e n t  s u b j e c t s  f o r  t h i s  s tudy  c o n s i s t e d  o f  the 

s tu d en t s  who a t tended  Paul D. Camp dur ing  f a l l ,  w i n t e r ,  and spr ing  

q u a r t e r s ,  1979-80. In A p r i l ,  1979, the  d i r e c t o r  o f  the  computer c e n t e r  

a t  Paul D. Camp produced a l i s t  o f  the  411 s tuden t s  who had a t tended  

th e  i n s t i t u t i o n  f o r  the  e n t i r e  y e a r .  A f te r  i n i t i a l  en ro l lm en t ,  each 

o f  th e se  s tuden t s  was ass igned  a t each ing  f a c u l t y  member as an academic 

adv i so r .

Procedures f o r  th e  Study

In the  sp r ing  o f  1979, an o v e ra l l  t im e ta b le  was e s t a b l i s h e d  f o r

the  s tudy .  Following i s  a d e s c r i p t i o n  o f  each phase o f  th e  study as

i t  occurred .

I .  Design and Implementation o f  th e  Tra in ing

A. Design and Development (June-September,  1979)

1. During th e  sp r ing  o f  1979, a review o f  th e  l i t e r a t u r e
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r e l a t e d  to  academic adv is ing  was conducted.  Informal 

d i s cu s s io n s  were held by t h i s  r e s e a r c h e r  with  s t a f f  

personnel to  e l i c i t  t h e i r  ideas  and e x p e r t i s e  on 

academic adv is ing .

2. In J u ly ,  1979, the  f a c u l t y  and s t a f f  met to  d iscuss  

academic adv is ing  problems a t  Paul D. Camp and the  

ap p ro p r ia ten ess  of  an a dv i so r  t r a i n i n g  program. They 

agreed t h a t  an a dv i so r  t r a i n i n g  program might improve 

adv i so r  performance.  The Train ing  Program Coordinator  

presen ted  an overview o f  h is  r e sea rch  study and 

e l i c i t e d  comments from those p re s en t .  As a r e s u l t  o f  

the  d i scuss ion  a t  th e  meet ing,  the  i n d i v id u a l s  holding 

the  fo l lowing p o s i t i o n s  agreed to  p a r t i c i p a t e  as t r a i n ­

e r s :

Coordina tor  o f  Admissions

Special  Serv ices  Counselor

Career  Counselor

D i rec to r  o f  Student  Services

Divis ion and A s s i s t a n t  Divis ion Chairmen

T i t l e  I I I  P r o j e c t  D i rec to r

3. Treatment At the  i n i t i a l  meeting of  th e  t r a i n e r s ,  

the  Tra in ing  Program Coordina tor  recommended t h a t  an 

18-hour t r a i n i n g  program be developed us ing the  systems 

design approach (Bonar, 1976, pp. 190-193).  Figure 

3.1 p resen ts  the  systems design approach used by the
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t r a i n i n g  group.
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Figure 3 .1 .  Systems approach f o r  des igning  a d v i so r  t r a i n i n g  
program.

The l e s s o n s ,  t imes and t r a i n e r s  inc luded in the  Advisor Tra in ing  Program 

as developed by the  t r a i n i n g  group a re  presen ted  in  Figure 3 .2 .  The 

t r a i n e r s  agreed to  use the  LESSON PLAN OUTLINE (Appendix A) in the  

p repa ra t ion  of  t h e i r  segments o f  th e  program. Each le sson  plan was to  

o u t l i n e  l e a rn in g  o b j e c t i v e s ,  c o n ten t  and methodology,  suppor t ing  mate­

r i a l s  and p o s t - t e s t  i tems.

1 C la r i f y  I n s t r u c t i o n a l  Areas 
and Problems

2 Formulate I n s t r u c t i o n a l  
Goals and O bjec t ives

3 Design Program 
Evaluat ion

4 Determine I n s t r u c t i o n a l  Sequence 
and Methods o f  P re s e n ta t io n

5 Gather or  Develop Content  
M ate r ia ls

6 Implement I n s t r u c t i o n

7 Evaluate Program
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Lesson 1 -  1 hr Lesson 2 -  3 hrs Lesson 3 -  3 hrs

The Role o f  

Advisor l> Knowledge >
In te rpe rsona l

S k i l l s

Reichard Rowe/Reichard Burgwyn

V
Lesson 6 -  1 hr Lesson 5 -  1 hr Lesson 4 - 2  hrs

Graduation 

Procedures and 

Requi rements

<1
Advising

T rans fe r

Students

< Career

Advising

Rowe Bal la rd T a r a n t e l l i

V
Lesson 7 -  1 hr Lesson 8 -  1 hr Lesson 9 -  2 hrs

Financia l  Aid 

and Veterans >
Special  Serv ices  

and T i t l e  I I I >
S pe c i f i c  

Cur r icu la  Follow- 

up to  Lesson 2

Rowe, T a r a n t e l l i Able,  Burgwyn chairmen

V
Lesson 10 - 1 hr

Follow-up work 

f o r  adv iso rs  

f a i l i n g  P o s t - t e s t

< 1 P o s t - t e s t

Se lec ted  Tra iners Reichard

Figure 3 .2 .  Tra in ing  program s e s s ions
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4. During J u l y ,  August ,  and the  f i r s t  two weeks o f  Septem­

be r ,  1979, the  t r a i n e r s  developed th e  s p e c i f i c  l e ssons .  

The Coordina tor  worked c l o s e l y  with  the  t r a i n e r s  as 

they planned the  l e s s o n s ,  and where they could help 

each o t h e r ,  the  t r a i n e r s  d iscussed  and o f f e r e d  sugges­

t i o n s  on the  l e s s o n s .  The Coordina tor  gathered  the  

p o s t - t e s t  ques t ions  and c i r c u l a t e d  them f o r  a c r i t i q u e  

to  each member o f  the  t r a i n i n g  group. Some ques t ions  

were removed and o th e r s  r ev is ed  in o rde r  to  in s u re  t h a t  

a l l  were c l e a r  and possessed s u f f i c i e n t  con ten t  v a l i d ­

i t y .  Appendix B l i s t s  the  le a rn in g  o b je c t iv e s  f o r  

each le sson .  Appendix C i s  the  t r a i n i n g  program pos t ­

t e s t .  The only change in  the  t r a i n i n g  program from 

the  o r ig i n a l  plan was th e  reduc t ion  o f  Lessons 7 and

8 from two hours t o  one hour each.  Thus, the  t r a i n i n g  

program c o n s i s te d  of  16 hours.

5. In August , 1979, the  Coordina tor  and the  Dean of  the  

College completed the  s p e c i f i c  t im e tab le  f o r  imple­

menting th e  t r a i n i n g  program. They agreed t h a t  l e ssons  

1-4 would be p resen ted  during f a c u l ty  o r i e n t a t i o n  week, 

September 17-21,  1979, and le ssons  5-10 l a t e r  in  t h a t  

f a l l  q u a r t e r .

6. In August ,  1979, th e  Coordina tor  d iv ided  the  teaching  

f a c u l t y  in to  experimental  and cont ro l  groups o f  adv i so r s .  

The r e s u l t s  o f  t h i s  random d iv i s i o n  were s en t  to  the
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Dean o f  the  College (Appendix D).

B. Implementation (September-December, 1979)

1. J u s t  before  f a l l  q u a r t e r  began, th e  Dean o f  the  

College s e n t  the  f a c u l t y  members o f  the  experimental  

and con t ro l  groups a l e t t e r  exp la in ing  to  them t h e i r  

r o l e s  in  the  adv i s ing  study  (Appendix E).

2. Lessons 1-4 o f  th e  Advisor T ra in ing  Program were given 

as p lanned,  dur ing  the  f a c u l t y  o r i e n t a t i o n  week and

a t  t imes announced in  advance on a P re -q u a r t e r  Work 

Period Schedule (Appendix F). A f te r  the  Coordinator  

reviewed the  f a c u l t y ' s  c l a s s  schedules f o r  the  q u a r t e r ,  

he ar ranged  le ssons  5-8 f o r  October 16-17 (Appendix 6 ) .  

Lesson 9 ,  on S p e c i f i c  C u r r i c u l a ,  was given by the  

d iv i s i o n  and a s s i s t a n t  d iv i s i o n  chairmen to  t h e i r  

experimental  group adv iso rs  dur ing  November. Lesson 10, 

Program P o s t - t e s t ,  was scheduled f o r  and held on Decem­

ber  4.  At t h i s  t ime the  p a r t i c i p a n t s  were given the 

P a r t i c i p a n t  Evaluat ion  Form (Appendix H) and asked to  

f i l l  i t  ou t  and r e tu r n  i t  to  the  Tra in ing  Program 

Coordina tor  w i th in  a week. Fourteen o f  the  o r ig in a l  

f i f t e e n  f a c u l t y  members s e l e c t e d  p a r t i c i p a t e d  in  the 

Advisor Tra in ing  Program. One new f a c u l t y  member did  

not a r r i v e  on campus in  time to  p a r t i c i p a t e .

I I .  Data Gathering and Analysis  (December, 1979-May, 1980)

A. Program P o s t - t e s t  I As in d i c a te d  above,  the  p o s t - t e s t
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(Appendix C) was adm in is te re d  to  the  program p a r t i c i p a n t s  

on December 4 ,  1979. The o r i g i n a l  vers ion  o f  the  pos t ­

t e s t  conta ined  65 i t ems.  An item a n a l y s i s  o f  the  t e s t  

ques t ions  and comments from the  p a r t i c i p a n t s  caused the 

Coord ina to r  to  remove f i v e  items p r i o r  to  a r r i v i n g  a t  a 

f i n a l  s co re .

B. Informal Evaluat ion Each program p a r t i c i p a n t  f i l l e d  out 

the  P a r t i c i p a n t  Evaluat ion  Form (Appendix H) a t  the  con­

c lu s io n  o f  the  program in  December, 1979.

C. Program P o s t - t e s t  I I  The same t e s t  was given to  the  

experimental  group o f  adv i so r s  again in  A p r i l ,  1980, when 

i t  was a l s o  adm in is te red  to  the  con t ro l  group.

D. Advising S a t i s f a c t i o n  Q ues t ionna i re  (ASQ) The Advising 

S a t i s f a c t i o n  Q ues t ionna i re  (Appendix I)  was admin is te red  

t o  th e  s tuden t s  from Apri l  through J u l y ,  1980. The com­

p u te r  c e n t e r  personnel  provided the  Coordina tor  with  a 

l i s t  o f  the  names o f  t h e  s tuden t s  who had been e n ro l l e d  

in a program and had a t tended  the  co l l e g e  th roughout the 

academic y ea r  1979-80. The Divis ion Chairman o f  Arts  and 

Sciences and the  Career  Counselor  agreed to  a s s i s t  the  

Coordina tor  in  adm in is te r ing  the  q u e s t i o n n a i r e s .  Each of  

th e se  i n d i v id u a l s  chose a number o f  c l a s s e s  to  v i s i t  and 

reques ted  the  permission o f  the  t e a c h e r s  to  come in t o  t h e i r  

c l a s s e s  t o  give the  q u e s t i o n n a i r e .  A f te r  th e  q u e s t i o n n a i re s  

were completed,  the  s tu d e n t s '  names were checked o f f  on
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t he  computer l i s t .  By t h i s  method, approximately 250 

qu e s t i o n n a i re s  had been completed by May 15, 1980. At 

t h i s  t ime ,  th e  names o f  s tuden t s  who had not  completed 

the  q u e s t i o n n a i r e  were given to  the  d i r e c t o r  of  the  com­

pu te r  c e n t e r ,  whose s t a f f  then produced a sp r ing  q u a r t e r  

c l a s s  schedule f o r  each s tu d en t  in  q u es t ion .  Using these  

schedu les ,  th e  Coordina tor  lo c a ted  the  s tuden t s  and 

arranged f o r  each to  be re l e a s e d  from a c l a s s  f o r  f i f t e e n  

minutes in  o rde r  to  complete the  q u e s t i o n n a i r e .  By June 1, 

some 300 s tuden t s  had completed q u e s t i o n n a i r e s .  At t h i s  

t im e ,  the  remaining s tu d en t s  were mailed the  survey and 

asked to  r e tu r n  i t  to  the  T ra in ing  Program Coordinator  in 

an envelope provided.  By June 30,  1980, 351 q u e s t i o n n a i re s  

had been rece ived .  A f te r  a f i n a l  mail ing  on Ju ly  15, an 

add i t io n a l  16 q u e s t i o n n a i r e s  were rece ived  by August 1, 

f o r  a t o t a l  o f  367, o r  a completion r a t e  o f  89.3%.

Ethica l  Cons idera t ions  and Safeguards

The only  problem in  t h i s  a rea  was having advisees  i d e n t i f y  t h e i r  

adv iso rs  on the  q u e s t i o n n a i r e .  The a d m in i s t r a t i v e  s t a f f  and f a c u l t y  

agreed t h a t  the  r e s u l t s  o f  q u e s t i o n n a i re s  would not  be used to  judge 

an ind iv idua l  f a c u l t y  member's performance as an adv i so r .

Ins t rumenta t ion

Program P o s t - t e s t  P o s t - t e s t  i tems were developed by the  t r a i n e r s  

f o r  each le sson .  These items co n s i s t e d  o f  o b j e c t iv e  q u e s t i o n s —m u l t ip l e -
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c ho ice ,  t r u e - f a l s e ,  o r  f i l l - i n - t h e - b l a n k .  The committee of  t r a i n e r s  

judged the  con ten t  v a l i d i t y  o f  each i tem,  r e v i s i n g  when necessary .

Advising S a t i s f a c t i o n  Ques t ionna i re  (ASQ) A copy o f  th e  ins trument 

as i t  was used in  t h i s  s tudy  i s  in Appendix I .  The Advising S a t i s f a c ­

t i o n  Q ues t ionna i re  in i t s  p resen t  form was c rea ted  by G r i t e s  (1974) by 

combining two ins truments  t h a t  had been used in e a r l i e r  r e sea rch  pro­

j e c t s  by Rosenburg (1969) ,  Peterson  (1970) ,  and Murry (1972).  Most 

r e c e n t ly  the  ASQ was s l i g h t l y  modified and used in  a re sea rch  study by 

Teague (1977).  The Advising S a t i s f a c t i o n  Ques t ionna i re  i s  a 23-item 

L i k e r t - ty p e  s c a l e  t h a t  surveys s tu d en t  pe rcep t ions  of  academic adv is ing  

by e l i c i t i n g  information  on the  fo l lowing  a rea s :

(a) a d v i s o r ' s  knowledge o f  and i n t e r e s t  in  a d v i s e e ,  (b) a c c e s s i b i l ­

i t y  o f  a d v i s o r ,  (c)  d i scuss ion  o f  non-academic a r e a s ,  (d) a d v i s o r ' s  

knowledge o f  i n s t i t u t i o n a l  r e g u la t io n s  and requ i rem en ts ,  (e)  warmth 

and f r i e n d l i n e s s  o f  a d v i s o r ,  ( f )  frequency o f  c o n t a c t ,  (g) freedom 

and encouragement to  be open,  (h) e l im in a t io n  of  enro llment e r r o r s  

by a d v i s o r ,  and ( i )  o v e ra l l  s a t i s f a c t i o n  with  a dv i so r .  (Teague, 

1977, p. 282; G r i t e s ,  1974, p. 29)

The q u e s t i o n n a i r e  in i t s  i n i t i a l  form c o n s i s te d  o f  14 items arranged 

as two s e t s  of  seven items each,  which measure s tuden t  s a t i s f a c t i o n  

with  seven c h a r a c t e r i s t i c s  o f  the  a dv i so r  suggested  in  the  l i t e r a t u r e  

as being r e l a t e d  to  successfu l  ad v i s in g — items A-G above (Murry, 1971, 

p. 27).  Murry (1971) added the  two items concerning th e  e l im in a t io n  

o f  enro llmen t e r r o r s —item H above (p. 47 ) .  G r i te s  (1974) added a 

seven- i tem subsca le  on o vera l l  s a t i s f a c t i o n  which had been developed
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by Pe te rson—item i above ( G r i t e s ,  1974, p. 30; Pe te rson ,  1970, p. 60).  

Thus,  the  ins trument now has (1) e i g h t  pa i red  items (one ques t ion  worded 

p o s i t i v e l y ,  th e  o t h e r  n eg a t iv e ly  in each p a i r ) ,  ( 2 ) th e  seven item 

s a t i s f a c t i o n  subsca le  worded in  the  p o s i t i v e  f o r  a t o t a l  o f  23 i tems.

The ins trum ent was used most r e c e n t ly  in  a s tudy by Teague (1977) ,  who 

reworded the  nega t ive  items p o s i t i v e l y  and used the  q u e s t i o n n a i r e  to  

examine s tu d e n t  percep t ions  o f  adv i s ing  systems in e ig h t  Maryland 

community c o l l e g e s  (p.  282).

As used in  t h i s  s tudy ,  the  q u e s t i o n n a i r e  i s  in the  form produced 

by G r i t e s  (1974,  p. 29-30).  However, here two items were added to  t e s t  

t h e  a d v i s o r ' s  knowledge of  the  a d v i s e e ' s  c a r e e r  p lans .  The 25 items 

a re  scored on a 5 -p o in t  s c a l e ,  ranging from "Strongly  Agree"—scored 

.5—to  "Strongly  Disagree"—scored 1. Scoring was reversed  f o r  items 

worded ne g a t iv e ly .  Omitted i tems were scored 3,  "Undecided-Uncertain."  

The po s s ib le  range ,  t h e r e f o r e ,  was from 25 ( l e a s t  s a t i s f i e d )  to  125 

(most s a t i s f i e d ) .

R e i i a b i1i t y  Rosenberg (1969) repo r te d  a .88  s p l i t - h a l f  r e l i a b i l ­

i t y  e s t im a te  f o r  the  14 pa i red  items he developed ( G r i t e s ,  1974, p. 30).  

For the  two items Murry (1972) added on the  e l im in a t io n  o f  enro llmen t 

e r r o r s ,  he adopted the  same e s t im a te .  The seven-i tem s a t i s f a c t i o n  sub­

s c a l e  was t e s t e d  f o r  r e l i a b i l i t y  by Peterson (1970) using both t e s t -  

r e t e s t  and s p l i t - h a l f  methods. Peterson repo r ted  a t e s t - r e t e s t  r e l i a ­

b i l i t y  o f  .84 and a s p l i t - h a l f  r e l i a b i l i t y  o f  .92 f o r  the  s u b sc a le ,  

and s t a t e d  t h a t  the  r e l i a b i l i t i e s  o f  th e  subsca le  were "high enough to  

be accep tab le  f o r  use" (pp. 64-65).  G r i t e s  (1974) repo r ted  a c o e f f i -
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c i e n t  alpha o f  .99 f o r  th e  e n t i r e  23- i tem ins t rum en t ,  which f u r t h e r  

suppor ts  the  ASQ as a r e l i a b l e  in s trument.

V a l id i ty  The c on ten t  v a l i d a t i o n  o f  q u e s t io n n a i r e  i tems i s  es sen ­

t i a l l y  a m a t te r  o f  judgement— "alone o r  with  o t h e r s ,  one judges the 

r e p re s e n t a t i v e n e s s  o f  the  items" (K e r l in g e r ,  1973, pp. 458-459). The 

con ten t  v a l i d i t y  o f  the  ASQ items was e s t a b l i s h e d  in  t h i s  manner. 

Rosenberg (1969),  Murry (1971),  and Peterson  (1970) a l l  used the  exper ­

t i s e  o f  p ro f e s s io n a l s  in  c o n s t ru c t in g  t h e i r  q u e s t i o n n a i re  items (Murry, 

1971, p. 47; P e te r s o n ,  1970, p. 16).  To f u r t h e r  in su re  t h a t  the  ques­

t i o n n a i r e  items a re  v a l id  f o r  t h i s  s tudy ,  the  committee o f  t r a i n e r s  

judged the  con ten t  v a l i d i t y  o f  each.

Since the  primary purpose o f  t h i s  s tudy  was to  a s se s s  the  p resen t  

s t a t u s  o f  the  sample i n s t i t u t i o n ' s  adv is ing  system, concurren t  v a l i d i t y  

o f  the  ins trument items had a l s o  to  be cons idered .  Murry (1971) r e p o r t ­

ed t h a t  Rosenberg " c o r r e l a t e d  s a t i s f a c t i o n  scores  with  s a t i s f a c t i o n  

r a t i n g s  made by reviewing a f r e e  response se c t i o n  o f  h i s  q u e s t i o n n a i r e , "  

obta ined  a c o r r e l a t i o n  c o e f f i c i e n t  o f  . 8 6 , and concluded the  s c a le  had 

s u f f i c i e n t  concurren t  v a l i d i t y  (Murry, 1971, p. 48; G r i t e s ,  1974, p. 30).

G r i te s  (1974) conducted an independent  v a l i d i t y  check by c o r r e l a ­

t i n g  the  seven- i tem o v e ra l l  s a t i s f a c t i o n  subsca le  with  each o f  the  two- 

item s c a le s  and with the  t o t a l  in s t rum ent .  He obta ined  c o r r e l a t i o n  

c o e f f i c i e n t s  ranging  from .776 to  .921 f o r  t h e  two-item s c a le s  and of  

.976 f o r  th e  t o t a l  s c a l e  (p.  31).  G r i te s  decided t h a t  the  c o e f f i c i e n t s  

were high enough to  be accep tab le  as measures of  both concurren t  and 

con ten t  v a l i d i t y  (p.  31).
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Design

This s tudy  used th e  Pos t -T es t  Only Control Group Design d e l in e a t e d  

by Popham (1967, pp. 12,  21).  The o u t l i n e  o f  th e  design i s

Group 1 R T ------ ^  M

Group 2 R M

The only m od i f ica t ion  t o  the  design was the  in c lu s io n  of  two measure­

ments ,  the  program p o s t - t e s t  and the  Advising S a t i s f a c t i o n  Quest ion­

n a i r e .  In a d d i t io n  the  experimental  group was given the  p o s t - t e s t

immediately a f t e r  the  program was f i n i s h e d . Thus th e  modified design

is

Group 1 R T (MpT1) . —>  mpt  masq 2

Group 2 R mpt masq

1. Program P o s t - t e s t  2. Advising S a t i s f a c t i o n  Quest ion­
n a i r e

Although Popham s t a t e s  t h a t  the  P o s t - t e s t  Only Control Group 

Design i s  a powerful a n a l y t i c a l  t o o l ,  i t  i s  " a l l  too  r a r e l y  seen in 

school research"  (p. 12).  The design was chosen f o r  use in t h i s  

research  study  because o f  two i n t e r r e l a t e d  reasons .  The major concern 

was the need f o r  con t ro l  over any p o s s ib le  "Hawthorne e f f e c t s . "  Any 

at tempt t o  d iv ide  the  f a c u l t y  adv iso rs  in t o  two groups by a p r e - t e s t  

could have a l e r t e d  them t h a t  inc reased  a t t e n t i o n  was being paid to
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academic a d v i s in g .  Such an e f f e c t  could cause a l l  t h e  s u b je c t s  to  

behave d i f f e r e n t l y  as a d v i s o r s ,  thus  confounding the  r e s u l t s  o f  the 

tr ea tm en t  t o  fol low (K e r l in g e r ,  1973, p. 345). In o rd e r  both to  con­

t r o l  f o r  t h i s  concern and to  e q u a l ize  the  groups ,  the  f a c u l t y  were 

div ided  a t  random in t o  two groups.  Both Popham (1967,  p. 13) and 

K er l inger  (1973, pp. 356-357) po in t  ou t  t h a t  through random s e l e c t io n  

i t  can be assumed t h a t  both groups a re  e s s e n t i a l l y  s i m i l a r  on most 

independent v a r i a b l e s .  Random s e l e c t i o n  t h e r e f o r e  served to  l e ssen  

any p o s s i b l e  "Hawthorne e f f e c t "  and to  e q u a l ize  the  groups as much as 

p o s s ib le .  Concern over a p o s s ib le  "Hawthorne e f f e c t "  a l s o  led to  the  

dec i s ion  not  to  involve th e  con t ro l  group in the  program p o s t - t e s t  

u n t i l  the  f i n a l  measurements were taken .

Hypotheses and Procedures f o r  S t a t i s t i c a l  Analys is

In t h i s  s e c t i o n  each hypothes is  i s  s t a t e d  in  s t a t i s t i c a l  form, 

the  v a r i a b l e s  a re  i d e n t i f i e d  and the  a n a l y t i c  procedures  used to  t e s t  

the  hypothes is  a re  d esc r ibed .  The conf idence  leve l  f o r  each hypothesis  

i s  the  .05 l e v e l .

HI There w i l l  be no s i g n i f i c a n t  d i f f e r e n c e  between the  mean scores  

o f  th e  experimental  group o f  adv iso rs  on th e  f i r s t  ad m in i s t r a t io n  

o f  t h e  p o s t - t e s t  and the  second a d m in i s t r a t io n  o f  the  p o s t - t e s t  

given two q u a r t e r s  l a t e r ;  t h a t  i s ,  M = 0 .

