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THE IMPACT OF COGNITIVE DEVELOPMENT ON

WHITE SCHOOL COUNSELOR INTERNS’

PERSPECTIVES AND PERCEIVED COMPETENCIES

SSING THE NEEDS OF AFRICAN AMERICAN STUDENTS
Abstract

The purpose of this study was to explore the relationship between White school counselor
interns’ attained levels of moral development and their racial attitudes and perceived
competencies for addressing the needs of African American students. Cognitive development,
specifically the theory of moral development, was used as the theoreticaﬂ rationale for the study.
The participants consisted of 53 White school counselor interns in South Eastern United States
who completed an informed consent form, a demographic survey, the Defining Issues Test-2
(DIT-2), the New Racism Scale (NRS), and the Multicuitural Counseling Competence and
Training Survey-Revised (MCCTS-R) during regularly scheduled group supervision sessions.
The design consisted of descriptive and multivariate correlational analyses on the DIT-2, NRS
and MCCTS-R. Descriptive statistics determined means, standard deviations, and modes for the
obtained data, and correlational analyses were employed to determine relationships between the
variables.

White school counselor interns with higher moral judgment scores were found to be
significantly more tolerant than those at lower levels of moral development. Furthermore, those
who were more tolerant also perceived themselves to have greater multicultural counseling
competence. In addition, those with more multicultural training both perceived themselves to be

more competent counseling diverse students and held more tolerant views about African
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Americans.

The results from this research provide a greater understanding of cognitive developmental
theory and may potentially contribute to improved pedagogy for multicultural counselor
education and more effective multicultural school counseling practices. Specifically, the findings
illuminate the need to apply educational strategies in multicultural courses that pmmbte cognitive
development for school counselor trainees. Additional suggestions for replicating and extending

the current study are provided.

TAMMIF. MILLIKEN
DEPARTMENT OF COUNSELOR EDUCATION IN THE SCHOOL OF EDUCATION

THE COLLEGE OF WILLIAM AND MARY IN VIRGINIA
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Chapter One
Introduction

The topic under investigation in this study pertains to the influence of levels of moral
development on White school counselor interns’ racial attitudes and perceived multicultural
competencies for addressing the needs of African American students. This chapter provides an
overview of the pertinent issues related to this topic, including the country’s racial and cultural
demographics, challenges facing school counselors, the unique needs of African American
students, current counselor training approaches, and African American students’ prevailing social
and educational problems. Additionally, the cognitive developmental péradigm is introduced as a
framework for understanding individual differences in adults’ conceptualization of multicultural
counseling, and a summary of the study’s framework is provided. Chapter two offers a selected
review of relevant literature while chapter three describes the research design. Chapter four states
the results of the study and chapter five provides a discussion of the results as well as
implications for future research.

| Description of the Problem

Racial and Cultural Demographics of the Country

The United States is considered to have the most cultural diversity of any country in the
world (Whitfield, 1994). In fact, the U.S. Department of Commerce (2002) projects that by 2050,
minorities will make up approximately 50% of the U.S. population. It is speculated that the
African American population will increase from 12% to 16% while the White population is
expected to decrease from 72% to 53%. Currently, in the state of Virginia where the present

study was conducted, 20% of the population is African American while only 5% is Asian and 4%
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is Hiépanic. Richmond, Maryland, and the District of Columbia are of the top ten areas in the
country with the highest percentage of African Americans. In fact, 75% of African Americans
residing in the United States live in the South and North East (U.S. Department of Commerce,
2002). The U.S. Department of Commerce (2002) also found that two-thirds of African
American women are currently having children as compared to less than half of White women.
Unfortunately, despite African American’s population growth, their socioeconomic status
remains bleak.

Compared to 11% of Whites, 22% of African Americans currently live below the poverty
level and 36% participate in welfare programming. Many therefore, reside in government
subsidized housing (U.S. Department of Commerce, 2002). Schools which serve these
communities are typically over-represented by African American students, and with the possible
adoption of a voucher system which is designed to provide between $2,500 and $5,000 to parents
of school-aged children for use toward the cost of tuition at private schools, it is likely that
schools will become even further segregated (Anti-Defamation League, 2002). According to the
Anti-Defamation League (2002), voucher supplements rarely cover private school tuition costs in
totality; therefore the program fails to benefit individuals unable to come up with the funds to
make up the difference. Consequently, attendees at private schools would consist primarily of
wealthy and middle-class students, while public schools, being over-represented by African
Americans, would have even less funding to teach the poor students.

Today, the majority of school counselors are White (Herring, 1997; Sandhu, 2001). In
fact, Constantine and Gainor (2001) found 89.8% of their sample of 108 school counselors who

were members of the American School Counselor Association (ASCA) was White and only
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4.6% were African American. In a more recent study using a national sample of school
counselors who hold membership with ASCA, Lambie (2002) found that only 6.7% of the 225
respondents were African American as compared to 87.6% being White. This also means that the
majority of school counselor interns are White. In a study conducted by Herring (1998), 83.5% of
the 85 school counselor trainees that volunteered from six universities were White. More
recently, Constantine (2002) surveyed school counselor interns from the Midwestern and
Northeastern United States and 90% of the 99 participants were White. Considering African
Americans are the second largest racial group among enrolled students in the nation’s schools
(Lee, 1995), it stands to reason that White counselors and White counsélor interns are likely to
interact with African American students, particularly in schools serving subsidized housing
communities.
The Complex Job of the School Counselor

Meeting the needs of students, and specifically African American students is not an easy
task in light of the daunting challenges that face school counselors today. Specifically, school
counselors must now contend with higher student enrollment, greater counselor case-loads,
expectation for increased accountability, changing demographics in our nation, and a
considerable number of social issues impacting today’s children (Kesler, 1990; Rubenstein &
Zager, 1995; Stickel, 1991). Their job entails designing comprehensive skills-based educational
and prevention programs that address the needs of all students; providing individual counseling
to address personal problems and crises; consulting with parents, teachers, administrators, and
community agencies; conducting thorough evaluations of their services to show accountability;

and keeping complete records of all services provided (Sears, 1993). School counselors are also
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typically responsible for non-counseling functions such as scheduling classes for students,
proctoring tests, and monitoring the halls, which interfere with their primary role of delivering
direct services to students (Burnham & Jackson, 2000; Stickel, 1991).

