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CHAPTER I
THE PROBLEM AND DEFINITIONS OF TERMS USED

| During a routine cbeervation made early in the
eegsion 1949—50 the writer became lmpressed by the modern
progressive education philosophy in action at the Mathew
Whaley School, Williamsburg, Virginia. The opportunities
for sell expresaion, the freedom of action of the pupils,
and the large variety of activities in which the pupils
were engaged under the guldance of their teachers, were a

distinet revelation to the writer whose experience had

been confined to teaching in elementary grades in & tradi
tiocnal school of & large eastern city, Menteal comparison
of these two programs was spontaneous, and subsequent re-
fleotion csused the writer some concern es to the effects
of this kind of school experience on the total life pattern
of the pupils. Thus evolved the problem with which this

study is oonoerned.
I. THE PROBLEM

Statement of the problem. It is the purpose of this

study to discover to whet extent, if any, the school expe-
riences provided for the children at Mathew Whaley Echool
affeot the free selection by these children of lelsure time

aotivities. Among the questions to be eonsidered in connec-
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tion with this problem are, what ere the significant school
experiences during the intermediate grades which would seem
to influence the choice of leisure time activities? What
are the popular out of school leisure activities of these
obildren? What, if any, relationships between school

activities and leisure g;mo actlivities appear to exist?

Importance of the study. The way ohildren tend to
live their 11vau when aduit controls of behavior are re-
moved or simimized may be considered, in part at least, to
be a diresct reflection of the kind of formal education that
these children sre receiving in their schools. 1If the
cholce of activities at such times falls into the soclally
accepted pattern of their community, it would seem probable
that their school experiences as determined by the curric-
ulum are satisfactorily meeting their needs. One major
purpose of education in this country is growth by children
toward competent ciltizenship, one aspeot of which is wise
use of leisure time, Educators are all seeking better
ways to determine the extent to which achool progrems are
moving towayrd this goel. It seems concsivahle that one
way 1s to study the ways children bhehave in out-of=-school
situetions. The findings obtained through such a study
might leI have value in aiding in the evaluation of school

programs, particularly thet of the Mathew Whaley Sechool



since no such study has previously been made in this con-
nection of this school. Therefore, this study seeks to
determine whether or not there exists a direet relation-
ship bdetween the school experiences of intermediate grade
ehildren at the Mathew Whaley School and the leisure time
activities that these children most frequently select.

Scope and limitetions. Por purposes of this study
only children without physical handlceps from the fourth,
fifth, and sixth/grades of the Mathew Whaley School were
chosen, Selection also was limited to children of city
residence who had been in continucus attendence at this

school through thelr curreat grade.

II. DEFINITIONS OF TERMS USED

The essential abjeetivgs of progressive education *
are: the development of pupil freedom, initisztive end in-
dependence of thinking and an "Activity” curriculum based
6n childrent's experiences, not on subject-metter organized
to be learned. The teachers and children plen the currio-~

ulum together on the besis of problems arisins within their

lstella V. P. Henderscn, Introduction o Philosoph
qf Eaucation {Chicmgo: University of Chicago Press, 194

p. SBL.




experience. The seleotion of school experiences lg based
upon the soncept of the basic needs of children. GSubjJect
matter 1s to be used in order to understand experience and
thersby enable the individual to direct and redirect it
better. Individual interests are used as the basis of
motivation, schools are to be child-centered, learning
must be purposeful to solve problems which seem important
to the pupil. The aim for education is growth to produce
further growth.

The traditionalist® advocates striot, authoritative

discipline and an organized, planned curriculum, with
emphasgis upon the liberal arts. Logical use of symbole is
important, while most "smctivity" should be mentsl and much
memorization is needed. The traditionalist assumes that if
the teaching is good, students will be interested in much
of their work, particularly after they learn the joy that
comes from exereising reason, but young people must learn
to exart.ar:ort whether they are particularly interested or
not, otherwise their mental powers do not develop. The
purpose of education is to make man intelligent and good
and so prepare him for eternal destiny.

Z10id,, p.354.



CHAPTER II
REVIEW OF THE LITERATURE

With the length of the working day growing ever
shorter, and the formerly time~oonsuming and tiresomes
tagks. of the day being eliminated or vastly simplified by
aodern "know how,® the american public is finding itself
with an lncreasing amount of leisure time on its hands.
More and more important ia the problem of spending this
new found leisure time wisely and constructively. It im a
problem, toward the solution of which the people of todey
and the oitizens of tomorrow must be educated. This edu-
ecational task should be a part of the achool's obligetion
to its children.

.cammlonlmatates that given a reasonable opportunity
to participate in worthwhile setivity, youth ceases to bs
a problem and becomes an asset., Consider the allotment of
youth's time measured by the year: 41.7% for sleep, 8,3%
for meals and home duties, 13.0% for sehool, 1.0% for

religious instruotion and 36.0% "left over" as leisure

time. This "left over" time is significant for this study.

ltoward A. Campion, "Youth's Leisure Time," Nation's
Schools, 38:23, May, 1945.



Acocording %o Jersildg; children's interests are
influenced by both instruction and learning. The oppor-
tunity end incentive the child has for learaing to acquire
an interest for this or that thing helps determine the
particular interest a child will have. A child's interests
may be determined by the equipment and facilities available
and the enterprise# open %o him. Also important are the
incentives that are provided, including the example of
children and sdults. Interests are to s large degree
oulturally determined.

Tersi1d® comments thet the environment in which
children's interests are learned is controlled by adults to
a large extent. This adult-controlled environment should,
therefore, try to encourage desirable activities and in-
terests that are valuable in childhood and that also can be
carried over into adult years.

It was further noted by Jersila? that many ohildren
lose spontaneity in their interests as time passes. There

ia a shift toward greater self-oonsclousness and conven-

2prthur T. Jersild, Child Psychology, (New York;
Prentice-Hall, Inc., 1949) $.477.

3Ibid., p. 484.



~tionality brought about in part no doubt by the formal
requirements at school. A part of the shift also comes
from within the child himself, for as he gains in ability
and becomes more able to look upon his performsnce
oritically, he begine %o recognize the discrepancy between
his conception and hie execution, The child's potentiel
ablilities and interests often bog down under the weight of
sterectyped requlrements.

~As stated by Jersild®, gs children get older, they
tend to mention fewer different sctivities, and they tend
to engage in more solitary games. The meke-believe sort of
play such as cowboys and Indians, cops and robbers, house,
and play with dolle, diminlshes sharply with increasing age.
Children tend to become gpectators rather than participants
in meny activities as they advance toward the adolescent
years.

Blackstone® informs us that children's play is a sort
of mirror of the changing scene. Flay is one of the first
activities to reflect ultering attitudes, new discoveries

and fresh interests. Simple games are no longer holding

5Ibsd., pp. 462-84.

