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ABSTRACT

The purpose of this project is to develop 8 music
curriculum guide for the Princess Anne County--Virginis
Beach City Schools, and to review the organigation of
the initial Study Guide for Music OQurriculum Bullding,
which wlth subsequent revisions and additions resulted
‘in the 1962 Music Curriculum Guide.

This project presents in chronologicsl sequence the
development of the curriculum gulde from the conception
of the 1dea to the completed gulde. The local staff
participated in two workshops of three deays each =s the
gulde was being developed. The first workshop in 1959
produced a Study Guide for Music Curriculum Building,
which was reviewed and studied at inservice meetings
throughout that school term. The successive workshop
in 1960 was devoted to expanding the original Study
guides In both workshops the staff was divided into
committees for writing speclfic sections of the gulde.

The finished Mugle Curriculum Guide, which is
found in Appendix B, represents the work of the staff
which wes then reorgenized, edited, and much expended
by the chalrman and editor, who is the author of this
projecte.

An evaluation of the processes involved in cone
structing the curriculum gulde indicete that much time
could have been saved by declding upon the objectives
for each grede ag the initial step. Each committee,
then, would have had & definite outline to follow, and
definite objectives to expand as the gulde was being
developed.

‘&
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CHAPIER I
THE PROHLEN AND DBFINITIOUS OF TERIS USED

The reason for constructing & mosic ourriculum gulde,
or any curricwlum guide, i8 sn atitempt to improve the
educational enviromment of the students within the echools
end throuszh the use of the curriculum guide produce better
results in terme of sﬁudenﬁ'achie?amenﬁgi Such & deslre
notiveted the clementary music steff of the Princess Anne
County-~Virginio Besch City Schools to begin a twomyear
project of bullding e musle currisulun guide.

I. THE PROBLEM

The purpose of this project is (1) to develep & nmuesic
curriculum pulde for the Princess fune Countye-Virginia
Beach City Elementary Schools, sud (2) to review the o=
ganization of the initlel Siudy Guide for Music Curriculup
Buildine, vhich with subseqguent rovisions and additions

rosulted in the 1962 Husic Currieulum Cuide.

-
Bobert ﬁouse, “carriculum ﬁonstxuntion in Isic
Education,” G s Pilty-seventh
Yearbook of the ﬂéticggf Society fer The Study of Education,
?ggg}x (Hniverﬁity of Chicago Press, Chicago, Illinoigo,

s Do 23
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Twelve nev schools were constructed in Princess Anne
County in the past twelve yesrs. It has clso besh necege
sary o supplement some of the nowly comstrueted soboolo
with ten additionol clessrooms. This construction resulted
fyon .sx tremendous gpurt in populetion grovith during the
deoade 1950-60. As o conseguence, Princess Aune County is
rapidly chemging from & rural ares to & suburbep community.
In 1950 Princens Ame population numbered 36,887, ond ace
cording to the 1960 census the populatlon was 76,264.
is represents an inerease of 107 pamam‘a hie tre=
nendous growth ronks Princsss Aune Uounty o8 twenty-ninth
in the forty-five fostest groving counties in the United
M&‘&amg

- Becouse of the shortage of experienced personnel, and
the munber of wew schools the county hod to gtaff, it was
often necossary to placcs inexpericnced music teachers in
the netr gaﬁmié; The nusiec teachér would have the dual
responsibllity of initiating the school musie instructional
progrog in regord to the ﬁam@ of ptudy and also the purs-
chaging of equipment. Heedloss to ssy, theve vere as mony
variations of m@w prograns in the Division as there were
tenchers. Consequently, it was felt necessory o cgsure

)
The Horfolk-Virsinien Pilot, "Population Grouve in
Fwﬁmggggme County,  August 5, %96('}*



4
that a1l bdboys ond girls in the Division Schools would be
receiving 1ike nusical em@mmcaaﬁ Inasmuch o8 8 series
of haphozard musieal cxperlences does not guarsntee the
integrated pottorn of experiences whick charocterizes the
puccessful music ymgmmﬁ and esince thore was no Division
music supervisor to provide over-zll guidences the music
teachers oxpressed o desize o develop o mugic ocurrionlun
gulde for their owm uee.

It vas not practical to borrow Orom & masic currioulun
culde deaipned fov snother scheool syston bocouoe any instrucw
tionel progrom, musical or otherriss, must bo in harmony
rith ito loceles She music progron sust refleet the local
adninistivoiive philosophy, ond take into consideration the
cultural neede of the reosident community. I% should also
sugpest nuaical eetivities for 2il the ﬁeéaii@rs, and be
depigned %0 reach the type of students in the partloular
gechool ares. Ghs adninletration, community, instructional
etoff, ond studen%s, collcotively, deternine the oy in
vhich musico will bo ‘t;aughmé

% ‘
Irvene A Korte, “Prinecss Anuo~-Virginis Doach bosks
Anoed, " m&lm 1y Virginia Husic Bducotors Assoclation
Cfflcial Tublication, Vol. 12, Ho. 1, Richnond, Virginis,
Ffabm%m 1960, ps Tw

émme,, ope eifes P« 239,
i’znutm, eps gilte, D» 235,
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Cognizent of the noed for a writter music curriculum
guide, and in support of the venture, M. Prank Y. Cox,
Division Superintendent, designated September 14, 15, and
16, 1959, as workshop days for the elementary music staff
for the sole purpose of beginning work on the music currice
ulvum guide. This initial workshop convened -2t Oceana
School with Mxs. Irene A. Korte, music chairmen, serving
ap coordinator, and Hiss Louise Iuxiord, Elementary Superw

7
visor and Direotor of Persomnel, serving os advisor.

IX. DEFINITION OF TERMS USED

rriculum Guide. Curriculum Guide in this report
shall mean the course of study for the elementary music
program ag formulated by the elementary musie instructors
for thelr own use and by the classroom teachers alsoc.

Staff. Throughout this report, staff shall refer to
only the elementzry voeal imstructors; vhen instrumsntal
instyuctors or secondary school persomael are invelved, 2
distinetion will be made.

Inservice Heetines. Thie term refers to regularly
scheduled monthly staff meetings on releaged time from
teaching duties held during the school year 1959«60.

gggggvggggggggg In this reoport, the music chairman
shall refer %o ﬁhe leader of ﬁha music teachers as ape
pointed by ﬁha supervisory staff. The writer of thils

ghors

KQI’%Q; oD« m»




project served ia the capacity of chairman during the
pexiod covered by this project.

_ iop. This term as used in t&ga report
shall refer collectively to the superintendent of schools,

the clementary supervisory. staff, and the elcmentary
school principals.

