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Chapter I
INTRODUCT ION
Changes in Society Which Increase The

Needs For Guidance

Changes in soclety are taking place more rapidly today
than at any other period in history. Education to be effect-
ive must assume the responsibility to prepare the pupll for
effective living by reflecting these changes and training the
pupil to adjust himself to them. Since choices are involved
in adaptations to changes, guldance 18 needed to insure se-
lections of a desirable nature. Society's tendency to experi-
ment with the new, and the improved old, increases the need
to gulde youth capably toward choices fundamentally wise.

Some of these changes will be discussed briefly.

Changing conditions in the home. The home is no longer

the self sufficient unit that it was a century ago. Modern
conveniences have decreased the amount of time necessary to
perform the work around the home. Employment and recreational
activitlies take the parents away from the home. Children at
home frequently engage in activities not regulated by adults.
This lack of supervision calls for the provision of guidance

by some agency other than the home.

Changlng conditions of labor and industry. Today there

is increased specialization in occupation. The nineteen



hundred and thirty census contains over 25,000 single occu~
pational designations., Mass production demands that an in-
dividual do some one thing well. Employment in all callings
i1s forever fluctuating; the only constant is change. Since
1870 the proportion of the population engaged in agriculture
and allied work has diminished while the ratio active in
trade and transportation, clerical and professional service
has expanded.1 There 1s a decrease in the number of young
people in‘employment. In nineteen hundred, 18 per cent of
the children between the ages of ten and fifteen years were
gainfully employed; and in nineteen hundred and thirty only
four and seven-tenths per cent were so em.ploy'ed.2 Rapid
reversals point to the possibility of vocational modification
several times during the span of life, Opportunities for the
enployment of women have increased with the further demand
for clerical force, beauty operators, saleswomen, and workers
in allied fields that employ a large percentage of women.

The problem of labor and industry's tendency toward special=-
ized training and functional upheaval has become so acute
that the office of Education recently added a depaftment to
keep schools 1Informed relative to new occupations, occupations

already overcrowded, and occupational trends.

Changes in population and birth rate., There is a tendency

toward definite concentration of population in city and urban

1. Recent Social Trends in the United States, New York: McGraw-

HII11 Book Company, Inc., 1933, p. 284,
2, Ibid., p. 779.




areas.> This fact combined with the low digit employment in
agriculture and allied occupations indicates a migration of
rural population to the cities. The birth rate is decreasing.4
The ratio of older people in the total population is golng up.5
The declining birth rate and advances in medical science may

be expected to swell the proportion of older people in the
population for some time to come. The effect of a declining
proportion of youth to older people will be felt in lessened
demand for youth in gainful ocfupations, greater competitlon
for positions open to youth, and the extension of education

to ages when youth will be absorbed in occupations. Puplls

in the schools must realize these changes in order to perform

intelligently thelr duties as citizens.

Changing standards of living. The Amerlcan standard of

living is high as campared to the standards of other nations;
and it is constantly growing. Increase in the per capita
national income from three hundred forty dollars in 1910 to
five hundred seventy eight dollars 1n 1930 is evidence of

the expanding standard.® Another indication is found in the
production of motor cars and trucks. In nineteen hundred
ten, 187,000 cars and trucks were produced as compared to the
nineteen hundred thirty figure of 3,356,806,/ Rising standards
3. Recent Social Trends, op. cit., p., 8.

4, Ibld,, p. 33.

5., Ibld., p. 34.

6. The World Almanac, 1933, p. 423.
7. Ibid.’ p. 594.




of living bring changes in our soclal and economic systems

that increase the difficulties of adjustment.

Changes 1n the amount of leisure time. The ma jority of

our people are faced with shorter hours of labor and a con-
sequent increase in lelsure time. Mass production and routine
work demand grester recreational facillities. Commerciallized
amusements are not always of a desirable nature; and their
costs, plus the decrease in income for certain types of
workers, places them out of the reach of many. Since leisure
time unwisely spent may lead to crime - but wisely spent may
contribute to sucess - the need for guldance in the selection

of free-time pursults is very significant.

Changes in moral and religious conditions. The church

no longer occupies the place of leadership it held in the
early history of this country. Attendance at religious ser-
vices has fallen.® 1In many instances the churches are
struggling for existence. Evidences of racketeering, graft,
and corruption in politics, business, and government are
found dailly in our newspapers. The gradual but continuous
spread of crime in this country is an additional indication
of loosening moral conditions.® Since only 55 per cent of the
population over thirteen years of age are church members1O
the development of moral character becomes the responsibility
8. Arthur J. Jones, Principles of Guidance, p. 28.

9. Recent Social Trends in the United States, New York:

McGraw-H1ill Book Company, Inc., 1933, p. 1165,
10. Ibid., p. 1120.




of other agencies, particularly the school since 1t reaches

a large portion of youth.

The necessity for efficlent leadership. Democracy is

entirely dependent upon the development of intelligent
leadership. ILocal, state, and national leaders must be
dhosen wisely by the people. Fallure to select knowlngly
will impair, and may ultimately destroy, the democratic form
of government. Thus the school must provide opportunities
in which pupils may select leaders, and evaluate the quality
of the service of the leaders under the guldance of mature
persons, developing ultimately the abllity to select and

appraise leaders independently.

Exploitation of the desire for guldance. The desire of

the American people for guidance 1s evidenced by their patron-
age of certain widely advertized and somewhat alluring methods
of securing information about themselves. Foretelling by
astrology, phrenology, physiognomy, graphology and allied
methods 1s practiced throughout the natlion. It is estimated
that well over $5,000,000 is spent yearly in the United States
for information from such sources.l1 Such pseudoscientific
divining is probably harmful, at least wasteful and unnatural
advisement; in short, it is expensively false, an exploita-
tion, and must be supplanted by a guiding device that teaches

the individual to become eventually self-sustaining and

1l. Arthur J. Jones, Principles of Guldance, p. 2056.




intellectually thoughtful rather than superstitious.

Changes in Schools Which Increase the

Needs for Guidance

Increased enrolment in high schools. Enrolment in the

high schools has steadily Increased since 1870. The growth
has been especlally rapid since 1915. In eighteen hundred
ninety there were 202,963 pupils in the high schools, and in
nineteen hundred thirty three the number had multiplied to
5,387,000.12 In these forty-four years the number in the

high schools had increased more than 2600 per cent.

The expanding curricula. OQur first American secondary

schoolé offered the studeht no option of courses. Gradual
expansion since the latin Grammar school has led to the
highly differentiated procedures found in many high schools
today. The curricula have expanded from sixzteen subjects of
a college preparatory nature to as many, in some locations,
as two hundred fifty subjects preparing for widely varied
types of post-school activity. The expansion of the curri-
cula has increased the possibilities of confusion in choice,
and consequently the need for guidance. Pupils require
extensive Information on the alternatives - if we would have

them choose for their ultimate good.

12, Arthur J. Jones, Principles of Guldance, p. 23.




Eliminations from school. In 1928-1929 seventy-three

per cent of the children entering the elementary school did
not graduate from high school.}® Recent indications point

to a decline in eliminations from our schools .14 Although
eliminations are decreasing, the fact that such a great number
of children still do not complete their high school work cone

stitutes a serious problem for education.

Incresse in the smount of general education demanded.

The steady addition of the proportion of persons five to
twenty years of age attending school is an important indica-
tion of our national attitude toward instruction. This trend
polints to the bellef that education is a national asset. It
indicates that the educational level demanded by the people

is higher than ever before. A high school education todéy is
probably considered more necessary than was a knowledge of
reading and writing In Colonial times. Compulsory attendance
laws, advanced age requirements for leaving school, and the
declline of youth in employment have all had a part in keeping
children with thelr teachers several years longer than former-
ly. This results in the chance that older pupils may lack
both interest and abllity for handling the traditional
offerings., Teachers need to pay atteﬁtion to nisfits resulting
from the attempt to have pupils conform to the outmoded.
Educators must find new methods and materials to meet pupil

13. Arthur J. Jones, Principles of Guidance, p. 25.
14, Ibid., p. 27. -




needs, and gulde them so malad justments do not occur or are

kept at a minimum.

Varied means of continuing education. The academlc

college is no longer the chief means of continuing education
beyond the high school level. Growing demands have resulted
in the rise of diversified curricula in colleges. Speciallized
institutions and training schools have multiplied In number,
largely because of the ever greater number of occupations and
the constant emphasls on speclalization. Night schools and
correspondence courses are avalillable to meet the needs of
persons employed by day. The multiplicity of opportunlties
for contlnuing education, and the extremely diversified
courses, necessitate increased exploration and guidance

before youth leave school in order to utilize these agencles

more effectively.,

Consolidation g£ schools, Consolidated schools are

rapidly replacing the smaller, less efficient, units. In
nineteen hundred seventeen there were 7,500 consolidations;
in nineteen hundred thirty-four there were 17,374.15 The
act.of uniting intensifies the efficiency of the school. It
may also heighten to some extent the problems the school
must face: choosing from electives, adjusting large groups
of students from different communities, and making orderly

continuous growth possible for pupils with widely varying

backgrounds,

15. Frederick Elmer Bolton, Thomas Raymond Cole and John
Hunnicut Jessup, The Beginning Superintendent, p. 503.




The School's Responsibility for Guidance

Responsibility of the school to the individual. Public

schools were established to meet the needs of the children of
the nation., At the beginning, educational patterns were con-
ceived of and set up, the aim being the mastery of a quantity
of subject matter in a few fundamental fields. The curricula
passed through successive stages of expansion and development.
Gradually educators realized that the school must be concerned
with the development of the individual as a whole. New direc-
tions in society and the educational outlook have amplified
the number of crucial decisions a child must undertake while
in school. The instructor must aid;the student in making
these decisions and in solving whatever problems arise in his

life,

Responsibility of the school to society. Society in a

democracy supports the public school to perpetuate, improve

and promote society's own interests.1® The educational

system is responsible for the development of individuals who
wlll satisfactorily perform these functions. The school

must fulfill its obligation to society by making every possible
effort to aid the student in developing into a well integrated

individual as well as a capable functioning member of society.

The §}rategic position of the school. Conditions in

modern life point to an ever expanding necessity for guiding

16. Thomas S. Briggs, "The Great Investment", Inglis Lecture, p.S.
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especially the young people of school age, Guidance is one
of the chief functions of home, church, state, and many other
social organizations. The most adequate assistance can be
given only through a cooperation of these agencies. The
public school should take the responsibility for initiating
and carrying on an adequate program of guldance work. The
schools have the young people 1n their formative years and
are organlized in such a manner as to render service of a type
not possible in the home, church, or other organizations.

The school, becasuse of its continuous contact with a major
cross=section of youth, and because of its strategic position
otherwise, is probably the only agency that can effectively
carry through a system of instructive help for all who need
it. The school does not endeavor to usurp functions right-
fully belonging to other social institutions. If, however,
the welfare of soclety is threatened by failure of social
institutions to perform their legitimate functions, the
school should take up the lag until the agency or institution
that has failed 1is capable of functioning again.

The Meaning of Guidance

Meaning g{ the term. The word guide in the verb form

means "to point out or show the way". AS a noun guide refers
to "a person who shows the way". The synonyms of guide are

lead, conduct, regulate, direct, and steer. The first three

suggest authority or compulsion and in thils respect differ

from guide. The words steer and direct more nearly approach
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a synonymous meaning, but they lack the implication of help
of a personal nature that should be agsoclated with the term.,
A person seeking aid usually applies to a guide. To gulde

is to supply personal assistance that is not authoritative

or imposed upon an individual who realizes his need for help.,

The relation of guidance to education. Education is a

growth that takes place in the individual. The results that
we call education can be measured only in terms of the changes
made 1n each individual.17 Avgmentation in the individual
usually results from activities carried on by the individual,
The old conception of teaching was that one must impose certain
definite tasks and duties to be performed, The newer concep-
tion is that one must help the individual to learn. As always,
the teacher may direct the determination of goals, but he

leads each pupil toward understanding these ends and toward
accepting them as his own. Help of this type 1is guidance.