ﬁxosephlne Blackstone, "Play and the ¥layers,"
Lecreation 40:802, July, 1946.



the interests of children. The trend is toward highly
organized games, dances and dramatice. The present erowd-
consciousness displayed by children reflects a change in
their attitude toward play. The serious aspect of this is
the children’s anxlety to loge themselves in a large crowd
rather then to endeavor to find themselves in creative
agtlvity which can be carried on at home or with only a
few otbhers. The trend seems to be toward getting awesy from
ochildhood, its alms, activities and bhoundaries. Qur
children are becoming pseudo-adults. Blackstone further
states that even though today's children dlsplay more

poise and self-confidence than the children of the previcus
generation, they have forsaken good manners, respect for.
elders, the development of their imaginations and the
enjoyment of thelr own homes.

Aneor&ing tc Barolay play represents the child's
way of learning. {n pf&y youngsters experiment with life.
hdele B, Hosalor. Director of the Play &chools hAssociation
88YS,

Yor "good play®, the kind thet provides
complete absorptlon and intense interest, the
kind that offers fun and excitement, or & chance
to work off uncomfortable feelings, a youngster
needs bausic life experiences to build on, materials

to work with, and space and freedom to do what he
wanta.8

yhdrothy Bareclay, "Playing is Learning,” New York
Times Magazine, 59, March 19, 1950.

BIpid., p. 59.



Play is aotually neceasary for a child if he is to
grow in ability to get along with other people and himself.®

An artiole in Childhood Bducationl® states that
drematio play is an expreassion of childhood which is
universal. It 18 an expresaion on the child's part of
something he has experienced first hand or vicariously.
The essential difference between play as it is referred to
in the ususl sense, and drametic play is that in the latter
the ochild igdentiries himself with other persons or things.
The nature of dremetic play changes as ohildren mature.
Children from 8 to 12 years of age oconstruct properties for
play such as olothing, houses, and utenslils, which leads
into understanding of the way in which people supply them-
selves with the fundamental needs of life. Many rich and
varied meterials and techniques are needed during this

period.

Ascording to Carrisonll, all ohildren are possessed

by a strong oreative urge. Children like to hammer and saw,

9wplaytime is Growing Time," National Parent Teachers
Magazine, 43:14, November 1948.

10vppamatic Play as & Yeans to Soclal Living,"
Childhood Education 16:218-22, Cotober, 1943,

llgherlotte G. Garrison, "Children Like to Make
Things," Perent's bMagazine, 18:22-23, October, 1943.
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draw and paint, eut and sew, Every new sort of materisl
a ohild can lay his hande on offers interesting possi-
bilitiea for experimentation. For the development of this
valuable curiosity in a positive direction, we must give
the child the right place to work and the materials to work
with, whether at home or at school.

Jarﬂilﬂla, in speaking of studies involving children
states that children are llkely to give a variety of
answers concerning their intereste, depending upon the way
in whioh the question is phresed. Information concerning
children's interests should, therefore, be interpretated in
the light of the setting in which the information was
obtained. It is often diffliocult to tell just what e child
means when he reports a given ltem of leisure time interest
without detailed desoription or supplementary observation.
Two children may say they like hiking, one may be obsorbed
in hiking for its own sake while the other may like hiking

because it enables him to be in the company of his friends,

Volherdingla, in her study of the out-of-school

18¥araila. op. 6it., pp. 479-82,

15E13anor Volberding, "Out of School Behavior of
Bleven Year-olds,” Elementary School Journal, 48:432-34,
April, 1948.
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behavior of eleven-year-old children, reports that the
contacts established by children with their peers are an
exceedingly important pert of thelr experiences. Many of
these ohild contacts are made outside the school and the
home, I% is in their out-of-schocl activities that the
child is most free from adult's controls and direction.
Children value play with their peers above 8ll other forms
of recreation. The study indicated that no other type of
recreation consumed so much of a child‘'s out-of-school time.
An 18-month study was mede of 80 chlldren in & small rursl
community with the purpose of learning about the types of
normal, daily, out-of-school activitles of these children.
The findings showed that the types of activities reported
as carrled on by eleven-year-old children were quiet play
or organized games and play involving two competitive
groups. Typical recreation of non-competitive groups were
"playing house", or "dressing up", playing with paper dolls
and bioycle riding. Next to play with other children in
popularity, was attending motion picture theaters. Other
studies of children's movie-going sugrest that the major-.
ity of school age children attend movies about once a week.
Types of piotures preferred were westerns, comedles, animal,
war, and aviation pictures. Activities next in preference

were radio listening and roller skating. Children reported
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they did not listen to the radic as muoh as they had in the
previous year; parents reported a similier trend. 0On the
radio they preferred myatery snd adventure, comedy and
western programs. The ohildren were incoreasingly attracted

to activities which drew them from home.

Jﬁr&ilﬂl*, reports on a study by James Poster, "Play
Activities in the First Six Grades™. In thie study the
favorite games listed by the children, ages 9 %o ll, wera,
tag, hide and seck, baseball, jumping rope, checkers,
dominoes, basketball, Jacks, house, school, football,
volleyball, and cards. The data were obtalned by asking
children to name their favorite activities; they were given
no ocheck list to serve as a reminder. If the children had
been supplied with a long check list, the number of
activities would probably have besn considersbly larger.

‘ﬁaﬂdonaldlﬁ, in 2 study of the leisure time activ-
ities of fifth, eixth, and seventh grade children stated
that "muslo lessons" are generally regarded as part of the
middle clase pattern of getting shead. It is not a group
sotivity and it seems to be indicated that the chlld feels

Y47ersild, op. cit., pp. 842-83.

iﬁmar' erite Mpodopald, "Lelsure Activities and the
soaibeconommfhﬂtatna‘of‘Ghildr@nQ“ Ameriscan Journal of
Soclology, 54:505-518, Hay, 1949.




that he is "improving himself" or his famlly is pushing
him to do so. The most frequently mentioned lelsure time
sctivities revealed in this study, based on sconomic groups
were radio 67-84%, movies 57-84%, and reading 25-44%.
Patrlcklﬁ reports on a study by James and ¥oore in
whieh it was found that before 16 years of age & greater
part of leisure time is devoted to individual activities
such as reading, radio listening and to like~sex activities.
Jerﬁilﬂlv, makes several comments concerning the
redic listening habiis of children. The average child of
school age spends meny hours a week in listening to redilo
programs. Because there has been o decline in recent years
in the number of "blocd and thunder" children's programs, a
reoent survey showsa large proportion of adult progreas
emong childrents favorites. Certain adult comedians who
supply a broad type of humor appeal strongly to children,
perhaps partly because many adults select such progreams
and their children thus get the taste for them. Both boys

and girls show a hizh preference for radic programs

16gatharine Patrick, "Relation of Childhood and Adult
Lelsure Activities,” Journal of Soclal Psycholoszy, 21:65-78,
February, 1930.

leersild, op. cit., pp. 496-504,
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-involving orime and violence. When children in large
numbers prefer programs thet adulte deplore, there may be
an argument for both viewpoints., Adults are inclined to
Judge such programs from their own adult viewpoint.
Programs that may seem trashy to the adult may still be
suitable for the child, just as a child's pants may fit
him even though they don't fit the father. The development
of radioc bas not brought about the form of behavior
displayed by children in seeking vicarious excitement and
thrills; they seek such thrills in their reading, and
children have found vicarious adventure in thelr own make-
believe play long before the radic was born. Adults may
deplore the exoclitement and suspense in programs they them-
selves 40 not enjoy, even though the child can "take it"
and show no harmful effects, Children listen to the redio
meny times for the lack of better things to dc.