Division. The loecal school ﬁivisian or district
includes both the cchools of Princess Anne County and
Virginia Beach City. The term Division is utilized in

an all inclusive manner to cover the uvhite schools.
IXI. ORGAMIZATION OF REMATIHNDIH OF PROJECT

After o discussion of the plece of music in the
school, thig project will present in ahxamulagiaai gequence
the development of the Music Curriculum Guide, boginning
with & survey of the literature and available curriculum
guides from other school eystemss This will be followed
by preparation for, and the organizetion of the 1959 VWorke
shop, vith a review of the resulting instrument, A Study
2 lum Buildine, There will follow
a report of the evaluation process and procedures of this
"Study Guide" during the school yesr 195060, and how the

guides of all the teachors were compiled inmto one master
file at the end of the year. This material vaé then
sent on to Ur. C,» J. Hesch, State Supervisor of Husiec,
for his perusal prior to the September 1960v6urrieulam‘
Vorkshop. This worlsshop will be discussed with commitice
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sssignments to “£ill out" the Curriculum Guide, and the
ﬁle}m for the fiml eéitiug process by the mhairzﬁam

A copy of the finished Curriculum Guide will be
found in the appendix. |



CHAPTER IX
MUSIC IN THE ELEMENTARY SCHOOL

“Huoic has its own system of pe&agagiea*
?gasggtgggtgggigyfaa$h music yeil must teach
Iz there any quarrel with the esbove statement taken
from William Locke Smith's The Practical Mngic Reader
vhich wes published in 18607
According to Louis P. Thorpe, a ¢ontenporary psychole
oglst at the University of Scuthern California, many music
instructional programe lack the dirsction which learning
theory can provide. It appears that nany music teachers
are vot aware of ways music instruction can be improved
by using the findings of research in paychalagy»2
In the teaching of music skills therxe ave five
fundamental procedures which agree with current learning
theories. These instructionsl practices include: (1) se-
curing motivation, (2) determining whether child has

-
William Locke Smith, The Practicel HMusic Reader,
(einn%nnati, Jones Brothers and Op., 0), pe vii.

Louis P. Thorpe, "Learning Theory and Music

Teaching," Basic Oopecsp n.ﬁu@gg ggggat%gg Pifty=
seventh iearbaok of theﬁﬁht onal Society Tfor the Study
of Education, Part I, Unxveraity of Chicego Fress,
Chicago, I1linoie, 1958), p. 163s

8



9
sufficient maturation for a particular nmusical activity,
(3) using the concopt of pattern lesrning by approaching
the objective e ¢ whole, (4) evaluating pupil progross
systematicslly, =nd (5) teaching for integreted develop-
nent of the siudent--2z he learns nmusical gkllls he will
probably gaiun increosed self-confidence, socizl poise,
and inerease his eoclal egn@aetsfﬁ

Robert House, Head of the Depertment of Music at the
University of Hirnesotae--Duluth Branch, agrees with the
latter part of William Locke Smith's ototement. House
feels thot the music tencher should pursue a progrom
vhich keons certain central objectlves in constant foous
while also allowving for the pursuli of various special
1ntareﬁt£‘4

Musiec is rocognized es one of the common learnings,
and musiec, as opne of the teven 1liberal arte, has formed
en integral part of the educationnl sysiome of Western
civilizetion from Hellenile times to thoe pressnt. This
is known to smy student of cducational philosophy. It
‘has been o part of the American pudlie school eurrviculum
since Lovell llason labored in 1ts behalf in the Boston

;}ﬁi‘h&ﬁi‘peg one glte, pe 190s

Robert House, "Currieulum Construction in kusie
Educantion,” ¢ Ooncen: ‘ i 01 opn, M.fty=
seventh Yearbvook of Soclety for the Study
of Bducation, Part I, (University of Chloaso Pross,
Chicego, Illinois, 1958), p. 252.
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Schools come one hundred and tventy years sgo. Today
school administrotors regerd music as & part of our Ameri-
can heritcose vhich must be preserved through the scho0loww
not only ag a skill, tut as en art and as on aesthetic
expericncce~-the possession of vhich is the birthright of
every child of every ymenmﬁ

Administratores also acknovledge the foet thet some
teachers nake great contributions to the lives of tge&r
students by introducing them to the world of music. Ui
fortunanteoly, & musicisn mnst underge long years of formal
gtndy to nester the technigques luvelved in his performance.
However, the student of music derives valuc from his pusle
courses other then the considerations of future career,
because nusic cer help him te understoand, to think, to
foel, ond to hearw-sll of which may enrich his entire
1ife.”

The pusic educator should bo concernmed not enly with
the presount musical development of the student, but also
with his future eppreciation and attitudes Lovard music
as £ consumer or o8 on sctive participeants Willlem .
Lamors, Acolstent Superintendent of the llilvoukee Schools,

2wt

5
mmm f#amw, "Nusle in the Gemeval Currieulum,”
Py _ (= 9 ﬁﬁru”ﬁmy ??595 VQ&# &53 ﬂﬁ# 55,

70933:&@1*, Ope Cltes Do 3k

ditoriel in Vizginian
lay 16, 1959, dbe Hazlnlo

1iot, Horfollr, Virginie,
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has said thet ve must project velues into the gamut of
our'mmsiaal eﬁpexiencée for we cannot leave the develop-
ment of cultural tasts to mere chanae*a

The ¢lementary school is a time in the siucationsl
process then all children participate in nusicel activities.
it is of supreme importonce, then, that & background of
gxpericnce anﬁ‘knnw&éﬁge be bulild at this tine for future
appreciation.

Auguste Prett, o elassroom teacher from Hew Mexico
vho pexticipated on o panel ia musie eduvcation at the
Southwestern MNusic Educators Oonference at Aluauergue
in 1961, stated that the “teke home” quelitly of music hes
been neglected too meny times in todey's curriculum. She
feolt thet tho student should be nade nore selfwsufficient
in music so thet he could use music to enrich his life
during his leisure hnuxaﬁg

A 1959 lell Street Journel reported thet there is a
groving interest in musie by people of widely differing
vooations,; and thot here in the Unlted States there are
indications that the desire to play & mugicel instrument

hag been rising sharply. This rising psrticipation by

8 - \
OUninien expressed by Uilliam l. Loners at the Southe
western Music Educators Conference, Albuguerque,; Hew Hexlco,

pﬂhl%ghg% in the Music Efucators Jourpal, April-May 1961,
PPs Gew

gayimiens expressed by Auguste Pratt ot the above

mentianaﬁ aanferenae. and also published in the [usie
aneators ¢+ Seme referencs.
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amateurs was expected 4o result in 2 record five hundred
million dollar sales of musical instruments in the year
1959, 19
in the May 1961

It i interesting to note that & later news item

Jorfolk

Ledger-8tar reported a five hugw
dred minety million dollar sales of musical instruments
and accessories for the year 196@.3’

Oune of the music industry observers interviewed by
the Hall Street Journal, expressed the opinion that the
greatest impetus to the increased interest in studying
music has come from the expanded school muslc programs.
Anpther factor related to the musie boom, as given by
the music merchants, was the foot that many adults are
turning to music for the flrst time, and this is credited
to the increased amount of lelisure time people naw:havg»’z

With such an appetite for music found in meny sdults,
it challenges the musie educator to provide the finest of
formative experiences. Unfortunstely, these hoped for,
fine experiences do not always develop. One administrator
has expressed an opinion that the music area is freguently

considered the weakest part of the school cnrxiéulum;iB

o
William Robertson, "That Din You Hear May Be auly
Father Playing His wwnmﬁnua, The Hall Street Journal,
Juneg&é 1959, pe 1.

igﬁew% item in the Noprfolk Led
13&6@62‘%303&@ ope ¢lt., p. 18.
| Opinion expressed by Dr. Burt Stover as a member

of o panel on Hlementary Music Ourrioculum Planning, Musie
Biucators Nationel Conference, Atlantic City, March 1960.

ar, May 22, 1961,
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epother feels thet in this aves there eppears to bo still
more questions thon convincing anﬁweraiié The music ecduw
‘eator must be cognizent of the foet that vherens thers are
problems and res pﬁ&ﬁibﬂlﬁties peculicy to the ficld of

muglie: these must not @r@?en% music from being & poart of
15

the composite curriculum.