The method used to reach the end is not of vital importance
except that it shall be adapted to the individual. Assisting

a pupil to find the method best answering his needs is guidance.
Can education and guidance be separated? JoneslBlists two
possibilities. We must regard guidance as the supplying of
information and experience necessary for intelligent choices,

or confine it to consclous assistance given an individual at
the time of his choice. The first alternative must include

the development of habits, attitudes, and ideals and makes

17. Arthur J. Jones, Principles of Guidance, p. 35.
18. Arthur J. Jones, Principies of Guidance, p. 42.
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it difficult to separate education and guidance. The second
alternative practically restricts guidance to oounseling.

Koos and Kefauver,lg and Langfitt, Cyr, and Newsomzoapparently
lean toward the second alternative. Brewer,21 Jones,22 and
Jones and Hand®Ptake the first alternative.

How can the glving of help by a counselor be called
guidance and the glving of help and ihformation by teachers
of English, science, civics, and other subjects not be called
guidancet If the analysis of education already made is
correct it is Impossible not to accept the position that
directly or indirectly all of education must be concerned

with guldance,

Definition of Guidance. If all education is concerned

directly or indlrectly with guidance, no better definition
can be found than that presented by Jones and Hand%:

"Guidance 1s that inseparable aspect of the
educational process that 1s peculiarly
concerned wilth helping individuals discover
their needs, assess their potentialities,
develop life purposes, formulate plans of
action in the service of these purposes,
and proceed to their realizatlion."

19, L. V. Koos and Grayson N. Kefauver, Guidance in Secondary
Schools, pp. 15-22,

20. R. Emerson Langfitt, Frank W. Cyr, and N. William Newsom,
The Small High School at Work, pp. 105-126.

2l. John M. Brewer, kEducation a8 Guidance, ix + €54 pp.

22. Arthur J. Jones, Principles of Guldance, pp. 32-44.

23, Arthur J. Jones, and H. C. Hand, YGuldance as Purposive
Living", The Thirty-Seventh Yearbook of the National
Soclety for the Study of Bducation, FPart one. pp., 24-25.
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Basic Principles of Guidance. Baslc principles must

serve as criteria in determining the necessity for guidance
and the methods and materials possibly most effective in
meeting the needs.

Statement of principles. The following principles have

been selected to serve as bages,

1. A research and measurement program is an essential
part of successful guidance work.

2. An adequate, accessible, and flexible system of
records 1s necessary for effective work.,

3., Provision for and promotion of guildance activi-
ties 13 a major responsibility of administrative
officers. ’

4. The major work of guidance must be done by
classroom and homeroom teachers.

5. The work of the guildance specialist 1is:
a. To stimulate, guide, and check the
guildance activities of teachers.
be. To give speclalized help when necessary.

6. Guidance 1ls not prescriptive but aims at estab-
lishing progressive ability for self guidance.

7. -Guidance consists 1n helping puplls to set up
purposes and objectives that are for them
dynamic, reasonable, and worthwhile, and in
helping them, so far as possible, to attain the
objectives in the service of their purposes.

8. Guidance aims to give the student an understanding
of the social, recreational, educational, health,
and vocational activities in which he at present
partlicipates and which he will continue to take
part in after leaving schoocl; and it aims to help
him prepare for such participation.

9. Guldance aims to help the student find and form
accurate judgments relative to the extent of hls
abllities in different actlvities.

10. Guidance aims to assist the student in selecting
life activitles vital to his later adult position
and the soclally normal desire for success and
happiness.



11.

12,

14

Guldance aims to help the student in planning
an educational program which will best prepare
him for his chosen activities, giving appropriate
recognition to the need of training in socilal,

recreational, educational, health, and vocational
endeavor.

Guidance aims to facilitate adjustment of the
student in his activities 1in and out of school
so that he willl attain maximum achlevement and
happiness and not be disturbed by soclal and
personal maladjustments.
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Chapter II
The Problem

Significance of the problem. The need for guidance 1s

being recognlzed by an ever-growing number of school offici-
als. The necesslity in rural districts has been determined
as especially acute by several authors. Hatcherlsays,

"County children's need for guidance is especially
acute in that most of them face crucial decisions

as to whether to stay in the country or leave 1it.
Neither they nor thelir teachers have facllitles
for understanding adequately what either country
or city life has to offer."

Jones® offers the following remarks relative to guldance in
rural areas,

"In rural areas the difficulties of organization of
guidance activities are great. The lack of trained
teachers, the lnadequate facilities, the wlde
dispersal of schools are conditions that make the
situation very different from that in urban areas,

The type of organization suited to cities 1s not
suitable for rural areas. So far, little has been
done for the guidance of rural boys and girls."

Additional proof of the importance of the problem is

found in the formation of such organizations as the Southern
Woman's Educational Alllance of Richmond, Virginla, which
exists, and maintains a staff, for the express purpose of
providing guidance for rural boys and girls,

St1ll further evidence of the slgnificance of the

problem 1s found in the number of guidance studies conducted

l. 0. Latham Hatcher, Guiding Rural Boys and Girls, p. 7.
2. Arthur J. Jones, Principles of Guidanceé, pp. 415-416
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by graduate students in relation to individual schools. A
few of the most recent studies are those by Bennett,3 Coleman,4
Masorx,5 and Miller.S

This investigator examined the thesis by Coleman. His
work was almed at determining the status of the guidance
program in Jasper High School, Jasper, Texas and in making
recommendations for a program of expansion, Vocational, health,
and extra-curricular guidance faclilities were analyzed; and
a study of the record system conducted. Recommendations ine-
cluded additional vocational guidance, reorganization of clubs
and home rooms, and follow-up records as a means of measuring
the results of the program,

Judging by the evidence just presented guidance is a

problem of vital importance, especially in the rural schools,

Definition of terms. A small high school is to be

considered as one having an enrolment of less than 200 pupils,
Guidance will include any means by which the school as-

sists pupils in discovering their needs, assessing their

potentialities, developing their purposes, or formulating

plans of actilon.

3. Bennett, Clifford R., An Educational Guidance Survey of
the Small High Schools™ of Jackson County, Missouri.
Unpublished Master's Thesis, 1937. Wyoming.

4. Coleman, Aubrey Bernice., A Study of Guidance in Jasper
High School, Jasper, Texas, UnpublIshed Master's Thesis,
1937. Peabody. 160 p. ms.

5. Mason, George Clyde., A Guidance Program for the High
School of Van Wert, OhYo. Unpublished Waster's Thes%s,
1937, ohlo State,

6. Miller, Virgil C., An Experimental Guidance Program in a
Rural Consolidated High School. Unpublished Master's
Thesils, 1957, Ohilo.
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Needs - the presence of conditions 1In the community,
the school, or the individuals implying that certaln adjust-
ments are necessary on the part of the school in ordér to
facilitate the well rounded development of the pupils will
be termed a "need".

Rural refers to communities with a population less

than 2500,

The Problem defined., The general problem is to deter-

mine the needs for guidance in the Midlothian High School,
Midlothian, Virginia. In determining these needs, the status
of the puplls relative to the following sub-dlvisions of the
problem was Investigated; analyzed, and interpreted.

1. Life purposes of the puplls
g, To determine the per cent of puplls with
formulated purposes.
b. To determine the nature of purposes
expressed by pupils.

2. Problems that face the pupils.

a. To determine the situations recognized by
puplls as problem situations which they
must solve,

b. To classify these problems on the basis of
some of the more important social relation-
ships.

3. Vocational plans of the pupills
a. To secure information regarding:
Choice of occupation
Preferences 1f no choice has been made
Occupations chosen or preferred
When cholces were made
Reasons for cholces or preferences
Reasons for absence of choice or preference
b. To evaluate the pupil's knowledge of occupation
or occupations chosen or preferred.
c. To determine the pupil's sources of vocational
information.
d. To determine the attitude of the pupils
toward the school as a preparation for life,
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4.

Educational plans of the pupils.
a. To determine the extent to which puplls
have consclousaly thought about the selection

C,

de

€

of high school subjects, extra-classroom
activities, and the reasons for selections
or the absence of selectlons.,

To determine the plans of puplls relative
to the completion of high school work,
continuation of educational activities if
high school work 1s not completed, and
reasons for so planning.

To determine plans of pupils relative to
college training, selection of a college,
and reasons for the presence or absence

of such plans.

To determine whether or not puplls who have
selected a college have a knowledge of
entrance requirements, costs, courses
offered, and soclal groups 1in the college.
To determine sources of advice utilized by
puplls in plotting educational directions.

18

5. Adjustment

Determining school and community background.

a., To determine the adjustment of puplls in

relation to the following phases of school,
home, and personal life:

Curriculum

Soclal 1life of the school

Administration of the school

Teachers

Other puplls

Home and famlly

Personal

b. To determine the areas of good and poor

ad justment of the pupils in the school
ranking in the highest and lowest gquintille
groups.

¢. To determine the relation of good and poor

ad justment to other phases of the study.

Method of Securing Data

concerning the school and community was secured from several

sources.

Information

Facts relative to the locatlon of, and the community

served by, the school, organizations in the community, and

recreational facilities were secured by the investigator
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before going to the school as principal. The former principal,
the superintendent, the elementary supervisor, and the local
school board member kindly supplied this Information., Addi-
tional data have been accumulated by the investigator during
his two yeard work in the school.

Facts concerning the plant and equipment, curriculum,
and extra-classroom actlvities were obtained by observation
and study of the program of the school,

All the remaining information, concerning distribution
of puplls, size of families, occupations of parents, and
educational training of parents was secured from the office
record cards supplemented by information from the front page

of the adjustment questlonnaire,

Determining life purposes and problems. The investiga-

tor 1s indebted to the teacher of all the high school English
classes for help rendered 1in securing a statement of the
purposes and problems of the pupils. In connection with work
in the English classes each pupll was asked to write a short
paper divulging his life purpose and listing the problems

that he recognized as obstacles to his progress. Each pupil

was requested to give life purposes and not immediate objec-

tives or aims. No other specifications were made.

Determining vocational and educational plans. A

questionnaire concerning vocational plans and another relative
to educatlonal plans were constructed by the investigator

after his careful consideration of books containing general
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material on the subject and specific model questionnaires.
Both questionnairesl were filled out by the investigator

while in conference with the individual pupil.

Determining adjustment. 1In measuring the adjustment of

the puplls to various phases of school, home, and personal
life, the lnvestlgator purchased from the Psychologlcal

Corporation, New York, Adjustment Questionnaire, Form A, by

Percival M. Symonds, Teachers' College, Columbia University.
The puplls were handed the tests and given instructions in
a general assembly; They at once returned to their home
rooms and were allowed all the time necessary to complete
the questionnaire,

The information received by the means mentioned in
this chapter will be presented and analyzed in detail in

chapters three, four, five, six, and seven.

1. Copies of these questionnaires, which were filled out for
each pupil in the high school, will be found in the appendix.
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Chapter III

School and Community Background

Location and type of school. WMldlothian High School

stands in Midlothlan, Chesterfield County, Virginia, a

small village populated by approximately two hundred persons
and located thirteen miles west of Richmond, on Unlted States
Route Sixty. Of the four senlor high schools comprising the
white educational units of the county, the Midlothian plant
ranks third in size.

The school building houses the seven elementary and the
four high school grades. The elementary department has an
enrolment of two hundred and sixty~four pupils. The high
school department has an enrolment of one hundred and twenty-
four. There are seven teachers for the elementary grades;
and in the high school are five full-time teachers, and the

principal who has two classes,

Courses offered in the high school. Courses offered

in the high school department are presented in Table I,
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Table I. COURSES OFFERED IN THE MIDLOTHIAN HIGH SCHOOL

Number of Years
Department Courses Of fered

English 4 12234
Social Science 4 1234
Mathematics 4 1234
Commercial 3 34
Science 3 123
Home Economilcs 2 23 4
Forelgn Languagess 2 23 4
commercisl Geography 1 3 4

# Latin and French beginning and advanced courses offered
on alternate years.,

The courses offered, and the years in which they are
normally taken, are given in the usual, standard order:
four years in English, four in social sciences, two in science,
and one in mathematics are required for graduation. A pupil
selects five courses in addition to these in amassing the
sixteen required graduation units. Courses are usually taken
in the years deslgnated, but excepticns are made to meet the

individual need of pupils.