Dr. 6. Haroout Peppardl® onila psychiatrist and

acting Director of New York's Burea® of Child Guidance,
feels that children's radio programs must have enough sus-

pense, fantasy, and agaression, or the child will get his

satisfaction elsewhere. Typical replies of boys who were

18gertrude Samuels, "Too Much Murder, or Not Enough?"
New York Times Magazine, 15, November 30, 1947.
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asked why they listened to this type of program were: "I

like Superman and Jack Armstrong because they aren't really
murders, but you try to figure out what's going to happen
the next day.” and "I want to be kept on pins &nd needles!i™
According to Jers1ldl?, the resding interests of
gchildren vary with sge, both in amount read and the range
and neature of topics read. In a study by M. Renkin,
children reported that their cholices of books were more
influenced by other children than by librarieans or teachers.
Most children become interested in comles of one sort or
another at any early sge. These may provide the child much
practice in resding and sometimes serve as a transition to
more mature reading. There 18 something in the comle strip
format that has a strong appeal, ms is evidenced by the

large proportion of children and adults thet are drawn to

them.

Jersildza, also states that motion plctures occupy an
important place in the leisure time activities of children,
however, for practical reasone they taske less of the child's

time than does the radlo. Children's movie interests

197ersild, op. cit., pp. 492-509.

207ersild, op. olt., pp. 505-508.
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roughly parallel their reading and radio interests. OStudies
of the educaticnal uses of motion piotures show that when
they are properly used, they may help by injecting interest
into & topic, stimulate children's imagination, ald them in
grasping concepts about abstract or remote conditions, and
extend the limits of their observetions.

An artiele by Samuels 21 gtated that the 100 odd
comie magazines which sell 40 million copies monthly to an
estimated 90% of the ehildren are troubling educators,
psychiatriste, and parents. The topic of comic books
offers conflioting points of view, Many experts believe
that children need this exposure to violence and red-
blooded adventures as part of the natural procesg of
growing up. They reason that comic books, redio programs
and some movies give children some release from thelr fears
and hostilitlies. They escape from the dullness and routine
of everyday living into a maglc world where they can
identify themselves with the hero. The experts argue that
through such media the children work off tendencies toward
anti-soclal behavior and juvenile delinquency. If as o
result, ohildren seem to express much more fear, anxiety,

and hatred, &s contended by other experts, this is a sugges-

alaamuels, op. eit., p. 15.
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~tion to look for the real causes, such as fear of adults
or fear of their environments, instead of blaming the media.

Josette Frank of the Child &tudy Asscelation in

speaking of radio programs end comle books hss this to say:
Children must have this kind of vicarious

adventure. HNoymal children not only can "teke it",
they need it. This is partly because of the intense
pleasure whioch they get out of it and partly because
it helps them to handle thelr own fears. Some
ohildren frighten themselves deliberately and enjoy
that experlence, apparantly it f£ills some needs
which no other activity can £1l11. Other children

need a hate oggaet on whiech thay can pour out thelr
frustrations.

ﬁnshﬁﬁaa commente that the respousibility of assist-
ing the child in meking right choices of radio programs,
reading material, and movies, lies largely with the parents.
Motion pictures’oambine visual and sural education. They
and the ra&ic have a definite plecve in avgmenting school
eﬂuQ&tian, particularly in such subjecte as geography,
history, gnd biography, but they must be used with the
greatest carcand caution. Their recreationsl wvalue to the

individual and to the community must Rot be overlooked.

H“gheﬂa*, also states that a significant factor in

335amnels, op. eit., p. 15.

332a1uh E. Hughes, "Constructive Leisure Times
hotivities," Natiomal Parent Teachers Magazine, 36:33-34
March, 1948.

34Hughea, op. oit., pp. 33-34,
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the recreational life of children is the growth of or-
ganizations that serve oconstructive purposes. It 1is more
than ever nec¢essary to encourage and assist such character
bullding institutions &s the Boy Scouts, Girl Scouts, Boy's
Clubs, Campfire Girls, Y.M.C.A, end Y.W.C.A. and others of
the same type. Their contribution to the education of the
“whole"” individual is signifioant and'thalr stabilizing
effect upon both youth and adults is one of the bulwarks
of the community.

The growth of the youth club movement is widely re-
garded as one of the more promicing trends in present day
education. Many of these organizations should he strongly
ancouraged by the school, those particularly whioh offer
aotivities of real educational value not easily obtalned in
the school. Many such organizations, however, are prone
merely to repeat the recreational activities already offered
by the schools.&d

Jersildzﬁ, in discussing children’s interests, states
that in helping children to utllize and cultivate their

intereste, their abilitles must be taken into account and

25pimes Educational Supplement, 1673:247, May 24,
1947,

aa;araim, 0 - eitt’ p' 511-



19
the program of opportunities and requirements scaled to
thelr growing capacities. Intereste thrive on successful
effort, in teaching chlldren 1t is equally important to
be ready to learn {from the children who are being taught,
80 the child's conocerns and problemss mnay be handled with a
degreo of give and take end edjustment by the teacher.

School activities, according to Curtis®? must ve
enjoyed if they ere to meet the needs of children in dev-
eloping wise use of leisure time. Children must not merely
learn to read, but must form a love of reading, whioh is no
less true of music, dramatics and other skills.