V a r i a b l e s : The dependent v a r i a b l e  i s  the  p o s t - t e s t  sco re s .  The

independent  v a r i a b l e  i s  l e a rn in g  r e t e n t i o n .  Were the  t r a i n e d  

adv iso rs  ab le  to  r e t a i n  the  c o g n i t iv e  l e a rn in g  acqu i red  through
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the a d v i so r  t r a i n i n g  program?

S t a t i s t i c a l  Procedure: A pa i red  t - t e s t  procedure was used to

t e s t  f o r  the  e q u a l i t y  o f  the  means.

H2 There w i l l  be no s i g n i f i c a n t  d i f f e r e n c e  between the  mean score  

of  th e  experimental  group o f  adv i so r s  on the  f i r s t  ad m in i s t r a t io n  

of  th e  p o s t - t e s t  and th e  mean score  o f  the  con t ro l  group of  

adv iso rs  on the  same t e s t  taken two q u a r t e r s  l a t e r ;  t h a t  i s ,

yexperimental  group ~ ^con t ro l  group'
V a r i a b l e s ; The dependent  v a r i a b l e  i s  the  p o s t - t e s t  scores.. The

independent  v a r i a b l e  i s  a dv i so r  p a r t i c i p a t i o n  in  th e  Advisor 

Tra in ing  Program.

S t a t i s t i c a l  Procedure; A random t - t e s t  was used t o  t e s t  f o r  the  

e q u a l i t y  o f  the  mean sco re s .

H3 There w i l l  be no s i g n i f i c a n t  d i f f e r e n c e  between the  mean score

of  t h e  experimental  group o f  adv iso rs  on the  second ad m in i s t r a t io n

o f  t h e  p o s t - t e s t  and the  mean score  o f  the  con t ro l  group o f  adv i ­

sors on th e  same t e s t  taken  a t  the  same time ( A p r i l ,  1980); t h a t

1S’ ^experimental  group ~ ^con t ro l  group'

V a r ia b l e s ; The dependent  v a r i a b l e  i s  the  p o s t - t e s t  sco re s .  The

independent  v a r i a b l e  i s  a dv i so r  p a r t i c i p a t i o n  in t h e  Advisor T ra in ­

ing Program.

S t a t i s t i c a l  Procedure: A random t - t e s t  was used to  t e s t  f o r  the

e q u a l i t y  o f  the  means.

H4 There w i l l  be no s i g n i f i c a n t  d i f f e r e n c e  in  th e  frequency o f  ad v i ­

sees being advised by t h e i r  ass igned  adv iso rs  between c u r r i c u l a  in
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which th e  adv iso rs  a l so  have t h e i r  adv isees  in  severa l  c l a s s e s  

and the c u r r i c u l a  in which t h i s  i s  not  the  case ;  t h a t  i s ,  x2 = 1* 
V a r i a b l e s : The dependent v a r i a b l e  i s  the  frequency o f  advisees  

advised by t h e i r  ass igned  ad v i so r s .  The independent  v a r i a b l e  i s  

th e  curr iculum group an adv isee  belongs t o .

S t a t i s t i c a l  P rocedure: A CROSS TABS program was run to  t e s t  f o r  

any s i g n i f i c a n t  r e l a t i o n s h i p .

H5 There w i l l  be no s i g n i f i c a n t  d i f f e r e n c e  in  the  frequency o f

adv isees  who were advised by t h e i r  ass igned  adv iso rs  dur ing

w in te r  o r  s p r ing  q u a r t e r s ,  1980, between day and n ig h t  s tu d e n t s ;  

t h a t  i s ,  x2 = 1 *

V a r i a b l e s : The dependent v a r i a b l e  i s  the  frequency o f  advisees  

being advised by t h e i r  ass igned  a d v i s o r s .  The independent  v a r i ­

ab le  i s  s tu d e n t  a t tendance  (day o r  n i g h t ) .

S t a t i s t i c a l  P rocedure: A CROSS TABS program was run to  t e s t  f o r  

any s i g n i f i c a n t  r e l a t i o n s h i p .

H6 S tudents  who have been advised by t r a i n e d  adv iso rs  w i l l  no t  be 

s i g n i f i c a n t l y  more s a t i s f i e d  with  t h e i r  advisement than s tuden t s  

advised by un t ra ined  a d v i so r s ;  t h a t  i s ,  r Y. T = 0 .

H7 Students  advised by adv iso rs  who a l s o  se rve  as t h e i r  t e ache r s  in

severa l  c l a s s e s  w i l l  not be s i g n i f i c a n t l y  more s a t i s f i e d  with

t h e i r  advisement than s tuden t s  advised by adv iso rs  who do not 

serve as t h e i r  t e achers  o r  a re  o u t s id e  t h e i r  f i e l d  of  s tudy ;  t h a t  

i s ,  r Y. c = 0 .

H8 S tudents  who r e p o r t  having longer  s e s s io n s  with  t h e i r  adv i so rs  w i l l
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not be s i g n i f i c a n t l y  more s a t i s f i e d  with  t h e i r  advisement than 

s tuden t s  who r e p o r t  s h o r t e r  s e s s i o n s ;  t h a t  i s ,  r Y ^ = 0 .

H9 That  an a dv i so r  adv ises  fewer s tuden t s  w i l l  no t  s i g n i f i c a n t l y  

a f f e c t  those  s tu d e n t s '  s a t i s f a c t i o n  with  t h e i r  advisement; t h a t

r Y*N =

H10 F u l l - t im e  s tu d en t s  w i l l  not  be s i g n i f i c a n t l y  more s a t i s f i e d  with 

t h e i r  advisement than p a r t - t im e  s tu d e n t s ;  t h a t  i s ,  r Y><. = 0 .

Hll S tudents  who a t t e n d  co l l e g e  dur ing the  day w i l l  not  be s i g n i f i ­

c a n t ly  more s a t i s f i e d  with  t h e i r  advisement than s tuden t s  who 

a t t e n d  co l l e g e  only  a t  n ig h t ;  t h a t  i s ,  r Y<̂  = 0 .

H12 When combined in t o  a p r e d i c t i v e  eq u a t io n ,  th e  independent v a r i ­

ab les  o f  t r e a tm e n t ,  cu rr icu lum group,  l eng th  o f  s e s s i o n ,  number 

o f  a d v i s e e s ,  s t a t u s  and a t tendance  cannot be used as a h ighly  

r e l i a b l e  p r e d i c t o r  of  s tu d en t  s a t i s f a c t i o n  with  t h e i r  advisement;  

t h a t  i s ,  m u l t i p l e  R = 0.

H13 When the s ix  independent  v a r i a b l e s  a re  combined in to  an equa t ion ,  

the  v a r i a b l e  o f  t r ea tm e n t  w i l l  not  be the  most powerful p r e d i c t o r  

of  s tu d en t  s a t i s f a c t i o n  with  t h e i r  advisement ,  nor w i l l  i t  be f o l ­

lowed second by the  v a r i a b l e  o f  curr iculum group;  t h a t  i s ,  r Y. T ^

r V-C o r  r y . L o r  r Y-N o r  r Y*S o r  r Y-A a n d ’ r Y-C *  r Y*L 0 r  r Y-N o r  

r Y-S o r  r Y*A"

H14 When combined, the  subse t  o f  v a r i a b l e s  o f  t r e a tm e n t  and curr iculum 

group w i l l  not account  f o r  more o f  the  va r iance  in  s tu d en t  s a t i s ­

f a c t i o n  with  t h e i r  advisement than  the  combined subse t  of  v a r i a b l e s
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o f  leng th  o f  s e s s i o n ,  number o f  ad v i see s ,  s t a t u s  and a t tendance ;  

t h a t  i s ,  m u l t ip l e  RTC } m u l t i p l e  R ^ sa ’

V a r i a b l e s : The dependent v a r i a b l e  f o r  hypotheses H6-H14 i s  the

s a t i s f a c t i o n  scores  repor ted  by the  s tuden t s  on the  Advising S a t ­

i s f a c t i o n  Q ues t ionna i re .  The independent  v a r i a b l e s  a re

(1) Treatment (T) — Trained Advisor ( 1 ) ,  Untrained Advisor (0)

(2) Curriculum (C) — Group I ( 1 ) ,  Group I I  (0)

(3) Attendance (A) — Day ( 1 ) ,  Night (0)

(4) S ta tu s  (S) — F u l l - t im e  ( 1 ) ,  P a r t - t im e  (0)

(5) Advisor Load — measured i n t e r v a l l y

( 6 ) Length o f  Session - -  measured i n t e r v a l l y  

S t a t i s t i c a l  Procedure: A s tep -w is e  m u l t ip le  r eg re s s io n  procedure

was run to  i d e n t i f y  the  r e l a t i o n s h i p s  in  hypotheses 6-14. The 

c a t e g o r i c a l  v a r i a b le s  o f  t r e a tm e n t ,  curr iculum group, a t t en d an c e ,  

and s t a t u s  were converted to  i n t e r v a l  v a r i a b l e s  by coding them 0 

and 1 (Note 4 ) .  The reason f o r  us ing m u l t ip l e  r eg re s s io n  r a t h e r  

than a n a l y s i s  of  co -var iance  was t h a t  t h e re  might be i n t e r a c t i o n  

between th e  c a t e g o r ic a l  v a r i a b l e s  and in t e r v a l  v a r i a b l e s .  Analysis  

of  co -va r i ance  cannot  t e s t  f o r  i n t e r a c t i o n s  between c o - v a r i a t e s  

and nominal v a r i a b l e s .

H15 Students  advised by t r a i n e d  adv i so r s  w i l l  no t  be s i g n i f i c a n t l y  

more s a t i s f i e d  with  t h e i r  advisement than s tu d e n t s  advised by 

un t ra ined  adv iso rs  o r  s tuden t s  advised by a d m in i s t r a t o r s  or  

counse lo rs ;  t h a t  i s ,  utra1ne(J = u u n t r a i „ed = ^ a d m i n i s t r a t o r /  

counse lor .
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V a r ia b l e s : The dependent v a r i a b l e  i s  the  s a t i s f a c t i o n  scores  

repo r ted  by th e  s tuden t s  on th e  Advising S a t i s f a c t i o n  Quest ion­

n a i r e  (ASQ). The independent  v a r i a b l e  i s  th e  type of  advisoi—  

t r a i n e d  f a c u l t y ,  un t ra ined  f a c u l t y ,  o r  an a d m in i s t r a t o r  o r  coun­

s e l o r .

S t a t i s t i c a l  Procedure : A one-way a n a l y s i s  of  va r ia n ce  w i l l  be 

performed to  t e s t  f o r  the  e q u a l i t y  o f  the  means.

Summary

This s tudy sought to  improve the  academic adv is ing  a t  Paul D. Camp 

Community College through a program to  t r a i n  a d v i so r s .  The c o l leg e  

personnel  included 27 f u l l - t i m e  teach ing  f a c u l t y ,  severa l  ad m in i s t r a to r s  

and counse lo rs  who a l s o  served as academic a d v i s o r s ,  and the  411 s t u ­

dents  who a t tended  PDCCC throughout th e  academic y ea r  1979-80. Demo- 

g r a p h i c a l l y ,  the  popu la t ion  i s  very he te rogeneous .  Of the  27 f a c u l t y  

a d v i s o r s ,  14 were s e l e c t e d  a t  random and p a r t i c i p a t e d  in  the  a dv i so r  

t r a i n i n g  program, while  th e  remainder (13) served as a con t ro l  group.

A 16-hour a d v i so r  t r a i n i n g  program was the  t r e a tm e n t .  The t r e a t ­

ment ' s  e f f e c t s  were measured us ing a P o s t - t e s t  Only Control Group 

Design. Measurement was made with  an o b j e c t i v e  p o s t - t e s t ,  an informal 

f r e e - r e s p o n s e  q u e s t i o n n a i r e ,  and an adv isee  s a t i s f a c t i o n  q u e s t i o n n a i r e .  

The p o s t - t e s t  measured the  d i f f e r e n c e  between the  experimental  and con­

t r o l  groups o f  adv i so r s  in  the  le ve l  o f  knowledge about  academic adv i ­

s ing  a t  PDCCC. The informal f r e e - r e s p o n s e  survey drew responses  from 

th e  t r a i n e d  ad v i so r s  concerning the  m e r i t s  o f  the  t r a i n i n g  program.



92

The Advising S a t i s f a c t i o n  Ques t ionna i re  c o l l e c t e d  s tu d en t  percep t ions  

o f  t h e i r  advisement.

The primary hypothesi s  was t h a t  t r a i n e d  adv i so rs  would be more 

knowledgeable and t h e i r  adv isees  would i n d i c a t e  g r e a t e r  s a t i s f a c t i o n  

with  them as compared to  the  adv iso rs  not  inc luded  in  the  t r a i n i n g  

program. In a d d i t i o n ,  the  impact t h a t  c e r t a i n  temporal v a r i a b l e s  were 

having on the  adv is ing  system was analyzed.



CHAPTER IV: 

ANALYSIS AND DISCUSSION 

OF THE RESULTS

In t h i s  chap te r  each hypothes is  w i l l  be r e - s t a t e d ,  and the  f ind ings  

f o r  t h a t  hypothesis  w i l l  be p resen ted .  Following th e  p r e s e n ta t io n s  i s  

a d is cu s s io n  o f  the  r e s u l t s .

H1q Hypothesis  one s t a t e d  t h a t  t h e r e  would be no s i g n i f i c a n t

d i f f e r e n c e  in th e  mean score  of  the  experimental  group o f  

adv iso rs  on the  f i r s t  and second a d m in i s t r a t io n s  of  the adv is ing  

program p o s t - t e s t ;  t h a t  i s ,  M = 0. Table 4.1 p re sen ts  the  

p e r t i n e n t  s t a t i s t i c s  from th e  t - t e s t  procedure used t o  t e s t  t h i s  

hypothes is .  The t  value  o f  1.71 with  13 degrees of  freedom was 

not  s i g n i f i c a n t  a t  th e  .05 percen t  l e v e l ,  and th u s ,  the null  

hypothesis  i s  accep ted.

H2q Hypothesis  two s t a t e d  t h a t  t h e r e  would be no s i g n i f i c a n t

d i f f e r e n c e  between the  mean score  o f  the  experimental  group o f  

adv iso rs  on the  f i r s t  a d m in i s t r a t io n  o f  the  p o s t - t e s t  and the  

mean score  o f  the  con t ro l  group o f  adv iso rs  on the same t e s t  

two q u a r t e r s  l a t e r ;  t h a t  i s ,  uexper1mental = uc o n t r o r  

H3q Hypothesis  t h r e e  s t a t e d  t h a t  t h e r e  would be no s i g n i f i c a n t

d i f f e r e n c e  between th e  mean score  of  the  experimental  group of  

adv isors  on the  second a d m in i s t r a t io n  o f  th e  p o s t - t e s t  and the  

mean score  o f  the  con t ro l  group o f  adv iso rs  on the same t e s t  

taken a t  the  same t ime ( A p r i l ,  1980); t h a t  i s ,  yexper imental = 

^contro l  *
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Table 4.1

R e s u l t s ' o f  Advising Program P o s t - t e s t s  I and I I :  

_________________ Experimental Group_______________

P o s t - t e s t  I a P o s t - t e s t  I I a

Mean 48 .8b 47.4

Standard
Deviat ion 4.6 3.8

Standard
Error 1.2 1 .0

Mean Dif ference 1.4 t  value = 1.71

Standard Deviat ion 3.1 df = 13

Standard Error .84 2- t a i l
P r o b a b i l i t y  = .112

aji = 14 f o r  each t e s t .  

bt o t a l  ques t ions  = 60.
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Table 4 .2  p re sen ts  the  r e s u l t s  o f  the  t - t e s t s  f o r  hypotheses 

two and t h r e e .  For hypothesis  two the  t  value  o f  3.45 with  25 

degrees  o f  freedom was s i g n i f i c a n t  a t  th e  .05 pe rcen t  l e v e l ,  and 

t h u s ,  the  null  hypothesis  i s  r e j e c t e d .  For hypothes is  t h r e e  the  

t  value o f  2.91 with  25 degrees o f  freedom was s i g n i f i c a n t  a t  

th e  .05 pe rcen t  l e v e l ,  and t h u s ,  the  null  hypothesi s  i s  r e j e c t e d .

H4q Hypothesis  fou r  s t a t e d  t h a t  t h e r e  would be no s i g n i f i c a n t

d i f f e r e n c e  in th e  frequency o f  advisees  being advised by t h e i r  

ass igned  adv i so rs  between c u r r i c u l a  in which th e  adv iso rs  a l so  

have t h e i r  adv isees  in  severa l  c l a s s e s  and the  c u r r i c u l a  in 

which t h i s  i s  no t  the  case ;  t h a t  i s ,  x2 = !•
Presen ted in  Table 4 .3  a r e  the  r e s u l t s  o f  th e  CROSSTABS 

program used to  t e s t  hypothesis  f o u r .  Since Chi-Square equaled 

84.8  with  2 degrees o f  freedom, the  nu ll  hypothesi s  i s  r e j e c t e d .

H5q Hypothesis  f i v e  s t a t e d  t h a t  t h e r e  would be no s i g n i f i c a n t

d i f f e r e n c e  in  th e  frequency o f  adv isees  being advised by t h e i r  

as s igned  adv i so r s  dur ing  w in te r  o r  s p r ing  q u a r t e r s ,  1980, between 

day and n igh t  s t u d e n t s ;  t h a t  i s ,  x 2 = !•  Presen ted in  Table 4.4  
a re  the  r e s u l t s  o f  the  CROSSTABS program used to  t e s t  hypothesis  

f i v e .  Since Chi-Square equaled 30.0 with  2 degrees  o f  freedom, 

t h e  null  hypothesis  i s  r e j e c t e d .

H6q Hypothesis  s i x  s t a t e d  t h a t  s tu d e n t s  who had been advised by

t r a i n e d  adv iso rs  would not  be s i g n i f i c a n t l y  more s a t i s f i e d  with 

t h e i r  advisement than s tuden t s  advised by u n t ra ined  a d v i so r s ;  

t h a t  i s ,  ry-j.  = 0. As presented  in  Table 4 . 5 ,  r  = -0 .061 ,  which
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Table 4 .5

Simple C o r re la t io n s  between Scores and the  

__________Six Independent  Var iab les_________

V ariab le  Simple R

Treatment -0.061

Curriculum Group 0.259*

S ta tu s  -0.048

Attendance -0.050

Advisees 0.271*

Minutes 0.304*

*P < .05.
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i s  not  s i g n i f i c a n t  a t  the  .05% l e v e l ;  t h e r e f o r e ,  the  null  

hypothesis  i s  accepted .

H7q Hypothesis  seven s t a t e d  t h a t  s tu d e n t s  advised by adv iso rs

who a l so  served as t h e i r  t e a c h e r s  in  severa l  c l a s s e s  would not

be s i g n i f i c a n t l y  more s a t i s f i e d  with  t h e i r  advisement than 

s tuden t s  advised by adv i so rs  who did  not  se rve  as t h e i r  t e ache rs  

in severa l  c l a s s e s  o r  were o u t s id e  t h e i r  f i e l d  of  s tu d y ,  t h a t  i s ,  

ry.Q = 0. As p resen ted  in  Table 4 . 5 ,  r Y>£ = 0 .259 ,  which i s  

s i g n i f i c a n t  a t  the  ;05% l e v e l ;  t h e r e f o r e ,  the  nu ll  hypothesi s  

i s  r e j e c t e d .

H8q Hypothesis  e i g h t  s t a t e d  t h a t  s tu d e n t s  who repo r te d  having

longer s e s s ions  with  t h e i r  ad v i so r s  would not  be s i g n i f i c a n t l y

more s a t i s f i e d  with  t h e i r  advisement;  t h a t  i s ,  r Y>L = 0. As 

p resented  in Table 4 . 5 ,  r Y>^ = 0 .304 ,  which i s  s i g n i f i c a n t  a t  

the  0.5% l e v e l ;  t h e r e f o r e ,  th e  null  hypothes is  i s  r e j e c t e d .

H9q Hypothesis  nine s t a t e d  t h a t  the  number o f  adv isees  advised

by an a dv i so r  would not  s i g n i f i c a n t l y  a f f e c t  those  s tu d e n t s '  

s a t i s f a c t i o n  with  t h e i r  advisement;  t h a t  i s ,  r y ^  = 0.  As p re ­

sented  in  Table 4 . 5 ,  r Y>N = 0 .271,  which i s  s i g n i f i c a n t  a t  the 

.05% l e v e l ;  t h e r e f o r e ,  the  null  hypothesi s  i s  r e j e c t e d .  However, 

s ince  r  = + 0 .271,  the  r e s ea rch  hypothesi s  i s  a l so  r e j e c t e d .

H10q Hypothesis  ten s t a t e d  t h a t  f u l l - t i m e  s tuden t s  would not  be

s i g n i f i c a n t l y  more s a t i s f i e d  with  t h e i r  advisement than  p a r t -  

time s tu d e n t s ;  t h a t  i s ,  r Y>^ = 0. As p resen ted  in  Table 4 . 5 ,  

r Y>g = -0 .0 4 8 ,  which i s  not  s i g n i f i c a n t  a t  th e  .05% l e v e l ;



101

t h e r e f o r e ,  the  nul l  hypothesi s  i s  accep ted.

H11q Hypothesis  eleven s t a t e d  t h a t  s tuden t s  who a t tended  co l lege

dur ing the  day would not  be s i g n i f i c a n t l y  more s a t i s f i e d  with 

t h e i r  advisement than s tu d en t s  who a t tended  co l l e g e  only a t  

n ig h t ;  t h a t  i s ,  r y . A = 0. As presented  in  Table 4 . 5 ,  r y .A = 

-0 .050 ,  which i s  not  s i g n i f i c a n t  a t  the  .05% l e v e l ;  t h e r e f o r e ,  

th e  nu l l  hypothesis  i s  accepted .

H12q Hypothesis  twelve s t a t e d  t h a t  when combined in to  a p re d ic ­

t i v e  eq u a t io n ,  the  independent  v a r i a b l e s  o f  t r e a tm e n t ,  c u r r i c ­

ulum, leng th  o f  s e s s i o n ,  number o f  a d v i s e e s ,  s t a t u s  and a t t e n ­

dance could not  be used as a r e l i a b l e  p r e d i c t o r  of  s tu d e n t s '  

s a t i s f a c t i o n  with  t h e i r  advisement;  t h a t  i s ,  M ul t ip le  R = 0.

As presen ted  in Table 4 . 6 ,  M ult ip le  R = .40 ,  which i s  s i g n i f i c a n t  

a t  th e  .05% l e v e l ;  t h e r e f o r e ,  the nu ll  hypothesi s  i s  r e j e c t e d .

H13q Hypothesis  t h i r t e e n  s t a t e d  t h a t  when the s i x  independent

v a r i a b l e s  were combined in t o  an eq u a t io n ,  the  t rea tm en t  v a r i a b le  

would not be the most powerful p r e d i c t o r  o f  s t u d e n t s '  s a t i s ­

f a c t i o n  with  t h e i r  advisement ,  nor would i t  be fol lowed second 

by th e  v a r i a b l e  of  curr icu lum; t h a t  i s ,  r y y ^ r y>c o r  r y#L or 

r y . N o r  r Y<s o r  r y . A and r y>c *> r y-L or  r y . N o r  r y . s  or  r y . A.

As presen ted  in  Table 4 . 6 ,  t h e  t rea tm en t  v a r i a b l e  was not 

brought  i n t o  the  equat ion  f i r s t ,  nor was the  curr iculum v a r i a b le  

brought in second.  Thus,  the  null  hypothesis  i s  accepted .

H14q Hypothesis  fou r teen  s t a t e d  t h a t  when combined, the subse t

o f  v a r i a b l e s  o f  t r ea tm en t  and curr iculum would not account  f o r
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Table 4.6

Result s  o f  th e  Stepwise M ult ip le  Regression Procedure 

o f  Scores with  the  Six Independent Var iab les

Var iab le M ul t ip le  R R Square

Minutes* .30 .09

Advisees* .38 .15

Curriculum Group* .40 .16

S ta tus .40 .16

Attendance .40 .16

Treatment .40 .16

*F-Ratio > 2.09 p r i o r  to  e n t ry  i n t o  the  eq u a t io n ,  and £  < .05.
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more o f  th e  va r iance  in  s tu d e n t s '  s a t i s f a c t i o n  with  t h e i r  ad v i se ­

ment than th e  combined subse t  o f  v a r i a b l e s  o f  l eng th  of  s e s s i o n ,  

number o f  a d v i s e e s ,  s t a t u s ,  and a t tendance ;  t h a t  i s ,  M ult ip le  

Ryj, } M ult ip le  RlujJjA* Presentec* in  Table 4 . 6 ,  s ince  the  

s t a t u s ,  a t tendance  and t r ea tm e n t  v a r i a b l e s  a r e  not  s i g n i f i c a n t l y  

r e l a t e d  t o  the  dependent  v a r i a b l e ,  the  subse ts  o f  v a r i a b l e s  a re  

not  comparable,  and t h u s ,  the  nu l l  hypothesi s  i s  accepted .