As if this multitude of tasks is not enough, it is also essential that school counselors are
prepared to deal with a host of critical social issues affecting students today. It is not. uncommon
for school counselors to see students who are abusing drugs, pregnant, violent, physically abused,
suicidal, committing crimes, and/or failing in school (Gerler, 1991; Rubenstein & Zager, 1995;
Sears, 1993). Furthermore, in an effort to seek independence and autonomy, many adolescents
are resistant to counseling and may present in a hostile manner, thus complicating the school
counselor’s ability to effectively intervene (Hanna, Hanna, & Keys, 1999; Walsh, 1993). All of
these specific job responsibilities and student issues must be handled differently based on the
students’ cultural identity (Gerler, 1991; Lee, 1995). Multiculturalism poses formidable
challenges to the school counselor who must adapt traditional counseling strategies to suit the
needs of diverse students and who must collaborate with all involved in the school system to
promote cultural understanding (Gerler, 1991; Sanchez, 1995).

Directly related to the current study, school counselors must vary their perspective when
working with African American students. Specifically, it is important that White school
counselor interns combat their own racism, learn to appreciate African American culture, and
remain empathic despite African American students’ mistrust of the dominant culture (Baruth &
Manning, 2000; Bolton-Brownlee, 1987; Constantine, 2002; Kiselica, 1998; Watkins, Terrell,
Terrell, & Miller, 1989). White school counselors have the additional challenge of addressing the

unique social and educational hurdles facing African American students (Kiselica, 1998).
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The Unigue Needs of African American Students

In order to best address their clienis’ needs, it is essential that White school counselors
are cognizant of the unique social and educational issues of African American students. Because
of a history of oppression in this country, African Americans are faced with challenges that
others are not (Lee, 1982). Studies have shown that African American students often have
difficulty developing a strong self-concept, vocational goals, Social skills, a work ethic, study
skills, and test-taking skills (Lee, 1982; Parker & McDavis, 1989). This may contribute to the
achievement gap that currently exists between African American studerﬁs and White students
(Campbell & Dahir, 1997; Haycock, Jerald, & Huang, 2001; U.S Depariment of Education/No
Child Left Behind, 2001; U.S. Department of Commerce, 2000). Unequal opportunities which
often result in failure frequently lead to frustration which may be manifested in behavioral
problems, drug abuse, crime, and academic underachievement. Lee (1982) has suggested that
African American students are not inadeguate, but instead are victims of a faulty system. |

In contrast to the dominant culture’s belief in independence, African Americans typically
value connectedness with family and community (Markstrom-Adams & Adams, 1995). Thus,
African American students need school counselors to recognize this quality and modify
interventions to incorporate group interaction and social support. Additionally, African American
students need White school counselors to be empathic to their past history, current issues, and
resulting unigue needs (Kiselica, 1998; Locke, 1989; Sandhu, 2001).

Justification for the Study

Current Counselor Training Approaches
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In order to prepare counselors to work effectively with diversity, course work in
multicultural counseling is required of counselor training programs accredited by the Counci! for
Accreditation of Counseling and Related Educational Programs [CACREP] (CACREP, 2002;
Neukrug, 2003). While CACREP (2002} lists multicultural issues as a common core area to
address in counselor education, it does not specify topics to cover within the area or methods for
imparting the information. School counseling programs that are CACREP accredited typically
subscribe to multicultural training standards delineated in the American School Counseling
Association (ASCA) code of ethics (ASCA, 2002) and the National Standards for School
Counselors (Campbell & Dahir, 1997), as well as the Multicultural Coﬁnseling Competencies
developed by the Association of Multicultural Counseling and Development [AMCD]
(Arredondo, 1999). The focus of these requirements tends to be primarily informational and
skills based. Informational approaches typically address counselor self-awareness and cultural
awareness, while skills based approaches focus on specific multicultural techniques and
interventions. Self-awareness includes the exploration of one’s own culture, as well as one’s
values, biases, and beliefs. Knowledge about diverse others includes information about different
culture’s beliefs, values, traditions, history and oppression. Culturally appropriate skills are those
that consider the unique needs of an individual based on the situation and his or her culture, and
include appropriate communication skills and interventions (Arredondo, 1999; Baruth &
Manning, 2000; Midgette & Meggert, 1991; Sanchez, 1995; Wittmer, 1992). These multicultural
training standards were developed to address racism and oppression and are directed primarily at
White counselors working with minority clients {Arredondo, 1999). The format in which the

information and skills are taught often consists of discussion, reading assignments, lecture,
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expﬁbtaﬁon for self-disclosure, didactic presentations, objective assessments, and submersion
exercises (Arredondo, 1999; Herring, 1997; Midgette & Meggert, 1991).
Prevailing Social and Educational Deficits Affecting African American Students

Despite the current emphasis on multiculturalism in counselor training approaches, it is
evident that practicing school counselors continue to be deficit in meeting the needs of African
American students and quelling these students’ barriers to achievement. School counseling
interventions have been found to be less effective for African American students than for White
students (Georges, 1997; Lapan, Gysbers, & Sun, 1997; Lee & Ekstrom, 1987). African
American students score lower on achievement tests, are less proﬁciem. in reading and math,
graduate from high school at a lower rate, and take less advanced course work than White
students (Caldas & Bankston, 1997; U.S. Department of Education/No Child Left Behind, 2001;
U.S. Department of Commerce, 2000). African American students get unfairly suspended, get
inappropriately passed from one grade to the next, are excessively overrepresented in special
education and underrepresented in gifted classes, drop-out of school, and live in poverty more
often than Whites (Clark, Petras, & Kellam, 2000; Indiana Educational Policy Center, 20000,
Thomas B. Fordham Foundation, 1999; U.S. Department of Commerce, 2000).
The Need for Improved Multicultural Counselor Training Approaches