Urbanization, crowded conditions, unsatisfactory
living quarters from which there can bhe no change for some
time, and mounting cost in living are all factors which
have inoressingly curtalied the family's ability to glve
ochildren direction in the use of their free time. Therefore,
the programe developed by school and social agenoies need
to be day by day, 80 as to glve s sense of security and the
child has a progression of worthwhile experiences; centered
in group living, 80 that he may learn how to becoue an
effective member of a democratic society. The more frag-

mented his living, the more necessary it is for out-of-

37Honry 8. Curtia, "Education for Leisure," School
and Soclety, 61:283, April 26, 1945. —



20

—séhOolnékpériancés of this sort to be provided.2

Hicks?®, has set up some suggestions whereby the
schools cap better'help the ohild in his leisure time pur-
sults. Thélohief:éim of education, he says, is to give the
omm those attributes which will eld him in participating
invgréub aotivities or will assist him in self-zuidance
during moments of solitude. There are several ways in
which the eléﬁéntary school can contribute to this aim: It
oanﬂprovidé an‘opportunity for cooperative living, work and
play. The school can furnish examples of worthwhile
leisure time activitles. Leisure time activities taught
in sahbal should have such appeal that children will want
to‘pursué‘tb&& during after-school hours. The school
should assume respcnéibility for developing a 8iversifi-
cation of 1ﬁtereats in the child. The school can be re-
sponsible for providing its pupils with opportunities for
developing powers of diserimination and decision. The
school should provide an opportunity for developing an
integrated pattern of self-organization in the child so
that he may have within himself the standards and the power

for determining how he will use his undirected hours to the

28"Our Children and the World They Live In."

Recrestion 43:3, April 1949.

2%anne J. Hicks, "The Child and His Leisure,”
Nation's Schools, 37:44-45, January, 1946,




21

best advantage of himself and his soclety.

From this review of literature it was apparent that
& number of 1nvestigatcrs‘have been concerned with problems
dealing with ohild growth and development &s reflscted by
the choices of leisure time activities which children make.
The studies however have primarily dealt with suech espects
as the amount of time available for leisure, the kinds of
eotivities freely selected by certain age groups, the
changing interests with edvancing maturity, and the effect
upon children’s interests ot’an adult controlled environ-
ment. None of the material, however, had to do directly
with the writep's problem, which is primarily concerned
with discovering relationships between the leisure time
activity ohoices by children and the controlled in-school

experiences to whioh they are dally exposed,



GHAPTER III
METEODS AND MATERIALS

| The environment in which ohildren's interests are
learned is to a large extent controlled by adults. This
adult-oontrolled environment should, therefor, try to
engourage activities and interests that are valuable in
childhood and that also cen be carried over into adult
years. The extent to which the public school program
oqntr;butes to this end has not been definitely determined.
An attempt 18 here being made to establish some evidence
of significant relationship.

In an effort to achieve this, interviews were held
with six teachers. During these interviewsthe purpose of
this study was expleined and the teachers cooperation
solicited. These teachers responded greaciously and with
their help a list of names and addresses of intarmeﬁiaté
grade students at Mathew Whaley Sohool was obtained, In
order to secure the desired sample each teacher was given
detailed instructions to include the nemes and sddresses of
only such pupils as would fall within the scope of the study.
A total of 85 names was obtalned by this procedure.

Consideration was first given to the development of

a method whereby acourate dats could be secured concerning
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the activities of this group of children during their school
hours, and the length of time devoted to each, which would
seem t¢ have implication for free choice during ocut-of-
scheol bours., This involved the currioculum. At the Mathew
¥haley School the Virginie course of study for elementary
schools 18 used ss a gulde. With this as an aid, an act-
ivity record’ was devised for the teacher's use. OCn this
record were listed all of the activities which seemed
significant, in which children might be engaged during
achool hours under teacher direction. Space was provided
for a daily record extending over e three week periocd. The
teachers were asked t0 keep this recoxrd for this periocd of
time, and to indicate the approximate nuasber of hours devoted
to each activity during each of the three weeks.

Consideration was next given to the kinds of infor-
mation which should be obteined from the children under study
and the manner in whieh the information desired might be
most effectively seocured. It became apparent thet a device
would have to be developed whereby a record of lelsurs time
activities could be made and that the record should cover
an extended period of time. 8uch an instrument® was devel-

oped on which there appeared a comprehensive listing of the

laee Appendix A.
a&ao Appendix B.
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kinds of activities Yyploal of children of this age group.
This list was oomplled by the writer and supplemented by
activities chosen from authoritative sources. A sufficlent
numbser of spaces, each properly dated so as to give m
rather gomplete activity history for a period of 45 con-
secutive days were provided.

Since the data to be obtalped in this manner were to
come direetly from the children it was considered a desir-
able check to obtain spot records of esctivities from the
parents of these childrsen. Consequently an instrument® was
devised to be sent to perente upon whioh they might list
the actlvities in which they had cobserved thelr children to
be enguged on a specific day. In order to secure a typical
week'!'s activities record and at the same time not burden
the parents with an excessive amount of record keeping,
these spot record sheets were sent to the parents once a
week only, on a different day of the week for each of seven
weeks. It was determined thet these spot record sheets
might be most effectively distributed by having them taken
home by the ohildren. They were folded, stapled, personally
addressed, and given to the children to be taken home. Cn
the following dey they were returned by the children and
aollecteﬁ by the teachers.

38@e>Appendix C.
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8ince this procedure needed the oocperation of the
parents, a personal letter? was drafted in which the pur-
pose of the study znd the extent to which their ehild was
involved in 1%, together wAth the need for informstion
which could best be supplied by them, was cerefully ex-
plained to the parents. A strong plea was then made for
thedr cooperation in the stndy; and assurances were given
of the authenticity of the underteking. The letter was
personally signed and sealed in en sddressed envelope. In
order to assure & reasonably accurate reporting of actual
observation of activities, as well as to secure additional
data, a second device® was also included in this commu~
nication. This device provided an opportunity for the
parents to state opinlon as to which activitles they con-
sldered moat Interesting to their children and at which the
children apent most of their time. Upon this form the
parents were asked to list three activities in whieh in
their opinion their child seemed most interested or spent
most time, the latter to be returned by the child to his
teacher the following day. It was felt that the date ob-
tained from this device would also he desirable and effec-

tive in validating the dally record of sctivities made by

450@ Appendix D,
Sgee Appendix E.
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the ohildren, .

At this point it mey be noted thet data concernlng
activities, aocumulated by the methods described in the
foregoing paragraphe, concerned only activities of an un-
organized nature, It was essentlal that a record of
voluntary participetion in organized activities alsc be
available. With the cooperation of the guidapoe counselor
a@ Msthew Whaley School a comprehensive list of the
organized aotivities available to children of this age
group wae developed into a check sheet® identifying
community, ochurch, and other organizations. Space was
provided for noting the nemes of orgenizations or groups
not inecluded on the sheet.

Arrangements were next made to meet with the se-
lected children in the school suditorium. Here they were
given suitable explanations soncerning the purpose of the
work and thelr participation in it. The activity check
sheet’ was shown to the children and instructions were
given a8 t0 how it should be marked. The children were
told that in order that they could begin the next morning,
the sheets would be placed in their classroom after the
meeting. Rach child was then given a personally addressed

6800 Appendix ¥.
?80e Appendix B.
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envelope containing a letter® apnd a brief questionnaire® to

be taken home to parents, with instructione that the ques-
tionnaire be returned to their teacher the following day.