H15q Hypothesis  f i f t e e n  s t a t e d  t h a t  s tuden t s  advised by t r a i n e d

adv iso rs  would not  be s i g n i f i c a n t l y  more s a t i s f i e d  with  t h e i r  

advisement than  s tuden t s  advised  by un t ra ined  adv iso rs  o r  s t u ­

dents  advised by a d m in i s t r a t o r s  o r  counse lo rs ;  t h a t  i s ,

^ t r a in e d  ” ^ un t ra ine d  -  ^ a d m in i s t r a to r / c o u n s e lo r*  Table 4.7 

p re sen ts  the  r e s u l t s  o f  th e  Analys is  o f  Variance program used

to  t e s t  hypothes is  f i f t e e n .  The F - r a t i o  o f  5.26 with  2 and 364

degrees o f  freedom i s  s i g n i f i c a n t  a t  the  .05% l e v e l ,  and th u s ,

the  nul l  hypothesi s  i s  r e j e c t e d .

Discussion  o f  Findings

In t h i s  s e c t i o n  the  r e s u l t s  o f  th e  s t a t i s t i c a l  ana lyses  w i l l  be 

d iscussed  and compared with  the  re sea rch  hypotheses .

Hypotheses One, Two and Three I t  was hypothesized  t h a t  the  level  

o f  knowledge a t t a i n e d  by th e  experimental  group o f  adv iso rs  would 

diminish dur ing  th e  f ive-month per iod  between the  end o f  the  t r a i n i n g  

program and when the  adv iso rs  r e - to o k  the  program p o s t - t e s t .  The 

t - t e s t  a n a ly s i s  revea led  t h a t  t h i s  was not  the  case .  The t r a i n i n g
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program p a r t i c i p a n t s ,  as  a group, main tained  throughout  the  yea r  t h e i r  

l eve l  o f  knowledge about  t h e i r  adv is ing  fu n c t io n .

Research hypotheses two and t h r e e  were confirmed by th e  t - t e s t  

an a ly se s .  In each case the  experimental  group o f  adv iso rs  ex h ib i t e d  a 

h ighe r  le ve l  o f  knowledge in  regard  to  t h e i r  adv is ing  func t ion  than 

the  con t ro l  group o f  adv i so rs  who did  no t  p a r t i c i p a t e  in  the  t r a i n i n g  

program. T he re fo re ,  the  Advisor Tra in ing  Program must be considered 

success fu l  because i t  inc reased  both the  a d v i s o r s '  c o g n i t iv e  knowledge 

and t h e i r  s k i l l  in  communicating with  adv isees .

Although the  mean score  o f  th e  t r a i n e d  adv iso rs  was h igher  than 

t h a t  o f  th e  un t ra ined  a d v i s o r s ,  an examination o f  the  experimental  

g roup 's  sco res  i n d i c a t e s  t h a t  c ons ide ra b le  improvement can be made in 

the  Advisor T ra in ing  Program. On a 100 po in t  s c a l e ,  th e  t r a i n e d  adv iso rs  

scored  as a group an 81 on the  f i r s t  t e s t  and a 79 on the  second.

Because o f  th e  importance o f  adv i so r  knowledge to  a d v i s i n g ,  the  t r a i n ­

ing program should be analyzed to  i d e n t i f y  the  o b j e c t i v e s  which the  

p a r t i c i p a n t s  had d i f f i c u l t y  in  master ing .

Hypotheses Four and Five Null hypotheses fou r  and f i v e  s t a t e d  

t h a t  the  v a r i a b l e s  o f  curriculum and a t tendance  would not  a f f e c t  the  

frequency o f  advisees  a c t u a l l y  being advised by t h e i r  ass igned  ad v i so r s .  

However, the  r e s u l t s  o f  th e  CROSSTABS programs f o r  th e se  hypotheses 

caused the  null  hypotheses t o  be r e j e c t e d  and the  re sea rch  hypotheses 

to  be accepted .

The r e s u l t s  f o r  hypotheses fou r  and f i v e  a re  b e s t  judged when 

compared to  the  s t a t e d  po l i cy  o f  Paul D. Camp's adv is ing  system. I f
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the  adv is ing  system were o p e ra t in g  in accordance with  i t s  d e s ig n ,  one 

would expec t ,  with  few e x c e p t io n s ,  t h a t  adv isees  would have been 

advised by t h e i r  ass igned  adv i so rs  tw ice ,  t h a t  i s ,  during both w in te r  

and spr ing  q u a r t e r s  o f  1980 (P.D.C.C.C. Ca ta log ,  1979-80,  p. 18).  The 

f i g u r e s  presen ted  in  Table 4 .3  i n d i c a t e  c l e a r l y  t h a t  the  adv i s ing  

system i s  not  o p e ra t in g  as i t  should .  Only 52% o f  th e  s tu d e n t s  were 

a c t u a l l y  advised by t h e i r  as s igned  adv iso rs  dur ing  both w in te r  and 

sp r ing  q u a r t e r s .  Within t h i s  general  p i c t u r e ,  th e  v a r i a b l e s  o f  both 

cu rriculum group and a t tendance  s i g n i f i c a n t l y  in f luenced  th e  frequency 

of  v i s i t s .

There i s  a l a rg e  d i f f e r e n c e  between s tu d e n t s  in Curriculum Group 

I and I I  as to  whether s tu d en t s  v i s i t e d  t h e i r  ass igned  ad v i so r s .  Only 

30% o f  Curriculum Group I I  s t u d e n t s ,  compared to  74% o f  Curriculum 

Group I s t u d e n t s ,  were advised by t h e i r  ass igned  adv i so rs  during w in te r  

and sp r ing  q u a r t e r s ,  1980. Also impor tant  i s  th e  f a c t  t h a t  48% of 

Curriculum Group I I  s tu d e n t s  as compared to  only  12% o f  those  in  Group

I ,  did  not  v i s i t  t h e i r  ass igned  adv iso rs  a t  a l l .  I t  would appea r ,  th e n ,  

t h a t  f o r  the c u r r i c u l a  in  Group I ,  t h e  adv is ing  system b e t t e r  f u l f i l l s  

the  s c h o o l ' s  ex p ec ta t io n s  than  in  the  case f o r  the  programs in Group

I I .  Because o f  th e  c h a r a c t e r i s t i c s  o f  the  programs w i th in  Group I ,  

th e se  r e s u l t s  were expected .

In g e n e ra l ,  the  c u r r i c u l a r  programs in  Group I have program heads 

who a re  in  a d i r e c t  sense r e s p o n s ib le  f o r  the  su rv iva l  o f  t h e i r  programs 

(examples: law enforcement ,  welding,  d r a f t i n g ) .  Secondly,  the se  same

f a c u l t y  members, f o r  th e  most p a r t ,  se rve  as th e  s t u d e n t s '  adv iso rs
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and a l s o  a r e  the  primary te ache r s  f o r  most of  th e  s tu d e n t s '  c l a s s e s .

Thus, in  th e s e  programs th e r e  i s  b u i l t - i n  mot iva t ion  to  make sure  t h e i r  

ass igned  adv isees  a r e  adv ised .  When adv i so r  and adv isee  a r e  a l so  

t e a c h e r  and s tu d e n t ,  the  classroom c o n tac t  gives them ample oppor tun i ty  

to  g e t  to  know each o th e r .

In comparison,  th e  academic programs in Group I I  do not  have pro­

gram heads (example: t r a n s f e r  programs).  Also,  the  ass igned  adv iso rs

may te ach  t h e i r  a d v i se e s ,  a t  b e s t ,  in only  an occasional  c l a s s .  F i n a l l y ,  

in  some cases  the  adv iso rs  a r e  o u t s id e  the  s tu d e n t s '  major f i e l d  of  

s tudy  ( fo r  example,  s tuden t s  in  c l e r i c a l  s t u d i e s  a r e  advised by soc ia l  

s c ience  f a c u l t y ) .

In a d d i t io n  to  v a r i a t i o n s  in the  a v a i l a b i l i t y  and mot iva t ion  of  

a d v i s o r s ,  the  q u a l i t y  o f  adv is ing  rece ived  by the  s tuden t s  may a l s o  

e xp la in  in  p a r t  the  d i f f e r e n t  f r equenc ie s  o f  v i s i t s  to  ass igned  adv i ­

s o r s .  Within Curriculum Group I I ,  o f  th ose  adv isees  who went to  t h e i r  

ass igned  a d v i s o r s ,  84% went tw ic e .  Within Curriculum Group I ,  only 

58% o f  those  advisees  who saw t h e i r  ass igned  adv i so rs  did so twice .

The r e s u l t s  o f  the  s tepwise m u l t i p l e  r eg re s s io n  program (see Table 4 .6)  

revea led  t h a t  the  advisees  in  Curriculum Group I were s i g n i f i c a n t l y  

more s a t i s f i e d  with  t h e i r  advisement than adv isees  in  Curriculum Group

I I .  I t  may be t h a t  some s tuden t s  w i th in  Curriculum Group I programs 

were u n s a t i s f i e d  with  t h e i r  ass igned  adv iso rs  and d id  not  as  a conse­

quence go back to  them the  next  q u a r t e r .

This  s tudy  does not  revea l  whether the  descr ibed  d i f f e r e n c e s  

between the  Curriculum Groups I and I I  o r  the  q u a l i t y  o f  advisement i s
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causing  the  d i f f e r e n t  frequency o f  v i s i t s  t o  ass igned  ad v i so r s .  These 

r e s u l t s  do show, however, t h a t  a r e l a t i o n s h i p  e x i s t s  between Curriculum 

Group and frequency o f  v i s i t .  In p a r t i c u l a r ,  the  adv is ing  system i s  

no t  working w i th in  i t s  design f o r  the  academic programs in Curriculum 

Group I I .

Turning to  the  v a r i a b l e  of  a t tendance  (day o r  n i g h t ) ,  one can see 

t h a t  i t  a l s o  had an impact upon the  frequency o f  v i s i t s  by adv isees  to  

ass igned  ad v i so r s .  F i f t y - e i g h t  pe rcen t  o f  the  day s tuden t s  as  compared 

t o  40% o f  th e  n igh t  s tuden t s  were advised by t h e i r  ass igned  adv iso rs  

during the  w in te r  and sp r ing  q u a r t e r s  o f  1980. Moreover, 50% of  the 

n ig h t  s tu d e n t s  did not  v i s i t  t h e i r  ass igned  adv isors  a t  a l l ,  compared 

to  only  21% o f  the  day s tu d e n t s .  Obviously th e n ,  f o r  day s tu d en t s  the 

adv i s ing  system i s  ope ra t ing  more in l i n e  with  i t s  s t a t e d  goal .  A 

p a r t i a l  exp lana t ion  f o r  th e  d i f f e r e n c e  between th e  f requenc ies  o f  v i s i t s  

by day and n ig h t  s tuden t s  may l i e  in the  a v a i l a b i l i t y  o f  a d v i so r s .  

Facul ty  adv iso rs  a re  on campus dur ing  the  day almost  every day. At 

n igh t  they  may only be on campus once or  twice dur ing  the  week. The 

n igh t  schedule  o f  a f a c u l t y  a dv i so r  may c o n f l i c t  with  an ass igned 

a d v i s e e ' s  c l a s s  schedule or  some o th e r  r e s p o n s i b i l i t y .  However, the  

p r o b a b i l i t y  t h a t  adv i so r  a v a i l a b i l i t y  i s  th e  on ly ,  o r  even the  most ,  

impor tan t  f a c t o r  i s  le ssened  somewhat when one r e t u r n s  to  the  da ta  on 

the  day s tu d e n t s .  Forty-two percen t  o f  the  day s tu d e n t s  v i s i t e d  t h e i r  

ass igned  adv iso rs  only  once or  not  a t  a l l ,  when one would expec t  them 

to  be r e a d i l y  a v a i l a b l e .  T h ere fo re ,  o th e r  u n id e n t i f i e d  f a c t o r s  in 

a d d i t io n  to  a d v i so r  a v a i l a b i l i t y  may be causing the  d i f f e r e n t  r a t e s  of
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day and n igh t  s t u d e n t s .  The da ta  in Table 4 .4  does po in t  ou t  t h a t  the 

adv is ing  system i s  not  working as well with  n ig h t  s tu d e n t s .

Comparing the  o v e ra l l  s i g n i f i c a n c e  o f  the  two v a r i a b l e s ,  the 

f a c t o r  o f  curr iculum group had a g r e a t e r  e f f e c t  than s tu d e n t  a t tendance  

upon the  adv is ing  system. The Chi-Square f o r  curr icu lum group was 84.8 

but  f o r  a t tendance  30 .0 .  Also,  the  Cramer 's V s t a t i s t i c  of  0.46 f o r  

curr iculum group,  when compared to  0.29 f o r  a t t en d an c e ,  confirms t h a t  

the  v a r i a b l e  o f  curr iculum group has a g r e a t e r  i n f lu e n c e .  The r e l a t i v e  

in f luence  o f  each v a r i a b l e  upon a d v i se e s '  v i s i t s  i s  a l s o  revea led  by 

t h e i r  r e s p e c t iv e  asymmetric Lamba va lues .  The a b i l i t y  to  p r e d i c t  a 

s t u d e n t ' s  v i s i t i n g  p a t t e r n  i s  improved by 19.2% i f  the  curr iculum group 

f o r  t h a t  ind iv idua l  i s  known. Knowledge o f  th e  s t u d e n t ' s  a t tendance  

improves the  p r e d i c t i o n  o f  h i s  v i s i t i n g  p a t t e r n  by only 6.4% (Tables 

4.3 and 4 . 4 ) .

Hypotheses Six through Eleven Null hypotheses s ix  through eleven 

were f o r  t e s t s  o f  z e ro -o rd e r  c o r r e l a t i o n s  between each o f  the  s ix  

independent v a r i a b l e s  and th e  dependent  v a r i a b l e  o f  s t u d e n t s '  s a t i s ­

f a c t i o n  sco res .

For hypothesis  s i x , th e  c o r r e l a t i o n  c o e f f i c i e n t  was -0.061 

between the  t r ea tm e n t  ( t r a i n i n g  program) and s tu d e n t s '  s a t i s f a c t i o n  

with t h e i r  advisement.  This was the  major hypothesi s  o f  th e  r esearch  

study .  Despite  the f a c t s  t h a t  the  Advisor Tra in ing  Program did r a i s e  

the  leve l  o f  knowledge o f  the  p a r t i c i p a n t s  and t h a t  those  who went 

through the  program judged i t  t o  be very  good (see  p. 120) ,  s tuden t s  

advised by t r a i n e d  adv i so r s  did  not  r e p o r t  g r e a t e r  s a t i s f a c t i o n  with
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t h e i r  advisement than  s tuden t s  advised  by the  un t ra ined  ad v i so r s .  

Although i t  i s  impossib le  to  p inpo in t  the  exac t  reasons  f o r  t h i s  r e s u l t ,  

some p l a u s i b l e  exp lana t ions  can be advanced.

F i r s t ,  t h e  Advisor Tra in ing  Program was an i n - s e r v i c e  program.

With the exception  o f  one i n d i v i d u a l ,  the  p a r t i c i p a n t s  had a l l  served 

as adv iso rs  p rev io u s ly .  I t  i s  d i f f i c u l t  t o  ge t  in d iv id u a l s  to  change 

adv is ing  behaviors  which a re  a l re ady  w e l l - e s t a b l i s h e d .  A 16-hour pro­

gram may have been too  s h o r t  to  change the  behavior  o f  the  a d v i so r s .  

Another p a r t i a l  answer may be in  th e  leng th  of  t ime spent  between the  

adv iso rs  with  ad v i see s .  Advisees repo r te d  spending,  on the  average ,

21 minutes with  t h e i r  adv iso rs  during a ty p i c a l  s e s s io n .  One o r  two 

ses s ions  o f  21 minutes may not  have been enough to  al low the  " e f f e c t s "  

o f  the  t r a i n i n g  program to  work. To t e s t  t h i s  e x p la n a t io n ,  a fo l low-up 

q u e s t i o n n a i r e  to  adv isees  a f t e r  severa l  more meetings with  t h e i r  a d v i ­

so rs  would be in  o rde r .

For hypothes is  seven , the  c o r r e l a t i o n  c o e f f i c i e n t  was .23 between 

th e  a d v i se e s '  curr iculum group and t h e i r  s a t i s f a c t i o n  with  t h e i r  ad v i se ­

ment. The in f lu e n c e  of  t h i s  v a r i a b l e  i s  b e t t e r  understood when examined 

along with  the  o th e r  s i g n i f i c a n t  v a r i a b l e s —advisees  and leng th  of  

s e s s i o n s ;  t h e r e f o r e ,  i t  w i l l  be d iscussed  l a t e r  in t h i s  chap te r .

For hypothes is  e i g h t , the  c o r r e l a t i o n  c o e f f i c i e n t  was -0 .048 

between th e  a d v i s e e s '  s t a t u s  ( f u l l -  o r  p a r t - t im e )  and t h e i r  s a t i s f a c t i o n  

with  t h e i r  advisement.  This f i n d in g  t h a t  p a r t - t im e  s tuden t s  were j u s t  

as s a t i s f i e d  as f u l l - t i m e  s tuden t s  with  t h e i r  f a c u l t y  adv i so r s  i s  

encouraging.  Whereas Teague's  s tudy  (1977,  p. 294) revea led  t h a t  p a r t -
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t ime s tuden t s  were l e s s  s a t i s f i e d  with  t h e i r  advisement than f u l l - t i m e  

s t u d e n t s ,  a t  Paul D. Camp t h i s  app a re n t ly  i s  not  the  case .  This  conc lu­

s i o n ,  however, a p p l i e s  only  to  s tu d e n t s  advised  by f a c u l t y  a d v i s o r s .  A 

number o f  p a r t - t i m e  s tu d e n t s  d id  not  v i s i t  a f a c u l t y  a d v i so r  a t  a l l ,  bu t  

were advised by a counse lo r  o r  a d m in i s t r a t o r .  As w i l l  be seen l a t e r  

(p. 119) ,  both the  f u l l - t i m e  and the  p a r t - t im e  s tuden t s  advised by a 

counse lo r  o r  a d m in i s t r a t o r  r epo r te d  l e s s  s a t i s f a c t i o n  with  t h e i r  ad v i se ­

ment. What can be s a i d ,  t h e n ,  i s  t h a t ,  i f  the  system can be r ev is ed  so 

t h a t  p a r t - t im e  s tu d en t s  do v i s i t  t h e i r  f a c u l t y  a d v i s o r s ,  the  q u a l i t y  of  

advisement they  r e c e iv e  should not  be l e s s  than t h a t  provided to  f u l l ­

time s tu d e n t s .

For hypothes is  n i n e , th e  c o r r e l a t i o n  c o e f f i c i e n t  was -0 .050  between 

the  a d v i se e s '  a t tendance  (day o r  n ig h t )  and t h e i r  s a t i s f a c t i o n  with  

t h e i r  advisement.  Again t h i s  f i n d i n g ,  as  with  t h a t  f o r  the  v a r i a b l e  of  

s t a t u s ,  t h a t  n ig h t  s tuden t s  a r e  as s a t i s f i e d  as day s tuden t s  with  t h e i r  

f a c u l t y  adv iso rs  i s  im por tan t .  Apparen tly ,  f a c u l t y  adv iso rs  a r e  d e l i v ­

e r in g  th e  same q u a l i t y  o f  s e r v i c e  to  the  n ig h t  s tu d en t s  whom they adv i se ;  

however, in r e f e r e n c e  to  hypothesi s  f i v e  (p.  105),  one rea l  problem f o r  

the  adv is ing  system i s  in  prov id ing  means f o r  the  n ig h t  s tu d en t s  and 

t h e i r  f a c u l t y  adv iso rs  to  come t o g e th e r .

For hypothes is  t e n , the  c o r r e l a t i o n  c o e f f i c i e n t  was .28 between 

number o f  adv isee s  advised by the  f a c u l t y  a d v i so r  and the  s a t i s f a c t i o n  

score  repo r te d  by those  ad v i see s .  This  f i n d i n g ,  t h a t  the  more adv isees  

an a dv i so r  a d v i sed ,  th e  more s a t i s f i e d  those  s tu d en t s  were with  t h e i r  

advisement ,  was unexpected.  One would expec t  t h a t  with  fewer a d v i se e s ,  

more time could be spent  with  each one,  and thus t h a t  they  would be
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more s a t i s f i e d  with  t h e i r  advisement.  However, t h i s  f in d in g  i n d i c a t e s  

t h a t  a t  t h i s  i n s t i t u t i o n  those  adv i so rs  ca r ry in g  heav ie r  adv isee  loads 

a l s o  provided b e t t e r  s e rv ic e .

The average a d v i so r  load was 23 a d v i s e e s ,  with  a range among 

adv iso rs  from one to  42. The s tandard  d e v ia t io n  was 11. In o th e r  

words,  most o f  the  f a c u l t y  adv iso rs  advised between 12 and 34 s tuden t s  

dur ing  w in te r  or  sp r ing  q u a r t e r s  of  1980. O'Banion (1972, p.  68) and 

Dawson (1972, p. 90) recommended t h a t  f a c u l t y  adv iso rs  handle no more 

than 15 t o  20 s tu d e n t s .  These r e s u l t s  c o n f l i c t  somewhat with  those  

recommendations.

At Paul D. Camp some adv iso rs  a r e  ca r ry in g  adv isee  loads  of  from 

20 to  42 s tu d en t s  and a l s o  a r e  e f f e c t i v e  adv i so rs  in  th e  eyes of  t h e i r  

ad v i se e s .  I t  would seem, t h e n ,  t h a t  adv iso rs  who a re  w i l l i n g  to  give 

the  necessary  time f o r  advisement can c a r r y  adv isee  loads o f  up to  40 

s tu d e n t s  and s t i l l  do a good job .

For hypothesi s  e l e v e n , th e  c o r r e l a t i o n  c o e f f i c i e n t  was .30 between 

the  leng th  o f  th e  adv is ing  s e s s ions  and s tu d e n t s '  s a t i s f a c t i o n  with  

t h e i r  advisement.  The longer  the  s e s s io n s  l a s t e d ,  the  more s a t i s f i e d  

the  adv isees  tended to  be with  t h e i r  advisement.  Not only  was t h i s  

v a r i a b l e  the  s t r o n g e s t  c o r r e l a t e  w ith  s tu d e n t  s a t i s f a c t i o n ,  i t  a l s o  

confirms e a r l i e r  r e sea rch  (see  p. 64 ) .

The average a d v i so r / a d v i s e e  se s s io n  l a s t e d  21 minutes.  The 

s tandard  d e v ia t io n  was 13 minutes w ith  a range among adv i so rs  of  45 

minutes.  Most o f  the  a d v i s o r s ,  according to  th e  s t u d e n t s ,  spen t  from 

7 t o  34 minutes with  them in  a t y p i c a l  s e s s i o n .  These s t a t i s t i c s  give
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a t  l e a s t  some h i n t  about  the  many kinds o f  adv is ing  tak ing  p lace  a t  

Paul D. Camp.

Does the  leng th  o f  time spen t  in  a t y p i c a l  s e s s ion  revea l  anything 

about whether the  system tends  t o  be more " c l e r i c a l "  o r  more "develop­

mental"?  In Hardee ' s  "automat s t e ro ty p e "  d e s c r ip t i o n  o f  unsuccessfu l  

adv is ing  systems,  the  m a jo r i t y  o f  time in  the  adv is ing  s e s s io n  i s  

devoted to  the  mechanical process o f  f i l l i n g  out  the  s t u d e n t ' s  course 

r e g i s t r a t i o n  form f o r  th e  next  q u a r t e r  o r  semester  (1970,  p. 10).  In 

c o n t r a s t ,  Hardee (1970),  Walsh (1980) and Crookston (1972) ,  among many 

o t h e r s ,  advocate a "developmental"  adv is ing  p rocess .  In t h i s  system 

the  m a jo r i t y  o f  time in  the  s e s s io n  would be devoted to  a d is cuss ion  

o f  t h e  a d v i s e e ' s  academic p ro g re s s ,  c a r e e r  g o a l s ,  s tudy s k i l l s ,  e t c .

(see Table 2 . 1 ) .  G r i te s  (1980b) sugges ts  t h a t  no more than  25% of  the  

adv i s ing  t ime should be devoted to  course r e g i s t r a t i o n  paperwork (p. 2) .  