Dally schedule. There are six fifty-minube instructional

periods, a thirty-mlnute interval for physical education and
activities, and a fifty-minute lunch recess. During the first
fifteen minutes of the lunch "hour", pupils remain in the
building and eat in their home rooms or in the cafeteria;

the remainder of the period they normally use for recreational
activities of various types. Home-room periods of five minutes
each at the beginning and end of the day are provided for

administrative purposes.

Extra - classroom activities, The extra-classroom
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activities available to the pupil are: the annual staff,
baseball, basketball, dramatics, glee club, Junlor Red Cross,
softball, and touch football. Other sports are engaged in
during the activities period but are not organized on an
interscholastic or intramural basls and so are not named in

the above listing.

Distribution of pupils. Thirty-seven per cent of the

high school pupils are freshmen, twenty per cent sophomores,
twenty-four per cent juniors, and nineteen per cent senlors.
The average age for high school pupils 1s fifteen and one-
tenth years. The distribution by ages follows:

Table II. DISTRIBUTION OF THE 124 HIGH SCHOOL PUPIILS
OF THE MIDILOTHIAN HIGH SCHOOL BY AGE.

Age Per cent
Thirteen 8.
Fourteen 19.
Fifteen 24,
Sixteen 23.
Seventeen 19.
Eighteen 5.
Nineteen 1.
Twenty le
Total 100.

Guidance in the high school. There is no unified

program of guidance in the high school. Some activities are
carried on in the general fields of counseling, home room
'guidance and group guldance. These activities are incidental

and not a part of a well-planned program of guidance.

Size of family and parents living. The average family

from which high school students come has three and one-tenth
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children, as shown in Table III.

Table III. DISTRIBUTION OF THE 124 PUPILS OF MIDLOTHIAN
HIGH SCHOOL ACCORDING TO THE NUMBER OF CHILDREN IN THE
PAMILIES FROM WHICH THEY COME.

Number of children in family Per cent
One child in the family Se
Two chlldren in the family 42,
Three children in the familly 22,5
Four children in the family 15,
Five children in the family 10.5
Six children in the family 5.
Seven children in the family 1.
Eight children in the family 1.
Total 100,

Both parents of eighty~seven per cent of the children
are living, one parent of nine and seven-tenths per cent are

living, and both parents of three and three-tenths per cent

are desad.,

Occupations of parenis. The classification of the

occupations of the fathers of the children asccording to the
headings in the United States census now follows:

Table IV. CIASSIFICATICN OF OCCUPATIONS OF THE FATHERS
OF THE 124 PUPILS OF MIDLOTHIAN HIGH SCHOOL.

Qccupational group Per cent
Agriculture, forestry, and animal husbandry 38,
Extraction of milnerals 1.
Manufacturing and mechanicsl industries 29,
Transportation 6.
Trade 13.
Public service 1.
Professional service 2.
Domestic and personal service 0.
Clerical occupations 1.
Occupatlion not stated 8.
Total J00.

With six exceptions, one merchant, two secretaries, two

factory workers, and one dance-hall operator, the occupation
of the mothers was listed as housewife.
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Education of parents., The educational training of the
parents of the pupils of Midlothian High School are presented

in Table V.

Table V. EXTENT OF EDUCATIONAL TRAINING OF THE PARENTS
OF THE 124 PUPILS OF MIDLOTHIAN HIGH SCHOOL.

Extent of Educational Training Per cent
Left school upon completion of

sixth grade, or before. : 7.2
Completed elementary grades but

did not attend high school. 29.2
Dropped out of school during freshman,

sophomore, or junlor year. 7.2
Completed high school work 31,
Attended college 16,
Extent unknown 9.4
Total 100,

Area and type of community. The community served by

the school covers a large area. There are five bus routes
averaging seven miles In length. Ninety per cent of the
pupils are brought to aschool in buses. The territory from
which the pupils come 1is predominantly agricultural., Al-
though there are few large farms, a majority of the people
cultivate some land and have some livestock on their places.
Many of the patrons work in the city and tend their small
cultivated areas or livestock in their spare time. A majority
of the families are stable. There are few, if any, transient

families.

Economic status of community. The economic status of

the community 1is not high. The majority of the families

have the necessities of life but can afford few luxuries.



Rural electrification has brought electric service within
the reach of many homes. In spite of this fact there are
many homes without electricity and the conveniences thereby

afforded.

Churches and other organlzations. The community has

eight churches scattered over the school-served area.
Eighty-elght and six-tenths per cent of the pupils attend
services of the church of thelr preference. All of these
churches have organizations for young people, such as the
Epworth League, the Baptist Young Peoples! Union, The Girls!
Auxiliary, and the Royal Ambassadors.

Other organizations are found in the community repre-
genting interests in agriculture, business, social, civie,
fraternal, patriotic, and educational activities. Organized
unlts for adults include the Garden Club, Home Demonstration
Club, Parmers! Club, Hunt Club, Masonlc Lodge, 0dd Fellows,
United Daughters of the Confederacy, Daughters of the
American Revolution, The American Red Cross, and the Parent
Teacher Association. Organizations for young people are

chiefly the 4-H Club, Boy Scouts and the Junlior Red Cross.

Recreational facilities. Recreational facilitles are

limited. Few are the chances for group functions without

considerable expense to the individuals involved. Prospects

26

for an organized program of group activities of a recreational

nature are good, but little has been accomplished at the
present time.
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Guidance in community organizations. Guidance is avail-

able to young people in several organizations not directly
affiliated with the schcol. The 4-H Clubs, Boy Scout Troop,
Church and Sunday School groups for young people provide
youth guidance. But they function as individuval units and
there are no provisions for mapping out and coordinating

the guldance activities of the several organlizations.
Summary

The school is located in a small community near a large
city, and houses both the elementary and high school depart-
ments. There has been no combination of high school subjects
into a core group. Subjects are taught indlvidually in a
daily schedule that provides six fifty-minute perlods for
instruction, a thirty minute activities period, a fifty~-
minute combination lunch and recess period, and two five-
minute home room periods. Extra-classroom activities con-
sist of the annual staff, dramatics, glee c¢lub, Junlor Red
Cross, and various sports, There 1s no organized program of
guidance. Pupils range in age from thirteen to twenty. The
average age 1ls fifteen and one-tenth years.

There is an average of three and one-tenth children in
the homes of the high school pupils. Eighty-seven per cent
of the pupils have both parents living, and only slightly
over three per cent have nelther parent living. Elghty per
cent of the fathers are engaged in agricultural, mechanical,

manufacturing, or trade occupationa., Only six mothers are
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employed outside the home. Approximately fifty per cent of
the parents were graduated from high school., Thirty-six and
four-tenths per cent did not go beyond the elementary grades;
sixteen per cent attended college.,

The community served by the school 1s agricultural and
covers a large area. The economlc status is not high.
There are elght churches in the community, all of which
sponsor organizatlons for young people. There are nine a-
dult and three youth organizations in the community. Commun-
ity recreational facilities are very limited. Many of the
individual organizations provide some form of guidance, but
they have set up no form of coordination, either in planning

or projecting their work.

Interpretation. The proximity of a large city may

increase the interest of pupils in employment in that city;
it also provides the possibility of studying various types of
urban occupations.

The location of the elementary and high school depart-
ments in the same building decrease the difficultlies encount-
ered 1in articulation between these two units.

No course in occupations is offered in the high school
department.

Maximum utilization of the opportunity for providing
guidance in the selection of electives is desirable.

The daily schedule does not allow sufficient time for

the organization of extensive home-room activities.
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The extra-classroom activitles, one-half of which are
athletic in nature should be studied carefully in order to
determine whether or not the needs and interest of the pupils
are being effectively served.

There should be an Investigation of the guidance possi-
bilities under existing conditions and a coordination and
concentration of effort toward the full utilization of
existing possibilities.

Thé size of families gives some ldea of the economic
burden of the parents. A number of children may bring a
severe strain on the family budget, resulting in severely
limited opportﬁnities and posslble socilal malad justment., The
absence of one or both parents places on the school the added
responsibility of providing some of the needs of the child
that are usually supplied at home,

The occupatlions of the parents give some indication of
the econemlc status of the family. The occupations of the
parents will exert some influence on the pupll's choice of
occupation., In case both parents are working the school
must often perform additional functions in supplementing the
training and companionshlp usually furnished by the home unit.

The educational training of the parents is important in
understanding the home environmment of the pupll, It also
iIndicates to some extent the need for educational and vocatlion-
al guidance.

The area of the community served by the school offers

some indication of the need for the provision of soclal
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activities in the school.

The economic status of the community gives the school
some idea of the need for the provision of educational trips
and other experiences not set up by the home.

The school must have a knowledge of the exlisting organi-
zations in order to cooperate with them 1n serving the needs
of the community.

Recreational facilities must be understood in order to
help puplls plan recreational activities., In the event
desirable activities are not available, the school should
take the lead in trying to create them.

The guldance activities of all organizations in the
community must be understood in order that duplication will
be minimized. The school should assume the responsibility

for coordinating these activities.
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Chapter IV

Life Purposes

Desirable life purposes are dynamic, general goals,
which are socially satisfactory, personally pleasing, and
serve as the basls around which the activities of the indi-
vidual are centered.l

Life purposes put down by puplls range from desirable
aspirations to more speciflc ambitions that could not be
classiflied as life goals. Twenty three per cent of the
pupils made known ultimate Intentions that approach in vary-
ing degrees the true, central 1life purpose. Seventy per cent
definéd alms in terms of occupations. Only seven per cent

failed to list a purpose of any description.

Classification. The purposes will be grouped under

several headings that will include all purposes listed by the
pupils. To avoid repetitlion, lengthy statements, and possi-
ble tedium for the reader, representative samples under each

heading will be given in the exact words of the puplls.

Purposes 1lllustrating and approaching‘true central life

purposes. The majority of their asplirations that approached

l. Arthur J. Jones, and H. C. Hand,v"Guidance as Purposive
Living”, The Thirty-Seventh Yearbook of the National
Society for the Study of Education, Part one. pp. 1-25,
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the true life purposes, in varylng degrees, are based on the
desire to render service, Some 1llustrations in the words

of the puplls are:

"Po help relieve the sick."

"Po help others and make the world a better place
in which to live."

"I would like to be a nurse and give all my time
to helping the sick and helpless in this world."

"Being a missionary is my purpose in life."

Next In frequency of occurrence in the same general
group are intentions expressing a desire to do well whatever
might be undertaken.
"I would like to make a thorough success in anything
I select as my life work."

"My purpose in life 1s to make the best possible use
of the opportunities of my life."

Others in this group desired success in fulfilling their
obligations to soclety by being good citizens.

"7o lead a life worthy of an American."
"To be a good citizen of my country."

A few in thils general group expressed thelr vital wishes

in terms of developing friendships.

"To make many good and true friends."
"To be nice and kind to everyone and win many true
friends,." '

Most of the purposes just llsted approach In varying
degrees the true, central life purpose, which 1s constant
in personal satisfaction and sociel desirability. Practil-
cally all of the above ends desired contain a high ratio of
possible individual satisfaction. Since some of the references
to success in undertakings and to the development of friend-
ships might include activities that are not soclally desir-
able, therefore the purposes are not clearly defined. But

all of the purposes of this group stand above
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the level of specific ambitions; they exhibit contributory
goals in various stages of development; and some certainly

encompass central l1life purposes.