Considering the difficulties experienced by many African American students both
socially and educationally, it is apparent that the current methods of preparing school counselors
to address their unique issues are insufficient. AS described above, the primary topics addressed
in multicultural education include knowledge, skill, and awareness, and the methods used to

teach these topics include lectures, submersion exercises, discussions, reading assignments,
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expectation for self-disclosure, didactic presentations, and objective assessments. Research has
revealed the ineffectiveness of traditional skills-based models of instruction and supervision for
various professional disciplines at promoting the ability to sort through complicated interactions
and select the appropriate technigue to use with diverse students (Evans & Foster, 2000;
Glassberg & Sprinthall, 1980; Sprinthall & Bernier, 1979; Oja & Sprinthall, 1978; Rest, 1986).
The current study assumed that the problem is not what is being taught, but how knowledge,
skill, and awareness are being taught. The researcher posed that the pedagogy of multicultural
education for White school counselor trainees needs revision. Current teaching methods
characteristically seem to lack a focus on the individual characteristics éf the counseling student.
These include such things as one’s level of cognitive development, need for structured learning
environments, preferred style of learning, degree of flexibility in situations, and tolerance of
ambiguity. These characteristics vary from person to person, thus impacting their
conceptualization of multicultural knowledge, awareness and skill in different ways. For
example, an individual requiring a highly structured learning environment may need concrete
examples of African American characteristics, extensive instructor guidance through self-
exploration, and frequent practice using clearly defined culturally sensitive skills. On the other
hand, an individual requiring a much less structured learning environment may benefit most from
independent research and participant observation of African American characteristics, instructor
support of personal introspection and self-exploration, and freedom to try a variety of culturally
appropriate counseling skills in a thoughtful and purposeful manner. Consequently, one
standardized format for teaching may not suit every learner’s needs (Harvey, Hunt, & Schroder,

1661). With greater recognition of counselor interns’ individual characteristics and focus on their

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



Impact of Cognitive Development 10

levels of development, counselor training programs may be able to modify their approaches to
directly address these individual characteristics, promote development, and thus better prepare
White school counselor trainees to meet the needs of African American students once they enter
the profession. Cognitive developmental theory provides a framework to do just this. As opposed
to the other individual characteristics mentioned previously, cognitive development ié a stand-
alone theory that encompasses the other individual characteristics. It provides a thorough
description of individuals at different stages of development and offers a model for promoting
growth to higher stages. Many studies have substantiated the connection between counselor
behavior and cognitive development showing that counselors at higher ievels of development
perform more effectively (Duckett & Ryden, 1994; Holloway & Wampold, 1986; Hunt, 1975;
Loevinger, 1977; Labouvie-Vief, Hakim-Larson, & Hobart, 1987; Peace, 1993). Specifically
related to multicultural counseling, cognitive development addresses perspective taking, critical
thinking, and openness to conflicting perspectives, all of which are necessary for sensitivity to
issues of diversity and culturally sensitive counseling (Adams, 2002; Hoare, 1991; Vogt, 1997).
Vogt (1997) described a link between cognitive development and tolerance for others stating that
higher conceptual levels are needed to reject stereotypes that have been learned through
socialization and to recognize the broad social consequences of oppression and discrimination.
However, up to this point, no empirical research had been conducted on the link between White
school counselor interns’ cognitive development and their racial attitudes and perceived
competencies for addressing the needs of African American students. The present study intended
to substantiate that White school counselor interns at higher levels of cognitive complexity have

fewer racist attitudes and greater cultural awareness, self-awareness, and multicultural skill
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usage, thus better enabling them to provide effective services to African American students.
White school counselor interns were used in the current study not only because they are
tomorrow’s school counselors, but also because they are exposed to both current counselor
training practices and to the practice of counseling in the school setting.
Theoretical Rationale

Cognitive Developmental Theory

Cognitive developmental theory describes the ways in which individuals make meaning
of experience based on different thought processes. It consists of various stage theories across
several domains of development including Piaget’s (1963) cognitive de?elopmem, Hunt’s (1971)
conceptual development, Kohlberg’s (1975) moral development, and Loevinger’s (1987) ego
development. One of the three basic assumptions stemming from this theory is that individuals’
behavior is positively correlated with their level of psychological complexity (Sprinthall &
Mosher, 1978). The second assumption states that higher levels of development equate to greater
complexity and more adaptive functioning (Borders, 1998; Kohlberg, 1984). In numerous |
studies, it has been found that counselors functioning at higher levels of cognitive development
are less prejudicial, more empathic and more autonomous, exhibit greater flexibility in
counseling technigues, and have greater self-awareness (Brendel, Kolbert, & Foster, 2002;
Davidson, 1976). The third assumption is that development occurs throughout the lifetime and
can be stimulated through deliberate educational strategies (Manners & Durkin, 2000).

In addition to these assumptions, cognitive developmental theory consists of a number of
basic tenets including the following:

1. Cognitive development progresses through stages, and each stage signifies a qualitatively

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



Impact of Cognitive Development 12

different way in which to make meaning of experience. An individual at one stage will
experience an event in a very different manner from an individual at another stage.

2. Individuals’ current developmental stage signifies their preferred manner of making
meaning of experience. It is the best way that they know of organizing their thoughts
about the world around them and it causes the least amount of disequilibrium.

3. Individuals are defined by the stage they use most frequently, but do not function solely in
one stage at any given time. Depending on the situation, individuals may function at one
stage higher or one stage lower than their preferred, modal stage.

4. Individuals have an innate drive to develop. They intrinsically Work toward making
meaning of their experiences.

5. Stage development is sequential and hierarchical. Each stage builds upon the last and the
higher the stage the better one is able to function in the world.

6. Movement through stages is from less complex to more complex and is invariant and
irreversible. It is unidirectional, and stages cannot be skipped. Moreover, individuals do
not regress to less complex levels once they have achieved a higher level.

7. An individual’s behavior is a function of both cognitive complexity and experience (B = f
{P, E}). A significant relationship exists between level of development and behavior.

8. Growth results from an interaction between a person and the environment. It does not
occur automatically.

9. Cognitive development resulis in both physiological and psychological changes. As the
brain grows, it has more capacity for assimilating and accommodating new information,

but physical growth alone is not enough to stimulate psychological growth. Experience is
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also needed.

10.  Cognitive development is universal across gender and culture. There appear to be no sex
differences in development, and stage growth has been found to occur in all cultures.

11.  Cognitive development is domain specific. Domains are major aspects of human
functioning which include thinking, judging, feeling, relating, conceptualizing, and
understanding. It is possible to develop in one domain and not another, therefore stage
growth is not generalizable across all domains (Dewey, 1963; Harvey, Hunt, & Schroder,
1961; Kohlberg, 1984; Snarey, 1985; Sprinthall, 1978; Sprinthall & Collins, 1984).

The process of development includes both assimilation and accémmodation. When
individuals encounter new information, they attempt to assimilate it by fitting the information
into already existing schemata. If this is not possible, it causes the individual to experience
disequilibrium and it is then necessary to accommodate the information by altering existing
schema or creating new schema (Piaget, 1963). The conditions required for growth include the
use of constructive mismatching in which development is stimulated by applying interventions
that are one stage more advanced than where an individual is currently functioning, and by using
deliberate psychological education (DPE). A DPE includes providing a significant role-taking
experience, guided reflection, balance between the experience and reflection, balance between
support and challenge, and continuity (Gielen, 1992).