Assuming t h a t  f i l l i n g  out  r e g i s t r a t i o n  forms r e q u i r e s  about  f i v e  to  

ten  minutes to  complete ,  i t  appears t h a t  during the  t y p i c a l  s ess ion  

a t  Paul D. Camp, the  a d v i so r  and adv isee  a r e  doing more than  j u s t  com­

p l e t i n g  the  c l e r i c a l  a s p ec t s  o f  r e g i s t r a t i o n .  I t  may be t h a t  the  

adv iso rs  who a r e  spending more t ime with  t h e i r  adv isees  a r e  approaching 

the  "developmental"  view of  a d v i s in g ,  and thus  the  s tuden t s  a re  more 

s a t i s f i e d .  This p o s s i b l e - r e l a t i o n s h i p  i s  only  c o n je c tu r e  a t  t h i s  po in t  

and c l e a r l y  i n d i c a t e s  th e  need f o r  f u r t h e r  r e s ea rch .

Hypotheses Twelve, T h i r teen  and Fourteen Null hypotheses twelve ,  

t h i r t e e n  and fou r tee n  c a l l e d  f o r  an examination o f  the  combined i n f l u ­

ence o f  the  s ix  independent  v a r i a b l e s  upon s tu d e n t s '  s a t i s f a c t i o n  with
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t h e i r  advisement.  The hypothes ized o rd e r  among the  independent  v a r i a ­

b le s  and two subse ts  o f  v a r i a b l e s  in  hypotheses t h i r t e e n  and fou r teen  

did  not  occur (Table 4 . 6 ) .  Only one subse t  o f  p r e d i c t i v e  v a r i a b l e s  

emerged. Combined, th e  v a r i a b l e s  o f  leng th  o f  s e s s i o n ,  adv i so r  load 

and curr iculum group were s i g n i f i c a n t l y  r e l a t e d  to  s tu d e n t s '  s a t i s ­

f a c t i o n  s co re s .  Hypothesis  twelve s t a t e d  t h a t  the  s ix  independent 

v a r i a b l e s ,  when combined in t o  a p r e d i c t i v e  eq u a t io n ,  could be used as 

a h igh ly  r e l i a b l e  p r e d i c t o r  of  s t u d e n t s '  s a t i s f a c t i o n  with  t h e i r  ad v i se ­

ment. The M ult ip le  R value of  .40 and the  R2 value of  .16 revea l  t h a t  

t h i s  i s  no t  the  case  (Table 4 . 6 ) .  In a d d i t i o n ,  only the  v a r i a b l e s  of  

minutes ,  a d v i s e e s ,  and curr iculum group were s i g n i f i c a n t l y  r e l a t e d  to  

th e  s a t i s f a c t i o n  scores  and they account  f o r  the  t o t a l  o f  exp la ined  

va r ia n ce .  The d i s c u s s io n  presen ted  here  w i l l  focus upon th e se  th ree  

v a r i a b l e s .  In Table 4 .8  th e  r e s u l t s  o f  the s tep -w ise  m u l t ip l e  r e g r e s ­

s ion  procedure con ta in ing  only th e  v a r i a b l e s  o f  minutes ,  a d v i s e e s ,  and 

cu rr icu lum group a re  p resen ted .  In Table 4 .9  the  o v e ra l l  F t e s t  f o r  

th e  e n t i r e  equat ion  i s  p resen ted .  Upon examining Table 4 . 8 ,  one can 

see t h a t  the  minutes v a r i a b l e  accounted fo r  9.2% o f  the expla ined  

v a r i a t i o n  followed by the  number o f  adv isees  v a r i a b l e ,  which accounted 

f o r  5.5% o f  th e  v a r i a t i o n .  The a d d i t i o n  of  th e  curr iculum group v a r i ­

ab le  only  b r ings  about  an inc re a s e  of  1.9% in  the  expla ined  v a r i a t i o n .  

This marked reduc t ion  in  th e  expla ined  var iance  by the  cu rr icu lum group 

v a r i a b l e  as compared to  i t s  r  value o f  .26 i s  due to  i t s  s t rong  c o r r e ­

l a t i o n  with  th e  v a r i a b l e  o f  adv i so r  load ( r  = .57) and somewhat sm al le r  

c o r r e l a t i o n  with  the  v a r i a b l e  o f  l eng th  of  s es s ion  ( r  = . 1 5 ) .  The
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t h r e e  v a r i a b l e s  combined account  f o r  16% o f  the  t o t a l  v a r i a t i o n  in  the  

s a t i s f a c t i o n  s co re s .  The o v e ra l l  F value  o f  15.80 f o r  the  equat ion 

does confirm t h a t  the  M ult ip le  R value o f  .40 f o r  th e  combined v a r i a ­

b le s  did not occur  as the  r e s u l t  o f  chance.

Although th e  t h r e e  v a r i a b l e s  o f  leng th  o f  s e s s io n  (m inu tes ) ,  

a dv i so r  load (adv isee s)  and curriculum group ( I  o r  I I )  only  exp la in  

16% o f  the  v a r i a t i o n  in  the  s a t i s f a c t i o n  s c o r e s ,  a n a l y s i s  o f  these  

v a r i a b l e s  does provide some d e s c r i p t i v e  evidence on the  adv is ing  

sys tem 's  o p e ra t io n .  As can be seen in  Table 4 .1 0 ,  adv i so rs  in  C u r r ic ­

ulum Group I programs a r e  ca r ry ing  heav ie r  loads and a l s o  spending more 

t ime with  t h e i r  a dv i see s .  Furthermore,  the se  adv isees  a l s o  in d i c a t e  

g r e a t e r  s a t i s f a c t i o n  with  t h e i r  adv i so rs  and t h e i r  advisement (Table 

4 . 6 ) .

Hypothesis F i f t e e n  Null hypothesi s  f i f t e e n  s t a t e d  t h a t  the  level  

o f  s a t i s f a c t i o n  o f  s tu d e n t s  advised by a d m in i s t r a t o r s  or  counse lo rs  

would be no d i f f e r e n t  than the  leve l  o f  s a t i s f a c t i o n  repo r te d  by

advisees  o f  e i t h e r  t r a i n e d  o r  un t ra ined  a d v i s o r s .  There were 367

respondents  to  th e  Advising S a t i s f a c t i o n  Q ues t ionna i re ,  o f  whom 110 

never v i s i t e d  a f a c u l t y  a dv i so r  dur ing  w in te r  o r  sp r ing  q u a r t e r s  of  

1980. These s tu d en t s  were advised by an a d m in i s t r a t o r  o r  a counse lo r ,  

o r  may have switched from one to  the  o th e r .  Thus, f o r  almost  o n e - th i r d

o f  the  s t u d e n t s ,  f o r  whatever r eason ,  th e  adv is ing  system did  not  work

as planned;  t h a t  i s ,  they  never saw e i t h e r  t h e i r  ass igned  f a c u l t y  

a dv i so r  o r  any f a c u l t y  a dv i so r  a t  a l l .

The r e s u l t s  o f  the  Analysis  o f  Variance procedure used to  t e s t
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hypothesis  f i f t e e n  a re  o u t l in e d  in  Table 4.11 .  The F - r a t i o  of  5.26 

with 2 and 364 degrees o f  freedom revea led  t h a t  t h e r e  was a d i f f e r e n c e  

among the  mean scores  f o r  the  t h r e e  groups.  The Duncan procedure con­

firmed t h a t  the  mean score  o f  95 f o r  the  group advised by a d m in i s t r a to r s  

o r  counse lo rs  was s i g n i f i c a n t l y  lower than the  mean scores  f o r  the 

s tuden ts  seen by un t ra ined  adv iso rs  (102) and by the  t r a i n e d  adv iso rs  

(100). The f a c t  t h a t  nea r ly  o n e - th i r d  o f  the  adv isees  in t h i s  s tudy 

never v i s i t e d  a f a c u l t y  a d v i s o r ,  and in  t u r n ,  were l e s s  s a t i s f i e d  with 

t h e i r  advisement r evea l s  w i th in  the  system a major a rea  which needs 

i n v e s t i g a t i o n .  The design o f  the  system as s ig n s  no adv is ing  d u t i e s  to  

a d m in i s t r a to r s  o r  c o u n s e lo r s ,  y e t  as the  system a c t u a l l y  o p e r a t e s ,  they 

do a c ons ide ra b le  amount o f  adv i s ing .

Overal l  Resu lt s  The mean s a t i s f a c t i o n  score  repo r te d  by th e  367 

ad v i se e s ,  r e g a r d l e s s  of  who advised them, was 99.5 on the  ASQ s c a l e  of  

1 to  125. The s tandard  de v ia t io n  was 18 p o in t s .  Converted to  a 100- 

po in t  s c a l e  f o r  conceptual  purposes ,  the se  adv isees  r a t e d  t h e i r  ad v i se ­

ment a t  79.6 p o in t s .  Obviously,  th e n ,  t h e r e  i s  room f o r  cons ide rab le  

improvement on the  p a r t  o f  a l l  t h e  personnel se rv ing  as adv iso rs  and 

w ith in  the  design o f  the  adv is ing  system i t s e l f .

Fur ther  Findings

Although not  a p a r t  o f  the  s t a t i s t i c a l  po r t io n  o f  t h i s  re sea rch  

s tudy ,  none the le ss  an important  element in  th e  ev a lu a t io n  o f  th e  Advisor 

Tra in ing  Program was the  in formation  provided by th e  program p a r t i c i ­

pants  on th e  P a r t i c i p a n t  Eva luat ion Form (Appendix H). Following i s  a
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b r i e f  summary and d i scuss ion  o f  the  responses  o f  the  13 adv iso rs  who 

completed the  survey.

I .  Overal l  Program

A. P a r t i c i p a n t s  w i l l  become knowledgeable o f  the  con ten t  and 

process of  academic adv is ing  a t  Paul D. Camp Community 

C ol lege . O v e ra l l ,  the  p a r t i c i p a n t s  s a id  t h a t  t h i s  ob jec­

t i v e  was met q u i t e  s u c c e s s f u l ly .

B. P a r t i c i p a n t s  w i l l  become f a m i l i a r  with  the  in t e rp e r s o n a l  

dynamics of  the  a d v i s o r / a d v i s e e  r e l a t i o n s h i p . Ten of  the  

adv iso rs  responded t h a t  t h i s  o b j e c t i v e  was met reasonably  

w e l l .  One p a r t i c i p a n t  f e l t  t h a t  too  much time was spen t  

on t h i s  t o p i c ,  and ano the r  r a t e d  t h i s  to p i c  i t s e l f  as a 

poor choice .  Several  adv iso rs  noted t h a t  a couple of  the  

o t h e r  p a r t i c i p a n t s  seemed to  r e s i s t  the  idea t h a t  adv iso rs  

need counsel ing s k i l l s .

C. P a r t i c i p a n t s  w i l l  i d e n t i f y  and d i scuss  c u r r e n t  problems 

with  Paul D. Camp's adv is ing  system. Several  p a r t i c i p a n t s  

f e l t  t h a t  t h i s  t o p i c  did not  r ece iv e  s u f f i c i e n t  coverage.  

Suggest ions were made to  a l l o t  a s p e c i f i c  po r t ion  o f  the  

program to  t h i s  m a t t e r  r a t h e r  than to  a t tempt to  t a c k l e  

problems as they  emerge in  the  d i s cu s s io n s  from le sson  to  

l e sson .

I I .  Ind iv idual  Lessons

1. Role o f  the  Advisor

2. Knowledge—Academic Advising (Catalog)
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3.  In te rpe rsona l  S k i l l s

4.  Career  Advising

5. Advising T ran s fe r  Students

6. Graduation Procedures and Requirements

7.  F inancia l  Aid and Veterans

8.  Special  Serv ices  and T i t l e  I I I

9. S p e c i f i c  C urr icu la  

10. P o s t - t e s t

1. Do you fee l  an.y of  the  l e ssons  should be e l im ina ted  from 

the  program? I f  s o ,  which ones? Mh.y?

2. What sugges t ions  do you have f o r  improving any o f  the  

le ssons?

3. Should any to p ic s  be expanded?

Responses to  the se  ques t ions  c l e a r l y  i n d i c a te d  t h a t  the  p a r t i c i -
4

pants possessed d i f f e r e n t  frames o f  r e fe re n c e  in  regard  to  t h e i r  r o le s  

as ad v i so r s .  Based upon the  re sponses ,  th e  p a r t i c i p a n t s  f e l l  in to  two 

broad groups.  One group a ppa re n t ly  perce ived  t h e i r  r o l e  as adv isors  

narrowly.  These in d iv id u a l s  suggested  t h a t  such t o p i c s  as in te rp e r s o n a l  

s k i l l s ,  c a r e e r  a d v i s in g ,  f i n a n c i a l  a i d ,  v e t e r a n s ,  s p ec ia l  s e r v i c e s ,  and 

T i t l e  I I I  be e l im ina ted  o r  s e v e re ly  c u r t a i l e d .  These a d v i s o r s ,  i t  seems, 

saw t h e i r  r o l e  as prov id ing only  s p e c i f i c  in fo rmation  and answering 

q u es t io n s .  When such m a t te r s  as  f i n a n c i a l  a id  occur ,  th e  s tu d en t  should 

be r e f e r r e d  to  a s p e c i a l i s t  in  t h a t  a rea .

The o th e r  group o f  a d v i s o r s ,  the  m a jo r i t y  in  the  c a s e ,  made sugges­

t i o n s  f o r  improving the  program but  f e l t  t h a t  a l l  the  t o p i c s  were worthy
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of  i n c lu s io n .  Apparently th e se  adv iso rs  perce ive  t h e i r  r o l e  more 

broadly  to  inc lude  more knowledge and the  need f o r  p a r t i c u l a r  i n t e r ­

personal  s k i l l s .  The sugges t ions  from t h i s  group included shor ten ing  

some to p i c s  by e l im in a t in g  c e r t a i n  d e t a i l s ,  us ing more v isua l  a ids  and 

l e s s  l e c t u r i n g ,  and inc lud ing  some ac tua l  r o l e  s im ula t ions  by the 

p a r t i c i p a n t s  to  give them p r a c t i c e  and feedback.

With the  exception  o f  a few s u g g e s t io n s ,  the  p a r t i c i p a n t s  did  not 

see th e  need to  expand the  le s sons  o r  program. Those who in d ica te d  a 

need f o r  expansion r e f e r r e d  to  the to p i c s  o f  knowledge (#2 and #9) ,  and 

in t e rp e r s o n a l  s k i l l s  (#3).  One p a r t i c i p a n t  wanted more time f o r  d i s c u s ­

sion w i th in  each le sson .

The d i f f e r e n t  assumptions under ly ing  the  responses to  ques t ions  

#1, 2 ,  and 3 o f  P a r t  I I  i n d i c a t e  t h a t  Paul D. Camp Community College 

should examine the  i s s u e  of  what the  r o l e  o f  a dv i so r  p roper ly  e n t a i l s  

a t  th e  i n s t i t u t i o n .

4. Do .you fe e l  t h a t  the  group format and the  l e c t u r e / d i s c u s ­

s ion  methodology used in the  program were e f f e c t i v e ,  given 

the  o b je c t iv e s  o f  the  program? Twelve o f  the  t h i r t e e n  

respondents  f e l t  the  methodology was e f f e c t i v e .  One 

p a r t i c i p a n t ,  a f f i rm ing  the  l e c t u r e / d i s c u s s i o n  group approach,  

s a id  t h a t  an in d iv id u a l i z e d  approach would never work f o r  

him. Another a dv i so r  thought t h a t  the  use o f  two small 

groups r a t h e r  than one l a rg e  one might make the  methodology 

even more e f f e c t i v e .

5. Do you f ee l  t h a t  as  a r e s u l t  o f  p a r t i c i p a t i n g  in  the  program
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.your r o l e  as an academic a dv i so r  w i l l  change? The e i g h t  

p a r t i c i p a n t s  who answered t h i s  ques t ion  a l l  i n d ica te d  

t h a t  change would occur.  The i r  comments speak f o r  them­

se lves :

"Yes—I w i l l  become more pe rsona l" ;

"I w i l l  become a b e t t e r  a d v i so r—more unders tanding  and 

p a t i e n t " ;

"I w i l l  t r y  to  ge t  to  know the  s tu d e n t s  b e t t e r " ;

"I fee l  i t ' s  [ a d v i s in g ]  more impor tant  and w i l l  be more 

comfor tab le" ;

"I w i l l  become more e f f e c t i v e —save s tu d e n t s '  t ime by 

knowing more";

"Yes—more a t t e n t i v e  to  adv isees  and more time spent  on 

f i l e s . "

I I I .  Future

Do you f ee l  t h a t  th e  Advisor T ra in ing  Program should be held 

again f o r  new f a c u l t y  or  those  f a c u l t y  who d i d n ' t  p a r t i c i p a t e  

t h i s  t ime? The nine p a r t i c i p a n t s  who responded to  t h i s  ques­

t i o n  agreed the  program should be held aga in .  S p e c i f i c  sugges­

t i o n s  were to  shor ten  the  program, not  r e q u i r e  p a r t i c i p a t i o n ,  

and provide some kind of  m ot iva to rs  f o r  a t tendance .

IV. Suggest ions

Other sugges t ions  not  a l re ady  mentioned included (1) not  

rushing the  program, (2) a s s ign ing  adv isees  e a r l y  and r e q u i r in g  

a formal meeting between the  a d v i so r  and adv isee  to  go over
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ground r u l e s  p r i o r  to  th e  next  q u a r t e r ' s  r e g i s t r a t i o n ,  (3) 

having th e  Dean o f  the  College o r  the  P re s id e n t  a t t e n d  some 

se s s io n s  to  show a d m i n i s t r a t i v e  suppor t  and t o  l e ssen  the  

impact o f  the  f a c t  t h a t  p a r t i c i p a t i o n  was r e q u i r e d ,  and (4) 

given the  a t t i t u d e  o f  some o f  adv iso rs  in  th e  program, poss ib ly  

co n ce n t ra t in g  adv is ing  with  fewer f a c u l t y  who a re  provided 

r e l e a s e d  t ime from t h e i r  te ach ing  d u t i e s .

In e s sence ,  the  p a r t i c i p a n t s  i n d i c a te d  s t rong  suppor t  f o r  the  

Advisor T ra in ing  Program. Although they  expressed  d i f f e r i n g  op in ions  

on which to p i c s  should be inc luded  in  th e  program, they  unanimously 

suppor ted i t s  methodology. Those f a c u l t y  who completed the  program 

would l i k e  to  see i t  r e p ea ted ,  though with  some r e v i s i o n s .  In a d d i t i o n ,  

the  t r a i n i n g  program and the  p a r t i c i p a n t s '  ev a lu a t io n s  r a i s e d  a ques t ion  

concerning the  r o l e  adv iso rs  a r e  expected to  f u l f i l l .  Disagreement and 

confus ion  over  the  a d v i s o r ' s  r o l e  was c l e a r l y  ev iden t .

Summary

In Chapter  Four the  f i f t e e n  s t a t i s t i c a l  hypotheses were t e s t e d  and 

analyzed in accordance with  the  procedures  o u t l in e d  in Chapter One. All 

hypotheses were t e s t e d  a t  the .05 s i g n i f i c a n c e  l e v e l .  In a d d i t i o n ,  the  

e v a lu a t io n  o f  the  Advisor Tra in ing  Program by the  p a r t i c i p a n t s  was ana­

lyzed.

An a n a l y s i s  o f  the  t - t e s t  procedures i n d i c a te d  t h a t  th e  Advisor 

Tra in ing  Program r a i s e d  the  l eve l  o f  knowledge o f  the  p a r t i c i p a n t s  and 

t h a t  they  r e t a in e d  t h a t  leve l  o f  knowledge over  a tw o -q u a r te r  per iod .

An a n a l y s i s  o f  the  CROSS TABS procedures in d i c a t e d  t h a t  the
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v a r i a b l e  o f  curr iculum group and the  v a r i a b l e  o f  s tu d en t  a t tendance  

(day or  n ig h t )  did  a f f e c t  the  v i s i t i n g  p a t t e r n  o f  the  advisees  to  t h e i r  

ass igned  ad v i so r s .

An a n a l y s i s  o f  the  Stepwise Regression procedures in d i c a te d  t h a t :

(1) the  v a r i a b l e s  o f  l eng th  o f  s e s s i o n ,  number o f  advisees  

and curr iculum group were s i g n i f i c a n t l y  r e l a t e d  to  s t u ­

d e n t s '  s a t i s f a c t i o n  with  t h e i r  advisement,

(2) the  v a r i a b l e s  o f  Advisor Tra in ing  Program, s tu d en t  s t a t u s  

( f u l l -  and p a r t - t im e )  and s tu d en t  a t tendance  were not  

s i g n i f i c a n t l y  r e l a t e d  to  s tu d e n t s '  s a t i s f a c t i o n  with  t h e i r  

advisement,

(3) the  t h r e e  independent  v a r i a b l e s  s i g n i f i c a n t l y  r e l a t e d  to 

s tu d e n t s '  s a t i s f a c t i o n  accounted f o r  16 percen t  o f  the  

va r iance  in  the  dependent v a r i a b l e .

An examination o f  the  r e s u l t s  o f  the  Analysis  o f  Variance proce­

dure i n d i c a te d  t h a t  the  s tuden t s  advised by f a c u l t y  adv iso rs  were more 

s a t i s f i e d  with  t h e i r  advisement than s tuden t s  advised by an a d m in is t r a ­

t o r  or  counse lor .

A s u b je c t iv e  a n a l y s i s  o f  the  p a r t i c i p a n t s '  e v a lu a t io n s  of  the  

Advisor T ra in ing  Program in d i c a te d  t h a t  i t  was s u c c e s s f u l ,  worthwhi le,  

and should be repea ted  in  the  f u tu r e .



CHAPTER V:

SUMMARY AND CONCLUSIONS

Summary

There were two purposes f o r  t h i s  s tudy .  The f i r s t  purpose was to  

d e s ig n ,  implement and e v a lu a te  an a dv i so r  t r a i n i n g  program f o r  f a c u l t y  

ad v i so r s .  The second purpose was to  analyze  whether c e r t a i n  temporal 

v a r i a b l e s  were having any impact on the  ope ra t ion  o f  the  adv is ing  

system.

The s u b je c t s  o f  the  study were the  411 s tuden t s  who a t tended  Paul 

D. Camp during the  f a l l ,  w in te r  and sp r ing  q u a r t e r s  o f  the  academic 

y ea r  1979-80 and who had been ass igned  to  a f a c u l t y  a dv i so r  f o r  academic 

advisement.  The f a c u l t y  and s t a f f  who advised the se  411 s tuden t s  were 

a l so  su b je c t s  o f  the  s tudy .  Complete da ta  was c o l l e c t e d  f o r  367 o f  the  

411 s tu d en t  s u b j e c t s .

The Advisor Tra in ing  Program was designed dur ing th e  period June- 

September,  1979. The program was implemented between September and 

December o f  t h a t  y e a r ,  through a s e r i e s  of  ten  le ssons  f o r  the  14 ran ­

domly s e l e c t e d  f a c u l t y  adv iso rs  who p a r t i c i p a t e d  in the  t r a i n i n g .  The 

Advisor Tra in ing  Program was eva lua ted  in  t h r e e  ways. F i r s t ,  the  pro­

gram p a r t i c i p a n t s  were given a p o s t - t e s t  o f  60 items immediately fo l low ­

ing the  t r a i n i n g .  The same t e s t  was admin is te red  again two q u a r t e r s  

l a t e r .  At the  same t im e ,  th e  t e s t  was a l s o  admin is te red  to  the  cont ro l  

group o f  n o n p a r t i c ip a t in g  f a c u l t y .  Second, the  p a r t i c i p a n t s  eva lua ted  

the  t r a i n i n g  program by completing a f r e e - r e s p o n s e  ev a lu a t io n  q u es t io n ­

n a i r e  (Appendix H). T h i rd ,  the  411 s tu d e n t s  were asked to  complete an

126
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Advising S a t i s f a c t i o n  Ques t ionna i re  (ASQ) a t  th e  end of  the  1979-80 

academic y ea r .

In a d d i t io n  to  the  t r ea tm e n t  v a r i a b l e  (ad v iso r  t r a i n i n g ) ,  c e r t a i n  

o th e r  system v a r i a b l e s  were inc luded  f o r  a n a ly s i s  in  th e  s tudy .  These 

v a r i a b l e s  were th e  a d v i see s '  cu rr icu lum group,  s t a t u s  ( f u l l -  o r  p a r t -  

t i m e ) ,  a t tendance  (day o r  n i g h t ) ,  l eng th  of  a d v i s o r / a d v i s e e  s e s s i o n s ,  

and the  number o f  advisees  advised by each f a c u l t y  ad v i so r .  The i n d i ­

vidual  and combined e f f e c t s  o f  th e se  s ix  independent  v a r i a b l e s  upon 

the  s tu d e n t s '  s a t i s f a c t i o n  with  t h e i r  advisement as measured by the 

ASQ were t e s t e d  with  a Stepwise M ul t ip le  Regression procedure.  The 

in f lu e n c e  the  v a r i a b l e s  o f  curr iculum group and a t tendance  were having 

upon the  p a t t e r n  in  which adv isees  v i s i t e d  t h e i r  ass igned  adv iso rs  was 

t e s t e d  by two CROSSTABS procedures .  F i n a l l y ,  through an Analys is  of  

Variance p rocedure ,  the  s a t i s f a c t i o n  scores  o f  the  s tu d e n t s  who had 

been advised by a counse lor  o r  a d m in i s t r a t o r  were compared to  s a t i s ­

f a c t i o n  scores  o f  the  f a c u l t y  a d v i s o r s '  adv isee s .