It heg been anknﬁwme&gaa thet nothing ie te be goined
by =n unorgenized approoch to the role of music in the
genornl curriculum. A written muoic currlculun guide 1o
probably the mest effective avenue of achieving on intes
groted programs especlally vhen it 48 prepored in on
ettennt o produce botter results in toerns of student
achievement.

Agcording to Keith ander, Head of the Mugio Deporbe
nent ot Los Angeles State College, the mugic curriculum
consists of o1l the sctual musieal exporiences that
ahilﬂraa aocept wnder the guidsnce of thoe school. o
emphaslizes that no true leopning can toke place unless
there is o desire or villinguness on the part of the ¢hile
dren. Py using the phroge "undor the puidexnes of tho
school” ho differentiates between tho plemned ineschool

srperiences, and those meical expeviences oul~of=-schonl,

% ~
1sﬂann&r, 0ps Cit., D 3.
Lezel Nohevaee Horgen, editor,

Education, Music Education Source Bo , 1
w*ueatmrﬁ Fationsl Conference, vashingﬁen D G.g 195&),
xh
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over vhich the school has\aa‘¢antxsl*%6 Those plammed,
ineschool, music experiences becode the music ourriculum.
ﬁaacl'mﬂréaﬁ bﬁliévéw,that ﬁ&ah migic curriculun ﬁ&#azgp*
neat should bo the 3e1ntgreapang&biliﬁy,af'ﬁu@arvisews
end music %Q&Qﬂ&&ﬁq?v

But, as Snyder says, the groundvork cannot begin
wntil sono person is convineed that & music curriculum
guide 16 neccepary end is determined that work begin.
ﬁowev¢rg before any progress can be pade it will be necepw
sary to define objectives. This will incorporate the
thinking and teaching experiences of all who are con-
corned with the ywageot.aé well éﬁ,i@fﬁf&&ﬁiﬁﬁ.itﬁmrfhe
experts in the field of earriﬁuiam, and ideas goined by
exenining the curriculum guides of other schools. The
next stop vould iavolve a 3tﬁéy 0f the communlty’s nesds,
problens, resources, and pan&laﬁ This will help iu the
plan&iﬁ@ stege of the auxﬁianlumg Soydexr bolieves that
general nusic chould be the core of the musle progranm.
Bdueational objectives or goals nust be established to
develop & ¢leor concept of vhat the student is axpected
to lImov then he conpletes the course of gdudy. Also
into this curriculum should be gathored the madterials,
equipment, supplies, people and activities to make the
curriculun o zieh and rewarding grovp of experisnces.

C—

Eeith D. Snyder, Sghogl Isic or ‘§§§g§y gion,
iﬂost?$: Allyn and Eaéan,““ka,# 959%§ﬁb§ 0.“& ’

| lorgany QD Sites o 24,
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Snyder supgests trying out the curriculum on cn gxperi-
mental basis o 1t is b@ing &avalapeﬁn As the curriculum
ig evaluatod it should be done in terns of pupil growth,
staff growih, and compunity gxawth;‘a

House mointains that all vhe vill use the curriculunm
should work together to comstruet it becouse people loorn
nore and vork more effectively when they functicn actively

Sveh & music curyiculun gulde must be plammed for o
speclifle gchool or schools within a division, for to ine
port anothery musle PROgYem, regerdless of hov successiul
it might Ve in iis loenle, would simply crente sdditional
problemo. o reitorote from Chapter I, the music program
omust exist in harmony vith ite loeal setting, end must be
based upon the needs of the children and the hind of conw
gunity in vhich they 11?%420

Snydex writes thot curriculunm condent 1 due to veri-
ous forces thich shopse the currieviuvm. These forses ere
custon ond convention, textbooks, the legel requiranents
of the stctes, such pressure groups ao the Daughters of
tho Amevican Heovolutlon and the American Legion, public

i

T -

9&0%@@ @90 @i'ﬁﬁy D 242,
20
Jack Rg Stevenson, “"Currienivm Developrent,” Music
ucotion in Action, edited by Archic Jones {Eostom 3
lyn aﬁﬁ Bacon, igGG), ps 427
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opinlon, ond professional sducators! inﬁiaemaeaaeg

As tho curviculum gide is conceived, the music staff
needs o identify o howd core of musical expericnces thob
tho students WAl carry over imto leter 1lfe.-- %hio ig
aloe vhat Augusta Prett roferved to vhen she spoke of the
“toke bone” quality of mueic Instruetion. Juot vhed nuoie
el elkille and appreciotions should o student poovess vhon
ho finiches school? Deliberate objectives should be Lformuw
lated in termp of expericnces students need in order %o
devoleop these, oluays keoping in mind thet live expori-
ences are the actual media of learning, the basic building
materiol of ony yragramiES

In 0ddition to the specifis objeetives foxr certein
claspes ond the ncans to cccomplish these, House vrites
thaot a helpful course of study should include the use of
oquipnent ond resocurces, snd should not rigidly bo imposed
upon ony %@&ﬁhﬁﬁbﬁ$ Stephenson believes thot curriculun
uilding should also include informotion obout staff
respongibilities, the music budgoet, ocheduling of music
clospeosy, and the physical plont necesssry te carry owvt
muoleal oetivities, >

B |
EQGW@WQ e 0&§ sp Po 72“7&#

Opinlons oxpressed by Dr. Frances Androws ot the
Southorn Iluoie Bducstors Confercnce, Rosnoke, Virginlo,
A@f&12§9595 '

Q&ﬁsuﬂ@ﬁ g2 Sib., ps 239,
agﬂﬁﬂﬂ@; Ope gib¢«s p» 252.
Stophonson, X210 %‘Q#g D= Ao .
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Torest Conner, Superintendent of Schoels in 8%. Youls
Hinnoopolis, emphaticelly stotes that the musle progrom i
for the dirett benofit of the children in the school and
nothing chould be done to violate that abject&ve;35 The
mgic progranm should develop within the children 2 love and
on appreciation for music o5 well as teach the techniques
thorehy they con participate in its production and its

annﬁum§%§aaya7 Musie eduecation must be diverslified so that
it will %teke into sccount the wide renge of pupil interests
end obilitles.