Purposes Expressed in Terms of Occupations. The

ma jority of all purposes recorded by the puplls were occupa-
tional or contributory 1In nature rather than true, central
life purposes. Representative samples are:

"To some day, become a master mechanic."

"o become an eleotrical enginesr."

"o be a stenographer.”

"T like everyone else, have a purpose in life, I
would like to be a nurse."

"P'o raise chickens."

"My purpose in life after graduating from high school
is to be a gultar player, singer, and yodeler."”

"The greatest purpose in my life 1is to become a
transport pilot."

Although these contributory purposes may be individually
and soclally satisfying they provide no central theme around
which actlivities other than occupatlonal activities may be

centered.

Purposes not stated. Seven per cent of the pupils failed

to make the statement requested. One pupll wrote that hils
purpose was unknown to him, two composed humorous papers, and
five for lack of understanding, or for other reasons, failed
to mention anything that could be interpreted as a goal or

purpose.

Implications for the school. The school should recognize

the status of the pupil's thoughtful intentions of his ulti-

mate place in soclety. Assistance should be given in formulating
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and improving the purposes, Specific immedlate aims and
contributory ambitions often give indication of an underlying
concentration upon a worthy mark to shoot at, and may serve
as means of our helping the pupll in consclously formulating

and soclally realizing hls youthful impetus.

Problems of the Pupils

A problem frequently has several aspects, and any attempt
to gilve 1t a definite classification may distort or destroy
it. With this cautioning fact in mind, we may simplify the
presentation of the puplils! unsolved situations by setting
up a rough classification on the basis of some of the most
important soclal relationships., Matters needing solution as
listed by the pupils in thelr English composition on purposes
and problems fall into the following classification: Voca-
tional, personality, school, soclal, home, and health. To
avoid lengthy statements and the inclusion of unrelated
material, the problems will be condensed into a few words
that preserve the true meaning but do not represent the exact

words of the pupils.
Problem Areas and Conditlons

1. Vocational Problems
Conditions
a. Lack of money to secure preparation for vocation.
b. Inability to choose among several vocations.
c. Doubt of occupational ability
d. Lack of opportunities in vocation chosen,
e. Lack of leisure time in vocatlon chosen.
f. Is health suited to type of work desired?
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2. Personality
Conditlons
a. laziness
b. Inability to make self attractive
¢. Inability to be agreeable and pleasant
d. Lack of self confidence
e. Inability to make friends easily

3. School
Conditions

a., Abllity to finish school doubtful

b. Choice of school or college

¢. Doubt of ability to make college work

d. Will money spent in fubture training be
a good investment?

4, Social
Conditions

a. Selecting a husband

b. Doubt of ability to resist temptation in
a crowd

¢. Doubt of competence to rear a family

5., Home relations
Conditions
Fear of leaving home for a long perlod of time.

6., Health and physical development
Conditions
Nervousness

Twenty-eight per cent of the pupils did not list any
problems.

Some of the problems listed call for help of a type the
school staff 1s not qualifled to give, In the case of a
nervous condition the school should be able to direct the
individual to the type of help needed.

Most of the problems are of a nature that makes assist-
ance by the school desirable and possible. A more sympathetic
and understanding attitude, and the individual teacher's
study of the insecurities besetting the pupil, will effective-
ly aid in their soiution.
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If we would supply the needs of the pupils, we must
help solve the difficulties that they themselves recognize;
and we must guide them toward recognition of problems that
they have heretofore overlooked, Of course the essential
truth is this, that before puplls can be expected to visual-
ize the vast reaches of uncertainty they may sometime face,
they must be helped 1in the solution of problems normally at
hand and already apparent.

The fact that no problems were listed in the areas of
religious 1life and leisure time may have important implica-
tlons for the school. Either the pupils have no problems
in these areas, or they fall to recognize them. The latter
alternative 1is probably the more secure explanation, In the
presence of problems of dealing with religlous life the
school should cooperate with the religious organizations, not
try to assume any of the functions of these organizations.
The school has a definite responsibility to make the individ-
ual pupills conscious of the need to plan his leisure time.
The group activities available in connection with the school
may not be avallable after the pupil completes his schooling.
The school must, therefore, ald the pupll in the realizaticn
of this and other facts regarding his leisure hours, and help
him plot out desirable sxtra-occupation activities.

The failure of twenty-eight per cent of the pupils to
present any problems implies for us that pupils often fail
to recognize difficulties they now face or will meet in the

future., Effective and efficient living in the future 1is
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dependent upon a knowledge and realization of the problems
to be met, and an understanding of the possible solutions.
The school must ald the pupils in realizing plausible likely
obstacles of adulthood if 1t 1s to fulfill its obligations
to soclety and the individual,

Summary

Life purposes. Purposes ranging from immediate aims to

centralizing goals were set forth by ninety-three per cent
of the pupils; seven per cent of the total number failed to
indicate any life purpose. When vitalized aims for living
purposively are formulated and are personally satisfying and
soclally desirable, the school must guide the individual
toward planning action in service of these purposes. When
any life proposition is made or recognized by the student,
the school should understand the status of the purpose and
ald the pupll in achieving, changing, or discarding it in
terms of the extent to which it is personally appropriate,
personally satisfying, and socially desirable. When the
pupil falls short of any purpose, the school must study the
individual; and, with the results of the study as a basils,
must ald the pupil in formulating general, central life
purposes and more specific aims or objectives in the service
of these purposes. It must be remembered that vital alims
are dynamic and changing. The school should not overly

push or force their formation. It is the duty of the teach-

ing body to understand the aspirations of pupils and to be
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in constant readiness to ald them in refining or changing

their purposes.

Problems. Problems were listed by seventy-two per cent
of the pupils. In the order of frequency the problems fall
into the following classifications made on the baslis of social
relationshlips vocational, personality, school, social, home,
and health. No problems were listed by twenty-eight per cent
of the puplls,

The school must help the puplils solve the problems rec-
ognlzed., If the school itself is not able to render fully
adequate service In every instance, 1t should find such
service or at least ald the individual in securing it. The
failure of puplls to recognize problems in certain areas of
soclal relationships indicates the necessity of our assisting
them toward proper recognition and understanding. The fact
that twenty-eight per cent did not list any problems indicates
the need for assistance in recognizing problems that will
have to be faced. This assistance should be given by the

school.
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Chapter V

The Vocational Plans of Pupils of Midlothian High School

Guidance 1s effectlve Iin proportion to the degree of
consistency between the life purpose, the vocational, and
the educational plans of individuals. According to investi-
gations by Franklin and others,l youthful choices made during
the early years of high school or before do not have a high
degree of permanence.

Pupils in the Midlothlan High School were asked to list
their vocational choices, or, in the event that a definite
choice had not already been made, they were to state their
preferences. A definite choosing of occupations was Ilndicated
by thirty-one per cent of the pupils in the sachool. The
variety of options Included twenty-two callings distributed
with a frequeney of four among mechanics, nurses, and steno-
graphers; a frequency of three for teachers; a frequency of
two for housewives, secretgries, electrical engineers, and
physicians; and once for commercial artlst, steam-shovel
operator, army-aviator, civil engineer, poultryman, soldier,
horse breeder, landscape gardener, mechanlcal engineer, ex-
hibition dancer, airplane pilot, department-store buyer,
musician, and air-stewardess.

Authorities disagree as to the most appropriate time in
the educational experience of a child for deciding definitely

1. Leonard V. Koos, and Grayson H. Kefauver, Guidance in
Secondary Schools, pp. 208-~-218,
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on life employment. It seems wise to postpone the decision
until the experience prerequisite to an intelligent selection
can be gained. Delay 1s impossible for those youths who upon
leaving school early are forced to earn a living. For those
remalning through high school and going on to college a specl-
fic declsion might reascnably be delayed until the last two
years of high school or first years of college. It is de-
sirable, however, for Individuals to determine the general
area in which they would like to work: i.e,, a profession,
seml-profession, skilled-tradesman, or other general classi-
fication.

The school should assist, but never prematurely dlctate
to or force, its pupils in making definlte vocational choices.
Instead, the school should encourage the growing youth in
the investigation and exploration of possibilities, and in
the modification of early cholces whenever and as often as
modification will more closely approximate their interests,

capabilities, and life purposes.

Time of cholce of occupation. Definite vocational

choices of some pupils in the Midlothlan High School were
made as early as the second grade; others delayed until
their senior year. The distribution of definite choices by

the grades in which they were made is indicated in Table VI.
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TABIE VI. GRADES IN WHICH THE PUPILS OF MIDLOTHIAN
HIGH SCHOOL WERE LOCATED AT THE TIME THE CHOICE OF AN
OCCUPATION WAS MADE.

Grade in school when

occupation was selected Per cent

Second grade 2.6
Fourth grade 2.8
Fifth grade Te7
Sixth grade 77
Seventh grade 15.5
Eighth grade 20,5
Ninth grade 25.1
Tenth grade 18.

Eleventh grade 2.5
Total 100,

Seventy-five per cent of the students come to a decision
on occupations 1In grades seven, eight, nine, and ten, thus
indicating that the need for guidance will be greatest during
the late elementary and early high school grades. That some
pupils selected occupations in the second and fourth grades
raises the question as to whether or not the selection was
based on a reasonable knowlecge of the occupation, and sug-
gests that a more thorough study of the occupation later in
school life would be beneficial.

In not one case dld a pupil report a change of, or modi-
fication in, hils originally selected life work., Koos and
Kefauver? state that the study of occupations has a tendency to
reduce the proportion of pupils having a definlte choice. The
absence of changes in original choosing indicates the need for
a more detailed study of the occupations on the part of all

2, Leonard V. Koos, and Grayson N. Kefauver, Guidance in
Secondary Schools, p. 74.
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pupils having made selections, especially among those who
made definite declsalions in the lower grades of the elemen-
tary school.

Forty~two per cent of the pupils had made no choice
but had limited the possibllities to two or three occupations.
Twenty~seven per cent exhibited neither cholce nor preference.
The occupations for which preferences were expressed are

presented in Table VII.



Table VII. OCCUPATIONS LISTED BY PUPILS OF MIDLOTHIAN

HIGH SCHOOL WHO HAVE A PREFERENCE FOR TWO OR THREE

OCCUPAT IONS,
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Occupation

Frequency

Stenographer
Trained nurse
Teacher

Practical nurse
Aviator

Beauty operator
Electriclan
Interior decorator
Department-atore buyer
Doctor

Chemical engineer
Carpenter

Printer

Bookkeeper

Lawyer

Aeronautical engineer
Sailor

Forest ranger
Palnter

Saleswan

Ship fitter
Bricklayer

Tobacco buyer
Farmer

Advertising
Electrical engineer
Clerk

Florist

Singer

Secretary

Model

Dress shop owner
Librarian

Dancing teacher
Laboratory technician
Chemist
Paychologist

16
13
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Reasons for choices and preferences. Early vocational

dispositions are frequently without foundation. In order to
determine the bases for choices and preferences the pupills
woere asked to give reasons for each. The reasons advanced
are listed in Table VIII.

Table VIII. REASONS FOR CHOICE OF, OR PREFERENCES FOR

OCCUPATIONS AS GIVEN BY THE PUPILS OF MIDLOTHIAN HIGH
SCHOOL,

1

Frequency as a Frequency as a
Reasons reason for reason for
choice preference

28
2
1
S

Have had experience and like 1t

Good pay

Interested in the work

The buslness 1ls growlng

Friends or relatives 1in the
occupation

Good chances for promotion

Work 1is not hard

To render service

Fleld 1s not crowded

Parent's desire

Want to be my own boss

Short time for preparation

Never had a home and want one

Practically reared in a dance hall¥*

Can afford a business course

Long college preparation not
necessary

Am to be married 1in a month

Must earn to finance additional
education '

Want outdoor work

Can step into father's job

Poor eyesight no handicap

Want to travel

Want thrills

Always a need for printing

Business does not fluctuate

Will inherit the farm

Like the hours

Is easy on the nerves

Want to meet many people

Can get along with people

16
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# FPather 1s dead; mother operates a large public dance hall.
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Many of the reasons listed in Table VIII are vague and
general. Experience in work and interest in type of endeavor
are clearer and better than the ma jority of the reasons
listed. Rarely did the pupil compare hls qualifications with
those needed for success in the occupation chosen. Failure

to compare personal qualifications with those demanded

indicates a need for guidance.