The r e s u l t s  o f  the  study  were used to  answer t h r e e  general  

ques t ions :

(1) Will s tuden t s  who have been advised by f a c u l t y  t h a t  have 

rece ived  the  a d v i so r  t r a i n i n g  program be more s a t i s f i e d  

with  t h e i r  advisement than s tuden t s  who have been advised 

by f a c u l t y  who d id  not  r ece iv e  the  t r a i n i n g  program?

(2) Is  t h e r e  a s i g n i f i c a n t  r e l a t i o n s h i p  between s tu d e n t s '  

s a t i s f a c t i o n  with  t h e i r  advisement and any o f  the  fo l lowing 

v a r i a b l e s :  (A) cu r r icu lum ,  (B) s tu d en t  s t a t u s  ( f u l l -  o r
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p a r t - t i m e ) ,  (C) s tu d e n t  a t tendance  (day o r  n i g h t ) ,  (D) 

le ngth  o f  a d v i s o r / a d v i s e e  s e s s i o n s ,  and (E) a d v i so r  load 

(number o f  ad v i see s )?

(3) Is t h e r e  a s i g n i f i c a n t  r e l a t i o n s h i p  between the  frequency 

o f  adv isees  a c t u a l l y  being advised  by t h e i r  as s igned  adv i ­

sors  and th e  v a r i a b l e s  o f  curricu lum and a t tendance?

Conclusions

The r e s u l t s  o f  the  f i f t e e n  s t a t i s t i c a l  hypotheses t e s t  in the  

study  and o f  the  n o n - s t a t i s t i c a l  eva lua t ion  o f  the  Advisor Tra in ing  

Program by i t s  p a r t i c i p a n t s  m e r i t  the  fo l lowing conc lus ions :

(1) The Advisor Tra in ing  Program was a t  l e a s t  p a r t i a l l y  success ­

f u l .  The program was success fu l  in t h a t  i t  (a)  r a i s e d  the 

le ve l  o f  adv is ing  knowledge o f  the  t r a i n e d  adv i so rs  and (b) 

those  adv iso rs  r a t e d  the  program they  had gone through as 

very  s u c c e s s f u l .  However, when surveyed f o r  t h e i r  pe rcep­

t i o n s  o f  t h e i r  adv iso rs  and th e  adv is ing  system, the  advisees  

who had been advised by the  t r a i n e d  adv iso rs  were no more 

s a t i s f i e d  with  t h e i r  advisement than were the  adv isees  of  

the  un t ra ined  ad v i so r s .

(2) The leng th  o f  time spent  in  a ty p i c a l  adv is ing  s e s s io n  was 

s i g n i f i c a n t l y  r e l a t e d  to  a d v i s e e s '  s a t i s f a c t i o n  with  t h e i r  

advisement.  The more time an adv iso r  was w i l l i n g  t o  spend 

with  an a d v i s e e ,  t h e  more s a t i s f i e d  those  adv isees  were 

l i k e l y  to  become.
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(3) Advisor load was s i g n i f i c a n t l y  r e l a t e d  to  a d v i se e s '  s a t i s ­

f a c t i o n .  However, th e  r e l a t i o n s h i p  was op p o s i te  o f  t h a t  

p r e d ic te d ;  t h a t  i s ,  the  more adv isees  an a d v i s o r  adv ised ,  

the  more s a t i s f i e d  those  s tuden t s  were.  Advisor loads  va r ied  

from 1 to  42. Thus, a t  Paul D. Camp i t  appears  t h a t  some 

adv iso rs  can handle as many as 30 to  40 adv isees  and s t i l l

be e f f e c t i v e .

(4) There a r e  d i s t i n c t  d i f f e r e n c e s  in  the  adv is ing  system as i t  

ope ra tes  between Curriculum Groups I and I I .  In Curriculum 

Group I programs, the  a d v i s o r s ,  as  program heads,  a re  d i r e c t l y  

re sp o n s ib le  f o r  the  success o f  t h e i r  programs; they teach  

t h e i r  adv isees  in  many c l a s s e s ,  and th e se  adv isees  a r e  major­

ing in the  a d v i s o r s '  programs. In Curriculum Group I I  pro­

grams, adv iso rs  do not  serve as program heads; they may not 

have t h e i r  adv isees  in  c l a s s e s ,  o r  have a t  most ,  only a few; 

and the  adv isees  may be majoring in  a f i e l d  o u t s id e  t h a t  of  

t h e i r  a d v i so r s .  The adv isees  w i th in  Curriculum Group I were 

s i g n i f i c a n t l y  more s a t i s f i e d  with  t h e i r  advisement than those  

in  Curriculum Group I I .  Second, t h e r e  was a c l e a r  d i f f e r e n c e  

between the  two curr iculum groups in the  p a t t e r n  in  which 

advisees  v i s i t e d  t h e i r  ass igned  a d v i so r s .  For the  most p a r t ,  

advisees  went to  t h e i r  ass igned  adv iso rs  w i th in  Curriculum 

Group I but  not  in Curriculum Group I I .

(5) There was no s i g n i f i c a n t  d i f f e r e n c e  in  th e  level  o f  s a t i s f a c ­

t i o n  between day and n ig h t  s tuden t s  who had been advised by
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f a c u l t y  a d v i so r s .  However, the  a t tendance  s t a t u s  o f  s tuden t s  

was r e l a t e d  to  th e  v i s i t i n g  p a t t e r n  o f  s tu d en t s  to  ass igned  

a d v i s o r s .  Night s tu d en t s  did  not  v i s i t  t h e i r  as s igned  adv i ­

so rs  as o f t e n  as day s tu d e n t s .

(6) F u l l - t im e  and p a r t - t im e  s tu d en t s  who had been advised by a 

f a c u l t y  adv i so r  were eq u a l ly  s a t i s f i e d  with  t h e i r  advisement.

(7) When combined i n t o  a p r e d i c t i v e  eq u a t io n ,  th e  t h r e e  v a r i a b l e s  

o f  leng th  o f  s e s s i o n ,  a d v i so r  load ,  and curriculum group 

could not  be cons idered as a h ighly  r e l i a b l e  p r e d i c t o r  of  

s t u d e n t s '  s a t i s f a c t i o n  with  t h e i r  advisement.  The combined 

e f f e c t s  o f  the se  t h r e e  v a r i a b l e s  accounted f o r  16 pe rcen t  of  

the  var iance  in the  s tu d en t  s a t i s f a c t i o n  sco re s .

(8) The s tuden t s  who went to  a counse lo r  o r  a d m i n i s t r a t o r  f o r  

advisement r a t h e r  than to  t h e i r  as s igned  f a c u l t y  a d v i so r  were 

somewhat l e s s  s a t i s f i e d  with  the  r e s u l t s  than were th e  s t u ­

dents  advised by a f a c u l t y  member.

(9) As measured on a 100-poin t  s c a l e ,  s tu d e n t s  o v e ra l l  r a t e d  

t h e i r  advisement a t  the  80 -po in t  l e v e l .  There i s  room f o r  

improvement both on the  p a r t  o f  the  ad v i so r s  and of  the  

system i t s e l f  a t  Paul D. Camp Community College.

Discussion

Advisor Tra in ing  Program The need to  t r a i n  f a c u l t y  members f o r  

the  r o l e  o f  a dv i so r  r ece ives  unanimous support  in th e  l i t e r a t u r e .  The 

in tended purpose o f  a d v i so r  t r a i n i n g  i s  to  enab le ad v i so r s  to  func t ion
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w ith in  two p a r t i c u l a r  a r e a s —-the p rov is ion  of  ac c u ra te  and t im ely  knowl­

edge and the  a b i l i t y  to  e s t a b l i s h  a f r i e n d l y  and meaningful r e l a t i o n s h i p  

with  the  ind iv idua l  adv isee .  The success  o f  t h e  Advisor T ra in ing  Pro­

gram developed and implemented as p a r t  o f  t h i s  s tudy was not  v e r i f i e d  

exper im en ta l ly .  Although the  program r a i s e d  th e  c o g n i t iv e  leve l  o f  the  

p a r t i c i p a n t s  and even though they  perce ived  the  program to  be a s ucces s ,  

i t  did  not  cause adv isees  to  r a t e  the  t r a i n e d  ad v i so r s  h igher  than the 

un t ra ined  a d v i so r s .  Bonar (1972) a l s o  at tempted  to  ev a lu a te  h i s  t r a i n ­

ing program by measuring s tu d e n t  s a t i s f a c t i o n  as well as s tu d e n t  grade 

p o in t  averages.  He was unable to  show d i f f e r e n c e s  in s tu d en t  adv is ing  

s a t i s f a c t i o n  between th e  t r a i n e d  and un t ra ined  adv i so rs  (pp.  90-92) .  

However, the  program p a r t i c i p a n t s  gave the  t r a i n i n g  high e v a l u a t i o n s ,  

and Bonar 's  program has been in  use s in c e  i t s  development (1976,  pp. 

190-198). The adv i so rs  who p a r t i c i p a t e d  in  t h i s  t r a i n i n g  a l s o  r a te d  

the  program as very  good and f e l t  i t  should be repea ted  in  the  f u t u r e .  

Thus, d e s p i t e  the  lack  o f  experimental  p roo f ,  th e  Advisor Tra in ing  

Program can be considered  a worthwhile p r o j e c t  which, a f t e r  modif ica­

t i o n s ,  should probably be con tinued as p a r t  o f  Paul D. Camp's a dv i so r  

p r ep a ra t io n  e f f o r t s .

Likewise ,  o t h e r  community c o l l e g e s  t h a t  wish to  improve the  perform­

ance of  f a c u l t y  adv i so rs  would do well to  i n s t i t u t e  a formal comprehen­

s iv e  t r a i n i n g  program. The o b je c t iv e s  f o r  each o f  th e  Advisor Tra in ing  

Program le ssons  used in  t h i s  case  study  would be a p p l i c a b l e  to  most 

f a c u l t y  adv is ing  sys tems,  p a r t i c u l a r l y  so in  i n s t i t u t i o n s  s i m i l a r  to  

Paul D. Camp. The l e c t u r e  and d i s c u s s io n  method o f  d e l iv e r in g  the
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le ssons  rece ived  s t rong  suppor t .  For i n s t i t u t i o n s  with  a small pro­

f e s s io n a l  s t a f f  o r  those  where l a r g e r  groups can be d iv ided ,  the  small 

group approach which permi ts  thorough d is cu s s io n  o f  each o f  th e  t o p i c s ,  

appears b es t .

A f te r  cons ide r ing  p o s s ib le  reasons  f o r  the  lack  o f  s t a t i s t i c a l  

s i g n i f i c a n c e  in the  measurement o f  the  program's e f f e c t s ,  both t h i s  

i n s t i t u t i o n  and o th e rs  should plan c o n t ro l l e d  e v a lu a t io n s  o f  f u tu r e  

adv i so r  t r a i n i n g  programs. The leng th  of  t h i s  program, the  s h o r t  time 

adv isors  and adv isees  spen t  t o g e th e r  dur ing  the  eva lua t ion  phase o f  

t h i s  s tudy (one or  two ses s ions  o f  approximate ly 21 minutes eac h ) ,  and 

the  f a c t  t h a t  the  program p a r t i c i p a n t s  had a l ready  served p rev ious ly  as 

adv iso rs  a r e  p o ss ib le  f a c t o r s  which prevented exper im en ta l ly  v e r i f i a b l e  

r e s u l t s .

Another f a c t o r  which was not  c o n t ro l l e d  d i r e c t l y  was adv iso r  

a t t i t u d e .  I t  was apparen t  dur ing the  le sson  se s s io n s  and a l s o  in  the  

p a r t i c i p a n t s '  e v a lu a t io n s  t h a t  the  adv iso rs  d i f f e r e d  somewhat in t h e i r  

a t t i t u d e s  toward the  importance of  adv is ing  and the  r e s p o n s i b i l i t i e s  

a s s o c ia t e d  with  i t .  The t r a i n i n g  program focused mostly upon in c re a s in g  

the  ad v i so r s '  knowledge of  the  adv is ing  p rocess .  I t  a l so  at tempted  to  

show the  importance of  adv is ing  to  both the  s tu d en t  and the  i n s t i t u t i o n .  

I t  may be t h a t  th e  program was unable to  bring about changes in the  

a t t i t u d e  o f  adv iso rs  which meant they  did  not  change t h e i r  adv is ing  

p r a c t i c e s  d e s p i t e  knowing more about adv i s ing .  Cummer (1961) found a 

p o s i t i v e  c o r r e l a t i o n  between the  a d v i s o r ' s  i n t e r e s t  in adv is ing  and the 

s t u d e n t ' s  s a t i s f a c t i o n  with  t h a t  advisement (pp. 95-96) .  Future
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re sea rch  on adv is ing  systems should a t tem pt  to  a s s e s s  d i r e c t l y  the  

impact o f  adv i so r  a t t i t u d e  on s tu d e n t s '  s a t i s f a c t i o n  with  t h e i r  adv i se ­

ment.

Length o f  Sessions  The f in d in g  in  t h i s  s tudy  o f  a s i g n i f i c a n t  

c o r r e l a t i o n  between leng th  o f  the  adv i s ing  s e s s ions  and s tuden t  s a t i s ­

f a c t i o n  confirms e a r l i e r  r e s e a r c h .  Cameron (1952),  Cummer (1961) ,  and 

G r i te s  (1974) found a s i m i l a r  r e l a t i o n s h i p .  In a s tudy  by Kei l l  (1957),  

s tuden t s  had r epor ted  30 minutes to  be about  r i g h t .  Since the  s tu d en t s  

in  t h i s  s tudy  who repo r te d  s e s s ions  between 21 and 45 minutes were most 

s a t i s f i e d ,  the  30-minute f i g u r e  seems to  be a f a i r  benchmark f o r  e v a l ­

ua t ing  adv i s ing  systems.  The q u a n t i t y  o f  time the  a d v i so r  and adv isee  

spend to g e th e r  appears to  be a t  l e a s t  a p a r t i a l l y  r e l i a b l e  i n d i c a t o r  of  

the  q u a l i t y  o f  adv is ing  t a k in g  p lace .

Advisor Load The ques t ion  o f  what c o n s t i t u t e s  a "reasonable"  

adv i so r  load  o f  adv isees  has been hard t o  answer.  The r e s u l t s  o f  t h i s  

s tudy lend suppor t  to  the  concept  t h a t  a " reasonable"  load must be 

def ined  w i th in  each i n s t i t u t i o n .  The s i z e  o f  the  i n s t i t u t i o n ,  i t s  

type o f  s tuden t s  and i t s  p a r t i c u l a r  c u r r i c u l a  a f f e c t  th e  number of  

advisees  which an a dv i so r  can handle .  F u r th e r ,  the  importance o f  

adv is ing  w i th in  a f a c u l t y  member's workload probably makes a d i f f e r e n c e .  

For some o f  Paul D. Camp's a d v i s o r s ,  loads o f  20 to  40 advisees  appear 

to  be reasonab le .

Again,  the se  heav ie r  loads  tended t o  be in programs with  b u i l t - i n  

m ot iva to rs  f o r  adv iso rs  and where t h e r e  was the  most o p p o r tun i ty  f o r  

adv isors  and advisees  to  ge t  to  know each o th e r .  In o t h e r  programs,
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t he  s tuden t s  repo r te d  lower s a t i s f a c t i o n  even though the  adv i so r s  were 

c a r ry ing  loads o f  l e s s  than 20 a dv i see s .  Based upon t h i s  ev idence ,  i t  

may not  be p o s s ib le  to  e s t a b l i s h  a uniform idea l  number o f  adv isees  f o r  

a l l  adv i so rs .  I n s t i t u t i o n a l  programs should be analyzed s e p a r a t e ly  

because what c o n s t i t u t e s  a reasonab le  load in one program may be unrea­

sonable in  ano ther .  Although O'Banion (1972, p. 68) and Dawson (1972, 

p. 90) recommend no more than  15 to  20 s tuden t s  be ass igned  to  f u l l ­

time teach ing  f a c u l t y  as a d v i s e e s ,  they were r e f e r r i n g  to  co l lege  

t r a n s f e r  programs. I f  r e s e a r c h e r s  a r e  going to  cont inue  to  t r y  to  

i d e n t i f y  a s p e c i f i c  number o f  adv isees  as rea sonab le ,  t h i s  should be 

done by program and by type  of  i n s t i t u t i o n .  Also,  e a r l i e r  s tu d ie s  have 

not  descr ibed  how adv i so r  load was def ined .  This s tudy def ined adv i so r  

load as the  number o f  s tu d e n t s  a c t u a l l y  a dv i sed ,  and in d i c a te d  t h a t  

th e re  can be a g r e a t  d i f f e r e n c e  between t h i s  f i g u r e  and the  number of  

s tuden ts  merely ass igned  to  an adv i so r .  Future s t u d i e s  should c l e a r l y  

d e f ine  how the  adv i so r  load was computed.

Curriculum Group Neither  G r i t e s  (1974) nor Teague (1977) found 

d i f f e r e n c e s  in  s tu d e n t s '  s a t i s f a c t i o n  with  t h e i r  advisement between 

occupa tiona l  and t r a n s f e r  s t u d e n t s .  The c l a s s i f i c a t i o n  o f  programs in 

t h i s  s tudy was done s l i g h t l y  d i f f e r e n t l y .  In th e  programs of  Curriculum 

Group I ,  the  f a c u l t y  adv iso rs  a l s o  serve as program heads who are  

re spons ib le  f o r  the  success  o f  t h e i r  programs. They teach  t h e i r  ad v i ­

sees in  many c l a s s e s ,  a f a c t  which provides  the  a dv i so r  and advisee 

ample time to  ge t  to  know each o th e r  and to  schedule  meetings .  The 

f a c u l t y  adv iso rs  a r e  a l so  in  th e  f i e l d s  in  which t h e i r  adv isees  a re
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majoring.  In c o n t r a s t ,  adv iso rs  in  Curriculum Group I I  do not  serve

as program heads.  They may only  have t h e i r  adv isees  in  one o r  two

c l a s s e s .  In a d d i t i o n ,  in  some programs the  adv i so rs  a r e  o u t s id e  t h e i r  

a d v i se e s '  f i e l d s .  In t h i s  s tudy ,  the  adv isees  e n r o l l e d  in Curriculum 

Group I repor ted  g r e a t e r  s a t i s f a c t i o n  with  t h e i r  advisement than did 

those  e n ro l l e d  in  Curriculum Group I I .

The adv iso rs  in  Curriculum Group I served  more a d v i s e e s ,  s p e n t ,  on 

the  average ,  more time with  them, and from t h e i r  a d v i se e s '  v ie wpoin t ,  

did a b e t t e r  job  than Curriculum Group I I  a d v i s o r s .  In t h i s  i n s t i t u t i o n ,

the  adv is ing  system was o pe ra t ing  more in  l i n e  with  i t s  design wi th in

Curriculum Group I than  in  Curriculum Group I I .  For t h i s  r eason ,  

o t h e r  community c o l l e g e s  with  a d i v i s i o n  o f  programs s i m i l a r  to  Paul

D. Camp's should analyze  t h e i r  adv is ing  systems in  l i g h t  o f  t h i s  d i f f e r ­

ence.  Paul D. Camp, as well as  o th e r  s c h o o l s ,  should look f o r  ways to  

reproduce in  o t h e r  programs th e se  c h a r a c t e r i s t i c s  o f  the  programs in 

Curriculum Group I .  P oss ib le  changes could inc lude  c r e a t i n g  program 

heads f o r  a l l  programs and a s s ign ing  s tu d e n t s  only to  f a c u l t y  who a re  

knowledgeable in the  s tu d e n t s '  f i e l d s  o f  s tudy .  The l a t t e r  change 

could r e q u i r e  g iv ing some adv iso rs  r e l e a s e d  time from teach ing  should 

t h e i r  advisee  loads go above 40.

S ta tu s  and Attendance P a r t - t im e  s tu d en t s  and n ig h t  s tuden t s  who 

met w ith  f a c u l t y  adv i so rs  were as s a t i s f i e d  as f u l l - t i m e  and day s t u ­

den ts .  Those who tu rned  to  a d m in i s t r a t o r s  o r  counse lo rs  r epor ted  l e s s  

s a t i s f a c t i o n  with  t h e i r  advisement.  Thus,  the  problem con f ron t ing  t h i s  

i n s t i t u t i o n  i s  to  make the  f a c u l t y  adv i so r s  a v a i l a b l e  to  s tuden t s  a t
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n ig h t .  This  may prove very d i f f i c u l t  t o  accomplish.  Once f a c u l t y  and 

s tu d e n t  schedules a r e  s e t ,  t h e r e  may be d i r e c t  c o n f l i c t s  between the  

schedules  o f  adv isees  and t h e i r  a d v i so r s .  Where t h i s  i s  the  c a s e ,  i t  

may be p o s s ib le  to  t r a i n  c e r t a i n  counse lo rs  to  serve  as a d ju n c t  a d v i ­

so rs  f o r  s p e c i f i c  programs. Another a l t e r n a t i v e  may be to  s e t  up 

s p e c i f i c  n ig h t s  during  r e g i s t r a t i o n  when program adv iso rs  would be 

a v a i l a b l e ,  and inform those  adv isees  ahead o f  t ime.

Im pl ica t ions  f o r  F u r the r  Research

McConaughy (1972) s t ro n g ly  urged t h a t  f u t u r e  r e s ea rch  on adv is ing  

systems focus upon a loca l  approach (pp. 86-87) .  According to  G r i te s  

(1980a,  1980b),  th e  f i r s t  s t e p  in  improving an adv is ing  system i s  to  

thoroughly  asses s  i t s  s t r e n g t h s  and weaknesses.  This  s tudy has a t ­

tempted to  f u l f i l l  both o f  the  recommendations. This re sea rch  has 

answered some ques t ions  about  one i n s t i t u t i o n ' s  adv is ing  system, which 

in  t u r n ,  should a s s i s t  o th e rs  in  making improvements. As well as pro­

v id ing  in form ation  about  the  system, t h i s  s tudy has a l s o  r a i s e d  many 

ques t ions  which sugges t  f u r t h e r  r e s e a r c h .

F i r s t ,  i n s t i t u t i o n s  o f  h ighe r  educa tion  should cont inue to  e v a l ­

ua te  t h e i r  adv i s ing  systems through s tu d e n t  surveys .  Other ins truments  

bes ides  th e  one used in  t h i s  s tudy could be cons idered .  When f u r t h e r  

re sea rch  i s  done,  i t  should inc lude  a d d i t i o n a l  var iables . .  The impact 

t h a t  adv i so r  a t t i t u d e  i s  having upon the  adv isee s  and upon the  sys tem 's  

o p e ra t io n  should be a s s e s se d .  As G r i t e s  (1980b, p. 3) recommends, 

those  f a c u l t y  who d i s l i k e  o r  d i spa rage  adv is ing  might b e s t  be excused
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from s e r v i c e .  The frequency o f  adv isees  c o n s u l t in g  t h e i r  ass igned  

adv i so rs  and th e se  s tu d e n t s '  s a t i s f a c t i o n  should be analyzed in  l i g h t  

o f  o t h e r  s tuden t  c h a r a c t e r i s t i c s  such as age ,  previous  educa tional  

l e v e l ,  commitment to  a degree and academic performance.  In a d d i t io n  

t o  s tu d en t  su rveys ,  a sys tem 's  e f f e c t i v e n e s s  should be eva lua ted  by 

o th e r  dependent  measures such as grade p o in t  av e rages ,  r e t e n t i o n  and 

gradua t ion  r a t e s ,  and the  e l im in a t io n  o f  enro l lment  e r r o r s .  R e pe t i t ions  

o f  t h i s  s tudy with  t h e  in c lu s io n  o f  o th e r  v a r i a b l e s  w i l l  prov ide an 

even broader  da ta  base upon which to  bu i ld  improvements.

Second, the  ro l e  o f  f a c u l t y  a dv i so r  should be c l e a r l y  def ined 

w i th in  each i n s t i t u t i o n .  Evidence from t h i s  s tudy  in d i c a te d  c ons ide r ­

ab le  confus ion among adv i so rs  over  the  exac t  n a tu re  and r e s p o n s i b i l i t i e s  

o f  an a dv i so r .  Advisors cannot  be expected to  adequa te ly  f u l f i l l ,  nor 

should they  be eva lua ted  upon, a r o l e  which i s  no t  c l e a r l y  d e l in e a t e d .  