&g the music currdculum guide is cpplled the tencher
muet keep in nind the long ronge objectives and strive to
meke the present cxperienccs as complete and meaningfnl as
posgiblo.

Jde Cloyd Miller; President of Hev Moxzico Western
College, belloves that the real worth of sny curriculum
1ies in the opirit and the techmique of the %eccher vho
puate i1 into cperstion. Hething will eotifle it a2 quickly
as a lagy end indiffercnt taaahéraaa

In applylng the curricvlun there should be freedom
of action, thus olloving for individusl differonces omong

i

26
2?603333@2'_; Bh» m» s P» 39
2853633191’@ ops gitss pe 37

~ Opinion expressed by J. Cloyd Hiller at the Southe
vestern Musice Bducotors COonforence, Albunquerque, 1961.
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the atu&enta, ag well as fer the wesknesses and strengths
of the individual tea&her$,29

It is interesting:%o note that o classroom teacher,
Augusta Eratt, believes that the music progrem is often of
no value because it falls into the hands of & teacher vhose
background and porsonsl experiences in music are limited.
She questions vhether the musiec educsitors are providing the

clessroom teachers with effective, usable gui&as.30

then the music curriculum gulde has been completed and
is in deily use, it should constantly be examined in light
of changing educational philosophy and tronds. Provision

should be included for its revislions and imprevameut,ﬁt

Real chonge comee only with the evaluation of one’s work.
This concept of the changing curriculum is so aptly expressed
in the Magle Curziculup Guide of the State of Miss

"The effective curriculum is not static,
tut must be en on-going, continuous, flekidle pro-
cess related to the nature of the learner, tha noe
ture of the educative progess, apd the nature of
the eoclety, and te meet the needs_of the evers
changing and developing society.” 32

B
302‘33:?@%’ 2Ds mt, De 24,

Opinion cxpressed by Augusta Pratt at the Southe
westeg? Husic Bdueators Conference, Albuguerque, 1961.
vaﬁlﬁr@&ﬂg 20Ds .c.&!wg Pe 24,

B”EJiusio For the Elementary Schoole of Missourl, Grades
1;g'x, (Pug%icatian Ho. 1076, Jefferson City, Missouri,
¢ D .



‘CHAPTER III
REVIEW OF THE LITERATURE

Although much has been written in support of the
nusic curriculum guilde-=vhat 4t should contain, and by
vhom it should be formulated~-othier than brief forewords
ip egtg§11$haﬁ mngie curriculun guides one cam find lite
tle grac%ical 1n£0zmati§n 88 to how the actual wnxk of
zuide development should be accomplished. However, more
axplicit informatlion regarding currieculum gulde consiruce
tion wes found in recent educational resesrch jourﬁals.

J. Galen Saylor, uriting in the Reviey pgisugatiomal
fepearch, states that definite resscarch on meny of the
bagice yroblamg @f curriculum planuing is utterly lacking.

Appareatly educators have not had either the TEsouUrces or
the time to carry out thoroughgoing studies of the many
Lmportant aspects of curricvlum plamning. Nor heve they
been able to provide any sound conclusions ebout neny
wajor curriculum yxablamsei

Another educational vriter, George A. Beamuchamp of
Jorthwestern University who is also writing in the Review
2f Educationald Rosearch, notes that it is necessary to

L @alan Saylnr "Gnrriaulum Planning and Develop=

zent,"” gﬁmgﬁggggga Research, Vol. XXVII, Mo, 3
Tame” 10552 8L 1 o ’ ! !
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slear up the meaning of the terme "curriculunm™ and "cure
riculun guide,” 28 both of these teorms rapresém%‘ﬁifimrent
concepts to diffevent peoples He meintaine that the coms
munication problems would be reduced in this field simply
by improving the curriculunm 13nguagaua

Felith D. Snyder of the Los Angeles State Cellage
supports the view of Beauchamp ag he 1s also of the opinion
that the word "curriculum” has no und form neaning and must
be defined aneﬁ\%y each person who uses it. Snydexr then
formulates his own definition: |

The curriculum is those experlences pro-
vided by the schoels for its pupils end
in which the pupils participate. 3

Despite the paucity of research on the curriculum
guestion and the confusion of terms in this aves, there
appears to be an incrgasing number of guldes being pub=
lished. Harop ond MHerritt found this to be true, én&
also thaet there appeared %o be o growing emphasis on the
spoperative pfﬂ&@ﬁ%&wn of guides by those whe would use
them, as well a5 & prevalent teondency awny from definite
preseription to genersl snggestian;#

then teschors srd administrators come together to

bevel G@ar%e"A. Beauchamp, “Gurrieu&gggﬁizggigg §n&xxv .
Development, ggz;gq £ Eduecational Reses ol, II,
9 v De g‘gén k

Yo 32 June 1

J
Keith D. Snyder, Scheol ﬁu%ig g
{B&gtzn: Allyn and Bacon, Inc., 959%?£b;

e

Henry Harep and Eleawor Merritt, "Tronds in Pro=
iuction of Curriculum Guides,"” gtional Leadership,

Tol. XVII, October 1955, pp. 35«30,
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further curriculun improvement on 8 system-wide or local
school bapisy 1% is usually deore in a common patiern.

Thic conslsts of group work sparked by mutual concern over
instructionnl preblems, with leadership provided fron
vithin the group. TFurthermore, Hewlt debermined that the
larger the number of teschers inveived in the preparation
of curriculun materiols, the gmméﬁ the probability that
such matorisle will be used in clapsroom teaﬁmngag

According to Gold, tvo significant principles hove
developod from these teacher vorksheps {or curriculun
milding; nencly, that the changing of the curriculum is
prinarily 2 metter of changing people, emd thnt change in
individuals depends on the changes acceplted by the groups
of vhich they are members.® He further stotes that o
workshop in curriculum building has o potentiel for devels
oping group spirit vbich may be much more benoficial to
thoose participating than the more tangible and specifie
information vritten down in the eurricwlun g,;wzma,.?

In ordor to weld the aggregete teschers, supervisors,
and other individuals taking port in the vorkshop into a

"aroup,” Gold srites that workehop leaders have found

o
!"

Hmiam ht E{am.t, “Can ﬁu:m'imlum Guides Be
Bffactive?" L0 4 SLOLeTRAlY Vol. m&:g &91’11 793‘59
PP i&é@wﬂ.

m}.tm J, Gold, "The Yorkshop, tho Guoup, the Currice
Blueatiopal Leaderghip, Vol. XIX, April 1955, p. 389.

ulwng
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certain guidelines highly deﬁixableas Of primery impore
tanee 15 the factor of time, for these individuals must
be eble to spend considerable time togethery free from
interruptions and pressures. Secondly, oll membere need
to feel that they belong ond muct develop o concept of
themselven op important nembers of the group. Goals
formulated by the group must be within the renge of
possibility, and vot outside the respoasibility or the
zuthority of the participants. Likewise, discussions
should not be continved past the point of usefulnoes.