The therapeutic frame of reference for cognitive developmental theory is that those at
lower levels of development have greater difficulty comprehending the abstract (Reiman, Thies-
Sprinthall, & Sprinthall, 1993). The theory’s view of pathology is that individuals become

nonadaptive when their current level of development is not sufficient at enabling them to
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function effectively in the environment. Pathology also results from decalage in which
individuals experiencing high levels of stress or overwhelming situations become stuck in their
current stage thus prematurely halting development (Foster & Sprinthall, 1992). Cognitive
developmental theory’s therapeutic objective is to determine at which level of development an
individual is currently functioning, constructively mismaich interventions and promote growth.
The role of the therapist varies based on the client’s level of development. For those functioning
at lower stages, the therapist needs to be structured and direct, whereas the therapist should be
non-directive and unstructured with those at higher stages. The role of the therapist is also to act
as a pacer by constructively mismatching interventions (Brendel, Kolbeﬁ & Foster, 2002; Foster
& McAdams, 1998; Hunt, 1971; Reiman, Thies-Sprinthall, & Sprinthall, 1993).

As stated in the last assumption described above, there are many domains encompassed in
cognitive developmental theory, but due to its focus on moral reasoning and just behavior at the
macro level (Gielen, 1992; Rest, 1994; Rest, Narvaez, Bebeau, & Thoma, 1999; Thoma, 1994),
Kohlberg’s theory describing the domain of moral development was chosen for the current study.
Not only does the theory address interpersonal relationships between individuals, but it also
addresses cooperation at a society level, specifically between diverse ethnic groups (Rest,
Narvaez, Bebeau, & Thoma, 1999), thus making it particularly relevant to White school
counselor interns working with African American students. It is further appropriate for the
population under study because of the traits in an individual it aims to develop. Specifically,
moral development emphasizes promoting growth o develop healthy, respectful relationships,
uphold ethical behavior, honor the values of others, and support the equality of all human beings

(Kegan, 1982). Kohlberg (1974) stated that tolerance is a fortunate by-product of moral
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development. Specifically, those at higher levels of moral development hold more tolerant
beliefs, attitudes and values. Further, higher stages of moral meaning-making correspond with
valuing others, empathy, fairness, respect and flexibility, whereas lower levels are associated
with inferiorization, antipathy, dogmatism, and rigidity (Blum, 2002; Kohlberg, 1974; Vogt,
1997).

Moral Developmental Domain

Lawrence Kohlberg’s theory of moral development describes the cognitive processes of
individuals at different levels of development when confronted with moral dilemmas (Rest &
Narvaez, 1994). Each of six stages delineated in the theory represents a.quahtativeiy different
way to conceptualize social justice, and progression through the stages results from interactions
with the environment in a social context (Hayes, 1994). Each stage builds upon the last so that
advancement through stages equates to more sophisticated methods of making moral judgments;
thus, higher is better. Individuals’ moral meaning-making progressively advances toward a basis
in universal principles of human rights (Kohlberg, 1975). Studies that included both male and
female subjects of all age ranges from Eastern and Western countries and from urban and rural
societies with various sociceconomic statuses found the stages of moral development to exist
(Gielen, 1992; Snarey, 1985).

Additionally, levels of moral reasoning have been found to be positively correlated with
moral behavior (Blasi, 1980; Thoma, 1985). Rest (1986) developed a model describing the link
between moral judgment and moral behavior. In this model, he stated that there are four
interactive psychological components necessary for moral behavior to occur. These include the

following: empathy in order to understand how one’s actions affect others; ethical reasoning in
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order to decide which is the most moral action to take; moral motivation to determine whether
morality is of greater importance over other values in a particular situation; and moral cﬁaracter
10 gauge one’s ego strength, perseverance, courage and conviction to follow through with the
moral behavior. Individuals functioning at higher levels of moral development have been found
to behave less prejudicially. Davidson (1976) discovered that children at lower levels of moral
development made more prejudicial remarks, particularly about African Americans, than did
those at higher levels. Because a counselor behaving prejudicially can cause harm to minority
clients (Ridley, 1995), it may be important to promote moral growth in White school counselor
trainees in order to prevent further repression of African American students. Teachers at higher
moral stages have also been found to be better able to utilize more innovative teaching practices
in the classroom (McKibbon & Joyce, 1981). From these results, it may be possible to assume
that White school counselor interns at higher levels of moral development would be more likely
to vary their counseling techniques to be more suitable for African American students. Those at
higher stages of moral development more often base their reasoning on principles that valué
human rights and discourage dogmatism (Vogt, 1997). They are better able to appreciate multiple
cultural frameworks as a result of being able to shift from rigid to flexible thinking (Vogt, 1997).
Moreover, those at higher stages of moral development were more likely to be social advocates
in the community. In a review of 28 research studies, Thoma & Rest (1986) found that those with
rélatively low scores on the Defining Issues Test (DIT) of moral development were more likely
to be cheaters and delinquents, whereas those with higher scores were more likely to be
conscientious objectors and social justice leaders. White school counselor interns at higher levels

of moral development may be more likely to engage in advocacy efforts so necessary for African
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American student achievement. Considering these findings, it became necessary to examine
White school counselor interns’ levels of moral development as they relaie to the counselor
interns’ racial attitudes and perceived competencies for addressing the needs of African
American students in order to substantiate the need for educational strategies that promote the
development of trainees.
Purpose of the Study

The purpose of the current study was to explore the relationship between White school
counselor interns’ attained levels of cognitive development and their racial attitudes and
perceived multicultural competencies for meeting the needs of African Americam students. It was
proposed that those at higher levels of moral development will have more positive racial attitudes
and perceive themselves (o use more appropriate counseling strategies when working with
African American students. Based on the results from this study, more cognitively complex
White school counselor interns should be better able to apply the multicultural skills, knowledge,
and awareness needed when working with African American students. The study’s results
illuminate the néed to apply educational strategies in multicultural courses that promote cognitive
development for school counselor trainees.

Specifically, the purpose of the current study was to answer the following questions:
L. Is there a relationship between White school counselor interns’ stage of moral

development and racial attitudes toward multicultural others?
2. Is there a relationship between White school counselor interns’ stage of moral

development and their perceived multicultural counseling competency?