O'Banion (1972) argues t h a t  more im portan t  than who does adv is ing  i s  

th e  philosophy o f  the  i n s t i t u t i o n  and the  unders tanding  and commitment 

adv i so rs  b r ing  to  t h e i r  r o l e s  (p. 62).  To b r ing  commitment, f a c u l t y  

a dv i so rs  must f i r s t  c l e a r l y  unders tand  t h e i r  r e s p o n s i b i l i t i e s .  An 

i n s t i t u t i o n  wishing to  improve i t s  f a c u l t y  adv i s ing  system should f i r s t  

develop and s t a t e  c l e a r l y  i t s  philosophy on adv is ing  to  provide  a d v i ­

so rs  a c l e a r  d e f i n i t i o n  o f  what they a re  to  do. A r e l a t e d  i s s u e  i s  

th e  need to  provide rewards f o r  promoting ex ce l lence  once the  adv is ing  

r o l e  i s  c l e a r l y  e s t a b l i s h e d .

T h i rd ,  f u r t h e r  r e s ea rch  i s  needed to  d i sco v e r  more p r e c i s e l y  the 

ex ac t  na tu re  o f  the  adv i s ing  tak ing  p lace  w i th in  f a c u l t y  adv is ing
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systems.  Are systems more " c l e r i c a l "  o r  "developmental"  as  they  are  

p r e s e n t l y  fu nc t ion ing?  Advisees and adv iso rs  should be surveyed 

through e i t h e r  a q u e s t i o n n a i r e  o r  scheduled in te rv iew s  to  i d e n t i f y  

the  a c t i v i t i e s  a c t u a l l y  t a k ing  p lace  w i th in  th e  adv is ing  s e s s io n s .

Hardee (1970) ,  Crookston (1972) ,  and G r i te s  (1980a,  1980b) a l l  de sc r ibe  

what should be happening in  th e s e  meetings.

Four th ,  r e c e n t  re sea rch  i n d i c a t e s  t h a t  e f f e c t i v e  adv is ing  may be 

d i r e c t l y  r e l a t e d  to  s tu d en t  r e t e n t i o n  ( G r i t e s ,  1980b). The r e t e n t i o n  

r a t e s  among th e  Curriculum I and II  Groups used in  t h i s  s tudy  should 

be c o r r e l a t e d  to  s tu d e n t  s a t i s f a c t i o n  to  see i f  a r e l a t i o n s h i p  e x i s t s .

F i f t h ,  f u r t h e r  r e sea rch  on the  e f f e c t i v e n e s s  o f  t r a i n i n g  programs 

f o r  f a c u l t y  adv i so rs  i s  needed.  Thus f a r ,  a t tempts  to  exper im enta l ly  

"prove" t h e i r  e f f e c t i v e n e s s  have not  been s u c c e s s f u l .  The a d v i so r  t r a i n ­

ing program developed in  t h i s  case  s tudy should be adapted and t e s t e d  a t  

o th e r  community co l l e g e s  s i m i l a r  to  Paul D. Camp. Given the  g r e a t  empha­

s i s  upon the  need to  provide t r a i n i n g  to  a d v i s o r s ,  more re sea rch  to  show 

t h a t  such programs can improve the  q u a l i t y  of  adv i s ing  i s  c l e a r l y  needed.

S ix th ,  t h i s  s tudy po in t s  ou t  the  m e r i t  o f  loca l  i n s t i t u t i o n a l  s t u d ­

i e s .  Although da ta  from broader  s t u d ie s  a s s i s t  in  unders tanding  the  

ope ra t iona l  a s p ec t s  o f  an adv i s ing  system,  ac c u ra te  info rmation  can be 

genera ted  only  by s e l f - a s s e s s m e n t .  For example,  whereas e a r l i e r  r e ­

search  on th e  independent  v a r i a b l e s  used in  t h i s  s tudy  was o f t e n  incon­

c l u s i v e  o r  c o n t r a d i c t o r y ,  when examined from a loca l  s tan d p o in t  some 

d e f i n i t e  r e l a t i o n s h i p s  emerged. More loca l  i n s t i t u t i o n a l  s t u d i e s  on 

academic adv i s ing  systems a r e  thus h igh ly  recommended.
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APPENDIX A 

LESSON PLAN OUTLINE: ADVISOR

TRAINING PROGRAM
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Lesson Plan O ut l ine  Date ______
Advisor Tra in ing  Program
Paul D. Camp Community College I n s t r u c t o r

Lesson Topic

Lesson Length ( h r s . )

Behavioral  O bjec t ives  (P lease  l i s t  the  l e a rn in g  o b je c t iv e s  f o r  t h i s
u n i t  o f  i n s t r u c t i o n )

1.

4.
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Lesson Plan O utline

Content and Methodoloq.y (In  the  l e f t  column p lease  w r i t e  a b r i e f  
synopsis  o f  the  con ten t  o f  each o b je c t iv e .  In the  r i g h t  column 
corresponding the  synopsis  d e s c r ib e  th e  methodology to  be used to  
d e l i v e r  th e  c on ten t .  P lease  i n d i c a t e  in the  r i g h t  column the  
approximate amount o f  c l a s s  time f o r  each o b j e c t i v e . )

Content Methodol og.y
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References (P lease  l i s t  the  r e fe ren c es  used t o  develop t h i s  u n i t  
o f  i n s t r u c t i o n . )

M ate r ia ls  and Tra in ing  Aids (P lease  l i s t  any a u d io -v i sua l  a id s  and
o th e r  classroom a ids  needed f o r  t h i s  
u n i t  o f  i n s t r u c t i o n . )

Lesson Plan Outl ine

Evaluation (P lease  l i s t  the  o b j e c t i v e  t e s t  i tems des igned to  e v a lu a te  
the  mastery  o f  the  i n s t r u c t i o n a l  o b j e c t i v e s . )
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ADVISOR TRAINING PROGRAM: LESSON LEARNING
OBJECTIVES

Lesson 1 - The Role o f  Advisor

At the  conc lusion o f  t h i s  l e sson  you should be ab le  to :

1) I d e n t i f y  severa l  compla ints  which s tu d en t s  t y p i c a l l y  express 
about  t h e i r  academic ad v i so r s .

2) From a s tu d e n t  v iewpoin t ,  i d e n t i f y  and exp la in  t h r e e  c h a r a c t e r ­
i s t i c s  o f  e f f e c t i v e  a d v i s o r s .

3) Define academic adv is ing  in o pe ra t iona l  te rms.

4) Describe the  philosophy behind the  academic adv is ing  a t  PDCCC.

Lesson 2 - Knowledge

At the  conclusion  o f  t h i s  l e sson  you should:

1) Know the  types  o f  in form ation  about  a s tu d e n t  which a re  necessary  
to  advise  him/her r e a l i s t i c a l l y .

2) Know where in th e  co l l e g e  to  ob ta in  in form ation  which i s  necessary  
t o  accomplish o b j e c t i v e  #1.

3) Be ab le  t o  exp la in  how inform ation  from o b je c t iv e s  #1 and #2 i s  
used when adv is ing  s tu d e n t s .

4) Become very  f a m i l i a r  with  con ten ts  o f  each s e c t i o n  o f  the PDCCC 
College Cata log.

5) Be ab le  t o  exp la in  the  purpose and use o f  each i tem on the  Advisee 
Folder  C heck l i s t .

Lesson 3 -  Academic Advising and Communication S k i l l s

1) P a r t i c i p a n t s  w i l l  become aware o f  t h e i r  value system and how i t  
can enhance and /o r  d e t r a c t  from academic adv i s ing .

2) P a r t i c i p a n t s  w i l l  become f a m i l i a r  with  and be ab le  to  emulate 
a t t e n d in g  behav io rs ,  a c t i v e  l i s t e n i n g  te c h n iq u e s ,  "open-ended" 
q u e s t i o n in g ,  and in formation  e l i c i t i n g  techn iques .
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3) P a r t i c i p a n t s  w i l l  become aware of  d i f f e r e n c e s  between t h e i r  r o le s  
as i n s t r u c t o r s  and t h e i r  r o l e s  as ad v i so r s  and be ab le  to  d i s t i n ­
guish  between the  a p p ro p r ia t e  and in a p p ro p r i a t e  behav iors  f o r  each 
r o l e .

Lesson 4 -  Career  Advising

1) To be ab le  to  use "open-ended" ques t ions  to  gain in formation  from
s tu d e n t s  concerning  c a r e e r s .

2) To unders tand how a s t u d e n t ' s  p a s t  exper ience  de te rmines how he
or  she makes d ec i s io n s  and what the  d ec i s io n s  may be.

3) To unders tand how a " r a t i o n a l "  dec ision-making process can a s s i s t
s tuden t s  in  c a r e e r  development.

4) To be ab le  to  apply #1,  #2, and #3 in  a s t r u c t u r e d  format to  b e t t e r
meet the  needs and e x p ec ta t io n s  o f  s t u d e n t s .

5) To know when to  r e f e r  a s tu d e n t  to  th e  Career  A ss is t ance  Center
and what s e r v i c e s  a re  o f f e r e d  in  th e  C.A.S.

Lesson 5 - Advising T ra n s fe r  Students

1) To emphasize the  s i g n i f i c a n c e  o f  provid ing  q u a l i t y  adv is ing  to  
t r a n s f e r  s tu d e n t s .

2) To f a m i l i a r i z e  adv iso rs  with  the  re sources  a v a i l a b l e  f o r  adv is ing  
t r a n s f e r  s tu d e n t s .

3) To a s s i s t  adv iso rs  in  develop ing th e  a p p ro p r ia t e  procedure f o r  
adv is ing  t r a n s f e r  s t u d e n t s .

Lesson 6 -  Graduation Procedures and Requirements 

At the  conclus ion  o f  t h i s  l e sson  you should:

1) Know the  s p e c i f i c  s teps  and t i m e t a b l e  an adv isee  must fo l low to  be 
e l i g i b l e  to  g raduate .

2) Be ab le  t o  d e s c r ib e  the  purpose o f  a Program Audit  Sheet  and know 
how to  complete one f o r  each adv isee .
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Lesson 7 - F inancial Aid and Veterans

A. F inancia l  Aid

1) P a r t i c i p a n t s  should know the  Basic Educational  Opportunity 
Grant (BEOG) process .

2) P a r t i c i p a n t s  w i l l  know the  c r e d i t  hour requirements o f  the  
BEOG award.

3) P a r t i c i p a n t s  w i l l  become aware of  the  Basic Grant r e g u la t io n s  
concerning  academic p ro g re s s ,  academic s t a t u s ,  and withdrawals.

4) P a r t i c i p a n t s  w i l l  become acquain ted  with o t h e r  f in a n c i a l  a id  
programs admin is te red  by Paul D. Camp Community College.

B. Veterans

1) To a s s i s t  f a c u l t y  in  unders tanding  V.A. Standards  of  P rogress .

2) To a s s i s t  f a c u l t y  in  unders tanding  V.A. po l i cy  f o r  repea t ing  
co u r se s ,  incomplete g rades ,  and changing programs.

3) To a s s i s t  f a c u l t y  in  unders tand ing  PDCCC's r e p o r t in g  respon­
s i b i l i t i e s  to  the  V.A. and school l i a b i l i t y .

Lesson 8 - Special  Serv ices  and T i t l e  I I I  Programs

A. Special  Serv ices

1) P a r t i c i p a n t s  w i l l  become f a m i l i a r  with  procedures  f o r  accep­
tance  in t o  the  Special  Serv ices  Program.

2) P a r t i c i p a n t s  w i l l  a cqu i re  knowledge necessary  f o r  a p p ro p r ia te  
s tu d en t  r e f e r r a l  to  Special  S e rv ice s .

3) P a r t i c i p a n t s  w i l l  become f a m i l i a r  with  the  fou r  components of  
the  Special  Serv ices  Program and how they can b e n e f i t  s t u d e n t s .

B. T i t l e  I I I

1) Advisors w i l l  be ab le  to  i d e n t i f y  the  c r i t e r i a  used f o r  
de s igna t ing  T i t l e  I I I  t a r g e t  s tu d e n t s .

2) Advisors w i l l  be ab le  t o  l i s t  the  s e r v i c e s  provided by T i t l e  
I I I  f o r  the  t a r g e t  s tu d e n t s .

3) Advisors w i l l  be ab le  t o  use the  r e s u l t s  o f  s t a t i s t i c a l  da ta
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from T i t l e  I I I  e v a lua t ions  in adv is ing  s tuden t s  with  low 
reading  scores  on th e  Nelson Tes t .

Lesson 9 -  S p e c i f i c  C ur r icu la

The adv i so r  w i l l  become knowledgeable in  each o f  the  a rea s  l i s t e d  
below as they r e l a t e  to  t h a t  a d v i s o r ' s  program.

1) Math and Engl ish  t e s t i n g  and placement
2) Procedures to  waive courses  in  the  program
3) Program p r e r e q u i s i t e s
4) Course scheduling

a.  Courses o f f e r e d  every q u a r t e r
b. Courses only o f f e r e d  in  p a r t i c u l a r  q u a r t e r s
c.  Courses u s u a l ly  o f f e r e d  in  summer

5) Course s u b s t i t u t i o n s
6) Scheduling s tuden t s  s t a r t i n g  in w i n t e r ,  s p r in g ,  or  summer
7) Graduation a u d i t  sh e e t
8) T ran s fe r  - t y p i c a l  c o l l e g e s ;  p a r t i c u l a r s  o f  those  programs
9) Typical  c a r e e r  p a t t e r n s ;  a rea  job  o p p o r tu n i t i e s

10) Other p a r t i c u l a r s  about  the  program and courses  in i t  
(eg.  -  i n d i v id u a l i z e d  typing)

11) Dif fe rences  and s i m i l a r i t i e s  among c l o s e l y  r e l a t e d  programs 
(eg. - A.S. Education and A.A. Liberal  Arts )

Lesson 10 - Program P o s t - t e s t

See APPENDIX C
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Advisor T ra in ing  Program Lesson 10
Paul D. Camp Community College P o s t - t e s t

I .  M ul t ip le  Choice -  P lease  c i r c l e  th e  l e t t e r  o f  the  b e s t  answer.

1. Which s t e p s  l i s t e d  below a re  p a r t  o f  Terry  O'Banion' s  Academic 
Advising Model?
a) 3,4  1) e x p lo ra t io n  o f  l i f e  goals
b) 1 ,2 ,5  2) e x p lo ra t io n  o f  vocat ional  goals
c) 3 ,4 ,5  3) program choice
d) 1 , 2 , 3 , 4 , 5  4) course cho ice
e) 2 ,4  5) scheduling  courses

2. A f te r  a s tu d e n t  has a t tended  Paul D. Camp f o r  a t  l e a s t  one 
q u a r t e r ,  the  a d v i s e e ' s  f o l d e r  should always con ta in :
a)  PDCCC a p p l i c a t i o n
b) Grades from previous  q u a r t e r ( s )
c) Highschool record
d) Course S u b s t i t u t i o n  A u thor iza t ion  Form
e) Both A & B a r e  c o r r e c t

3. According t o  s tu d e n t s ,  e f f e c t i v e  a d v i so r s :
a) t a ke  r e s p o n s i b i l i t y  f o r  ensur ing  t h a t  the  r e g i s t r a t i o n  

form i s  ac c u ra te .
b) a re  knowledgeable about i n s t i t u t i o n a l  p o l i c i e s  and r e g u la ­

t i o n s .
c) show concern f o r  the  s t u d e n t ' s  academic.and personal  w e l fa re .
d) Only B & C a r e  c o r r e c t .
e) All ( a , b , c )  a r e  c o r r e c t .

4.  The 78-79 c a t a lo g  shows MATH 111, 112, 113; check which of
th e  fo l lowing  may be s u b s t i t u t e d  w ithou t  approval of  the  Dean:
a) MATH 101, 102, 103
b) MATH 141, 142, 143
c) MATH 161, 162, 163
d) both b and c
e) All the above a re  c o r r e c t

5. According t o  VCCS d i r e c t i v e s  f o r  t u i t i o n  a s s i s t a n c e ,  a s e n io r  
c i t i z e n  i s :
a) anyone over  50
b) anyone over  55
c) anyone over  60
d) anyone over  62
e) anyone over  65
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6. During th e  t h i r d  week o f  c l a s s e s ,  a s tu d e n t  withdraws from the  
c o l leg e  by executing  a withdrawal form; he r e ce iv es :
a) no refund
b) f u l l  refund
c) 1/2 refund
d) I t  depends on whether i t  i s  a 5 week or  10 week c l a s s .

7.  A f u l l - t i m e  s tu d e n t  i s  e n ro l l e d  f o r  a t  l e a s t :
a)  12 c r e d i t s
b) 15 c r e d i t s
c) 18 c r e d i t s

8.  In a t en  week academic s e s s i o n ,  i f  a s tu d e n t  wishes to  drop 
a course  a f t e r  the  s i x t h  week, he must:
a) ge t  a l e t t e r  o f  approval s igned  by the  Dean of  the  College
b) submit a drop s l i p  and a l e t t e r  exp la in ing  the  m i t ig a t in g  

circumstances  to  admissions
c) schedule  a conference with  the  D i re c to r  o f  Student  Services
d) All the  above a re  c o r r e c t .

9. In the f i r s t  meeting with  a new a d v i se e ,  i t  i s  adv i sab le  to :
a) ge t  down to  bus iness  immediately
b) spend a few minutes g e t t i n g  acqua in ted  with  each o th e r
c) handle th e  ses s ion  as e x p e d i t io u s ly  and e f f i c i e n t l y  as 

p o s s ib le
d) t e l l  the  s tu d e n t  about  c a r e e r  o p p o r tu n i t i e s  
d) b and d

10. I f  an adv isee  and an adv i so r  have had a nega t ive  r e l a t i o n s h i p
in  the  classroom, the  a dv i so r  should:
a) d i s s o lv e  the  adv is ing  r e l a t i o n s h i p
b) r e f e r  the  adv isee  to  a counse lo r  f o r  r e g i s t r a t i o n
c) ignore  the  p as t  r e l a t i o n s h i p
d) examine and t r y  to  r e s o lv e  h i s  nega t ive  f e e l i n g s  before  

agree ing  to  adv isee  the  s tu d e n t
d) a and c

11. An a dv i so r  should encourage in  h i s  adv isee :
a)  an a t t i t u d e  o f  independence and s e l f - r e l i a n c e
b) an a t t i t u d e  o f  humbleness
c) any behavior  t h a t  w i l l  help him be a "good" person
d) any behavior  t h a t  demonstrates t h a t  the  s tu d e n t  no longer  

needs an adv i so r
e) a ,  b ,  and c

12. Non-verbal communication i s  impor tan t  in  the  adv is ing  process 
because the  a dv i so r  wants to :
a) p r o j e c t  a 'p e r s o n  the  s tu d en t  can have conf idence  in
b) demonstrate  h i s  knowledge in  h i s  f i e l d
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c) con t ro l  the  leng th  and con ten t  o f  the  ses s ion
d) a and b
e) a l l  o f  th e  above

13. Information t h a t  a good a dv i so r  needs in working with  advisees  
inc ludes :
a) a d v i s e e ' s  c a r e e r  goals  and a s p i r a t i o n s
b) a d v i s e e ' s  t o t a l  c o l l e g e  goals
c) a d v i s e e ' s  growth and r e f e r r a l  needs
d) a and c
e) a l l  o f  the  above

14. A ppropr ia te ly  used verbal  techniques  w i l l  improve communication 
in  the  adv is ing  s e s s i o n .  Some o f  th e s e  a re :
a) f r eq u en t  use o f  c losed  ques t ions
b) r e f l e c t i n g  f e e l i n g s  expressed  by the  adv isee
c) summarizing the  c on ten t  o f  communication and giv ing  the  

s tu d e n t  a chance to  respond
d) a and c
e) b and c

15. An example o f  an open-ended ques t ion  i s :
a) Did you dec ide to  ta ke  the  job?
b) Tel l  me about  school .
c) Do you have a l a rg e  fami ly?
d) How old  a r e  you?

16. Open-ended q ues t ions  tend to :
a) pu t  the  s tu d e n t  on th e  defens ive
b) f a c i l i t a t e  d i s c u s s io n
c) p lace  s tu d en t s  in a s i t u a t i o n  where they  respond with 

e i t h e r  "yes" o r  "no"
d) decrease  a d v i s o r - a d v i s e e  i n t e r a c t i o n

17. An a p p ro p r ia t e  response to  a s t u d e n t ' s  s t a t e m e n t ,  "I ha te  t h i s  
schoo l" ,  would be:
a) "I know how i t  i s "
b) "Uh-huh"
c) " I ' v e  been t h e r e  before"
d) "You seem upse t  about  the  way th in g s  a r e  going a t  school"

18. Before reaching  a d ec i s io n  on what academic major to  pursue ,
a s tu d e n t  should:
a) al low a counse lo r  to  f i l l  ou t  a schedule .
b) be aware o f  the  a l t e r n a t i v e s ,  outcomes, p r o b a b i l i t y  and 

d e s i r a b i l i t y  o f  t h a t  d ec i s io n .
c) f i l l  h i s  schedule  with  e l e c t i v e s  u n t i l  the  dec i s ion  i s  made.
d) do nothing u n t i l  the  dec i s ion  i s  reached.
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19. Before reaching  a d ec i s io n  on a c a r e e r ,  a s tu d en t  should:
a) co n s id e r  s e l f - f a c t o r s  such as i n t e r e s t s ,  values  and 

a b i l i t i e s .
b) co n s id e r  c a r e e r - f a c t o r s  such as knowledge o f  a l t e r n a t i v e s ,  

o p p o r tu n i t i e s  f o r  employment and job  search  s t r a t e g i e s .
c) both a and b
d) both a and b p lus  employing a " r a t i o n a l "  decision-making 

process .

20. The f i r s t  s t e p  in  help ing  s tuden t s  make dec i s ions  regarding  
c a r e e r s  i s :
a) g a the r ing  in fo rm ation  on a l t e r n a t i v e s
b) recogniz ing  t h a t  a cho ice e x i s t s
c) g ene ra t ing  a l t e r n a t i v e s
d) l e t t i n g  a counse lor  i d e n t i f y  op tions  a v a i l a b l e

21. The f i r s t  s t e p  in  c a r e e r  adv is ing  i s :
a) to  e s t a b l i s h  r ap p o r t  with the  s tu d e n t .
b) to  f i l l  ou t  a schedule .
c) to  do no th ing;  l e t  the  s tu d e n t  con t ro l  the  process .
d) to  give the  s tu d en t  a l l  the  p o s s ib le  information  on any

given c a r e e r .

22. S t ru c tu r in g  the  c a r e e r - a d v i s in g  process  i s  impor tant  because:
a) i t  a l lows f o r  time to  be spen t  c o n s t r u c t i v e l y .
b) i t  gives the  a d v i so r  a frame o f  r e f e r e n c e  from which to  

ob ta in  needed in format ion from the  adv isee .
c) both a and b
d) i t  a l lows the  a d v i so r  " f ree - t im e"  in  h is  o r  her  schedule .

23. Students  might be r e f e r r e d  to  the  c a r e e r  counse lo r  i f :
a) they  f a i l e d  a l l  o r  a m a jo r i t y  of  courses  dur ing the  p r i o r

q u a r t e r .
b) they  a r e  unsure what c a r e e r  t h e i r  academic program leads  t o .
c) they  d e s i r e  to  change programs.
d) a l l  o f  th e  above.

24. Twelve q u a r t e r  hours i s  eq u iv a le n t  to :
a) s i x  semes ter  hours
b) n ine  semester  hours
c) e i g h t  semes ter  hours
d) none o f  th e  above

25. The f i r s t  s t e p  in  adv is ing  a t r a n s f e r  s tu d e n t  i s  to :
a) determine  the  s t u d e n t ' s  goals
b) dev ise  a y ea r - long  plan of  courses
c) determine  s t a t u s  on meeting program requirements
d) none o f  t h e  above
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26i Which o f  the  fo l lowing  i s  cons idered  a t r a d i t i o n a l l y  
t r a n s f e r a b l e  course?
a) Biology 101
b) INDT 111
c) ENGL 01
d) none o f  the above

27. Which of  the  fo l lowing resources  i s / a r e  needed to  adv ise  a 
s tuden t  t r a n s f e r r i n g  to  Old Dominion U n ive r s i ty  in  Business 
Admin ist ra t ion?
a) Old Dominion U n ive rs i ty  Catalog
b) Old Dominion U n ive rs i ty  T ran s fe r  Guide
c) O.D.U. Business Admin is t ra t ion  program shee t
d) a l l  o f  the  above

28. To be e l i g i b l e  to  graduate in  an Assoc ia te  Degree Program the
s tuden t  must acqu i re  a t  l e a s t  ____  percen t  o f  h i s / h e r  c r e d i t s
a t  PDCCC.
a) 10%
b) 20%
c) 30%
d) 40%
d) 50%

29. Academic adv iso rs  should submit t h e i r  a d v i se e s '  g raduat ion  
a u d i t  s h ee t s :
a) to  t h e i r  immediate s u p e rv i s o r  (A s s i s t a n t  o r  Divis ion 

Chairman).
b) to  the  Coordina tor  o f  Admissions & Records.
c) to  the  D i re c to r  o f  Student  S e rv ice s .
d) to  the  Dean o f  the  College.