Gold alse indiscted that participants would probably
benefit from thelr vorkshop experiencs, and from indie
vidual eccepbance of the group moals.

Hany curriculum vorkshope have been sparked by prob-
lems arising fron the impact of suburben living upon the
ezisting curriculum.. Den V. Dodson of Hew York University
vrites that in four studles of school systems preblems of
grave coucern were cngendexred by entire nev school systems
being bullt and staffed almost overnichi with inexpericnced
teachers vho tended to fall back om workbooks to tide thenm
aver thelr &ppﬁﬁﬂﬁiéﬁﬂh&pﬁag

Herbert L. Coon, Principal of the University School
sf Ohlo State University, is & stounch advocate of the

8
G@lag D w m'g ¥ .pp« ’ 390"'9’&

Den . Da&aun. “Factors Eﬁaing Gurriéulum Develop=
wn‘% " Reyley ugot: Resperch, Vol. XIViI, Jume
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benefits acdrued from eurriculum gulde comstruction. He
believes thot teachers vho work in curriculum planning will
understond move fully the long ronge goels to be anchieved
in working with their children. Curriculum plaming; he
wrlites further, slso helps to clarify vtatepents of philo-
sophy, purpeses, and nbgeativa3@?0 Sueh plopning also
supports the concept that good teaching is ereative and
imepginative, for teachers engeged inm building currioulum
guides consult numerous text books for ideas and content.
Teachers realize that when they come together 4o plap how
to improve o course of gtudy, or a part of 1%, they will
sxpand the instruetional horizon by utilizing nateriasls
and suggestiong other than those found in only one texte
baﬁk,ti
port of the curriculum gulde will 2lso prove invelusble

A listing and surveying of local resources ag

%o both new end experisnced teachers in the community
vhen arranglng c¢lass fiegld trips., or plaming ewn Sssenbly
Program.

Goon believes that es curriculum builders arc conw
fronted by questions regarding the renge of lesraning
sxporiconces-=-vhether these are too ensy or too difficulte-
they are desling with materiels amd procefurcs vhich cen

10
Herbert L. Ooon, "UWhy Curriculum Guides®™
”_'ufs.._~ W&R, Yol. XVIg Ho. 53 F@bmm ‘9599

Coon, pp. Bites ?n‘976!
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12
greatly influence their own classroom techmique. Coon
wriltes that the curriculum guide should 2lso identify
appropriate evaluatlion techniques, standardized tests as

13 In conclusion, he

well as teecher constructed tests.
states that one would expect all curriculum guides devel~
oped in the school te provide general as well as specifilc
11lustrations of learning activitles which should help

develop social sensltivity, creativeness, cooperativeness,

14
end self-direction within the student.

Summary

Although there has been 1ittle research on the prob-
lem of the curriculum gulde, there is & current emphaeis
upon curriculum guide construction by individuel school
systems. Many authoritlies feel that individuals who
participate in these projects will galn benefits over and
above the actual curriculum gulde. Through these experi-
ences & teacher should be able to crystallize his own pur-
rose and goals in teaching. When such & project is
initiated 1t is Judicious to include as many participants
as practical, because the resulting instrument will then
be the expression of meny, and as such, 1t is more likely

to be used than relegated to the fillng cablnet.

O'Oon,, 0D mo, Pe 278¢



CHAPTER IV

INITIAL STFPS IN LOCAL MUSIC
CURRICULUM GUIDE BUILDING

A me jor consideration in inltiating any new venture
or project isw=just how and where does one start? Uhat
are the first steps?

It had been the priviledge of the music teachers of
the Division %0 meet logether on released time at xegmxarf
ly scheduled intervale during the scheol year. The purpose
of these meetings was to further profeesional growth through
study of previously chosen inservice topics and thf%ugﬁ
discussion of mutual problems.

Prior to the 1958 September Inservice Organizational
Meeting, a letter conisining possible pragramptﬁpica yas
sent fo all the staff for thelr c&nsid&ra%ion:v Lmong the
topics suggested by the cheiyman wae the possibility of
inttiating the construction of a Division-wlde clementary
music currioulum guide based upon the Ginn and Qomyany;
"Our Singing Vorld," which wag the basie music text foé
the Division, and to incorporate other current musie texis
which wers in usec in the Division.

In 1955, the eix slementery music teachers then in
the Division prepared a nineteen page booklet entitled,

lemontary School.: This mimeogrophed

25
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publication ¢overed seven areas: Scheduling of !Musice
Classes, Child's Enjoyment and Appreciation of Nusie,
Rhythm Bends, Rhythmic Dxpression, Chorus in the Elemen=
tary School, Larneny, snd Hatorials. Thls booklet stressed
rhythmic pevticipation; but wholly igunored the rele of
ginging in the elementory music progrem oxcept in the
thoral area. Therefore, this work could not be considered
adequate for a totel program of musis.

vhen the schedule wes nede for the 1958-50 year's
inservice sessions, the gtaff enthusiestically agreed to
devote o peeting t¢ the preparetory telks necespary to
bullding e curriculum guide. This project was vholee
heartedly endersed by secondery school nusiec faouliy,
for their work on the secondary level would surely be
more ¢ffective if ell the incoming students had approxi-
mately the sane musical experiences in the elemeniary
sehool. It was thern necessary to declde upon 2 meeting
day for curritulum pleaning. The suggestion was nade
that the evaluastion day scheduled for mid-term sppeared
to be a loglicel choice as this would give the steff some
time o crystallize their thinking toward curriculum
building. The mid~term dey in January wae then desige
nated by the administration as a2 time to be deveted éxe
clusively to beginmning the currioulum planning.

State Supezvisor of Music

opprortune visit from the then Assictant State



27

Supervisor of Secondary Music, Dr. €. J. Hesch, {now
Supervisor of Music) vhich coincided with the scheduled
NHovember meeting of the Division staff, proved beneficlal
in getting the project started. In the informal discuse
gion period which followed the planned programy; Dr. Hesch
was asked how one goes about setting up a music curriculum
gulde. His reply consisted of seversl provocative quose
tions, which later became spring~boards for action:

"Who will use ilte-music teacher or class~

room teacher? How do you expect this guide to

look wvhen it ie¢ finished? UVhat do you eXpect

the guide to accomplish? Vhat will it include?”

Dr. Hesch mentioned that at the time~-Novembexr 1958w
he was aware of only twe school systems in Virginla which
were using the type of curriculum guide the staff was in-
terested in writing. He vas confident that both Miss
Louise Hitchell of the Arlington Schools, and Mr. Claude
DeHaven of Prince Hlliam County Schools, Manassus, would
gladly share their curriculum nmaterials with the staff.

In addition, Dr. Hesch advised requesting state music

bulletins from several states.