The writer sensed that many of the children seemed not yet
to understand how to mark the activity check aheetslo.

Consultation with the teachers the following day verified
this suspioion. Therefore, the children were assembled into
smaller groups of eix and seven end again given explicit
instructions and gulded in a practice session in making
the check sheets for thelir first day's smotivities. With
this additional help each shild learned to mark the check
sheet correotly. The children were also asked to noteon
the back of the check sheets any activities in which they
had engaged which 41d not appear in the prepared list on
the front of the check sheet. Of the 88 childrep orig-
inally selected, two were 6liminated from the study group,
one beocause he refused to participate; the second faliled to
appear because of sextended illness. The records wsre kept
for 45 days.

Observations of the ochildren wers mede both during

and after school hours. Frequent visits were made to the

see appendix D.

QSee Appendix E.
1°$ea Appendix B.
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school in order to collect the material which the children
had returned to the teachers. The visite offered an oppor-
for the investigator to observe the classrcom activities in
progress in each of six classrooms. In order to facilitate
the observation of the children's activities during out-of-
school hours, the address of each child was numerically
coded end plotted on & map of Williamsburgll, fThe hore
areas of these children were found to be clustered in six
regions. An attempt was made to use these regions as
centers for observation. However, this procedure soon
proved to be impracticel and unprofitable because of the
length of time required, the long distances between the
observation centers, mnd the scattering among all the other
children of the 53 children being observed. It was, there-
fore, avendoned.

¢f the originel 53 children, 20 returned 3 or less
of the parent's weekly report forme. Of this number 6 pro-
vided no data on any of the forms and hence were eliminated
from the study. Telephone calls were made to the remaining
14 children and each was ss<ced what he or she had dbeen doing
that afternoon. The responses were recorded, and combined

with the data previously accumulated throuzh the parent's

weekly repoprgs,

llSee Appendlx G.
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The data collected by iha devices here described
were organized and tabulated. They were then analyzed and
in the light of the px‘obléin the significant implications

were determined and presented in the succeeding chapter.



CHAPTER IV

ANALYSIS AND DISCUSEION

The satisfactlons which children derive from their
play time activities‘oontribute significantly to their
total growth. Xlementary schools have the responsibility
to provide during school hours such experiencaakas should
meke an optimum contribution to the free choice of whole-
some leisure time activities by children.

Among the experiences provided for intermediate
grade children at Mathew Whaley School, which seemedAmost
likély to make such a contribution, are those which appear
on the teacher's daily activity recordl., In Table I, on
pege 31, the daﬁa secured from teachers during fifteen
school days reveal that the schocl program provides a
maximum opportunity in art activities. The average child
participated in such activities 26 times for a period of
124 hours during the test period. Second only to art,
music appears to receive greatest emphasis. Areas involving

e

dramatization activities, reading for pleasure, playground

activities and greative writing are given decreasing

lSea Appendlix A.
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TABLE I

AVERAGE PARTICIPATION OF 53 CHILDHEN AT MATHEW WHALEY SCHOCL
IR SCHOOL ACTIVITIES SIGNIFICANT FOR QUT OF S8CHOOL SELECTION

School activity No. of times Totel hours
e SR s
scugon ays aﬁgga%ﬁﬁﬁfb
Art 26 12§
Musio 14 4
Dramatization 10 3
Reading for pleasure 10 5
Playgrbund 2 10
Creative writing 8 5

Handioraft 1l 2
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emphasis in this order while hapdicerafts appear to be
minimiaed. It may be noted that participation in this
activity bucurred only once for a total of 2 hours during
the rifteen-day periocd. It seems unfortunate that handi-
orafts activities are given so little emphasis, not wlth-
stanéing the fact that draﬁing an& painting may also be.
considered under the ert program. It wnuld‘appear,,thére-
fore, that a eritical evaluation of time allotments as
aaaignéd in the progran at Mathew Whaley Behool is in order.

| On tha other hand, datz secured directly from the
ahlldren by the use of the children's activity check aheetB
as shown in Table II, on page 33, indicate clearly that
ﬁh& hﬁst popular freely chosen astivity cf}theae children
was liataning to the rad%g. This activity was engagzed in
by-all the ochildren f;;mén average of 21,1 times per child
dﬁrinslthe fiftesn-day test period. Second only to the
raﬂio“inipopularity was reading the comic and sport seations
of nawspapers, while talking with friends, and raading

e oo

comio books becans & uloae third. All other activities
rrouly chosen by the children were widely scattered in both

v@riety and number. It may be noted that there are four
activities in the following order: radio, reading comic

books, reading newspapers (comic and sports) and telking

85ee Appendix B.



TABLE II

DISTRIBUTION OF FREELY CHOSEN LEISURE TIME ACTIVITIES AS
ﬁEPOWTFD BY 45 CHILDREW IN THE INTE MEDIATE GRADEE AT

MATHEW WHALEY SCHOOL

Aotivity No. and percent Total no, Average no.
‘ ‘ of oEIEEran of tinmes ? E?mea

choosin activity act v
activity ‘was wa ]
chosen per ohild

Radio 45 - 100% | o
Reading comio books 44 - 98 §§§ iﬁ:;
Reading newspapers 38 ~ 84 a13 18.1
‘Talking with friends 37 - 82 ey 17.8
Movies 36 . 80 171 3'8
Bieyocling i _ ng 438 9.7
Baseball 34 . g 201 8’8
Reading magazines gf - 9 291 82
Reeding story books S S 264 5.9
Catoh .~ 684 217 4.8
Regords 33 - 84 104 4.3
Climbing 27 - 80 230 5.1
Drawing g 26 - &8 8566 B.7
Card games 28 - 58 198 4.4
Marbles 23 = 5} 206 4.8
Ping pong 21 -~ 47 131 2.9
Basketball 21 - 47 P3 2.1
8inging 19 - 42 151 3.4
Cub Soouts 18 - 40 7% 1,7
Catohers 7 - 38 149 3.3
Cops and robbers 17 - 38 154 2.0
Musiocal instruments 18 - 33 397 8.4
Cowboys and Indians 15 - 33 8l 1,8
Chureh groups 15 = 33 48 1.1
Virestling 18 -~ 33 41 .0
Roller Skating 15 ~ 33 34 .8
Other ball games 14 ~ 31 87 1.9
8treet games 13 -~ 29 119 2.6
Play acting 13 ~ 29 89 1.8
Hiking 12 - 27 27 6
Archery iz -~ 27 33 W7
Puzzles 11 -~ 24 84 1.4
Table Games 11 ~ 24 60 1.3
Construction 10 = 28 24 o5