3. Is there a difference between White school counselor interns’ gender and their levels of
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moral development, racial attitudes, and perceived multicultural counseling competency?
4. Is there a difference between White school counselor interns’ levels of moral
development, racial attitudes, and perceived multicultural counseling competency who
are members of professional organizations from those who are not?
S. Is there a difference between racial attitudes and perceived multicultural competence?
6. Is there a difference between perceived multicultural counseling competence and amount
of multicultural training?
7. What is the modal stage of moral development among White school counselor interns?
Definition of Terms
White School Counselor Intern: An individual of Caucasian descent currently fulfilling the
practical requirements of CACREP accredited Master’s degree programs in school counseling by
conducting supervised counseling at the elementary, middle and/or secondary school level.
White School Counselor: An individual of Caucasian descent with a Master’s degree in school
counseling who practices as a professional at the elementary, middle and/or secondary school
level.
African American Student: An American Black of African descent (with origin in any of the
black race groups of Africa) (U.S. Department of Commerce, 2002) who is a pupil at an
elementary, middle or secondary school.
Moral Development: A theory developed by Lawrence Kohlberg that describes the way in which
individuals think about issues of social justice, ethics and fairness at six different, hierarchical
stages with higher stages indicating a principled perspective.

Racial Attitude: One’s feelings with regard to the favorableness of people of color that are
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characteristically acquired through observational learning, are typically not influenced by verbal
persuasion, and often correspond to one’s behavior (LaFleur, Rowe, & Leach, 2002).
Tolerance: Beliefs, attitudes and behaviors that do not discriminate against others’ rights despite
differences in culture or ethnicity, and aim to promote harmony and understanding in society.
Tolerance requires an acceptance of diversity and a commitment to promote equality and peace
(Vogt, 1997).
Method

A correlational study examining the relationship between White school counselor interns’
moral development levels, racial attitudes, and perceived multicultural éounsehng competence
was conducted. The sample consisted of 57 school counselor interns from several CACREP
accredited institutions in Southeastern United States. Data was collected during regularly
scheduled group supervision sessions using the Defining Issues Test-2, the New Racism Scale,
and the Multicultural Counseling Competence and Training Survey-Revised. The obtained data
was analyzed using descriptive and multivariate correlational analyses to determine the direction
and magnitude of the relationship between the measures (Gall, Borg, & Gall, 1996).

Limitations of the Study

The following limitations existed for this study:
L. The school counselor interns who chose to participate in the study may have been

significantly different from those who opted not to participate.
2. Since the population used in the study came from a limited number of training programs

in Southeast United States, the results may not be generalizable to all school counselor

interns in the country.
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3. The results may have been impacted by the participants’ desire to respond to the
instrumentis in a socially acceptable manner.

4. Due to the nature of the study, it was impossible to control for all extraneous variables,
therefore the results may have been impacted by variables other than moral development,
bias and perceived competency.

5. The results may have been impacted by decalage in which respondents may have
appeared to be functioning at a lower stage than where they were actually functioning due
to the sensitivity of the topic under investigation.

Ethical Considerations
In accordance with Section E of the American Counseling Association Ethical Code

(1995), the following precautions were considered in protecting the welfare of the participants.

Endorsement to conduct the study was obtained from the researcher’s dissertation chair and

committee. Further, the researcher secured approval by the Human Subjects Board of the College

of William and Mary prior to collecting data. All participants were informed of the purpose of
the research and were asked to sign informed consent forms. Additionally, participants were told
that they may opt out of the study at any time without penalty.
Summary

This chapter provided a general description of the problem of White schoo! counselors
adequately meeting the needs of African American students. Justification for the current study
was established by examining current counselor training approaches and the prevailing social and
educational issues that impact African American students despite these approaches. It was

indicated that cognitive development and specifically moral development may significantly
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impact White school counselor interns’ approach with African American students. The
theoretical basis was explained, the purpose and hypotheses stated, definition of terms provided,
description of sample given, data gathering procedures described, and the limitations and ethical
considerations were explored. Chapter two reviews the pertinent literature related to the problem

and the theoretical rationale.
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Chapter Two
Review of the Literature
Introduction

This chapter reviews pertinent literature addressing the following four points: 1) the
issues pertaining to White school counselors and counselor interns meeting the needs of African
American students in the schools, 2} current school counselor multicultural training approaches,
3) the limitations of these preparatory approaches, and 4) an alternative response. Cogaitive
developmental theory and specifically, moral development is presented, and literature exploring
the connection between counselor behaviors and levels of personal grthh is examined. Finally,
the significance of assessing White school counselor interns’ stages of moral development in
relation to their racial attitudes and perceived competencies for addressing the needs of African
American students is explored.

White School Counselor Challrenges In Meeting the Needs of African American Students

White school counselors must meet the needs of African American students in the
schools despite éhe daunting challenges with which they are faced in meeting these needs. It is
important to recognize both the demands inherent in the school counselor’s job as well as the
unique needs of African American students in order to understand just how challenging this task
can be. Following is a review of the literature pertaining to these issues.
Job Demands

With higher student enrollment, greater counselor case-loads, expectation for increased
accountability, changing demographics in our nation, and challenging social issues impacting

today’s children, the school counselor’s job is increasingly complex and demanding (Kesler,
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1990; Rubenstein & Zager, 1995; Stickel, 1991). In fact, Sears and Navins (1983) surveyed 240
school counselors who attended two conferences in Ohio and found that 65% rated their job as
moderately to very stressful. Participants were asked to complete a demographic guestionnaire
and rate how stressful they felt their job to be on a five-point likert scale from 1= not at all
stressful to 5 = extremely stressful. Using the same scale, participants were then asked to rate
how stressful they found 40 specific school counselor duties to be. The results indicated that the
most stressful duties were work overload, and conflicting and ambiguous roles. The authors
provided no information pertaining to the validity and reliability of the scales used, and the
sample used in this study may not be representative of all school counséiors across the country.
Nonetheless, the results do provide insight into what seems to be the overwhelming nature of the
occupation. Concurring with these results, Stickel (1991) surveyed 147 rural school counselors
using the Maslach Burnout Inventory and the Minnesota Satisfaction Questionnaire. Results
indicated that the greater the case-load, the higher the incidence of burnout among school
counselors. It is necessary to note that since the sample used was from rural school districts, the
results may not be transferable to counselor interns in other settings. However, since the results
are similar to those found by others studying burnout among school counselors in various seitings
(Burnham & Jackson, 2000; Mercer, 1981; Sears and Navins, 1983) it may be possible to assume
that the results are generalizable.