Heanwhile, information concerning the enthusiasm of
the music staff for this project reached Mr. Frank V. Cox,
Division Superintendent. On 1 June 1959, a joint communi-
cation from ¥r. COox, and Miss Loulse Luxford, Elementary
Supervisor, was sent to every elementary principal and

music teacher. This communication adviped the staff of
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the fall music workshop to be in sesslon from Monday,
September 14 through Vednesday, September 16. The entire
elementary voeal staff would be released for the express
purpose of working on the local gulde« The workshop would
meet 8t Oceans School in the music room, with Mrs. Irene
A« Korte 1o serve as the workshop coordinator. A followup
communication was sent the staff on 21 August 1959 as a

reminder of the curriculum pleanning workshop scheduled

for Qoceana School.

Bach teacher was Ingstructed to prepare for this works
shop by collecting as many music curriculum guldes as
rossible during the summer, and to report at the workshop
with meny materials, ideas, and readiness to begin writing
the local guilde.

As her preparation for the workshop, the chalrman
requested guides from the two schools in Virginla which
Dr. Hesch indicated were using 2 music curriculum guide:

Miss Louise Mitchell, Head Teacher
Elementary Music

Arlington Public Bchools
Arlington, Virginia

Mr. Clsude DeHaven

Supervigor of Music

Prince Willlam County Schools
Manassus, Virginia

Requests (by the chairmen) for coples of state music
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bulletins and local curriculum guides were addressed to
the following prominent music ecducators:

Dr. Karl D. Ernest

Director of Music FEducation

San FPrancleco Unified School Distriet

San Frapelseo, California

Mre. Ernestine Ferrel

State Supervisor of Husie

Jackson, Mississippi

Hr. David L. Wilmot

Supervisor of Musie

State Department of Edueation

Tallahassee, Florida

Mr., Alfred Hlecksechmidt

Supervisor of Fine Arts Education

State Department of Education

Jefferson City, Missouri

Mr. Forest E. Conner

Superintendent of Schools

Ste ?aul~M1nneapolis Saheols

St. Paul, Minnesota

A1l the above authoritlies contacted were most

cooperative and graclous in sending the requested materials
promptly along with thelr personal good wishes for the proe
Jeets It will be noted that the geographical locations of
these authorities fall into z west=-southwwgestew-mid-westew
north pattern. In addition, Miss Iuxford was able to

secure music bulletine from both Texas and New Hampshire.



CHAPTER V
THE PIRST CURRICULUM WORKSHOP

The school term traditionally opens for the teachers
in the Princess Anne Division Schools on the Tuesday after
Labvor Day. However, regular classeés on a complete day
schedule do not begin until the following Monday, and the
special classes, such as musie, library, and band do not
meet until the third week of school. Therefore, it was
a simple matter to schedule a three day workshop for no
classes would be missed as the music teachers would not
be teaching at that time.

Shortly before the nine o'elock hour of the first
day of the workshop, Mr. Frank W. Cox, Division Superin-
tendent, arrived to convey his personal good wishes to
the staff in their project. Mrs. Vilson, principsl of
the host school, came in to extend & welcome on behalf of
the school, gn& Hrs Harold Whitehurst, Division Coordinator
of Elementary Physical Education, stopped by to say that
the music teachers made 2 great contribution to the total
school program through their emphasis on rhythms.

The remainder of the morning ssssion was spent in

organizational probleme. It was necessary to decide the

30
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scope of the proposed gulde and what the staff expected
1t to accomplish. The group expressed a desire that the
music curriculum guide in 1ts completed stage should serve
as a 8ilent partner to which one could turn for help, counw
sel, or ideas as needed. Thereforey; it should contain not
only suggested instructional procedures and goals, but
also information as to how children grow and develop, &
philosophy of education and the place of nmusic education
in the school, the &espengibilitiﬁa of those who are to
participate in the music program, the suggested egquipment,
a list of teaching materiasls, a2 bibliograpby, and the
gsources of supplies.

One major decision concerned the organization of the
gulde, either by grade levels or by subject areas. Advan~
tages and disadvantages were‘harefully weighed, and the
final group decision was to organize the guide on a grade
levelw=one through seven=-~bagis, rather than by sudbject
areas. It was reasoned that if all material pertinent to
one grade level were located together i1t would be more
meaningful to the teacher using the guide. The guide
would &lso be easier for a classroom teacher to use as
all material for her grade would be found in the pame
section.

The next decision involved organizing the steff to
begin writing on the guide. At first it wag thought that
the spaff should be divided into committees which would
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be responsible for developing the entire program through
several grades. The fallacy in such a plan soon vas
realized; for without predetermined objectives for each
grade level there would be a great deal of confusion. The
ultimate decision was to divide the staff into four com=
nittees by subject sreas: (1) Singing and Fundamentals,
(2) Bhythms, Drematigations, Free Expression, (3) Listening,
Appreciation, Creativity, and Study of Imstruments, and
{4} The Characteristics of Children With Implications For
Magical Learning., Each conmittee was instructed to pursue
its particular subject area on a longitudinal basis through
grades one through seven; thus being able to approach it

in a developmental manner.

by the classroom teachers and the elementary supervisors

of the Division. The music staff found the "Charscteristics

of Chlldren snd the Implications for Learning " contained
in that study guide an excellent source for the desired
section on ¢hild growth and development. Consequently, it
was agreed to use the "Characteristics of Chiidran” as
given in the Spcoial

gg;*ggg”mmg;gguggmmggag and to write nev-implicatiana

for learning from & musical standpoint. These implications

reflected the studies, thinking, and teaching experiences

of the two committes members involved, There is a similar
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smaller chart in Hugic In the Elementary, School by Nye and
Bye.

In appointing the working committees, two factors
were considered bykthe chairman: (1) the strengths and
wesknesses of the returning teachers, and {2) that each
new teacher be placed on 2 committee with an experlenced
teachers Final committee assignments for this workshop
will be given in the Appendix.

The remainder of the first day was spent in committee
work==discussion of objectives and locating necessary
reference materials.

Reference materials for the workshop included music
curriculum guldes from Arlington and Manassus in Virginia,
Kansas City, Missouri, and Hinneapolis-St. Paul, Minnesotsa.
State Curriculum Guides from Missouri, Florida, Virginia,
Mississippi, Texas, and New Hampshire were also consulted
by the committees. In addition, the teacher's manuals
and guldes with the various music texts were used, also
curriculum materials avallable through the Music Educators
National Conference, college text books for courses in
Music Methods, as well as the other recent music education
books in the teachers' personsl libraries.

One member of each committee served as the recorder
while the other 414 most of the research work. Some
committees kept this arrangement constant throughout the

workshop, whille others preferred to alternate functions, .
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The remaining hour of the sscond day of the workshop,
Tuesday, was spent in sharing progress with each other.
It was not possible for all groups to report in this length
of time, and the following morping sesslion was needed %o
complete the reporting. The remainder of Yednesday was
devoted to completing the commitiee sesignments., By Wede
nesday afternoon all committees had completed work in a
rough outline form. This was given to the chairman to be

typed so0 that it could be sent to the central office for

nineographing.