30. In o rde r  f o r  a c e r t i f i c a t e  program to  be approved f o r  payment 
o f  V.A. b e n e f i t s :
a) i t  must be approved by Tom T a r a n t e l l i
b) i t  must be c e r t i f i e d  by the  s t a t e  approving agency
c) 50% o r  more o f  i t s  graduates  must be employed in a r e l a t e d  

f i e l d
d) both b and c

31. A s tu d en t  who e n r o l l s  f o r  the  summer tak ing  3 c r e d i t s  a t  n igh t  
f o r  ten weeks,  5 c r e d i t s  the  f i r s t  f i v e  week s e s s io n  during the 
day and 4 c r e d i t s  the  second f i v e  week s e s s io n  dur ing  the  day,  
w i l l  be c e r t i f i e d  to  the  V.A. as fo l lows:

n ig h t
10 weeks [

3 c r e d i t s
]
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day
5 week s e s s io n  [ --------------------- ] [ ------------------------- ]

5 c r e d i t s  4 c r e d i t s

a) f u l l - t i m e  th e  whole summer s e s s io n
b) f u l l - t i m e  th e  f i r s t  f i v e  weeks and t h r e e - q u a r t e r - t i m e  

the  second f i v e  weeks
c) h a l f - t im e  th e  whole summer
d) t h r e e - q u a r t e r - t i m e  the  f i r s t  f i v e  weeks and h a l f - t im e  f o r  

the  second f i v e  weeks

32. A ve te ran  t a k in g  8 c r e d i t s  during any given f a l l  q u a r t e r  i s  a:
a) f u l l - t i m e  s tu d en t
b) t h r e e - q u a r t e r - t i m e  s tuden t
c) h a l f - t im e  s tuden t

33. A ve te ran  e n r o l l e d  f o r  l e s s  than 6 c r e d i t  hours during any 
given f a l l  q u a r t e r  w i l l :
a) r ece iv e  the  minimum r a t e  f o r  a ve te ran  with  no dependents .
b) r ece iv e  payment f o r  only t u i t i o n  and f e e s .
c) r ece iv e  noth ing from the  V.A.
d) could be any o f  the  above,  depending on what program the  

s tu d en t  i s  in .

34. What i s  being used as the  " f lo o r"  o f  the  s t u d e n t ' s  f i n a n c i a l  
a id  package?
a) Basic Educational  Oppor tunity Grant
b) College Work-Study
c) Supplemental Educational Oppor tunity Grant
d) College Schola rsh ip  A ss is tance  Program

35. A s tu d en t  can r e g i s t e r  and use h i s  Basic Grant award to  pay 
f o r  h is  t u i t i o n  i f  he has submitted to  the  f i n a n c ia l  a id  
o f f i c e  h i s :
a) BEOG a p p l i c a t i o n
b) a p p l i c a t i o n  f o r  f i n a n c i a l  a id
c) Student  E l i g i b i l i t y  Report 

■ d) none o f  th e  above

36. Where in  your a d v i s e e ' s  f o l d e r  can you f in d  whether he /she  i s  
a BEOG r e c i p i e n t ?
a) T r a n s c r i p t  o f  Records
b) R e g i s t r a t i o n  I d e n t i f i c a t i o n  Form
c) A pp l ica t ion  f o r  Admission
d) Student  E l i g i b i l i t y  Report
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37. What i s  the  minimum number o f  c r e d i t s  f o r  which a s tu d en t  can 
en ro l l  in o rde r  to  r ece iv e  a BEOG award?
a) 12
b) 9
c) 6
d) 3

38. In o rde r  to  r ece iv e  a f u l l - t i m e  BEOG award a s tu d e n t  i s  
requ i red  to  e n ro l l  f o r  a t  l e a s t  ____  c r e d i t  hours.
a) 4
b) 8
c) 10
d) 12

39. Next to  BEOG, what i s  the  second most commonly used f in a n c i a l  
a id  program in  our co l lege?
a) Supplemental Educational Oppor tuni ty  Grant
b) College Work-Study Program
c) College Scho la rs h ip  A ss is tance  Program
d) Emergency T u i t ion  A ss is t ance  Fund

40. What i s  the  name o f  the  in -house ,  n o n - i n t e r e s t  bea r in g ,  s h o r t ­
term loan t h a t  a s tu d e n t  can g e t  t o  pay f o r  h is  t u i t i o n ?
a) Tu i t ion  A ss is t ance  Grant and Loan Program
b) Emergency T u i t io n  A ss is tance  Fund
c) Guaranteed Student  Loan Program
d) National  D i rec t  Student  Loan

41. The Special  Serv ices  P ro j e c t  b e n e f i t s  s tu d e n t s  by:
a) providing t u t o r i a l  s e rv ic e s
b) providing counse ling  to  meet t h e i r  ind iv idua l  needs
c) providing f in a n c i a l  a s s i s t a n c e  when they  need i t
d) a and b
e) a l l  o f  th e  above

42. A s tu d en t  i s  a u to m a t i ca l ly  e l i g i b l e  f o r  Special  Serv ices  a t  
Paul D. Camp Community College i f  he:
a) has been i d e n t i f i e d  as a developmental s tuden t
b) i s  not  a high school graduate  and has not  rece ived  a GED
c) i s  a BEOG r e c i p i e n t
d) a and b
e) a l l  o f  the  above
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I I .  T rue-False - c i r c le  e i th e r  T or F.

43. T o r  F March 1 i s  th e  dead l in e  f o r  subm it t ing  a p p l i c a ­
t i o n s  f o r  g raduat ion  and paying the  $10 f e e .

44. T o r  F I f  a s tu d e n t  has been e n ro l l e d  in  one program
during p a r t s  o f  academic yea r s  75-76,  76-77,  77-78,  and 
78-79,  he can graduate  by meeting the  Engl ish  requirements 
in  one c a t a l o g ,  the  math requirements in  ano ther .

45. T or  F For a s tu d e n t  to  g raduate  in  any o f  th e  c u r r i c u l a
a t  PDCCC he must have earned a grade p o in t  average o f  a t  
l e a s t  2 .0  in  a l l  s t u d i e s  at tempted  which a re  a p p l i c a b l e  
toward gradua t ion  in  h i s / h e r  curr icu lum.

46. T or  F A s tu d e n t  must r e s o lv e  a l l  f i n a n c i a l  o b l i g a t i o n s
to  the  c o l l e g e  p r i o r  to  commencement in  o rde r  to  be e l i g i b l e  
to  g raduate .

47. T or  F PDCCC conducts  only  one formal g raduat ion  ceremony
each y ea r .

48. T or  F A ve te ran  i s  al lowed to  change h i s  or  her  program
as o f t e n  as he o r  she l i k e s  as long as s a t i s f a c t o r y  progress  
i s  made.

49. T or  F All T i t l e  I I I  s tuden t s  a re  Special  Serv ices
s tu d e n t s .

50. T o r  F The p a r a p ro fe s s io n a l s  in  the  Math and Learning
Labs a s s i s t  only T i t l e  I I I  t a r g e t  s tu d en t s  o u t s id e  o f  c l a s s .

51. T or  F A welding s tu d e n t  read ing  a t  a 10th grade le ve l
w i l l  probably earn  a s i g n i f i c a n t l y  h ighe r  grade po in t  average 
than a welding s tu d e n t  reading  a t  a s i x t h  grade l e v e l .

52. T o r  F A s tuden t  in  the  c l e r k - t y p i s t  program who reads
below a s i x t h  grade le ve l  w i l l  probably do poor ly  in 
I n t ro d u c t io n  to  B us iness , which r e q u i r e s  a g r e a t  deal  o f  
read ing .

53. T o r  F A s tu d en t  e n ro l l e d  in  th e  t e a c h e r  a ide  program
who reads  a t  the  seventh grade leve l  may exper ience  some 
d i f f i c u l t y  in  s u c c e s s f u l ly  complet ing courses  t h a t  use 
c o l leg e  leve l  tex tbooks .
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I I I .  Shor t  completion -  p le a se  w r i t e  in  your  answer.

54. L i s t  two complaints  which adv isees  t y p i c a l l y  express  about 
t h e i r  a d v i s o r s .

a)

b)

IV. Indiv idual  Curriculum

Teacher Aide

55. T o r  F A s tu d e n t  needs to  complete Education 121,
Childhood Education I ,  be fore  he can take  Education 122, 
Childhood Education I I .

56. T o r  F A s tu d e n t  needs to  complete MATH 101, Funda­
mentals  o f  Math I ,  be fo re  he can take  MATH 102, Fundamentals 
o f  Math I I .

57. T o r  F A s tu d e n t  who earns a c e r t i f i c a t e  in th e  te a c h e r
a ide  program does no t  need to  f i l l  out  a Change o f  Program
s h e e t  i f  he r e tu r n s  to  the  c o l leg e  because he w i l l  au to ­
m a t i c a l l y  be e n r o l l e d  in  the  diploma program.

58. T or  F The a u d i t  s h ee t s  f o r  the  diploma program and the
c e r t i f i c a t e  programs a re  i d e n t i c a l .

59. T o r  F Studen ts  who complete the  diploma program have
the  advantage o f  being ab le  to  t r a n s f e r  most o f  t h e i r  educa­
t i o n  courses  to  ODU because ODU i s  p a r t  o f  our consort ium.

60. T o r  F Job o p p o r tu n i t i e s  in  our  s e r v i c e  a rea  f o r  t e a c h e r
a ide  graduates  a r e  p r e s e n t l y  not  very good.

T ra n s f e r  Libera l  Ar ts  and Education

55. For a s tu d e n t  to  waive a t r a n s f e r  cou rse ,  he / she :
a) can ea rn  c r e d i t  by ta k ing  a l o c a l l y  designed exam
b) can earn  c r e d i t  by ta k ing  the  a p p ro p r ia t e  CLEP exam
c) can ea rn  c r e d i t  by submit t ing  a p o r t f o l i o  o f  p r i o r  work

and /o r  educa t iona l  experi ence
d) All the  answers above ( a , b , c )  a re  c o r r e c t .
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56. Who has th e  f i n a l  approva l /d isapprova l  r i g h t  on whether a 
course s u b s t i t u t i o n  i s  accep tab le  in  A. S. Education and 
A. A. Libera l  Arts  program?
a) Dean o f  the  College
b) A s s i s t a n t  Divis ion Chairman
c) Academic Advisor
d) D i re c to r  o f  Student  Services
e) Coordina to r  o f  Admissions and Records

57. Which sequence o f  courses  l i s t e d  below would not  be acc ep t ­
ab le  in  th e  f i r s t  q u a r t e r  a s tu d en t  e n ro l l e d  a t  PDCCC in 
e i t h e r  the  educa tion  o r  the  l i b e r a l  a r t s  program?
a) BIOL 101, MATH 161, ENGL 111, PHED 142
b) HIST 102, HLTH 110, ENGL 01, MATH 05
c) SOCI 101, MATH 162, ENGL 111, MATH 01
d) SPDR 130, SPAN 101, PSYC 201, ENGL 08

58. Which co u r s e ( s )  l i s t e d  below a re  s u i t a b l e  t r a n s f e r  e l e c t i v e s  
in  th e  educa tion  and l i b e r a l  a r t s  programs?
a) 1 , 2 , 3 , 4 , 5  1) PHIL 219 - E th ics
b) 1 2) PHTG 101 -  Photography I
c) 2 ,3 ,5  3) SOSC 100 - I n t ro d u c t io n  to  Social  Science
d) 1 ,2 ,4  4) GOVT 211 -  I n t e r n a t io n a l  Re la t ions  I
e) 2 ,4 ,5  5) ECON 160 -  Survey o f  American Economics

59. Which resource  m a te r i a l s  l i s t e d  below should you have ready 
access t o  when help ing  an adv isee  t o  map out  a year - long  
program?
a) a PDCCC c a ta lo g
b) c o l l e g e  ca t a lo g  o f  th e  i n s t i t u t i o n  the  s tu d en t  plans  to  

a t t e n d
c) a p p ro p r ia t e  c o l leg e  t r a n s f e r  guide
d) a d v i s e e ' s  f i l e
e) All the  answers above ( a , b , c , d )  a r e  c o r r e c t .

60. Which items below a re  a c c u ra te  d e s c r ip t io n s  o f  d i f f e r e n c e s  
between the  l i b e r a l  a r t s  and educa tion  programs?
a) 1,4 1) Education majors must t a ke  a fo re ign
b) 3 ,5  language; l i b e r a l  a r t s  majors do not .
c) 2 ,3  2) The educa tion  program r e q u i r e s  a
d) 2 , 4 ,5  speech course ;  the  l i b e r a l  a r t s
e) 1 , 2 , 3 , 4 , 5  program does no t .

3) Education majors must take  the  PSYC 
201-202-203 s e r i e s ;  l i b e r a l  a r t s  
majors do not  have to .

4) Veterans in  th e  educa tion  program 
cannot waive th e  HLTH/PHED courses ;  
they can in  th e  l i b e r a l  a r t s  program.

5) Education majors must take  BIOL 101-
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102-103; l i b e r a l  a r t s  majors can 
choose among b io logy ,  chem is t ry ,  
or  na tu ra l  sc ienc e .

T ra n s fe r  Science

55. T o r  F A s tu d e n t  in  the  sc ience  program must take  
MATH 161, 162, and 163.

56. T o r  F Courses in  th e  a reas  o f  economics, government,
Engl ish ,  speech,  h i s t o r y ,  ph ilosophy,  psychology,  soc ia l  
s c i e n c e ,  and soc io logy may be s e l e c t e d  as s o c ia l  sc ience  
e l e c t i v e s  by sc ience  s tu d e n t s .

57. T o r  F The requirements f o r  the  sc ienc e  program have
remained th e  same in  the  new 1979-80 c a t a lo g  as they were 
in th e  1978-79 ca t a lo g .

58. T o r  F The Obici Hospital  nurs ing  s tuden t s  a re  r e g i s t e r e d
as non-degree t r a n s f e r  s tuden t s  r a t h e r  than  as s c ience  
s tu d e n t s .

59. T o r  F A s tuden t  t a k ing  Biology 101 must r e g i s t e r  f o r
both the  l e c t u r e  and the  lab  in  o rd e r  t h a t  the  computer 
w i l l  g ive  him h is  grade in  the  course .

60. T o r  F NASC 134 would be a good sc ienc e  with  lab course
f o r  a s c ience  major to  ta ke .

Law Enforcement

55. Who has th e  f i n a l  approva l /d isapprova l  r i g h t  on whether a 
course  s u b s t i t u t i o n  i s  acc ep tab le  in  the  p o l i c e  sc ience  
and c o r r e c t i o n s  s c ience  programs?
a) Dean o f  College
b) Academic Advisor
c) Coordina to r  o f  Admissions and Records
d) A s s i s t a n t  Divis ion Chairman
e) D i r e c to r  o f  Student  Serv ices

56. Which sequence o f  courses l i s t e d  below would not  be 
a ccep tab le  in  the  f i r s t  q u a r t e r  a s tu d e n t  e n r o l l e d  a t  
PDCCC in the  p o l i c e - s c i e n c e  t r a n s f e r  program?
a) BIOL 102, GENL 100, MATH 101, HIST 111
b) ENGL 112, HLTH 110, S0CI 101, MATH 101
c) S0CI 102, GOVT 281, PHED 142, ADJU 100
d) ADJU 126, S0CI 186, HLTH 110, BIOL 101
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57. Which cou rse ( s )  l i s t e d  below would be s u i t a b l e  t r a n s f e r  
e l e c t i v e s  in  the  p o l i c e  sc ience  and c o r r e c t io n s  sc ience  
programs?
a) SOSC 100
b) ECON 160
c) PHIL 219
d) HLTH 106
e) Both c and d a r e  c o r r e c t .

58. Which resource  m a te r i a l s  l i s t e d  below should you have ready 
access  to  when he lp ing  an advisee  t o  map ou t  a y ea r - long  
program?
a) a PDCCC c a ta lo g
b) a d v i s e e ' s  f i l e
c) co l l e g e  c a ta lo g  o f  the  i n s t i t u t i o n  the s tuden t  plans to  

a t t e n d
d) ap p ro p r ia t e  co l l e g e  t r a n s f e r  guide
e) All the answers above ( a , b , c , d )  a r e  c o r r e c t .

59. Which items below a re  a c c u ra te  d e s c r ip t i o n s  of  d i f f e r e n c e s  
between the  A.A.S. degrees in c o r r e c t i o n s  and p o l i c e  sc ience?

The c o r r e c t io n s  program re q u i re s  
SOCI 101, 102, 103; the  p o l i c e  
s c ience  program does not .
The c o r r e c t i o n s  program re q u i re s  
BIOL 101, 102, 103; the p o l i ce  
sc ience  program does not .
Only th e  p o l i c e  sc ience  program 
r e q u i r e s  the  ADJU 237.
Only th e  p o l i ce  sc ience  program 
r e q u i r e s  ADJU 100.
The c o r r e c t i o n s  program re q u i re s  
t h a t  the  s tu d e n t  have a personal  
in t e rv iew  with  the  program head 
before  en ro l lm en t ,  bu t  th e  p o l i c e  
s c ience  program does not .

60. Most o f  PDCCC's graduates  in  law enforcement t r a n s f e r  to :
a) Norfolk S ta t e
b) Old Dominion U n ive rs i ty
c) Chr is topher  Newport
d) V i rg in ia  S ta t e
e) William & Mary

a) 4,5 1.
b) 4
c) 1 ,3 ,4
d) 1 , 2 , 3 , 4 , 5 2 .
e) 2 ,4

3.

4.

5.
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Business Management

True or  False

55. A graduat ion  a u d i t  sh e e t  should be f i l l e d  out  when you
f i r s t  adv ise  a s t u d e n t ,  and i t  should be kept up to  da te
u n t i l  he g radua tes .

56. With your  approva l ,  a s tu d en t  may s u b s t i t u t e  ACCT 211-212- 
213 f o r  ACCT 111-112-113.

57. MATH 161-162-163 i s  the  sequence requ i red  f o r  business 
management s tu d e n t s .

58. An a d v i so r  has the  f i n a l  approval  over  course s u b s t i t u t i o n s .

59. GOVT 211 may be s u b s t i t u t e d  f o r  GOVT 180.

60. Business Law I I ,  BUAD 242, may be taken  wi thou t  tak ing
BUAD 241.

C le rk -T yp is t  and S teno -C le r ica l

55. T or  F ACCT 111, Fundamental o f  Accounting I w i l l
s u b s t i t u t e  with  no ques t ions  f o r  ACCT 110, S e c r e t a r i a l  
Accounting.

56. T or  F Students  r ece iv in g  a "D" in  Typing I who agree
to  reduce the  t o t a l  number o f  c r e d i t s  they  a r e  t ak ing  may 
sign up f o r  Typing I I .

57. T o r  F A s tu d en t  with  p r i o r  t r a i n i n g  in typ ing  or
shorthand who e l e c t s  to  sk ip  the beginning course may 
take  any bus iness  course  o f  h i s  choice  to  r ece iv e  the 
hours needed.

58. T o r  F I t  should be s t r e s s e d  t h a t  an unders tanding  o f
English i s  as  impor tant  to  an o f f i c e  worker as a r e  the  s k i l l s  
of  typ ing  and shorthand.

59. The English courses g e n e ra l ly  taken by c l e r i c a l  and 
s tenograph ic  s tuden t s  are :
a) ENGL 01,  02,  180
b) ENGL 111, 112, 180
c) ENGL 101, 102, 180
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60. The fo l lowing courses  except  _____ a re  u s u a l ly  o f fe red
only once dur ing  the y e a r .
a) SECR 156, Personal Development
b) SECR 136, F i l i n g  and Records Management
c) ENGL 180, Business English

Business A dmin is t ra t ion

55. T or  F A gradua t ion  a u d i t  sh e e t  should be f i l l e d  out
when you f i r s t  adv ise  a s t u d e n t ,  and i t  should be kept  up 
to  da te  u n t i l  he g radua tes .

56. T o r  F A s tu d en t  in  bus iness  a d m in i s t r a t io n  may e l e c t
e i t h e r  th e  English 111, 112, 113 sequence o r  the  English 
101, 102, 103 sequence,  depending on where he o r  she plans 
to  t r a n s f e r .

57. T or  F I t  i s  wise t o  advise  a s tu d e n t  t r a n s f e r r i n g  to
Old Dominion to  take  PHIL 219, PHIL 224 o r  225 because 
the se  courses  t r a n s f e r  as  j u n i o r - l e v e l  e l e c t i v e s .

58. T or  F A s tu d en t  may e n ro l l  in  PSYC 202 w ithou t  having
had PSYC 201.

59. T or  F An e l e c t i v e  t h a t  w i l l  t r a n s f e r  to  Old Dominion
w i l l  a l s o  t r a n s f e r  to  any o th e r  c o l l e g e .

60. T or  F SOSC 100 i s  a good e l e c t i v e  f o r  bus iness
a d m in i s t r a t io n  majors.

S e c r e t a r i a l  Science

55. T or  F A gradua t ion  a u d i t  sh e e t  should be f i l l e d  out
when you f i r s t  advise  a s tu d e n t ,  and i t  should be kept up 
to  da te  u n t i l  he g radua tes .

56. T o r  F With your approva l ,  a s tu d e n t  may s u b s t i t u t e
GOVT 211 f o r  GOVT 180.

57. T or  F A s tu d en t  with  p r i o r  t r a i n i n g  in  typ ing  and
shorthand may choose t o  sk ip  the  f i r s t  two courses  in each 
s u b je c t  and take  o th e r  bus iness  s u b je c t s  to  earn the 
necessary  hours.

58. T o r  F A s tuden t  who needs remedial work in math should
be placed in  MATH 56 before  s ign ing  up f o r  MATH 151.
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59. T o r  F A s tu d en t  who has taken ACCT 111 may a l s o  take 
ACCT 110 f o r  c r e d i t .

60. T o r  F Typing I I  or  i t s  e q u iv a le n t  i s  a p r e r e q u i s i t e  
f o r  SECR 256, Machine T r a n s c r i p t io n .

Technologies

55. What i s  th e  most impor tant  a id  in  s tu d e n t  counsel ing?

56. Where would a 24 y ea r  old b lack  female g raduate  o f  a 
technology program be l i k e l y  to  go to  work?

57. Why i s  community r e l a t i o n s  so impor tan t  in  regard  to  
job  placement?

58. Who gives  f i n a l  approval f o r  course s u b s t i t u t i o n s ?

59. Who has t h e  f i n a l  r e s p o n s i b i l i t y  f o r  approving over loads?

60. When the  a d v i s e e ' s  a u d i t  shee t  i s  completed,  to  whom 
should you send i t ?

General S tudie s

55. T or  F A s tu d en t  in  the  general  s t u d i e s  program may 
e l e c t  e i t h e r  the  English 111, 112, 113 sequence o r  the 
English 101, 102, 103 sequence,  depending on where he 
o r  she plans to  t r a n s f e r .

56. T o r  F Courses in  the  areas  o f  drama, a r t ,  humanit ies ,  
Engl ish ,  ph ilosophy ,  psychology,  economics, and speech may 
be s e l e c t e d  as humanit ies  e l e c t i v e s  by genera l  s tu d ie s  
s tu d e n t s .
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57. T o r  F A s tu d en t  in th e  general  s t u d ie s  program can
advise  h im se l f ,  s in c e  th e  program has very few requirements 
and takes  very l i t t l e  a d v i so r  in p u t .

58. T o r  F The t o t a l  minimum number o f  c r e d i t s  f o r  a
genera l  s t u d i e s  s tu d en t  to  r ece iv e  an A.S. i s  102.

59. T o r  F The requirements f o r  the  general  s tu d ie s  program
have remained th e  same in  t h e  new 1979-80 c a ta lo g  as they 
were in  th e  1978-79 c a t a lo g .

60. T o r  F The Dean o f  the  College gives  th e  f i n a l  approva l /
disapproval  f o r  course  s u b s t i t u t i o n s .
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MEMO

TO: Dr. Sims

FROM: D. Reichard

DATE: August 10, 1979

SUBJECT: Academic Advising Program

Using the  APL computer program o f  randomized numbers, th e  fol lowing 
f a c u l t y  members were s e l e c t e d  to  be in  the  experimental  group f o r  the  
a dv i so r  t r a i n i n g  program. Also ,  I have l i s t e d  the  con t ro l  group 
members.