Factors congidered 1in selected and preferred occupations.

Authorities were consulted to secure factors that should be
considered when making a vocational cholce. These were in-
corporated into & check list and puplls were asked whether
or not they had considered them, The per cent of students

considering each factor 1s shown in Table IX.
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FACTORS CONSIDERED BY PUPILS OF THE MIDLOTHIAN

HIGH SCHOOL IN SELECTING OR EXPRESSING A PREFERENCE FOR

OCCUPATIONS.

——
e ——

Per cent that had

considered factors

Per cent that had not

considered factors

Factors considered |“Sccupatior] occupa-| occupation Joccupation

selected tion gelected | preferred
preferre

General level of

intelligence found

in the field. 36 41.5 64. 58.5

Special talents or

aptitudes necessary 61.5 62.2 3845 37.8

Activities demanded

by the work 8z, 8846 18, 1l.4

Average earnings

in the work 43,6 17. 56 o4 83.

Security of posil-

tion ’ 70. 64- 50. 36.

Opportunity for

advancement 71.8 7544 2842 24,6

Speclal skills

necessary 82, 8846 18. 1l.4

Length of time

necessary for

preparation 6646 68. 3344 32,

A study of Table IX shows that one-third or more of

the pupils who have chosen occupations or expressed prefer-

ences have not considered such factors as the level of in-

telligence found in the field, the speclal talents or

aptitudes necessary, and the average earninés. This fact

ihdicates that selections and preferences in many cases are

not based on an adequate self-knowledge of individual quali-

fications, and requirements of the occupation. The fact that

in considering two or three occupations pupils have thought
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with more thoroughness of the items mentioned, in all but
two lnstances, may indicate that a detailed study of the two
or three callings most attractive to students would be a
desirable preliminary to an actual definite selection. The
school should make occupational information availlable and

gulde the pupil in studying it.

Reasons for lack of cholce or preferences. Before the

school can fulfill its responsibility for supervising its
pupils in planning, it is necessary to know their attitudes
regarding vocational selections, Pupils were asked to state
thelr reasons for lack of vocatlional planning: They are
listed in Table X.

Table X. REASONS GIVEN BY PUPILS OF MIDLOTHIAN HIGH
SCHOOL FOR THE TACK OF OCCUPATIONAL CHOICE OR PREFERENCE

Reasons Frequency
Never gave it any thought 16
Lack information on occupations 3]

Plenty time left to decide

Should select occupation in senior year

Am too young to declde

Will take what I can get

Should select occupation in junlor year

Am in a fog

Have no reasons

Selection will depend on school progress

Should select occupation after completing
high school

Do not know

Am servihg apprenticeship in building
trades before deciding

H HH HODORROO

It 1s evident that some are not concerned about occupa=-

tional choices, that others express a desire for help, and
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that one individual 1s gaining experience before making a
definite selection. By all means we should lead the pupils
to realize the need for carefully considering life work even
though the flnal decision is postponed. After this need 1s
recognized, information should be made available and study
of the occupational requirements and personal qualifications

encouraged and guided,

Persons consulted in selecting occupations. If the

school 1s to cooperate with and coordinate desirable agencles
in a program of guldance, the people to whom pupils would go
for advlice must be known, Pupils were asked to name in the
order of preference the personé whom they would seek out for
occupational advice, The results are tabulated in Table XI.
Table XI. PERSONS TO WHOM PUPILS OF MIDLOTHIAN HIGH

SCHOOL WOQULD GO FOR OCCUPATIONAL ADVICE PIACED IN ORDER
OR PREFERENCE.

First prefer- Second prefer- Third prefer- Fourth preference

ence and ence and ence and and frequency
frequency freguency frequency
Mother 20 Father 11 Principal 3 Family 1
Parents 19 Mother 8 Pastor 3 Relatives 1l
Father 15 Principal 8 Teachers 2 Prospective
Others in Teachers 7 Relative 2 employer 1l
occupation 12 Relative 5 TPather 1 Others in
Principal 8 Parents 2 Others in occupation 1
Teachers 2 Others in occupationl
Relatives 2 occupation 2 Mother 1
Children's Frlend 2 Parents 1

« home society l Nurse 1l
Sister 1

Doctor 1




49

Elght per cent of the pupils did not know whom they would
turn to; twenty-six per cent stated that they would decide
without help. Table XI shows that the school ranks below the
immediate family as secondvand third preferences and below
the parents and those in the occupation as first preference.
The school should not vie for first rank as a source of help,
but should seek to unite the efforts of all possessing desir-
able and valuable information in an effort to provide adequate
guidance and help. The school should show competence to deal
with occupational choice so pupils will seek advice and gui-
dance 1in locating information and estimating qualifications
on more reliable bases., The fallure of puplls to consult
with teachers may indlcate either an unsympathetic attitude
or lack of ablility on the part of the. -latter,

Sources of occupational Information. So that the school
might be in a position to encourage the use of desirable -
and point out the weaknesses of doubtful - informatory sources,
students were asked to state where they would go for informa-
tion relative to qualifications necessary, opportunitles
avallable, and other factors of the occupation in which they
were interested. Sources listed by the pupils will be found
in Table XII.
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Table XII. SOQURCES OF OCCUPATIONAL INFORMATION LISTED
BY THE PUPILS OF MIDLOTHIAN HIGH SCHOOL.

Sources of information Frequency
Persons or relatives ln the occupation 45
Do not know 41
Specilalized schools 20
Prospective employers 6
Colleges 4
Principal 3
Father 3
Govermment agencles 2
Naval recrulting station 1
ILabor union 1
Newspaper 1
Pastor 1
Army headquarters 1
Children's Home Socilety 1
Physician 1
Parents 1
County farm agent 1

Many persons and sgencies often listed have little or
no information about the inquiring individual, accordingly
thelr value and reliability mey be doubtful. The descriptive
report on an occupation undoubtedly most often depends to a
great extent upon the reporters success in that occupation.
Some occupational groups may be Interested in dlscouraging
prospects as a means of eliminating competition. Speclalized
schools supported entirely by tuitions may not consider too
carefully a person's qualifilcations before accepting him.
Only eleven and three-tenths per cent of the pupils are ex-
pecting to follow the occupations of their parents, which
means that in many cases the parents are advising children
relative to occupations about which their knowledge may be

limited. These facts are an added indication of the
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necessity for the coordination of desirable sources of

information In an effort to effectively aid the pupils in

making decisions.,

Ninety-two per cent of the students felt that the high
school was fitting them for post school living. Elght per
cent stated they felt that the school was not adequately

preparing them.

A feeling of confidence in the school is necessary to

facilitate a program of guldance; effective guidance, in

connection with some adjustments in the curriculum of the
school, may change the attitude of the eight per cent who
feel that theilr preparation 1s not adequate.

Suggested changes in the school, All puplls were

asked to make suggestions as to what the school could do
to better prepare them for life after school. The res-

ponses to this request are listed in Table XIII.

51
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Table XIII. CHANGES SUGGESTED BY PUPILS OF MIDIOTHIAN
HIGH SCHOOL TO FACILITATE BETTER PREPARATION OF PUPIIS
FOR AFTER-SCHOOIL LIFE.

Suggestions Frequency

No suggestions 65
Offer shop work 25
Teach French 13
Information on occupations

Agriculture

More home economlics

Information about colleges

More Latin

Teach art

First aild

Teach dancing

Teach salesmanshilp

Teach music

Offer more commercial work

Give intelligence tests

Teach public speaking

Give more individual conferences on occupations
Offer training in studying occupatlons

Give a short course in occupatlons

Teach mechanical drawing

Teach physilcs

P 1 Y s 1 R R 20 20 20 QA GRS OO

A majority of those puplls who falled to make suggestions
were satisfied with the preparation av;ilaéle in the school
or had not given enough thought to a life purpose to know how
the school could contribute effectively. Absence of suggest~-
fons on the part of pupils who are dissatisfied with the |
preparation received likely indicates some maladjustment thaﬁ
should be investigated further.

The sdminilstrative body had already planned for some of
the suggested changes prior to the point at whieh changes
were suggested by the students; as a result of student
interest shown, further future modifications and improvement

of the curricula will be carefully considered. French will
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be offered next year, agriculture and shop work will be in-
cluded after next year, and additional information about
colleges and occupations will be secured and assistance
given in its use.

Instruction in courses desired by only one individual
will be impossible; the school should, however, seek to aid
the pupll in securing the training desired through super-
vised correspondence study, night school, or by other means

if it 1s not possible through the regular channels.,
Summary

Less than one-~third of the students have definitely
selected occupations. Seventy-five per cent of the definite
selections were made in grades seven, eight, nine, and ten.
Forty-two per cent of the students expressed a preference for
two or three occupations, Twenty-seven per cent had made no
cholce and expressed no preference.

Pupils' reasons for selection of or preference for voca-
tions are not based on a knowledge and understanding of the
occupation or the individuals' qualifications for the occu-
pation.

One-third choosing, or expressing preference for two
or three occupations, had not considered in their occupational
selsctions the general level of intelligence, necessary
special talents or aptitudes, and the average earnings of
workers.

Seventy-three and four-tenths per cent of the pupils

would seek help from some other person in selecting an



occupation: Twenty-slx and slx-tenths per cent would make
the selection without help. Parents rank first as preferred
source for advice; those already In the occupation rank
second; school workers rank third.

Pupils' reasons for holding neither a choice nor a
preference 1n occupations exhibit fallure to consider the
problem, or the belief that occupational selections should
be made later in school life,

Many puplls do not know where they can secure occupa=-
tional Information. Often times the relilability of informa-
tion avallable at some of the sources listed must be questioned.

Ninety-two per cent affirmed that the school was ade-
quately preparling them for their activities after high school;
elght per cent were definitely negative on this polint.

Many puplls had no suggestions for improving the service
rendered by the school. Puplls making suggestions requested

additicnal courses and aids of a guldance nature.

Implications for the schoole. The reasons given for

selections and preferences, and the lack of consideration
given such ltems as the earnings that might be expected,
indicate that the school should encourage 1its pupils to study
more carefully their own qualifications and the requirements
and offerings of the occupations.

Evidences of lack of consideration of occupations, to
be noted in the reasons given for having no choice or pref-

erences, 1ndicate that the school should encourage all pupils



to give consideration to thils problem.

The fact that seventy-three per cent would seek advice
in making selections indicates the need for cooperation of
the school with the individuals best qualified to assist in
providing efficient guildance.

Failure to know about sources of occupational informa-
tion and the doubtful reliability of some of the sources
mentioned point to a need for informastional materisl in the
school and guldance in the selection of other sources.

Suggestions from the pupils indicate their interests,
and wherever possible the school should provide for these
interests through school activities. If this schooling aid
be not feasible, efforts should be made 1in other ways to

help the pupils satisfy their interests,

55
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Chapter VI

Educational Plans of Pupils of Midlothian High School

»The questionnaire interrogations relative to the choilce
of courses, grounds for choosing, and the reasoned selection
of extra-classroom activities were omitted by the seniors of
Midlothlan High School. The remainder of students answered

all questions,

Selection of high school program. Long-term planning

of subjects to be taken in high school encourages puplils to
consider the consisteney of educational and vocational plans.
Seventy-three per cenﬁ of the pupils at Midlothian High
School had elther a definlte choice or several preferences
for occupations, but only one-third of this group had worked
out an educational program to achieve their vocatlonal aims.
Only one fourth of the group (seniors excepted) had‘selected
the subjects for their remaining years in high school. While
a rigid selection, not subject to change upon acquiring
additional knowledge, in undesirable, it 1is, however, desir-

able to plan a high~school course consistent with 1life purpose.