Creative dancing jp -~ 22 73 1.6
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TABLE II

(continued )
Model airplanes 10 - 82 42
Dolls 10 - 22 29 84
Cutouts 10 - 22 a7 «6
Football 10 - 232 18 o4
Hobbles 9 - 20 &7 1.49
Tennis g - 20 37 .82
girl Ecoute 9 - 20 34 8
Checkers 9 - 20 28 55
Painting objects 9 « 20 18 42
Cross word puzzles & - 18 17 » 38
Red 1light g - 18 13 .29
Camping 8 - 18 g 2
Kiok the can 8 - 18 47 1,05
Creative writing 8 - 18 28 .62
Skipping rope 7 - 18 13 «29
Flays 7 - 18 12 27
Tug of war 7 - 16 11 « 245
Photography 7 - 16 8 .178
Children's Theater 7« 16 30 67
Puppets 7 - 16 23 .51
Carving 6 - 13 15 o33
Darts 8 - 13 14 «31
Boy Seoute 6 - 13 13 «29
Cley modeling 6 - 13 12 27
Dominoes ’ 6 - 13 11 245
8ling the statue 6 -~ 13 10 22
Dodge bsll . 6 - 13 8 +178
Chinese checkers 6 -~ 13 8 178
Falnting objects 6 - 13 8 13
Story hours 8 - 13 97 2.15
Jacketones 6 - 13 87 1.9
Sewing 6 -~ 13 32 W71
Gardening 6 -~ 13 25 55
Concerts 5 - 11 10 W28
Pionicing 5 - 11 8 .13
¥nitting 5$- 11 19 42
Doll house 4 - 9 8 «178
Model boats 4~ 9 7 1585
Social dancing 4 - 9 6 A3
Party games 4 - 9 6 W15
Socoer 4 - 9 17 .36
Wood?ork 4 - 9 1% .29
Model stage sets -
Volleybell g - 3 % :ggg
Hockey 3- 7 6 .19
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TABLE II
(continued )

Sledding B -7 4 .085
Bend 3 -7 3 .167
Parcheesasa B 3 067
Swimming % . 11 245
Brownies . 3.7 11 245

Folk dancing BB 9 "o
orseshoes 2 w8 4 :085
ating 2 -5 3 067
Dance olub 2 -5 a 045
Badminton S w5 2 L 045
Weaving 2 .5 5 " 045

Handioraft 2 -5 13 '29
Bowling 1.2 4 085

Croquet 1 -2 16 .36
Mathew Whaley gym ) 1 'OBQ
Model house 1.3 1 :022

The following sctivities were listed on the
back of the children's activity check sheets:

F1¥ing kites 5 - 11 11 .245
Snow balling 4 - lg 4 . 088

Mud slinging 4 - 9 5 «11

Play with friends 3 - 7 10 .22

Taking trips T - 9 5 11
Crayoning 2« 5 7 «155

Ballet dancing 2~ 5 ) 13
Play with dirt 2« 5 4 085
Hide and seek 2 - 85 4 085
Eunting 2« B 3 067
Television 2 « 5 2 .045
Breaking brioks 2 - 5 2 2045

Pishing 2« 5 5 .11
Typing 1l- 2 3 + 067
Play with water 1 - 2 1 0223
Shooting gun 1- 2 1 022
Swinglng 1 - 2 1 022
Crocheting 1~ 2 1 .022
Flowey arranging 1 - 2 1 .022
Magiclans tricks 1~ 2 1 022

Baton twirling 1 - 2 10 22
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with friends which overshadow all other activities in a
1ist of 119, in the interests of children.

" Bince it appears that listening to the radio con-
stitutes such an importent aspect ln the free choice of
ohildren's activities, it is concelvable that extremely
effective use could be made of this medium in the schools
as a means of capitalizing on such interests. It may elso
be that an edequate supply of carefully selected comic
 566kB aight be an effective tool in the school library for
directing reading setivities toward higher standards.

The date presented here which were obtained directly
from the chlldren are substantiated by similiar data ob-~
ﬁainad from the parents of these children when they reported
the activities of their children which they had actually
eﬁsérvad. 0f the inquiries sent to parents 59.3% were
returned. These represented 4.6 returns per child in the
grouﬁ.ntuﬁied. It will be noted from Table III, page 37,
that these results parallel olosely the findings shown in
Table II.

From Teble III, which shows the findings as obtained
from the parents weekly raports, it may be noted that again
li#tehing to the radio occuples first place in the leisure

time interests of these childreh, being reported 125 times

gsae Appendix C.
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DISTRIBUTION OF FREELY CHOSEN 1EISURE TIME ACTIVITIES AS
REPORTED BY THE PARENTS OF 47 CHILDREN IN THE INTERMEDIATE
GRADES AT MATHEW WHALEY BCHOOL

Asbivigx

Radio

Reading

Baseball

Musiec practioce
Movies

Card games
Bloygling

Play with friends
Cub Soouts
Construction
Trip

Tag -

Ball games
Television

Play or show
Make believe play
Catoh

Pets

Records

Girl Scouts
Harbles

Dancing :
Baton twirling
Climbing

Sports spectator
Drawing

Dolls

Shopping
Walking -

Cowboys and Indians

Boy 8gouts
Painting

Hide and Seek
Gardening

Sand play

Total no. of

times activit
Was megtioneg

125
92
37
32
a7
23
19
16
15
14
14
13
13
12
11
11
11

10
e

oGO3 D00

Average no, of
times activity

engaged in per
cbilid

B.606

1.97
79
«68
«58
.49
4l
« 54
«38
3
3
28
28
A6
L] 23
«23
23
21
.19
19
17
#17
.15
«15
«13
13
13
13
213
«13
13
8

o1l




Paper dolls
Sewling

Swimming

Ping pong
Plenioing
Basketball
Listening to stories
Talking with friends
Puzzles
Shooting gun
Fishing
Football

Hiking
Crayoning
Digging

Skatlng

Tennis

Sorapbhook
Singing
Crocheting
Creative writing
Typing

Jugping rope
Hobbhies

GColt

Cooking

Running gemes
Handbhall

Play in gym
Knitting

Flower arranging
Campfire

Chinese checkers
Toy models

Clay modeling
Wirestling

Hop Geoteh
florseshoss
Letter writing
Concert
Acrobatlios
fBadminton

" Thotography

~ TABLE IIX
{continued)
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for an average of 2,66 times per child during the test
period, also reading {comics) again eppears as e close
secénd; :Furthar analysls reveals the manner in which the
interests of children tend to spread among all other
aotivities. Tadio, it will be noted appeers to have from
two to three times the importance of reading end from 20 to
30 times the lmportence of all other ectivities.