The mechanles of the local workshop will be evaluated
using Gold's "Guidelines" for developing a successful worke
shop as a comparison. These "Guidelines” were discussed

in Chapter III, pp. 21=22.

gold
+ » ¢+ o « In regard to time ~- the workshop participants

must be adble to spend consliderable time together, to be
free from interruptions and pressure.

Division lorkshop

The workshop convened for three consecutive days.
There was no special pressure on the group to complete
the rough draft in the assigned time, but 1t was desired
that 1t be completed. Several individuals did "home-work"
on their committee areas durlng the evening hours.

Interruptions and dlstractions which could be cone
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trolled were minimized through the efforts of Mrs. Wilson,
Principal of Oceana School. Student corridor traffic was
rerouted when possible, and the remaining necessary student
traffic moved quietly.

In addition, the workshop partlcipants were served
lunch in the music room. Therefore, discussions of progress,
and exchanging of ideas continued during the lunch hour.
One distraction, over which the school had no control, was
the noise from the low flying jet planes based at Oceana
Naval Ailr Station. This seemed highly disconcerting at
first, but by afternoon the siaflf was somevhatl conditioned

to the noise.

Gold

e + + « « A1l members need to feel they belong and must
develop a concept of themselves as Inmporitant members of
the group.

Division lorkshop

The first event of the workshop wae a picnic supper
on the Saturday evening before the workshop convened. The
specific purpose of this social event was to introduce the
nev tecchers to the returning staff. It was hoped that
when the new teachers arrived at the workshop on Honday,
after having met the staff in a soclal situatlon, they
would feel more a2 part of the staff.

then the four working assgignments were made, there

wvere two individuals on each committee:. Because of the
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small number of teachers involved in this workshop, no
one sat idly by while the chairman did all the work.
Eyveryone participated, and everyone was important to
achieving the goal of the rough draft Study Guide For
Hugie Curriculum Building. During the discussion perlods
the new teachers were active participants.

Gold

s+ « + » + Goals formulated by the group must be within the
range of posaibility, and not outside the authorlty or
responsibility of the participants.

The immediate goal=-to produce a Situdy Guide For
Music Curriculum Buildinge~was achieved. This was the
responsibllity of the staff as authorized by the adminise
tration.

gold

» « » + « Discussions should not be continued past the
point of usefulness.

Adyvisio

If a pertinent issue could not be solved immediately,
the decislion was delayed until more information on the
subjeect could be obtained and the group had an opportunity
0 8lescuse it informally.

old
+ ¢+ & + Participants would probably beneflt from their
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workshop experience and from individual acceptance of
group goals.

Division Yorkshop

It was readily apparent that the staff had a sense’
of accomplishment in regard to the outcome of the three
day workshop. This vwas also expressed verbally by seversal
individuals. The fine spirit of cooperation engendered
during the workshop was evident at group meetings and
influenced the success of other cooperstive projects

Initiated during the remainder of the school ternm.



CHAPTER VI
A REVIEW OF THE 1959~6Q STUDY GUIDE

The 1959-60 Study Guide For Musie Curricwlum Bullding
in Princess Anne County--Virpinia Beach Olty was not pre=-
pared in sny particular style or format. It merely repree-
gented the work of the separate committees in the curriculunm
workshop on September 14 through 16 which had been mimeo=-
grophed and put together in booklet form.

This sixty~seven page booklet, a sketch book of ldeas

for teaching music, was organized as follows:

EBrgface

Prelude. This was 3 one page explanatory article,
prepared by the chalrman, in which the purpose of the
Study Guide was explained. The Gulde was labeled as a
"preliminary vough draft" of the future musie curriculum
guide, and would be used during the 195960 school year
in a rechearsal and testing period. Ideas contained in
the Guide were to be practiced and developed further,
and supplemented or rejected as necessary. Finally, &
complete and thorough evaluation would be made to deter

mine if the curriculum materizl would be practicsl in

38



39
the loeal situntion.

mmittes grments for Currieulum Vork. The second
page of the preface listed the four committees with the
names of individuals who served on each. These comnittees
are found in the Appendix.

ZTable of Contents. Pages 1il and iv of the preface
were devoted to & tadble of contents.

Hhy Music? Miss Luxford requested the chalrman to
write an artiecle discussing the purpose of music in the
gchool because the staff was not able to prepare the
statement of philosophy of music education in the short
“4ime allowed for the workshop. A sucecceding “sharing
page” was included o that each staff member could begin
yr@pérmtian of & statement of philesophy.

The physical, intel-

leetual, soeial, and emotional cheracteristics of early
“childhood-=grades I and I, middle childhoodwegrades III
and IV, and later childhoode~grades V and VI, were taken
from the loecel Laongusge Arig--Social Studies Study Guids
for Qurriculum Building which had been prepared only a
few months earlier by the Division classroom teachers and
supervisors. However, speclal implications for musieal

learning were written by the staff committee.
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I MMusic in the I
gxagéa I throush VII. This section was arranged in
chronological order from the first grade through the
sgventh. Thg singing, fundamentals of musiec, rhythnm,

listening and appreciation; playing of instruments, dramae
tizations, and creativity programs for each grade level
were presented in outline form ss prepared by the staff
committees. 4 "sharing page"” was inserted at the end of
each section: It was expected that the teachers would
record successful procedures and techniques to develop the
objectives which were included in the curriculum guide.

Eveluation. The page immediately following Grade VII
was ay evaluatiog sheet with the guestions:

"Have we accomplished what we set out to

d0? How have you and the children evaluated the

achievement of the objectivest”

Bibliopraphy. The bibliography pages 59«60 were to
be used by the committees and indlvidual teachers for
listing resource materlals used during the workshop and
throughout the school year.

Ihe Appendix. The Appendix was divided into four
sections: (1) Responsibilities of those who are %o
participate in the music program, (2) Suggested equip~
ment for setting up a music program, (3) Teaching materials,

and (4) Vhere to buy supplies.
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The "testing and rehearsal® period referred to
previously was to be done by the individual music teacher
in his own c¢lasgsroom experience, as well as by the group
ag & whole in the regular monthly inservice meetings.

At the suggestion of Miss Luxford, Dr. Hesch was
invited to come down to Princess Aunne County to review
the Study Guide and meke suggestions for the year's work
in supplementing and evalnating. Dr. Hesch indicated the
gtaff had made a good begluning, but needed to add many,
meny additlonal details to "round it out” before the
curriculum gulde would be of much help.

As the year's inservice meetings were plapned, the
chairman assligned new committees to review the materisl
in the Study Guide and to make the necessary recommendations.
These particular assigoments dld pot relieve the remaining
gtaff of responsiblilty; but rather each staff member was
expected to come to the meeting prepared to glve an evalue
ation of the area under consideratlion. Those assigued to
the committee led the discussion.