Reasons for selecting subjects. In an endeavor to deter-

mine the factors influencing pupils in their choice of sub-
jects, they were asked to show cause for thelr selection of
various subjects. Reasons for preferences were glven by

ninety-two per cent of the twenty-five pupils having selected




subjects and are recorded in Table {IV.

Table XIV. REASONS GIVEN BY PUPILS OF MIDLOTHIAN HIGH
SCHOOQIL FOR SEIECTING SUBJECTS TO BE TAKEN WHILE IN
HIGH SCHOOL.

Reasons Frequency

Preparation for life work 21
Preparation for advanced schooling
Interest in world conditions

Only subject available

Handwriting 1s very poor

To become a better conversationalist
All girls should have home economics
For credit toward graduation
Valuable in any occupation

HHRKMFND DO

The first two reasons show some evidence of planning,
The first 1s consistent with occupational plans and purposes
in that eighty-five and six-tenths per cent of the pupils

expressing reasons for having selected subjects have chosen,

or expressed preferences for, occupations; and ninety-one
per cent have expressed purposes. The per cent of this
group selecting, or expressing preferences for, occupations
is bnly twelve per cent higher than that for the entire
student body. The per cent expressing purposes is actually
one per cent lower than that of the entire group. The map=-
ping out of courses in high school is not a significant

indication of a marked degree of consistency in planning.

Extra-classroom activities selected. To determine the

extent to which pupils had planned for their extra-classroom
activities, and the reasons for, or lack of, preferences,

students were asked to name their preferred activities 1f

57
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any, and to indicate judgement back of presence or absence
of selections. Sixty-six per cent of the pupils listed

extra~classroom activities, as shown in Table XV,

Table XV. EXTRA-CLASSROOM ACTIVITIES SELECTED BY PUPILS
OF MIDLOTHIAN HIGH SCHOOL.

Activity selected Frequency
Basketball 59
Baseball 32
Softball 24
Football 13
Glee Club 11
Dramatics 9
Volly ball 4
Biecycling 1
Running 1
Annual Staff 1

Most of the activitles available are of an athletic
nature. That thirty-four per cent of the pupils have not
nemed extra interests may indicate that activitles available
are not sulted to their interests, aptitudes, and capacities.
A study of the interests of those without cholces should be
made, and, if possible, activities in which they are inter-
ested should be provided. All pupils must be encouraged to

participate in some form of extra-classroom activity.

Reasons for selecting extra-classroom activities.

Pupils!' grounds for choice in extra-classroom activities

are recorded in Table XVI.
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Table XVI. REASONS GIVEN BY PUPILS OF MIDLOTHIAN HIGH
SCHOOL FOR SELECTING EXTRA-CIASSROOM ACTIVITIES.

Reasons Frequency
Pleasant form of exercise and relaxation 34
Vigorous exerclse 29
Training in sportsmanship 12
Am proficlent in the activity 11
Enjoy competition 10

To improve in the activity

Like out of door sports

To help the class

Want training in quick thinking
Am not subject to stage fright
Like to go on trips

Iike to act silly parts 1in plays
To develop cooperation

To build up my legs (infantile paralysis)
@Good exercise, not too rough
Bad eyesi%ht no handicap

To learn to protect myself

May become a coach

H R R R D D30

The causes shown Indlcate that more emphasis might well
be placed on sportsmanship and the development of cooperation

in our athletlic program.

Reasons for not having selected extra-classroom activities,

Judgments made for not having selected extra-classroom activ-
itles are listed in Table XVII.

Table XVII. REASONS GIVEN BY THE PUPILS OF MIDLOTHIAN
HIGH SCHOOL FOR NOT HAVING SELECTED EXTRA~-CLASSROOM

ACTIVITIES.
Reasons Frequency
Never gave 1t any thought 10

Not good enough to make teams

Not interested

No reasons

Have home economics at activities period

Do not know activities avallable (new pupil)
Do not feel physically able

Have weak ankle and do not llke to sing

Am too small

(& o)

DN N0
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This table exhibits a lack of interest in, and planning
for, these activitles. The desirability and necessity of
recreational activeness should be explained fully, and acti-
vities in which individuals are competent and able to parti-
cipate should be provided if possible, Continued lack of
interest and failure to participate may be an indication of

social malad justment, and should not be overlooked,

Plans relative to completion of high school work.

Decisions to drop out before the high school work is completed
may have a real effect on the individual for the rest of his
life. Such decisions should not be made hurriedly or without
proper consideration of all implications, and the school
should see that its young people consider the matter care-
fully. Puplils were asked to state thelr plans relative to
completing the high school work, and to reason out the why
of their plans.

Ninety-five per cent of the pupils intend to finish
high school; four and one-tenth per cent are uncertain; and
nine-tenths of one per cent plan to drop out. All unsure
pupils expressed a desire to continue; and mean to leave
only if and when it become absolutely necessary. The pupils
understand the value of high-school training, and their
realization of values must always undoubtedly facllitate a

program of guidance,

Reasons for planning to complete high school work. To

determine the extent to which reasons for completing high
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schobl bear on future educational activities, and the extent
to which pupils recognlze the school as a means of help in
golving non-vocational problems such as desirable family
relationships, occupying leisure time, and the development
of ethical character, puplils were asked to state their
reasons for planning to complete the work. Students' causes
for so planning are given 1ln Table XVIII.

Table XVIII. REASONS GIVEN BY PUPIIS OF MIDLOTHIAN
HIGH SCHOOL FOR PIANNING TO COMPLETE THE HIGH SCHOOL

WORK.
Reasons Frequency
Better chance to get job 66
To prepare for college 35
To prepare for future schooling 26
Better preparation for life in general 23
Can get a better job 18

To prepare for selected occupation
Nothing else to do

Desire of parents

Enjoy going to school

Can not get far without it

Higher social standing

Do not know

To overcome physical handlecap

To gain self confidence

Do not want to be ignorant

Nothing to be gained by stopping

To keep up with others

Rather attend school than stay at home
Have not decided what to do

Better equipped to meet people

Will be the first in the family to graduate

HHNRMHMEREHERHNEREDDD W oo

The grounds of "nothing else to do", and "higher social
standing" are not of a very high order., Pupils offering
such judgment should be studied in an effort to determine

the cause for such attitudes. The majority of the reasons



62

express a high degree of confldence in the school, If the
school 1s to continue to merit this confidence, it must aid
the puplls 1n planning more effectively for present and

future needs, To pupils must be extended the specific contri-
butions which high schools can make to the enrichment of their
lives and achlevement of purposes,

Those who were uncertaln about remaining to the end of
the high school training, planned to leave only if they were
needed at home, or 1f they should chance to find a good Jjob,
or if they should not succeed in their school work. The
only pupll who had definitely concluded to quit her studies
prematurely was married at the end of the term, It is sig-
nificant to note that none of those who thought possibly to
leave before their graduation, was formulating plans to

continue thelr educatlon through other agencles,

Plans for college education. The extent and status of

a student's preéent plans for college training must be under-
stood by the school if effective educational guidance 1s to
be given, Pupils were requested to make known thelr intent-
ions of going to college, and the reasons for planning to
attend or not to attend. Forty-four per cent stated that
they planned to attend college, fifty-one per cent had not
80 determined, and five per cent were uncertain.

In previous years only ten to fifteen per cent of the
graduates have actually entered college. This inconsistency

between projecting and doing points to the need for continued



refinement of vocational and educational plans before
graduation. A careful study of each pupil will give a rea-
sonably goSd indication of his ability to profit by continuing
his education at college. A student’s high school record is

a fair indlcation of his likely success or failure at college.
Pupils must be alded in evaluating themselves, their quali-
fications, and their financial status - in order that they

may be able to make more intelligent decisions regardiné

their future education. Worthy pupils should be directed

in a discovery of ways and means to wholly or partially

finance their future education.

Reasons for planning to attend college. Ninety-six

per cent of the puplls planning on college show definite
cause for golng, and four per cent show no cause, The
reasons glven are shown in Table XIX.

Table XIX. REASONS FOR PIANNING TO ATTEND COLLEGE
GIVEN BY THE PUPIIS OF MIDILOTHIAN HIGH SCHOOL.

Reasons Freguency

Preparatlion for selected life work 42
Better chance to find employment 10
Increased possibilitles for success 4
Assoclation with other people 4
Enjoy golng to school 3
Increased social status 3
Better preparation for life 2
Should get all the education possible 1
Have not decided what to do 1

Most of the reasons glven are general and show little

evidence of an analysis of needs or careful planning. The



first three of the reasons offered are probably the best
offered since college tralning is a prerequisite to many
occupations and usually enhances both the chances of finding
employment and the possibilitles of advancement after employ-
ment. On the other hand, college attendance is a very ex-
pensive means of assoclating with other people or of increas-
ing the social status. Puplils should be encouraged to
analyze their pupose 1in going to college in order to deter-

mine 1its relatlve worth.

Colleges selected. Those who were planning to attend

colleges were asked to name them if a selection had been
made, so that the basis of choice might be determined.
Thirty-four per cent of those focusing upon college training
had selected the institution that they wished to attend;
sixty-five per cent had not. The colleges selected by the
puplls who have made a definite selection here follow in
Table XX.

Table XX. COLLEGES SELECTED BY PUPIIS OF MIDLOTHIAN
HIGH SCHOOL WHO HAVE MADE A DEFINITE SELECTICN.

Name of‘cbllege Frequency

Virginia Polytechniec Institute
NMary Washington

William and Mary

University of Virginia

Virginia Mllitary Institute
Randolph Macon Woman'!s College
Farmville State Teachers! College
Richmond Professional Institute
Dukke University

North Carolina College for Women
The University of Michigan
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That only thirty-five per cent of the pupils who say
they are golng to college have actually selected their
collegiate destinatlon, indicates thit a guldance program
would promote wisdom in decision by securing, desseminating,
and alding the studenfs in a study of the annual college'
prospectuses, Cooperation of the home, school, and other
Interested agencies would be desirable and beneficial; and

the school is the proper agency for initlating and securing

the cooperatione.

Reasons for selecting college. Reasons advanced by

pupils for the selection of the various colleges will be
found in Table XXI.

Table XXI. REASONS STATED BY PUPILS OF MIDLOTHIAN HIGH
SCHOOL FOR SELECTING THE COLLEGE THEY WISH TO ATTEND.

ers s
— ve=s

Reasons - Frequency

Courses desired are offered there
Have a friend or friends there
Reasonable costs

Want military training

Preferred by parents

Understand it is a good girls school
Located near my home

Want to play football there

Father is an alumnus

Expect to move to Michigan

Llved near the school at one time
Would like to malke the boxlng team
Have no reasons

More clubs for soclal contact
Associated with good hospital for nurses training
Better chance to get a government job
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Many of these deciding thoughts are very inadequate as
a basls of selection; they do not consider the ability of
the college to prepare them for their life activities, nor
do they consider their ability to do the type of work found
In the college. Some of the responses can not be evaluated
without other relevant Information. In any case, an evalua-
tion of the reason in terms of the pupil's objectives and
purpose would result in a better understanding of the

problem, and consequently, more intelligent decisions.

Information concerning college selected. Puplls were

asked if they had information concerning the entrance re-
quirements, costs, courses offered, and soclal groups in
the college of thelr cholce. The responses to this question
are presented In Table XXII.
Table XXII. PER CENT OF PUPILS OF MIDLOTHIAN HIGH
SCHOOL HAVING INFORMATION CONCERNING ENTRANCE RE-

QUIREMENTS, COST, COURSES OFFERED, AND SOCIAL GROUPS
OF THE COLLEGE OF THEIR CHOICE,

Per cent having Per cent not

Type of information information having information

Requirements for entrance 33. 67,
Costs 50, 50,
Courses offered 77. 23,
Social groups 44, 56.