With e view to determining the nature of those items
most frequently chosen as shown in Table III, the data
further revealed that among the radlo programs, comedy,
myatery and edventure are bWy far the most populer, while
in the selection of reeding matter, comic bocks and the
comic and sports appeari g in newspapers overstadow other
intereats. These relationships are graphically portrayed
in Pigure 1, page 40.

All activities reported bere by both children and
parents may be considered as unorzanized setivities. MNany
¢hildren choose to ocoupy their leisure time by taking part
in organized sctivities offered through locel and netional
orgenizations. The data obtained from the childrents
organized actlvity record? as shown in Teble IV, page 43,
indicate =r high degree of partioipation in sectivities
sponsored by adults, It will be noted that over 1/3 of

4566 Appendix F.



DISTRIBUTION OF TYPES OF {ADIC PROGRAMS AND READING MATERIAL
FREELY SELECTED BY 47 CHILDAEN IN THE INTERMEDIATE GRADIO
AT MATHEW WHALEY SCEOQL

Radio
Comedy |
Myatery;adventuré
Musical

Drématic

News ; sports

Reading -
Comic books

Newspapers
(comics;sports)

Mysbery;advenﬁure
Magazines
Animal

FIGURE 1

Irequency of mention

L 90

{ _ 58 ]
|

25 |

_ 13 |

[ 35 ]

I 35 ]
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the membership of the test group belonged to two such
orgenizations, while 21% belonged to three orgunizations
and over 1/4 participated in at least one organized ac-
tivity. Only ten of the 53 children studied did not report
membercship in any organization.

Parents opinions concerning activities of their
children are graphically presented in FPigure 2. It is
interesting to note the traas?asition of reletionehips
between the relative importance of children's interests in
leisure time sctivitles as they actuzlly ere as against
what the parents of these children think they are. Al-
though reading and radio head the 1list, they have been
trangposed and the third most popular activity, talking
with friends, asg shown in Table II, is not mentioned.

Another noteworthy aspect of Figure 2, page 44, is
that there was no mention by parents of a most important
phase of the freely chogsen playtime activities of their
children, those sponsored by local and national organisations,
such as Seouts® church groups, etoe.. The extent to whieh
the children studied, volunterily participeted in such
organized aetivities is shown 1n Table IV, where it may be
noted that over 80% of these children participated in one

or more of these organizations with as many as 55% being

members of two or more such orgenizations, while 21%



EXTENT OF VOLUNTARY PARTICIPATION BY 53 CHILDAEN AT

TABLE IV

42

MATHEW WHALEY SCHOOL IN ORGANIZED LEISURE TIME ACTIVITIES
PROVIDED IN WILLIAMSBURG

Organization Boys Girls Total
Scouts 23 16 39
Chureh groups 11 11 22
Children's Theater 7 10 17
School gym 4 0 4
Hobby club 1 0 1

11 children or 21% belonged to 3 organizations,

ig children or 34% belonged to 2 organizations.

children or 26% belonged to 1 organization.
10 children or 19% belonged to O organization.
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participated in as meny as three.
It would appear from the above that perents ere

not very well inéormed concerning thelr children's interests
nor of the manner of using their leisure time, This scems
to impl}y that the school has some responsibilty in better
informing parents. Some form of more frequent and perhaps
more comprehensive reporting to parents seems desirable.

Based upon these findings and Sheir implications,
the recommendatlions appearing in Chapter V were made., The
meager nature of these data also pointed out & number of

problems which appear to need further study, also presented

in Chapter V.



FIGURE 2
FREQUENCY OF MENTION OF FREELY CHOSEN ACTIVITIES OF 47
CHILDREN AT MATHEW WHALEY SCHOOL REPORTED AS THE
OPINION OF PARENTS

Activity Frecuency of mentlio
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Reading

Radlo
Baseball
Skating
Movies

Musle

Seouts

GCames

Make bhelieve play
Plane models
Sports
Football

Ball games
Play with friends
Drawing
Dancing
Dolls
Basketball
Ship models
Marbles
Bleyeling
Puzzles
Walking :
Playing cerds
Guns .
Conatruction
Television
Art Work
Painting
Bowling

Ping pong
Baton ¢wirling
Clay modeling
Cowboys

Gym play
Play with toys
Chasing games
Flying kites
Climbing
Gardening
Records
Puppets
Fishing
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CHAPTER V
SUMMARY

- Chance cbservetion of the opportunities for self-
expression, of the freedom of action of the pupils, and of
the varlety of sotivities provided for children at the
Mathew Vhaley School in Williemsburg prompted the writer
to undertake a atudy of these chlldren with a view to
determining the extent to whiech such a school program
tended to function in the out-of-school lives of the
cbildren. .

Survey instruments whioh seemed edequate were devised,
and through their use the data were collected from teachers,
ohildren, and parents. The data secured from the teachers
concerned the activities provided for children in the
school program during sohool hours over a fifteen-day
period. Informetion concerning their out-of-school
activities was obtained daily directly from the children
for a period of 45 oonseoutive days. Parents provided two
kinds of information, the first heing the amotual
observation they had made of the aativities in which their
ohildren had engeged. The second concerned the parent's
cpinions of the kinds of activities they considered most
popular with their children.
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The tabulation and analyeis of these data dlsclosed
that little or no relationship seems to exist between the
kinds oriezperiences these children were having in school
and the kinds of sctivities they selected during their
leisure time, Parent's opinions concerning their child-
ren's interests also seemed to vary considerably from the

actual interests of these children as shown by their asctiv-

ity records. Parents seemed unaware of the importance of
*"just telking with friends™ as well as of the contributions
to ¢hild growth being mede by organizations such as Scouts,
chureh groups, eto..

In the lizht of the findings it seems obvious that
under the present program there are few, if any, relation-
ships existing between the kinds of experiences to which
these children are exposed in school and the kind of activ-
ities which they choose freely in thelr out-of-school hours,

The following recommendations, therefore, seem
pertinent:

1, It 18 recommended that elementary schools be
provided with adequate facillities in both variety and
quantity to enable children effectively to exercise
their creative urge through the use of tools and
materials and that it be a part of the training of the

teachers in elementary schoocls to properly capitalize
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on such facilities.
B It 48 recommended that a welleplanned systen
of effeotive reporting to parents emphasizing the needs
and interests of children and providing for an orgen-
ized procedure of cooperation be devised and placed in
operation.
3. It is recommended that elementary school
classrooms be equipped with suitable broadcest
receivers and that children be encouraged to partic-
ipate in developing planned listening periods.
&, It is recommended that a carefully selected
repartoire of popular comic-type books he made reedily
accessible to elementary school children through the
school library service and that these be kept ocurrent
and prcparly cataloged,

These findings further indicete that this study is

but & small beginning in the identification of problems or

their solution in the area of relationships between a

school curriculum and its real influence on child behavior.