At the end of the school term all staff members met
in Miss Luxford's office to separate the material in each
Study Gulde and complle this into one master file or copy.
4s the pages were removed, the individuals assigped to
serting these retained pages which were "sdded on to"
and threw out duplicate and unchanged pages. Uhen all

the pages were sorted, the master copy was compiled by
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placing coch grade level and other sections of the work
into separate manila folders.

Unfortunately, several areas were still incomplete.
There were few entries in the bibliography sections, and
the responsibilities of the staff in the musie program had
not been completed.

Dr. Hesch had previously agreed to return to the
Divislon in the fall of 1960 to assist in a second music
curriculum workshop. At his request, the master copy was
mailed to him in Richmond in Avugust. This gave Dr. Hesch
an opportunity to consider it carefully before the Second
‘Music Curriculum Vorkshop which was scheduled for Septeuber
12, 13, and 14, 1960.



OHAPTER VIX
THE SEQOND MUSIC CURRICULUM WORKSHOP

The Second Music Curriculum Workshop was scheduled
for September 12, 13, and 14, 1960, A pienic supper was
held the evening before to welcome the newcomers and to
help estadblish a friendly working atimosphere for the be=
ginning of the workshop.

The purpose of the Second Elementary Music Curriculum
Workshop was to expand, to enrich, and to re~crganize the
tentative Hugle Currieulum Study Gulde of 1959-60, and to
produce materials that would deepen the teachers' insights
into the music program and provide constructive guldance
to classroom teachers as well as to the music staff,

Mr. Frank W. Cox, Division Superintendent, offlclally
opened the workshop on Tuesday morning. (The passing of
Hurricane Donna had prevented the scheduled Monday opening.)
Miss Luxford spoke words of greeting to Dr. Hesch, the State
Supervisor of Musiec, and to the workshop participants. The
remainder of the morning was spent in reviewing the Study
Gulde in its current conditlon, and in discussing next
gteps.

Dr. Hesch stated that each grade level should begin

wlth the desired objectives-«these are the things which
43
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should come from singing, listening, and rhythms. Then
there should be overall statements at the begluning of
each section of singling, listening, and rhythms. The
desired objectives should be expanded in the body of each
grade level, and the procedures end materiasls to accomplish
these nust be included. Since there were three other series
of music books used in the Division in addition to the basal
Ginn texzt, i1t would mean citing references from all four
muelic books for each grade level.

Committees were appointed to develop these areas of
singing, listening, and rhythms. (Committee listings will
be found in the Appendix.) Since the music staff had been
expanded, there were now three teachers on a committee.

The chairman worked individually on a statement of
philogophy; on an article discussing the place of guldance
in the elementary music program, and on an article about
the use of music in speech therapy.

Dr. Hesch was "on oall" and advised committees when
his help was requested, ﬁe'alsc worked closely with the
chairman as she vwrote the above mentioned articles.

Since the Honday of the workshop was lost due to the
hurricane, the adminlstration extended the workshop through
Toursday as 1t was possible for Dr. Hesch to remain the
additional day.

The following progress reports were given in the
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closing session of the workshop:

Rhythm, ete. - This committee was working on
third grades No introductory statement had been prepared.

Singing, etc. =~ An introductory statement had
been written and this section was reportved as being come
plete through the fifth grade.

Listening, ete. « The first three grades were
complete and an opening statement had been prepaved.

It vas agreed that the committees would continue to
funetion, working after school and in the evenings until
finished. A tentative deadline of December 1 was set for
copy to be turned in to the chalrman. Dr. Hesch suggested
that this work be typed, double-spaced, and prepared in
duplicate.

When the material was submitted to the chairmem in
Decenber, the rhythm section still lacked the introductory
statement. The listening committee was the only group
which submitted thelr copy double~spaced and with dup-
licate coplies. The singing and fundamentals area, which
should be the strongest in the elementary music progranm,
was stated in & few general statements without any specifie
procedures for accomplishing these. In some grades the
material was identical with that in the original Study

Gulde. Several songs vere found to be inaccurate for
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the reference cited, so the chalrmen decided to check
every song reference before including it.

It was the chairman's responsibility to complle
the work of the separate committees into a upnified whole
80 the gulde could be published. This meant that it
would be neceseary to declde upon a format for the editing
braaess. The material submitted was in such diverse forus
of expression that 1t could not be easily orgsnized.
Finally, the chalrman decided to start anew by formulating
a list of oblevtives for each grade=-objectives of singing,
fundamentals, rhythms, listening, ete. This was accome-
plished by drawing upon her own teaching axperignee, the
musical growth cherts prepared by the music text publishers,
and Peter Dykema's, School Music ﬁan&bggk. These new pbjecw
tives incorporated the committees' materlals but were much
more comprehensive.

The format adopted by the chalrman was essentially
three parts; objectives, procedures, and evaluation. Each
specifle grade level beginsg with a list of the desired
objectives for that grade. The instructional procedures
and the materials necessary to develop these objectives
are discussed in the body of each grads level section. An
evaluation, in the form of gquestions, is placed at the end
of each grade to evaluate muslcal growth. Emphasls is
placed not only upon acquiring musical skills, but also

in learning songs from the cumulative song repertoire.
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The sooial study emphasis for each grade level wag con-
sidered in developling the curriculum guilde.

The Rrincess Anne County~~Yirginia Beach City Music
Qurriculum Guide, Grades I ~ VII, is based upon the folw
lowing music textbooks:

Our Singing World, Ginn and Co. (basal text)
Musie For Living, Silver Burdett and Co.
Together He Sing, Follett Publishing Co.
Mugle Foxr founs Amerdicans, American Book Co.
Birchard Musie Series, VII, Summy-Birchard Co.
Ihis Is Muglg¢, Allyn and Bacon Co.

In addltion to the grade level sections, an intro-
ductory section, and preface, the curriculum guide con~
taine:

The purpose of musle education

Responsibilities of those involved in the music

progream

Characteristics of children, with implications for

musical learning

Chart of musical abilitles

Guidance in the music progran

Music for exceptionsl chlldren

Music in speéech therapy

The cumulative song repertoire

Sources of equipment and supplies

Bibliography



48
The revised and completed Music Curriculum Guide Fox

Erincess Anne County-=Virginis Beach Oiby Eublic Schools
will be found in Appendix B of this project.



CHAPTER VIII

AN EVALUATION OF WORKSHOP EXPERIENCES
BY THE PARTICIPATING TEACHERS

In October 1961 the chairmon prepared a questlonw
naire based upon Gold's "Guidelines” for a workshop and
mailed this to all the teschers who had participated in
either of the two workshops. Only one former steff memw
ber could not be reached out of the group of eleven.
However, of those it was possible to contact, nine staff
and former staff members responded. Three of these
individuals participated in only one workshop, and six
participated in both workshops.

Staff members were asked to evaluate thelr reactions
to the workshop inm retrospect. The questionnaire cone
pisted of a closed form questions with a check liet.
Questlions included:

1« How many workshops did you participate
in?

2. TFrom which workshop did you receive the
greatest benefit?

3. Please indicate your reaction as to the
length of the workshop in relation to

accomplishing desired goals.
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