Already stressed by the amount of work they are expected to conduct, the school

counselor role has become increasingly multifaceted as illustrated by Sears (1993) in her
description of school counselor responsibilities. This description of school counselor roles is

described more recently in American School Counselor Association (ASCA) National Model
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(ASCA, 2003). Specifically, it is necessary for counselors to design comprehensive skills-based
programs to address all students. These programs should promote students’ personal, educational
and career development. Counselors must actively participate in the implementation of these
programs by allocating time for classroom guidance and small group sessions as well as teacher
training. In addition, counselors must allow time for providing individual counseling to students
to address personal problems and crises. They must consult with parents, teachers,
administrators, and community agencies in order to provide the most holistic interventions for
students, while at the same time recruiting and collaborating with outside agency efforts. In order
to ensure that students’ needs are being met, it is necessary for counselofs to manage the school
counseling program by overseeing program implementation, conducting thorough evaluations of
their services to show accountability, and revising ineffective services. School counselors must
also make the time to keep thorough records of the types of services provided and to whom they
are provided (ASCA, 2003; Sears, 1993).

The roles of the school counselor described by Sears (1993) and the National Model
(ASCA, 2003) focus primarily on tasks directly related to counseling and student development.
Unfortunately, many school counselors are unable to avoid administrative and non-counseling
tasks which contribute to their already overwhelming workload (Stickel, 1991). Specifically,
these duties include the following: scheduling, record keeping, managing transcripts, supervising
school clubs, monitoring halls, restrooms and lunch periods, policing the loading/unloading of
busses, proctoring tests, and overseeing report-card distribution. It is not surprising that these
tasks interfere with school counselors’ abilities to address the many real challenges facing their

young clients (Burnham & Jackson, 2000).
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Chailenging Social and Educational Issues Affecting Students

The literature discussed thus far has provided insight into the overwhelming and
demanding job description of the school counselor, but has not addressed specific challenges
related to working with today’s students. In order to understand how difficult the school
counselor’s job is, it is necessary 1o recognize the daunting social and educational démands
affecting students today. It is not uncommon for counselors to be faced with students who are
pregnant, dying from gunshot wounds, dropping out of school, and committing suicide (Sears,
1993). Rubenstein and Zager (1995) found that one fourth of adolescents are at risk of substance
abuse, crime, unprotected sex, and/or academic failure. And while it is imperative that these
students receive counseling to prevent and remediate these problems, due to a desire to seek
independence and autonomy, it is not uncommon for adolescents to present in a defensive,
resistant, and even defiant manner, thus interfering with the counselor’s attempts at establishing a
positive therapeutic relationship (Hanna, Hanna, & Keys, 1999; Walsh, 1993). School
counselors must be prepared to deal with these problems.

Gerler (1991) described a number of additional issues counselors must face when
working with today’s students. Included are changes in the structure of families. The traditional
family is virtually an anomaly. In its place are divorced, single-parent, same sex, and blended
families (Carter & McGoldrick, 1999; Walsh, 1993). Counselors must be able to revise
traditional approaches, which are typically based on the traditional nuclear family, in order to
help students develop properly in these new family configurations (Rose & Rose, 1992; Walsh,
1993). Another pertinent issue is the prevalence of child abuse and neglect (Green & Keys,

2001). Counselors need to offer physical and sexual abuse prevention groups to parents, provide
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individual counseling to student victims of abuse, educate teachers about warning signs of abuse,
maintain contacts with community agencies that may assist with abuse cases, and advocate for
victims rights (Gerler, 1991). A third issue facing school counselors is drug abuse (Gerler, 1991,
Sears, 1993). Even as early as elementary school, students are experimenting with drugs, and
even more students are exposed to addiction at home (Green & Keys, 2001). Counselors must
provide prevention and intervention to these students (Gerler, 1991). School counselors are also
becoming more involved with students in special education (Lofaro, 1982; Strohmer, Biggs,
Haase & Purcell, 1983). There is a demand for counselors to assist in developing a suppostive
educational environment for these students and their parents. Through éensultation, counselors
can assist teachers in providing appropriate support to students with disabilities and their parents
as well (Gerler, 1991; Seligman, 1983; Seligman & Darling, 1989). The changing demographics
of the work force create new challenges for school counselors as well (Gerler, 1991). As women
and minorities are afforded greater career opportunities, it is necessary to assist them in
expanding their career aspirations and preparing for the demands of work (Muller, 2000;
Whiston, Sexton &Lasoff, 1998). It is also crucial that school counselors advocate for continued
improvement in equality for women and minorities in the work force (Muller, 2000).

Further impacting educational and career success are advancements in technology (Bleuer
& Walz, 1983). School counselors must acquire technological competence in order to keep up
Wﬁh current trends, integrate technology in counseling services, and appropriately address the
affects of technological advances on student learning and developm&ht (Gerler, 1991). Promoting
student achievement is an important expectation for school counselors who must collaborate with

teachers, administration, and parents to combat absenteeism, lack of motivation, procrastination,
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behavior problems, and other variables which impede students’ achievement (Baker & Gerler,
2001; Borders & Drury, 1992; Gerler, 1991; Lee, 1993; Praport, 1993; Wirth-Bond, Coyne &
Adams, 1991). Student achievement is also affected by students’ relations with others.
Counselors must assist students in acquiring the skills for developing healthy relationships with
teachers, peers, and parents. Positive relationship skills will help to bridge gaps between cultures
in our society (Diver-Stamnes, 1991; Gerler, 1991; Verduyn, Lord & Forrest, 1990).
The Challenge of Working With Diverse Students

Learning to work with diverse students and promote tolerance in the schools is another
challenge (Baruth & Manning, 2003; Gerler,1991; Herring, 1997, Kaiyénpur & Harry, 1999; Lee,
1995). Each social and educational issue confronting counselors as described above, including
student achievement, technology, career opportunity, drug abuse, child abuse, and family
structure, must be perceived and handled differently when viewed through differing cultural
lenses (Herring, 1997; Kalyanpur & Harry, 1999; Lee, 1995). Counselors are required to adapt
traditional counseling strategies to suit the needs of diverse students and must collaborate with all
involved in the échool system to promote cultural understanding (Kalyanpur & Harry, 1999;
Sanchez, 1995). Additionally, school counselors must vary curriculum, assessment instruments,
and interventions in order to best meet the needs of diverse students (Sanchez, 1995).
Specific Challenges in Working With African American Students