That fifty per cent or more of the pupils do not know
the entrance requirements and costs of attending thelr
chosen college, indicates a lack of necessary Information.
The need for guidance in planning for future educational

training is evident. Additional informatlon must be made
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avallable, and the pupils must be aided in 1its systematlc
study.

Reasons for not planning to attend college., Fifty-

six per cent of the pupils had not thought they would attend
college. Reasons advanced for not planning to attend college
are glven in Table XXIII.

Table XXIIT. REASONS FOR NOT PLANNING TO ATTEND COLLEGE
GIVEN BY THE PUPILS OF MIDLOTHIAN HIGH SCHOOL.

Reasons Frequency
Lack of funds 27
Want to start earning lmmediately 14
Have no desire to go 10
Plan to attend business college 6

Plan to attend a trade school
Impossible to go to college

Will train for bedside nursing
College unnecessary for a mechanie
Not capable of doing college work
Do not like school

Want individual music lessons

Do not care to leave home

Must help support younger chilldren
Want Individual danclng lessons

DN O

Many and varied guidance needs are evidenced in the
table Jjust presented. Pupils planning to attend institu-
tions of speclalization should be alded in the process of
their selection. All should be encouraged to study their
qualifications in relation to their plans. Worthy pupils
with limited finmancial resources should be acquainted with
the various means of securing assistance, and should be
encouraged to make the effort for contlinuing theilr education

at college.



Methods of contlinuing education after high school.

efore the school can be in a position to offer guidance
relative to the means of continuing education after high
school, the means in which the pupils are interested must
be known. Students not planning to go to college were
asked to list the means of further training in which they
were interested. Seventy-two per cent had made plans for
after~-high-~school training; twenty eight per cent had not.
Agencies of an educafional nature 1In which pupills expressed

interest are listed 1n Table XXIV.

Table XXIV. MEANS OF CONTINUING EDUCATION SELECTED
BY PUPILS OF MIDIOTHIAN HIGH SCHOOL WHO DO NOT PIAN

TO ATTEND COLLEGE.

Means ’ ' Frequency

Business school 21
Trade school

Night school

Beauty school

Bedslde nurses training
Correspondence school
Diésel school
Electrical school
Dancing school

Private music lessons
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The school should secure reliable information and guide
pupils in a study of that information; it should direct
students in contemplating thelr qualifications for the type

of training they are considering.

Persons pupils would approach for advice. In order that

the school might ascertain the persons who most likely would

be approached by the puplls for educational advice, students

68
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were asked to indlcate in order of preference those to whom

they would go for educational advice.

Persons listed as

first, ssecond, third, and fourth preferences are named in

Table XAV.

Table XXV.

PERSONS TO WHOM PUPILS OF MIDLOTHIAN HIGH

SCHOOL WOULD GO FOR ADVICE ABOUT THEIR EDUCATIONAL PILANS.

First prefer-

Second prefer-

Third prefer-

Fourth prefer-

ence and ence and ence and ence and
frequency freguency frequency frequency
Principal 36 Teacher 17 Principal 4 Parents 1l
Parents 19 Principal 10 Teacher 4 College 1l
Mother 16 Father 10 Parents 4 Mother 1
Teacher 9 Parents 7 Pastor 3 Doctor 1
Father 6 Mother 5 Aunt 1 Relative 1l
Person in Superinten-~ Friend 1

the occu- dent of Father 1

pation 2 schools 2 Business

Alumnil 2 Musiec man 1

Doctor 2 teacher 1 Alumni 1l

Frlends 2 Friends 1

Childrens!? Relatives 1

Home Alumni 1l

Society 1 Contractor 1

Guardian 1 (College 1l

Prospective

employer 1

The parents and the school staff rank highest as first,
second, and th}rd preferences; and many other desirable
sources of advice are listed. The school should continually
cooperate with the parents in assisting the pupil to make
educational plans in accord with the purpose and potentiali-
ties of the individual. Puplls should be encouraged to seek
the advice of other persons who because of their knowledge
of the individual or the means of securing the desired train-

ing are in a position to rightfully advise him. The school
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should cooperate with and coordinate the most desirable
sources of Information, for only in this way can we intelli-

gently assist the pupll toward a wise decision.,
Summery

Only twenty-five per cent of the pupils in the first
three years of high school have planned for the selection of
courses they still needed to take. S8ixty-six per cent of
the students havé selected extra-classroom activities the
ma jority of which are athletic in nature.

Reasons given for choosing courses and activities vary
in quality from very good to very poor. Reasonlng msde for
not having selected activities shows a lack of Interest and
a doubt of abillity.

Ninety-five per cent of the high-school pupils plan to
complete the four year program, four and one tenth per cent
are uncertain, and nine-~tenths per cent plan to leave. Pu-
pils who were unsure were not intending to leave unless it
became absolutely necessary.

Reasons for planning to complete the high-school work
show that pupils are convinced of the value of a high-school
education. A few of the reasons glven exhibit an indifferent
attitude.

Forty-four per cent of the pupils plan to go to college
if possible. Thirty~-five per cent of these pupils have se-
lected the college they wish to attend.

Reasons for college attendance and particular selections
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rating highest frequency were better than the great varying
number of reasons completing the total. A majority of the
reasons advanced were lnadequate as a basis for selecting or
attending a college.

FPifty per cent or more of the pupils who have chosen a
college do not have Information concerning the entrance re-
quirements, costs, and social groups of the school of their
choice.

Flfty=-aix per cent of the pupils had not planned to
attend college and gave economic status, lack of desire, and
plans for specilalized training as their chief reasons,

Seventy-two per cent of the pupils not planning to go
to college expect to continue their education after high
school. BSchools offering specialized training, correspond-
ence schools, and private teachers were the meansa chosen
for the continuing of their educational tralning.

In naming persons to whom they would go for advice about
their educational plans, students placed their parents and
members of the school staff at the top of the list of first,

second, and third preferences.

Implications for the school. The selectlion of high

school subjects by only twenty-five per cent of the pupils
(seniors excepted) is indicative of the need for guildance 1in
planning the high school work.

The interests of the thirty-four per cent of the pupils

having made no choice of extra-classroom activitles should
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be studled in an effort to provide activities suitable for
them. All should be encouraged to take part in some extra-
classroom activity.

In selecting courses pupils should be encouraged to
evaluate reasons in terms of future plans. Lack of interest
or doubt of ability as reasons for not participating in
activities may be signs of maladjustment, and should receive
the staff's careful attention.

The large per cent of pupils planning to complete their
high-school work is an expresasion of confidence that we
should gndeavor to maintain.

Many of the pupils' reasons for planning to attend
college and for selecting partiecular institutlons are inade-~
quate. The school must have infqrmation about colleges and
must guide the pupils 1n digesting 1t. Students should be
encouraged to evaluate thelr reasons for attending college
in terms of theilr purposes and objectives, in order to insure
good reasoning.

Pupils with limited financial resources should be ad-
vised of the possibilities and opportunities for continued
education open to them. Students of unusual promise 1in this
group should be encouraged to take active advantage of these
opportunities.

The school should secure information about the speclal=-
ized schools in which certain puplls are interested, and
should guide them in studying the information. Students

should be encouraged and guided in the study of their
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qualifications for the type of training desired.

The fact that students placed their parents and members
of the school staff first as sources of advice about educa-
tional plans indicates the need for cooperation of parents,
school staff, and other desirable agencles for helping the

pupil to make a wise plan for his educational futurs.
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Chapter VII
The Adjustment of Pupils In The Midlothian High School

Education should endeavor to see that pupils afe able
to cope satiafactorily with situations they face at present.
Need for guldance appears evident when pupils show malad-
justment to factors of the school, home, and personal life,
An adjustment questionnaire prepared by Percival M. Symonds
of Teachers College, Columbia University, was used in
checking pupll adjustment. The seven phases of adjustment
measured by this test were (1) curriculum, (2) social 1life
of the school, (3) administration, (4) teachers, (5) pupils,
(6) home, and (7) personal life. The seven numbers in the
table that follow refer to these adjustments,

The purpose of this questionnaire as stated 1n the
manual to accompany the questionnalre is set forth in the
next three paragraphs.

The Adjustment Questionnalre 1s deslgned as an instru-
ment to yleld a measure of the adjustment of school puplls
to a variety of phases of thelr enviromnment. The questlon-
naire cen be given to groups of pupils at a time. After the
questions have been answered they can be scored by comparison
with a prepared key in exactly the same way one scores an
intelligence or achievement test and a total score found
which will serve as a general measure of adjustment. Scores
on the separate sections of the questionnaire will yield
diagnostic measures of adjustment to the various phases of
school and home life.,

The Adjustment Questionnalre, then, is a survey instru-
ment to be used for obtaining quickly and economliceally a
measure of the adequacy of adjustment of individuals in a
class or school. It does not indicate the cause or causes
of maladjustment and offers little aid in discovering what
remedlal measures may be necessary in enabling a pupil to reach
better adjustment., Its primary use is in spotting individual
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pupils who indicate very good adjustment or very poor adjust-
ment. Pupils who show evlidence of making poor adjustments
can then be studled more intensively by personal observaticn
or by interviews 1in order to learn more precisely the nature
of the conflicts in each individual case.

The questiocnnaire should find wide use in the guidance
program of the school. As a survey instrument it can serve
as a basis for more Intensive study of the individuals. The
Adjustment Questionnaire helps the counselor locate pupils
who are 1n need of advice and guldance. By its use many
puplls with Incipient problem tendencles can be located early
in the school year before they are actually recognized by
their teachers as having problems, and under proper adminis-
trative measures can be taken to forestall and alleviate
these possible more serious maladjustments,

Results of the questionnalre are tabulated 1n Tables
XXVI, XXVII, XXVIII, XXIX, XXX,~XXXI. The high and low

scores indicate respectively good and poor adjustment.

1. Percival M. Symonds, Manual To Accompany The Adjustment
Questionnaire, ppe. l=<.




TABLE XXVT,

RESULTS OF ADJUSTMENT QUESTIONNAIRE FOR
FRESHMAN CIASS (OF MIDLOTHIAN HIGH SCHOOL.

Thases of test 1 2z ® 4 5 6 7 TOTAL

Maximum score 22 12 9 35 33 19 20 150

Case number
1 17 12 6 34 30 18 12 129
2 17 12. 6 30 22 14 5 106
3 18 11 7 33 29 18 11 127
4 17 10 8 31 25 16 9 116
5 19 10 7 33 29 18 14 130
6 18 12 5 30 25 14 7 111
7 18 10 5 34 28 16 14 123
8 13 10 2 14 30 13 15 o7
9 18 12 7 34 29 17 12 129
10 13 11 8 32 26 16 11 117
11 19 10 - % 33 29 18 14 130
12 17 7 3 27 18 15 6 93
13 14 8 7 29 26 16 9 109
14 14 10 6 24 21 15 12 102
15 10 5 4 6 23 14 6 68
16 13 1%} 6 29 26 15 10 108
17 15 3 2 10 18 13 15 76
18 9 7 4 32 29 12 11 102
19 12 9 5 27 27 12 10 102
20 12 8 6 11 22 5 9 71
21 13 9 4 31 21 15 14 107
22 13 3 4 19 13 10 6 68
23 10 9 3 27 29 13 15 106
24 12 6 3 29 16 14 9 89
25 9 4 0 11 19 13 10 66
26 9 11 2 32 23 13 7 o7
27 13 10 8 31 29 10 8 109
28 15 7 5 26 29 16 12 110
29 15 12 6 31 29 14 17 124
30 11 8 3 25 25 16 13 80
31 10 1l 3 20 27 13 14 98
32 11 10 8 29 26 17 10 109
33 11 6 4 26 18 14 9 88
34 12 10 3 22 26 7 6 86
35 13 7 4 14 19 14 10 81
36 4 1l 5 20 26 14 12 92
37 8 8 8 34 25 16 8 107
38 5 7 4 16 17 13 8 70
39 . 14 9 5 26 28 13 9 104
40 15 11l 5] 31 29 13 11 115
41 13 ) 4 29 27 14 10 102
42 11 9 5 27 24 9 6 91
43 11 12 6 20 25 15 14 102
44 12 11 2 26 21 13 7 92
45 11 11 7 29 23 14 66 101

76



TABLE XXVII.