The need for further study beocomes at once apparent.

Problems such as the following should be investigsted:

1. What are the most effective, as well as
practical, methods by which elementary schools may

keep parents informed of the total development of their
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children in e manner that may be clearly understood
by the parents?
2. What criteria may be established which could
assist in determining what constitutes the educational
nature of redio programs?
S What criteries may be established that can be
used by children in helping them to select thelr read-
ing material critically and with understanding?
4. What avenues are available, or could be
established by which elementary schools may capitalize
upon the intereests of children in organizatiocnal
activities such as Seoduts, church groups, Y.M.C.A.,
ete.?
5. What methods may be eaployed whereby children
may be gulded in developing better attitudes toward

reading books written for them?
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TEACHER'S DAILY CHEGK LIST OF SCHOOL TIME ACTIVITIES

Date

Drawin

penci

erayop

Painting

paper

obJeots

Construction

paper, paste
and sclssors

Modeling

clay

paper mache

MUSIC

Chodlr

Band

Singing

on

golo instruments

records

Dancing

;ggggpgetative

| with instruetion
DRAMATIZATION

[__Resding story aloud

Actinz out & story

Giving original play

Pu et show

/D] m FQR PLEASURE

BALDICRAYT WORK

PLAYCROUND ACTIVITINS

On the back of this sheet please glve the approximate

number of houre devoted to each major heading sbove each

week.,

Teacher's name
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CHECK LIST OF ACTIVITIES

me

ACTIVITY DATE

{ERY

iBALL

{ETBALL

CH

GE - BALL

TBALL

(EY

ZER

LEYBALL

IR BALL GAMES

+ING

D WORK

h]

(ETRY

ViINTON

TING

YCLING

Y -MODEL {NG

§S WORD PUZZLES

CERTS

MBING

ATIVE DANCING

QUET

PING

STRUCTION

ATIVE WRITING

.CKERS

I ouTs

INESE CHECKERS

D GAMES

?$ AND ROBBERS

WBOYS AND [INDIANS

TCHERS { TAG )

MINQES

LLs

LL HOUSE

AWING

RTS

LK DANCING

EMAN

RDENING

NDICRAFT

LING

BBIES

RSEBACK RIDING

CK-THE - CAN

RSESHOES

E SKATING

CKSTONES

ITTING

ATHER T @OLING

RIONETTES

PAGE |
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CHECK LIST OF ACTIVITIES

.me

ACTIVITY DATE

HERY

EBALL

KETBALL

CH

GE - BALL

TBALL

KEY

CER

LEYBALL

ER BALL GAMES

LING

D WORK

D

IKETRY

IMiINTON

TING

SYCLING

WY -MODELING

158 WORD PUZZLES

ICERTS

IMBING

ZIATIVE DANCING

OQUET

MR ING

NSTRUCTION

EATIVE WRITING

ECKERS

T 0UTS

INESE CHECKERS

RD GAMES

PS AND ROBBERS

WBOYS AND INDIANS

TCHERS [ TAG }

MINOES

LLs

‘LL HOUSE

AWENG

\RTS

JLIK DANCING

tREMAN

ARDENING

ANDICRAFT

HUING

OBBIES

ORSEBACHK RIDING

IClt- THE - CAN

ORSESHOES

CE SKATING

ACKSTONES

NITTING

EATHER T ML ING

TARTONETTES

PAGE |
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CHECK LIST OF ACTIVITIES

ame

ACTIiVITY DATE

IDEL AIRPLANES

IDEL BOATS

IDEL HOUSES

'DEL SRAGE SETS

IWVIES

iS1CAL INSTRUMENT

\RBLES

!CHESTRA

IPPETS

NG PONG

{0TOGRAPHY

VINTING PTCTURES

A\INTING OBJECTS

AY ACTING

LAYS

CNICING

A\RCHEESA

JZZLES

JLLER SKATING

\DIO

ICORDS

IADING COMIC BOOKS

ZADING NEWSPAPERS

ZADING MAGAZINES

EADING STORY BOOKS

ED LIGHT

KIPPING ROPE

TORY HOUR

LING THE STATUE

TREET GAMES

ABLE GAMES

ARTY GAMES

WIMM NG

LEDDING

EWING

OCIAL DANCING

INGING

ALKING WITH FRIENDS

ENNIS

UG OF WAR

EAVING

'RESTLING

100D WORK

JARVING

JI0Y sCouTS

2UB scouTts

31RL SCOUTS

3ROWN JES

CHILDREN'S THEATER

JANCE cCLUB

CHURCH GROUPS

MATHEW WHALEY GYM.

PAGE 2
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60

March , 1950

Dear

Please list below the activities which you know your child has
engaged in THIS afternoon and evening.

involved reading,

If any of the activities

listening to the radio, or going to the theater

note the kind of program, book, or movie.

Please return this form to me by your child.

Thank you,
y te Schneider

nnet
ost Office Box 1528
illiamsburg, Virginia

e

L
P
W

Telephone number
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March , 1950

Dear

At the present time I am a student at the College, deing
graduate work in Education. As an aspect of this work I have
chosen for study ‘Children’s Selection of Leisure Time Activity.
I am interested in finding some of the ways in which children
spend their time after school and in the evenings.

I am studying children in the intermediate grades and your
child is among this group. In order to get information from the
children they will be given a list of activities to check each
morning. In order to get additional information I should like
to send to you once a week if agreeable to you a short note
asking for a list of activities in which your child engaged
during the afternoon and evening of the one day.

It is hoped that by studying the ways in which school
experiences are related to out of school play, suggestions of
ways in which the school can be of greater benefit to your child
in encouraging desirable interests and recreational activities
may be discovered.

I would greatly appreciate your cooperation in this study
and I trust that a2t will not be of too great 1nconvenience
to you. The undertaking has the approval of the faculty and

advisors at the College. Thank you.

Very truly yours,

WM

Lynnette Schneider
William and Mary College
Post Office Box 1528
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64
March , 1950
Dear

Please provide the following information:

In your opinion, in what three activities does your child seem

most interested or spend most time?

Please return this to me by your child. Thank you.

Lynnette Schneider
Post Office Box 1528
Williamsburg, Virginia
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Check the community organizations in which you take part.

Z Scouts Children's Theater

Scouts Parish house Dance Club
1r Scouts Riding Club
Brownies Saturgay morning recreation

at Mathew Whaley School gym.

Check the church or Sunday School organizations in which you
take part.

Baptist Church .- Royal Ambassadors Cathol1c Church
Episcopal Church er Club choral group
Presb terian Church gupper Club rythmn band
Met ist Church Supper Club unior choir
ramatics

Name

If you belong-to.any other organizations not listed in the groups
above, write them down below.
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MAP OF
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