School counselors are faced with specific challenges in relation to counseling African
American students. They must be willing to work through their own racism, both intentional and
unintentional, and come to appreciate African American culture in order to be an effective

counselor (Carter & McGoldrick, 1999; Bolion-Brownlee, 1987). Carter and McGoldrick (1999)
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emphasize the need for counselors to be aware of the historical, social, political, developmental
and cultural issues that impact diverse clients. This awareness is said to contribute to
multicultural counseling competence. Constantine (2002) surveyed 99 school counselor trainees
from universities in the Midwestern and Northeastern United States with regard to the impact of
racism on multicultural counseling competence. Comparisons were made from results of the
New Racism Scale (NRS) and the Multicultural Counseling Knowledge and Awareness Scale
{(MCKA). The NRS measures Whites’ perception of African Americans and was found to have a
Cronbach’s Alpha of .70. The MCKA is a self-perceived measurement of multicultural
counseling competence and was found to have an overall Cronbach’s Alpha of .83. The results
showed a significant inverse relationship between scores on the NRS and MCKA, thus those who
had negative attitudes toward African Americans also reported less multicultural counseling
competence.

This study had two primary limitations. Because the sample was chosen from a specific
region of the U.S. the results may not be generalizable to all school counselors. In addition, the
self-report nature of the study may have resulted in participants responses to be based on their
perceptions of their ability rather than their actual multicultural counseling competence.
However, these limitations do not disqualify the benefits of the research. The study shows the
importance of addressing and working through racism in order to provide the optimum care for
students. If racist attitudes exist, it is likely that interventions will be harmful, or at the very least,
African American students may be further misunderstood and scorned. On the other hand, those
who are tolerant and have greater multicultural counseling competence are likely to better

understand and relate to the diverse issues of African American students.
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Having been raised in a racist society, many African American students react negatively
to White counselors. In the face of defensiveness and resistance, White counselors need to
remain empathic by understanding the social reasons for the behavior (Kiselica, 1998). Due to
cultural mistrust which has resulted from oppression by the dominant culture, it is not uncommon
for African Americans to mistrust Whites (Kiselica, 1998). Watkins, Terrell, Terrell, and Miller
(1989) conducted a study to determine how mistrust impacts African Americans’ perception of
White counselors’ credibility and ability to help them solve their problems, as well as the extent
of their willingness to seek counseling from White counselors. The researchers had 60 African
American males and 60 African American females from a NortheastemA African American
college volunteer to participate in their study. The average age of the participants was 19.1 years.
Each participant completed the Background Information Questionnaire (BIQ), the Cultural
Mistrust Inventory (CMI), the Counselor Effectiveness Rating Scale (CERS), the Personal
Problem Inventory (PPI), the Willingness to See the Counselor (WSC) item, and manipulation
check items.

The BIQ is a general demographic form used to obtain information about the participants.
The CMlI is a 48 item inventory which measures African Americans’ mistrust of Whites.
Individuals rate each item on a 7-point likert scale ranging from ! = strongly agree to 7 = strongly
disagree. High scores correspond to a considerable mistrust of Whites. Test-retest reliability has
been found to be .82. The CERS consists of ten items to measure counselor credibility. Items are
rated using a 7-point semantic differential scale that ranges from 1 = bad to 7 = good. High
scores indicate greater counselor credibility. The scale has been found to have a reliability

coefficient of .90. The PPI was used in the study to assess participants’ perceptions of how well
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they felt the counselor could help them with each of 20 problems typical of college students.
Items were rated on a six-point likert scale ranging from 1 = very doubtful to 6 = very confident.
High ratings indicated confidence in the counselor’s abilities. No information was provided on
this inventory’s reliability or validity. The WSC consists of one item which asks participants to
rate their willingness to see the counselor on a six-point scale from | = very unwﬁhrﬁg to 6 = very
willing. Willingness to see the counselor is indicated by high scores. No information was
provided on this item’s reliability or validity. There were two manipulation check items. In order
to ensure that the participants in both of the experimental groups could place themselves in the
role of a client, the first manipulation question asked participants to raté how well they could
identify with the client in the presented problems on a six-point likert scale from very difficult
(1) to very easy (6). The results indicated that all participants were able to relate to the client to
an equal degree. To ensure that the participants in each experimental group were clear about the
race of the counselor described to them in the study, the second manipulation question asked the
participants to indicate the race of the counselor from the following five options: White, African
American, Hispanic, Asian, other, or unspecified. Despite the fact that 7% checked the incorrect
race, all participants’ data was included in the final analysis.

The individuals participated in the study over the course of two sessions. During the first,
they completed the BIQ and the CMI. During the second, the participants were separated into two
experimental groups. One of the experimental groups was read a description of a White
professional counselor and the other experimental group was read a description of a Black
professional counselor. They were then asked to complete the remaining questionnaires. The

results showed that African Americans rated as highly mistrustful on the CMI considered White
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counselors to be less credible and less able to help them with their problems than African
American counselors.

The fact that the study used college students’ perceptions of client experiences rather than
actual clients is a limitation for generalizing these results to the actual counseling forum.
Additionally, the study focused on professional counseling psychologists rather than school
counselors, thus further limiting the transferability of the findings. Finally, since no validity and
reliability ratings were provided for the PPI and the WSC, results from these inventories may not
be trustworthy. Nonetheless, the study sheds light on the potential impact of mistrust on the
White counselor/African American client relationship. School counsebrs must face the challenge
to be sensitive to an ingrained level of mistrust for Whites that many African American students
may harbor and they must be aware of how this mistrust could negatively affect interventions. By
showing understanding and respect for the different mannerisms, speech, cultural perspectives,
and regard for school and achievement of African American students, school counselors are
much more likely to gain their trust (Baruth & Manning, 2000). In addition to recognizing the
challenges inherent in working with African American students, school counselors must also
understand their distinct characteristics and needs in order to provide the most effective services
(Kiselica, 1998).

The Unique Needs of African American students

As a result of historic social forces that impact their lives (i.e. slavery, segregation, KKK,
economic struggles), and the negative effects of racism, both intentional and unintentional,
African American students are faced with hurdles that other students are not. Parker and

McDavis (1989) conducted a needs assessment of African American elementary school students
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from an urban inner city locale by interviewing various counselors, teachers, administrators and
students in the community’s predominantly African American elementary schools. The results of
the interviews indicated that the African American students present with problems in the
following areas: self-concept, vocational goals, social skills, work ethic, study skills, and test-
taking skills. The authors suggested addressing these issues using culturally sensitive strategies
such as the use of small, homogenous groups. They stated that unless these needs are dealt with
at an early age, many African American students will experience difficulties achieving
academically, socially and professionally as adults. A significant limitation to this study is that
specifics pertaining to interview structure and data analysis were not deiineated. As well, the data
retrieved was from one community and focused on one age group. Thus, it may not be
generalizable to all African American students in the U.S. On the other hand, the results provide
insight into the specific needs of African American students, and should be considered when
developing guidance curricula. While yet another challenge for school counselors, the results
lend credence to the importance of addressing African American students’ problems early on in
order to provide them with the skills necessary for future success (Lee, 1995; Parker and
McDavis, 1989).