SOPHOMORE: CIASS OF MIDLOTHIAN HIGH SCHOOL

RESULTS OF ADJUSTMENT QUESTIONNAIRE FOR

.

Phases of test 1 2 I 4 5 6 7 TOTAL

Maximum score 22 12 9 35 33 19 20 150

Case number
46 14 7 4 23 23 16 9 96
47 16 11 8 31 26 17 17 126
48 15 9 7 20 25 9 13 o8
49 12 8 7 28 26 16 12 108
50 19 8 7 25 29 15 18 121
51 18 11 7 22 20 16 13 107
52 15 10 7 32 31 17 11 123
53 8 9 5 27 20 14 8 91
54 14 7 6 16 28 15 12 98
55 18 11 6 31 26 17 13 122
56 14 10 6 26 28 5 14 103
5% 10 7 4 12 17 14 11 75
58 14 11 4 31 29 16 10 115
59 12 7 5 29 27 12 13 105
60 15 11 7 30 28 16 15 122
61 11 9 7 19 21 11 7 85
62 6 4 2 11 19 17 10 69
83 17 11 6 34 29 17 15 129
64 7 8 8 28 27 14 8 29
65 15 11 5 26 26 15 14 112
66 10 10 7 35 32 16 17 127
67 9 6 5 22 20 15 11 88
88 5 7 5 17 27 12 12 86

™



TABLE XXVIII., RESULTS OF ADJUSTMENT QUESTIONNAIRE FOR

JUNIOR CLASS OF MIDLOTHIAN HIGH SCHOOL.

Phases of test 1 2 3 4 5 3 7 TOTAL

Maximum score 22 12 e 35 33 19 20 150

Case number
69 12 v 6 16 22 16 10 89
70 13 7 6 15 11 16 3 71
71 16 9 5 29 27 17 13 116
72 17 9 3] 24 22 12 9 99
73 15 10 5 22 24 17 15 108
74 16 8 5 16 22 16 16 99
75 17 8 4 3 9 8 4 53
76 10 8 3 15 24 13 4 7
7T 10 6 5 15 16 16 9 77
78 15 10 8 25 28 16 12 114
79 8 6 4 11 19 14 4 66
80 14 11 7 31 31 16 10 120
81 14 8 7 14 18 11 8 80
82 16 8 5 24 22 17 12 104
83 13 7 4 17 26 17 10 04
84 10 7 3 8 17 12 5 62
85 17 5 4 12 25 13 7 83
86 11 6 8 20 24 14 8 91
87 8 10 2 5 16 15 10 66
88 14 10 7 29 24 14 14 112
89 7 7 8 13 21 15 13 84
20 6 7 4 2 17 7 4 54
91 15 11 7 31 19 13 10 106
02 9 10 4 18 23 16 8 88
93 6 6 3 9 19 4 7 54
94 11 9 6 26 28 16 13 109
95 13 2 2 2 18 12 7 56
26 10 8 3 18 16 12 6 71
o7 12 12 8 26 29 16 13 116

78



TABLE XXIX RESULTS OF ADJUSTMENT QUESTIONNAIRE FOR

SENIOR CIASS OF MIDLOTHIAN HIGH SCHOOL,

79

Phases of test 1 2 3 4 5 6 7 TOTAL
Maximum score 22 12 9 B85 33 19 20 150
Case number
o8 18 10 7 32 30 14 13 124
99 15 8 4 19 26 11 7 20
100 11 6 5 26 26 16 8 o8
101 12 10 7 35 26 16 10 116
102 15 4 4 23 23 14 9 o2
103 13 10 6 31 28 15 11 114
104 15 3 6 21 22 17 12 26
105 16 8 ) 26 26 15 9 105
106 16 8 5 25 25 17 9 105
107 11 4 4 12 21 12 6 70
108 12 4 5 15 22 16 8 80
109 16 4 4 21 25 17 i2 99
110 10 9 4 13 23 12 7 78
111 11 5 4 25 26 15 8 94
112 4 5 2 3 14 8 3 39
113 13 10 6 33 31 16 14 123
114 12 9 5 23 19 15 8 o1
115 14 8 3 17 22 14 10 88
116 15 10 5 23 24 13 10 100
117 13 11 8 33 23 15 10 113
118 14 10 4 34 26 17 13 118
119 9 6 5 1lé 18 15 9 78
120 6 2 4 20 25 13 7 84
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Organization of data for interpretation. To find the

areas of good and poor adjustment of the puplls ranking
highest and lowest on total adjustment scores, and to deter-
mine whether or not both divisions rank high or low on any
single phase of the test, the groups representing highest
and lowest quintlles, on the basis of total score, willl be
studied and compared. Puplls ranking above the elghtieth
percentile on total score willl be known as group one, and
their scores tabulated in table XXX ; those ranking below
the twentieth percentile will be known as group five, and

thelr scores presented in table XXXI.



TABIE XXX. SCORES OF PUPILS OF MIDLOTHIAN HIGH SCHOOL
RANKING ABOVE THE EIGHTIETH PERCENTILE ON TOTAL
ADJUSTMENT SCORE.

Phases of test 1 2 3 4 5 5 7 TOTAL
Maxlmum score 22 12 9 35 33 19 20 150
Case number
1 17 12 6 34 30 18 12 129
3 18 11 7 33 29 18 11 127
4 1Y 10 8 31 25 16 9 116
5 19 10 7 33 29 18 14 130
7 16 10 5 34 28 16 14 123
Q2 18 12 7 34 29 17 12 129
10 13 11 8 32 26 16 11 117
11 19 10 7 33 29 18 14 130
29 15 12 6 31 29 14 17 124
40 15 11 5 31 29 13 11 115
47 16 11 8 31 26 17 17 126
50 19 8 7 25 29 15 18 121
52 15 10 7 32 31 17 11 123
55 18 11 6 31 26 17 13 122
58 14 11 4 31 29 16 10 115
860 15 11 7 30 28 16 15 122
63 17 11 6 34 29 17 15 129
66 10 10 7 35 32 16 17 127
71 16 9 5 29 27 17 13 116
80 14 11 7 31 31 18 10 120
97 12 12 8 26 29 16 13 116
o8 18 10 7 32 30 14 13 124
101 12 10 7 35 26 16 10 116
113 13 10 6 33 31 16 14 123
118 14 10 4 24 26 17 13 118



TABLE XXXI SCORES OF PUPIIS OF MIDLOTHIAN HIGH SCHOOL
RANKING BELOW THE TWENT IETH PERCENTIIE ON TOTAL
ADJUSTMENT SCORE

82

Pheses of test 1 12 5 Z 5 8 7 TOTAL
Maximum score 22 12 9 35 33 19 20 150
Case number
15 10 5 4 6 23 14 6 68
17 15 3 2 10 18 13 15 76
20 12 3] 6 11 22 5 9 71
22 13 3 4 19 13 10 6 68
25 9 4 0 11 19 13 10 66
30 11 8 3 25 25 16 13 80
38 5 7 4 16 17 13 8 70
57 10 7 4 12 17 14 11 75
62 6 4 2 11 19 17 10 69
70 13 7 6 15 11 16 3 71
75 17 8 4 3 9 8 4 53
76 10 8 3 15 24 13 4 77
77 10 6 5 15 16 16 9 77
79 8 6 4 11 19 14 4 66
81 14 8 7 14 18 11 8 80
84 10 7 3 8 17 12 5 62
87 8 10 2 5 16 15 10 66
20 6 7 4 9 17 v 4 54
93 6 6 3 9 19 4 7 54
95 13 2 2 2 18 12 7 56
96 10 8 3 16 16 12 6 71
107 11 4 4 12 21 12 8 70
108 12 4 5 13 22 16 8 80
110 10 9 4 13 23 12 7 78
112 4 5 2 3 14 8 3 39
119 9 é 5 16 18 15 9 78
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Methods of comparing groups one and five. One purpose

of the study was to determine the differences hetween the
well adjusted and poorly adjusted groups. To get these,
percentile ratings were computed for each of the seven in-
dividual phases of the adjustment questionnaire. Individu-
als ranking above the eightieth percentile on any phase were
accorded a high standing on thls part of the questionnsire
while those scoring below the twentieth percentile were con-
sldered as low scorers, This procedure made possible the
determination of the areas in which well adjusted pupils
made best and poorest scores, and areas 1in which the most

poorly adjusted pupils scored highest and lowest.

Ranking of group one on seven phases of adjustment.

In group one, sixty per cent ranked low on personal adjust-
ment, fifty-six per cent on home adjustment, forty-eight per
cent on ad justment to social life of the school, forty-eight
per cent on adjustment to the curriculum, forty per cent on
ad justment to administration, twenty-eight per cent on ad-
justment to teachers. The phases of poorest adjustment for
the best adjusted group were in order following: personal,
home, social life of the school, and curriculum. The phases
of best adjustment are in order named: to teachers, to other

pupils, and to adminlstration.

Ranking of group five on seven phases of adjustment.
In group five, the most poorly adjusted group, the low ranking

ad justments were: eighty per cent, to teachers; fifty-seven
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per cent,-to other puplls; fifty-three per cent, personal;
fifty-three per cent, to the social 1life of the school;
forty-slx per cent, home; forty-two per cent, to administra-
tion; and thirty-four per cent, to the curriculum. The phases
of the test showing poorest are in thelr order, concerned
with adjustment to teachers, pupils, personal 1life, and social
life of the school. The adjustment phases that show up best

in group five are: curriculum, administration, and home life,

in the order named.

Comparison of groups one and five. TIn both groups,

those parts of the test relative to personal and soclal-
school ad justments were among the four phases showing poor-
est. In both groups adjustment to administration was among
the three phases showing best.

The school should be concerned with all phases of pupil
adjustment, and especlally with those directly related to
the school. That pupils in groups one and five ranked low
on adjustment to the social life of the school, indicates
the need for a critical analysis of this particular part of
the school life,

Relation of adjustment to other phases of the study.

In order to determine the relationship, if any, between

ad justment and other phases of the study, a comparison of
groups one and five will be made in relation to some import-
ant aspects of home and school life, purposes and problems,

vocatlonal and educational plans.
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Ad justment and achool life. The per cent of freshmen

and sophomores in group one 1s twenty-five and five-tenths,
as compared wlth thirteen per cent of juniors and seniors.
In group five 1s found twelve and seven-tenths per cent of
freshmen and sophomores, and thirty-cne and four-tenths per
cent of juniors and seniors. This compilation evidences
that pupil ad justment In the last two years of high school
1s poorer than in the first two. It 1s possible that the
school is losing some of the better adjusted pupils, or
perhaps 1s failing to help pupils adjust as they advance in
years. Whatever the causes, the school should make an effort
to help the pupils make satisfactory adjustments to the
various phases of school life,

Although compared differences in one and five are not
startling, it is to be noted that group flve has a larger
per cent of sports participants, while group one has a
larger per cent active in soclal and administrative school
organizations,

In scholastic achievement group one has fifty-two per
cent of its members in the highest one-fourth of their class
as compared with eleven per cent for groﬁp five. High stand-
ing in scholastic achievement may be the result of effective
ad justments, or the latter may be a contributing cause to
the former. Pupils should be guided in the selection of

courses best sulted to their needs and capacities,

Ad justment and home conditions. The average pupll in
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group one is approximately the second of four children, and
the average pupil in group five is approximately the third of
five children. This evidence indicates that chances of gener-
al malad justment are greater in large families than in small
families. Puplls of the school representing the extremes of
ad justment come from families housing an average of three or
more children.

On the basis of the judgment of the elementary and high-
school teachers, the families were divided into three classi-
ficatlions on the basis of economic status. The ver