Experimental Group Control Group

Bruce Baker B i l l  Able
Bet ty  Darden Rannie Burge
Tom Eddins Danny Daniels
Maggie Evans Edith DeLoatch
B i l ly  Powell Michael Johnson
Rayford Riddick Harry E l l i s
Calvin Holt Mike F o r re s t
Jim LeBlanc Ben Foust
Jack Martin Clayton Harpold
Mike Neal Leon Har r is
Ron Osborne Pat  LeBlanc
J e r r y  Pyle Sylv ia  Liverman
Dave R i t t e r Brent Moore
G arnett  White Mazina P o r t e r
Joe Wilbur Bessie Smith
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*PAUL D. CAMP COMMUNITY COLLEGE

The f a c u l t y  adv is ing  system which we use a t  Paul D. Camp 
Community College i s  an ext remely importan t  p a r t  o f  the  e f f o r t  
the  i n s t i t u t i o n  makes in  a s s i s t i n g  s tu d en t s  to  achieve  an educa tion 
t a i l o r e d  to  t h e i r  needs.  Advising s t u d e n t s ,  as  you know, i s  o f ten  
a t ime consuming and complex t a s k  and Paul D. Camp, not  un l ike  
o th e r  c o l l e g e s ,  f aces  problems in  i t s  goal o f  provid ing  s tuden t s  
e f f e c t i v e  advisement.  I am sure  t h a t  a t  t imes you have f e l t  a t  a 
lo s s  when t r y i n g  to  l o c a t e  the  " r i g h t "  in form ation  o r  coming up 
with  the  "bes t  dec i s ion"  when faced with  an a d v i s e e ' s  problem.

I f  you r e c a l l ,  a t  the  spr ing  f a c u l t y  meeting Don Reichard 
p resen ted  a proposal to  des ign  an i n - s e r v i c e  t r a i n i n g  program f o r  
f a c u l t y  a d v i s o r s .  Since th e n ,  Don and severa l  members o f  the  s tuden t  
personnel  s t a f f  have accomplished the  goal .  In a d d i t i o n  t o  the 
obvious b e n e f i t s  to  Paul D. Camp s tu d e n t s  and f a c u l t y ,  t h e  t r a i n i n g  
program and th e  measurement o f  i t s  e f f e c t i v e n e s s  i s  a major p a r t  o f  
Don's doctora l  d i s s e r t a t i o n  a t  the  College o f  William and Mary.
The r esearch  des ign  f o r  th e  study involves  the  d i v i s i o n  o f  f a c u l ty  
ad v i so r s  in to  two groups.  By random ass ignment one group w il l  
p a r t i c i p a t e  in  the  t r a i n i n g  program; the  o th e r  group w i l l  cont inue 
to  r e c e iv e  adv is ing  in formation  and guidance as in  th e  p a s t .

you have been s e l e c t e d  to  p a r t i c i p a t e  in  the 
a d v i so r  t r a i n i n g  program. The o rg a n iz a t io n a l  meeting w i l l  be held 
a t  11:00 a.m. on Monday, September 17th in  room 147. The group w i l l  
meet on Monday, Tuesday,  and Wednesday a t  va r ious  t imes f o r  the 
f i r s t  p a r t  o f  th e  program. P lease  r e f e r  to  the  o r i e n t a t i o n  week 
schedule  fo r  exac t  t imes .  P lease  b r ing  a notepad and pen.  Coffee,  
t e a  and sweets w i l l  be provided!

S in c e re ly ,

P. D. Sims *(exper imental  group)
Dean o f  the  College

PDS/kre



169

*PAUL D. CAMP COMMUNITY COLLEGE

The f a c u l t y  adv is ing  system which we use a t  Paul D. Camp 
Community College i s  an extremely impor tant  p a r t  o f  th e  e f f o r t  
t h e  i n s t i t u t i o n  makes in  a s s i s t i n g  s tuden t s  to  achieve  an educa tion  
t a i l o r e d  to  t h e i r  needs.  Advising s t u d e n t s ,  as  you know, i s  o f t e n  
a time consuming and complex t a s k  and Paul D. Camp, not  un l ike  
o t h e r  c o l l e g e s ,  f aces  problems in  i t s  goal o f  provid ing  s tu d e n t s  
e f f e c t i v e  advisement.  I am su re  t h a t  a t  t imes you have f e l t  a t  a 
lo s s  when t r y i n g  to  l o c a t e  the  " r ig h t "  in formation  o r  coming up 
w i th  the  "bes t  dec i s ion"  when faced with  an a d v i s e e ' s  problem.

I f  you r e c a l l ,  a t  the  s p r ing  f a c u l t y  meeting Don Reichard 
p resen ted  a proposal  to  design an i n - s e r v i c e  t r a i n i n g  program f o r  
f a c u l t y  a d v i s o r s .  Since th e n ,  Don and severa l  members o f  the  s tuden t  
personnel  s t a f f  have accomplished the  goal .  In a d d i t io n  to  the  
obvious b e n e f i t s  to  Paul D. Camp s tuden t s  and f a c u l t y ,  the  t r a i n i n g  
program and th e  measurement o f  i t s  e f f e c t i v e n e s s  i s  a major p a r t  
o f  Don's doctora l  d i s s e r t a t i o n  a t  the  College o f  William and Mary.
The r esearch  design f o r  the  s tudy invo lves  th e  d i v i s i o n  o f  f a c u l t y  
adv i so r s  i n t o  two groups.  By random assignment one group w i l l  
p a r t i c i p a t e  in  the  t r a i n i n g  program; the  o th e r  group w i l l  con t inue  
t o  rece ive  adv is ing  in formation  and guidance as in th e  p a s t .

you have been s e l e c t e d  to  be one o f  the  c on t ro l  
group members. You can expec t  to  r ece iv e  in fo rm a t ion ,  e t c .  r e l a t e d  
t o  your adv is ing  d u t i e s  from your  a s s i s t a n t  d i v i s i o n  chairman and /or  
d i v i s i o n  chairman as we have done in  the  p a s t .  Should you have any 
ques t ions  or  needs r e l a t e d  to  your  job  as f a c u l t y  a dv i so r  p le a s e  
seek help from your chairmen and /o r  the  s tu d e n t  personnel  s t a f f .

S in c e re ly ,

P. D. Sims * (co n t ro l  group)
Dean o f  the  College

PDS/kre



170

APPENDIX F 

PAUL D. CAMP COMMUNITY COLLEGE 

PRE-QUARTER WORK PERIOD SCHEDULE



171

PAUL D. CAMP COMMUNITY COLLEGE

Pre-Q uar te r  Work Per iod Schedule 

Monday, September 17, 1979 

9:00 -  9:30 a.m.

9:30 -  11:00 a.m.

11:00 -  12:00 noon 

1:30 -  4:30 p.m.

Coffee (Tea) and Donuts in  Commons

General Facul ty  Meeting,  Room 143

Dr. Adams--Introduct ion  and Opening 
Address

Dr. Gordon Birdsong/Chairman PDCCC Board

Dr. Sims—Comments

Dr. Hensley—Continuing Education

Mrs. Able—T i t l e  I I I

Miss Burgwyn—Special  Serv ices

Advising Workshop (S e lec ted  Facul ty )  or  
On-Campus Work -  Room 123A

Advising Workshop (S e lec ted  Facul ty )  or  
On-Campus Work -  Room 123A

Tuesday, September 18,  1979 

9:00 -  12:00 noon

1:00 -  2:30 p.m.

2:30 -  3:30 p.m.

3:30 -  4:30 p.m.

Advising Workshop (Se lec ted  Facul ty )  o r  
On-Campus Work -  Room 123A

Div is ion  Meetings

Standing Committee and Ad Hoc Committee 
Meetings (Call By Chairman)

Facul ty  A ssoc ia t ion  Meeting,  Room 143, 
Mr. F o r r e s t

Wednesday, September 19,  1979 

9:00 -  1:00 p.m. O r ie n ta t io n  Day f o r  New S tuden ts .  All 
Facul ty  P a r t i c i p a t e  or  On-Campus Work
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Pre-Q uar te r  Work Per iod Schedule 
Page 2 
F a l l ,  1979

9:00 - 12:00 noon 

9:00 -  12:00 noon 

1:00 - 2:00 p.m. 

2:00 -  4:30 p.m.

New Facul ty  O r i e n t a t i o n ,  Conference 
Room

Tour o f  Suffo lk  Cente r ,  Faculty 
Teaching in Suffo lk

Telephone Workshop (Voluntary)  or  
On-Campus Work - Room 143

Advising Workshop (Se lec ted  Facul ty )  or  
On-Campus Work - Room 123A

Thursday,  September 20, 1979 

8:00 a.m. -  4:30  p.m.

6:30 p.m. -  8:00  p.m.

R e g i s t r a t i o n .  All Facul ty  P a r t i c i p a t e  
and /o r  Avail ab le  On Campus

Fr iday ,  September 21, 1979 

All Day 

4:00 p.m.

R e g i s t r a t i o n

A t t i t u d e  Adjustment,  Campbell-Younts 
Park
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APPENDIX G 

NOTICE TO ADVISORS OF MEETINGS 

FOR LESSONS 5-8
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ADVISOR TRAINING PROGRAM

TO: Advisors
Bruce Baker 
Bet ty Darden 
Tom Eddins 
Maggie Evans 
B i l l y  Powell 
Calvin Holt 
Jim LeBlanc 
Jack Martin 
Mike Neal 
Ron Osborne 
J e r r y  Pyle 
Dave R i t t e r  
Garnett  White 
Joe Wilber

FROM: Don Reichard,  Coordina tor

VIA: Dr. Sims

SUBJECT: Advisor T ra in ing  Program

Meeting Times

- Session 1 - Lessons 5 and 6
Tuesday,  Oct. 16 -  3 :00-4 :30  - Room 150

- Session 2 - Lessons 7 and 8 
Wednesday, Oct. 17 -  3 :00-4 :30  -  Room 150

These two ses s ions  a re  the  l a s t  formal meetings 
Lesson 9 w i l l  be accomplished on an ind iv idua l  bas is  
be held in  small groups as schedules permit .

P lease  bring  your adv is ing  m a te r i a l s  w ith  you. 
and sweets w i l l  be a v a i l a b l e .

in  th e  program. 
Lesson 10 w il l

Again c o f f e e ,  t e a

Thanks.
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Advisor T ra in ing  Program D. Reichard
Paul D. Camp Community College 11/28/79

P a r t i c i p a n t  Evalua tion  Form

Would you p lease  take  a few minutes and f i l l  ou t  t h i s  eva lua t ion  
form. Your c r i t i q u e  w i l l  provide the  necessary  in formation  to  improve 
the  Advisor Tra in ing  Program f o r  f u t u r e  use.

Thanks,

Don

I .  Overall  Program

The t h r e e  broad o b je c t iv e s  o f  the  Advisor Tra in ing  Program 
a r e  l i s t e d  below. In each case  p lease  de sc r ibe  how well you th ink  
the  program succeeded in  meeting the  o b j e c t i v e .

A. P a r t i c i p a n t s  w i l l  become knowledgeable o f  the  c on ten t  and
process o f  academic adv is ing  a t  Paul D. Camp Community College.

B. P a r t i c i p a n t s  w i l l  become f a m i l i a r  with  the  in t e rp e r s o n a l  
dynamics o f  t h e  a d v i s o r / a d v i s e e  r e l a t i o n s h i p .



C. P a r t i c i p a n t s  w i l l  i d e n t i f y  and d i scuss  c u r r e n t  problems 
with Paul D. Camp's adv is ing  system.

I I .  Indiv idual  Lessons

1. The Role o f  th e  Advisor - Don Reichard
2. Knowledge -  Academic Advising (Catalog) -  Hank Rowe,

Don Reichard
3. In te rpe rsona l  S k i l l s  -  Margaret  Burgwyn
4.  Career  Advising -  Tom T a r a n t e l l i
5. Advising T ra n s fe r  Students  - Carole B a l la rd
6 . Graduation Procedures and Reguirements - Carole B a l la rd
7. F inanc ia l  Aid -  Nita Hol t ,  Veterans -  Tom T a r a n t e l l i
8 . Special  Serv ices  -  Margaret  Burgwyn, T i t l e  I I I  -  Carol Able
9. S p e c i f i c  Cur r icu la  -  Don Reichard ,  Ed Gardner,  Joe Payez,

Margaret  W i l l e t t
10. P o s t - t e s t  - Don Reichard

Would you p lease  answer the  fo l lowing  q u e s t i o n s .

1. Do you f e e l  any o f  the  l e ssons  should be e l im ina ted  from the  
program? I f  so ,  which ones? Why?
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2. What sugges t ions  do you have f o r  improving any o f  the  le ssons?

3. Should any o f  the to p ic s  be expanded?

4.  Do you fe e l  t h a t  the  group format and the  l e c t u r e / d i s c u s s i o n  
methodology used in  the  program were e f f e c t i v e ,  given the  
o b je c t i v e s  o f  the  program?
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5. Do you fee l  t h a t  as  a r e s u l t  o f  p a r t i c i p a t i n g  in the  program your 
r o l e  as an academic adv i so r  w i l l  change? I f  s o ,  how?

I I I .  Future

Do you f ee l  t h a t  the  Advisor Tra in ing  Program should be held 
again f o r  new f a c u l t y  and /o r  those  f a c u l t y  who d i d n ' t  p a r t i c i p a t e  
t h i s  time?

IV. Other Sugges t ions?
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Dear S tuden t ,

I am conduct ing  a re sea rch  study a t  Paul D. Camp on our academic 
adv is ing  system. In o rde r  to  determine  s tu d e n t  s a t i s f a c t i o n  with  our 
adv is ing  system, I am ask ing  s tuden t s  to  respond to  th e  fo l lowing 
q u e s t i o n n a i r e .  Your coopera t ion  i s  g r e a t l y  needed i f  t h i s  s tudy  i s  
t o  be s u c c e s s fu l .  I would a p p re c ia te  your t a k ing  a few minutes to  
complete t h i s  q u e s t i o n n a i r e .  When you a re  f i n i s h e d ,  r e tu r n  the  
q u e s t i o n n a i r e  to  th e  person who gave i t  t o  you. I f  you have a l ready  
completed t h i s  survey once ,  do not  f i l l  i t  ou t  aga in .

Thank you 
Don Reichard

CHECK THE APPROPRIATE SPACE BELOW.

A. Type o f  program/curriculum in  which you a re  en ro l l e d :  

  One-Year C e r t i f i c a t e

  Two-Year Occupat ional -Technical  Degree o r  Diploma

  Two-Year College T ra n s fe r  Degree

B. Your c u r r e n t  s t a t u s :

  F u l l - t im e  (12 q u a r t e r  hours o r  more t h i s  q u a r t e r ) .

  P a r t - t im e  (11 q u a r t e r  hours o r  l e s s  t h i s  q u a r t e r ) .

C. Your c u r r e n t  a t tendance :

  Day (I  come to  c l a s s e s  day and /o r  n i g h t ) .

  Night (I  only  take  c l a s s e s  a t  n i g h t ) .

D. When you meet with  your  a d v i s o r ,  on th e  average how long does 
the  meeting l a s t ?

minutes
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Which o f  the  persons l i s t e d  below advised you dur ing  th e  w in te r  
and sp r ing  q u a r t e r s  1980? (Which person ta lk e d  with  you about 
your program, your  g o a l s ,  and helped you plan your schedule of  
courses?)

Check the  a p p ro p r ia t e  box: 

Winter  Quar ter  1980

□  Facul ty  Advisor

□  Counselor

□  Another f a c u l t y  member

Spring Q uarter  1980

□  Facul ty  Advisor

□  Counselor

□  Another f a c u l t y  member

F. Who i s  your  f a c u l t y  adv isor?

(name)

6 . P lease  s ign  your  name. ___________________________________________.

This q u e s t i o n n a i r e  i s  completely  anonymous. Once I have recorded 
t h a t  you have completed the  q u e s t i o n n a i r e ,  your name w i l l  be 
removed from t h i s  document.
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INSTRUCTIONS: There a re  no r i g h t  o r  wrong answers to  th e  fo l lowing 
s ta tem en ts .  What i s  wanted i s  your  own ind iv idua l  f e e l i n g s  about 
th e se  s ta t em en t s .  Read each s ta tem en t  c a r e f u l l y  and dec ide how you 
f ee l  about  i t .  Then mark your answer on the  space provided on the  
q u e s t i o n n a i re .

SA -  s t r o n g ly  agree JA - j u s t  agree  U -  undecided o r  unce r t a in  
D -  d i sag ree  SD - s t r o n g ly  d i sag ree

SA JA U D SD

1. I doubt t h a t  my adv i so r  knows who
I am or  any th ing about  me. __  __  __  __  __

2. My adv i so r  g ives  me a f e e l i n g  o f  
f r u s t r a t i o n .

3. When I need to  see my a d v i s o r ,  I 
have l i t t l e  d i f f i c u l t y  in  s e t t i n g  
up an appointment with  him/her.

4. My adv i so r  u s u a l ly  appears so rushed 
t h a t  I h e s i t a t e  to  ask many o f  the  
ques t ions  o r  to  d i scuss  a rea s  which
I f ee l  would be he lpfu l  to  me.

5. I f ee l  I could recommend my a d v i so r  
to  ano ther  s tu d e n t .

6 . My adv i so r  appears  well informed on 
course requ i rem en ts ,  r e g u l a t i o n s ,  
e t c . ,  and I can p lace  a g r e a t  deal  
o f  confidence in any sugges t ions  he /  
she might make regarding th e se  m a t te r s .

7. My adv i so r  appears to  be c o ld ,  d o e s n ' t  
pay much a t t e n t i o n  to  what I am say ing ,  
and i s  r a t h e r  b r i s k  in  h i s / h e r  manner 
with me.

8 . I have been s a t i s f i e d  with  my a d v i s e ­
ment.

9. I f  I had a problem o f  a personal  
n a t u re ,  I would not  th ink  o f  going 
to  my a dv i so r  to  d iscuss  i t .
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SA JA U D SD

10. I u s u a l ly  meet with  my adv i so r  
a t  l e a s t  one o r  more t imes  a 
q u a r t e r  o th e r  than a t  r e g i s t r a ­
t i o n  (o r  p r e - r e g i s t r a t i o n ) . _______________  __  __  __  __

11. I am s a t i s f i e d  with  my a d v i so r .  __  __  __  __  __

12. My a d v i so r  makes me fee l  a t  ease
and by h i s / h e r  manner encourages 
me to  d i scu ss  anyth ing  which
might be he lpfu l  t o  me. __  __  __  __  __

13. Although my a d v i so r  has f a i r l y
d e f i n i t e  o f f i c e  hours when he/  
she i s  a v a i l a b l e  f o r  ad v i s in g ,  
he / she  i s  so busy i t  i s  almost
imposs ib le  to  see him/her anyway. __  __  __  __  __

14. I f ee l  t h a t  o th e r  co l leg es  should 
prov ide advisement l i k e  t h i s
co l l e g e  prov ides .__________________________  __  __  __  __

15. My a d v i so r  i s  not only well informed 
about  course requirements and r e g u la ­
t i o n s ,  but  he/ she i s  a l s o  s u f f i c i e n t l y  
co n s c ie n t io u s  about my enro llment each 
semes ter  so t h a t  I am not  handicapped 
with  enro llment e r r o r s .

16. I f e e l  t h a t  my a dv i so r  knows me as 
an ind iv idua l  and i s  i n t e r e s t e d  in
me as a person .  _

17. I f ee l  s a t i s f i e d  as a r e s u l t  o f  my 
t a l k s  with  my adv i so r .  _

18. My a dv i so r  seems to  know l i t t l e  more 
about  course o f f e r i n g s ,  r e g u l a t i o n s ,  
e t c . ,  than  I do.

19. About th e  only  t ime I use my adv i so r
i s  a t  r e g i s t r a t i o n  (or  p r e - r e g i s t r a t i o n )  
as sometimes not  even then .
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SA JA U D SD

20. My r e l a t i o n s h i p  with  my a dv i so r  i s  
such t h a t  I would not  h e s i t a t e  to  
seek h i s / h e r  advice on any s u b je c t
or  problem I might have. __  __  __  __  __

21. Colleges should provide adv iso rs  
l i k e  mine.

22. In our meetings t o g e t h e r ,  my 
a d v i so r  appears warm, i n t e r e s t e d ,  
and p a t i e n t  with  me.

23. Since my adv iso r  i s  not  very 
knowledgeable or  c onsc ie n t ious  about 
h i s / h e r  adv is ing  r e s p o n s i b i l i t i e s ,
I can reasonab ly  expect  him/her to  
make some kind o f  enro llment e r r o r  
when I seek h i s / h e r  help during 
p r e - r e g i s t r a t i o n .

24. My adv i so r  appears knowledgeable 
enough about  my program t h a t  i f
I had a ques t ion  about my f u tu r e  
c a r e e r ,  I would seek h i s / h e r  
advice.

25. I have d iscussed  my f u tu r e  
c a r e e r  plans with my adv i so r .
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A bst rac t

AN ANALYSIS OF THE EFFECTS OF A FACULTY ADVISOR TRAINING PROGRAM AND 
CERTAIN OTHER VARIABLES UPON STUDENT SATISFACTION

Donald Leroy Reichard ,  Ed.D.

The College o f  William and Mary in  V i r g in i a ,  May, 1981 

Chairman: P ro fe s so r  Donald J .  Herrmann

The purpose o f  t h i s  s tudy was two-fo ld :  to  des ign ,  implement,  and
eva lua te  a program f o r  t r a i n i n g  f a c u l t y  a d v i s o r s ,  and to  analyze  in 
con junction  with  the  t r a i n i n g  program whether c e r t a i n  v a r i a b l e s  were • 
having any impact upon the  s u b j e c t  i n s t i t u t i o n ' s  adv is ing  system.

An Advisor T ra in ing  Program was developed and given to  a randomly 
s e l e c t e d  group o f  f a c u l t y  a d v i s o r s .  The e f f e c t s  o f  the  program were 
measured by o b je c t iv e  p o s t - t e s t s  given to  both experimental  and con t ro l  
groups of  ad v i so r s .  The p a r t i c i p a n t s  a l s o  completed a f r e e - re s p o n s e  
q u e s t i o n n a i r e  on th e  program. The e f f e c t s  o f  th e  program along with  
those  o f  the  o t h e r  independent  v a r i a b l e s  o f  a d v i s e e ' s  curr iculum group,  
s t a t u s  ( f u l l -  o r  p a r t - t i m e ) ,  a t tendance  (day o r  n i g h t ) ,  l eng th  of  
adv is ing  s e s s i o n s ,  and a d v i so r  load were measured by adm in is te r ing  the 
Advising S a t i s f a c t i o n  Ques t ionna i re  to  a dv i see s .  The e f f e c t s  t h a t  the 
v a r i a b l e s  o f  cu rr icu lum group and a t tendance  were having upon a d v i see s '  
v i s i t i n g  p a t t e r n s  to  ass igned  adv iso rs  were a l s o  examined.

The resea rch  led  to  th e  fo l lowing f i n d i n g s :  the  Advisor Tra in ing
Program inc reased  the  knowledge o f  the  t r a i n e e s ,  and was r a t e d  s ucces s ­
ful  by them; however, adv isees  o f  the se  t r a i n e d  adv i so r s  were subse­
quen t ly  no more s a t i s f i e d  with  t h e i r  advisement than  were s tuden t s  
advised by the  u n t r a in ed  a d v i s o r s ;  the longer  th e  adv is ing  ses s ions  
were,  the  more s a t i s f i e d  th e  s tu d e n t s ;  adv isee  s a t i s f a c t i o n  was a f f e c t e d  
by the  varying p a t t e r n s  o f  t e a c h e r - s tu d e n t  c o n t a c t  c h a r a c t e r i s t i c  of  
d i f f e r e n t  c u r r i c u l a ;  f u l l - t i m e  and p a r t - t im e  s tu d e n t s  were equa l ly  
s a t i s f i e d  with  t h e i r  advisement;  combined, the  v a r i a b l e s  examined 
accounted f o r  only  16% o f  the  var iance  in  the  sco res  measuring s tu d en t  
s a t i s f a c t i o n ;  the  v a r i a b l e s  o f  both time o f  a t tendance  and curr iculum 
a f f e c t e d  the  p a t t e r n s  in  which adv isees  v i s i t e d  t h e i r  ass igned  a d v i so r s ;  
s tuden t s  advised by a counse lo r  o r  a d m in i s t r a t o r  were l e s s  s a t i s f i e d  
than were those advised by th e  f a c u l t y .

I t  was concluded t h a t  th e  Advisor Tra in ing  Program should be r e ­
peated as necessary  and be eva lua ted  by not  only  surveying s tuden t  
s a t i s f a c t i o n  but  a l s o  by using o th e r  dependent  measures such as grade- 
p o in t  averages and r e t e n t i o n  r a t e s ,  t h a t  t h e r e  appears  to  be a problem 
in  c e r t a i n  c u r r i c u l a  with  both the  q u a l i t y  o f  adv i s ing  and the  a v a i l a ­
b i l i t y  o f  a d v i s o r s ,  and t h a t  t h e r e  i s  a l so  a problem with  having s tuden t s  
advised by counse lo rs  o r  a d m in i s t r a to r s  r a t h e r  than  by t h e i r  ass igned 
f a c u l t y  ad v i so r s .
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