Many authors (Baruth & Manning, 2003; Howard-Hamilion & Behar-Horenstein, 1995;
Lee, 1995; Lee, 1982; Locke, 1989; Muller, 2000; Parker & McDavis, 1989; Utsey, Ponterotto,
Reynolds, & Cancelli, 2000) have detailed some of the specific needs of African American
students. They concur that the impact of social forces, negative self-identity, and a non-
supportive educational system often results in poor achievement among African American

students. Currently, the effects of these issues impact African American students’ ability to
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pursue vocational interests. Poor academic achievement, economic difficulties, lack of positive
role models and unequal job opportunities inhibit the career development process of African
American students. Traditional career counseling technigues do not take into account the social
pressures impacting African Americans, and thus are insufficient in addressing the specific issues
mentioned above. It is not unusual for these obstacles to dissuade African American students
from succeeding. The limitations and frustrations may be manifested in high levels of stress,
behavioral problems, drug abuse, crime, and failure, which often result in a perception of these
students as being inadequate rather than victims of a faulty system. African American students
need counselors not only to address their individual needs but to advocéte for systemic change
(Baruth & Manning, 2003; Lee, 1995; Sanchez, 1995).

Day-Vines (in press) described conflicting roles as an additional unique challenge faced
by many African American students. African Americans may define themselves as part of
mainstream America, a minority, and/or of African descent. African American students learn to
value the mainstream American belief in independence, upward mobility, and commercial trends
broadcasted in the media. Additionally, they recognize their identity as a minority with a history
of oppression and impacted by white privilege and racism. Finally, many African American
students learn to honor their culture through celebration of Kwanza, display of cultural artifacts
in the home, and through stories of their heritage told by elders in the family. These three roles
may be in conflict at times, thus causing role confusion. For example, an African American
student who pursues academic achievement may be viewed as “acting white” and thus ostracized
from his/her same-race peer group. This is likely to cause inner turmoil for the student. African

American students need counselors who can help them to negotiate these three roles in order to
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develop healthy self identities (Day-Vines, in press).

Because their communities provide a valuable support system, one way in which to
address African American students’ specific needs is through group counseling. According to
Lee (1982), “...peer group interaction is an important means of both social identification and
emotional support for the African American child” (p. 95). Maturity and development of the
African American student is more likely to be defined through familial connection, collectivism,
and allegiance to others, versus individualism that is revered in the dominant American culture
(Markstrom-Adams & Adams, 1995; Paniagua, 1994). School counselors must challenge
themselves to be aware of cultural characteristics such as this and learn Ato utilize them in
counseling interventions.

Central to the needs of African American students is an empathic school counselor who is
able to recognize the impact of an oppressive past and an ambivalent present (Kiselica, 1998;
Locke, 1989; Sandhu, 2001). Empathy enables counselors to understand the underlying reasons
for abrasive or offish behavior, and helps them to refrain from responding in a defensive or angry
manner (Kiselica, 1998). Without empathy, it is unlikely that school counselors will be able to
establish a trusting relationship, remain non-judgmental, and be responsive to their specific needs
(Pederson, 1990; Wittmer, 1992). It has even been found that, “empathy is a greater source of
effect than race in perceived rapport” (p. 91; Banks, 1972). In fact, as far back as 1972, Banks
found that even African American clients who typically preferred African American counselors
chose an empathic White counselor over a non-empathic African American counselor. In order
for White school counselors to best help African American students to develop the skills

necessary to address these issues both in and out of school, it is essential that White school

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



Impact of Cognitive Development 35
counselors be cognizant of these unigue social and educational issues that face African American
students.

Simply knowing what the unique needs of African American students are and the
chalienges inherent in working with the population may not be enough. School counselors must
be adequately prepared to face the challenges of meeting the needs of African Ameriéan students.
Current multicultural counseling training approaches tend to be educational and didactic in
nature. Trainee preparation focuses on self-awareness, cultural awareness, and skill development.
Many of the standardized multicultural training requirements focus on these areas of preparation
as well. A discussion of their overall utility will follow.

Current Multicultural Training Approaches for School Counselors
Standardized requirements

Today, school counselor training programs accredited by the Council for Accreditation of
Counseling and Related Educational Programs (CACREDP) are required to include course work
pertaining to multicultural counseling (CACREP, 2002). Specifically, instructors must address
current trends in diversity issues, characteristics of multicultural groups, attitudes and behaviors
associated with diverse groups, and specific multicultural counseling strategies (CACREP,
2002). Prior to the establishment of this accrediting board, it was left up to the individual
counseling programs to decide whether or not to address multicultural issues. While the
establishment of these standards is a step in the right direction, CACREP does not clearly
delineate how social and cultural issues are to be taught (Neukrug, 1999), and as a resuit,
programs vary greatly. Some designate a specific course to multicultural training while others

infuse it into course work throughout the program of study.
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It is not uncommon for CACREP accredited programs to subscribe to ethical standards
for multicultural counseling that have been established by the American School Counseling
Association (ASCA). According to ASCA’s ethical standards, school counselors are expected to
respect all counselees and to provide nonprejudicial services to all students (ASCA, 2002).
Therefore, school counselors are expected to provide appropriate cross-cultural and multicultural
services to those with diverse backgrounds (Herring, 1998; Herring, 1997). Professional school
counselors who are members of ASCA are also ethically obligated to abide by these standards
(ASCA, 2002).

In addition to ethical standards for practice, the American Schocﬂ Counseling Association
endorsed the establishment of the National Standards for School Counselors (American School
Counseling Association, 2003; Campbell & Dahir, 1997). These standards provide further
support for competent multicultural school counseling by emphasizing the importance of
addressing all students’ academic, social, and career development. Further, the standards have as
a primary goal, the reduction of the achievement gap that exists between African American énd
White students (American School Counseling Association, 2003; Campbell & Dahir, 1997).
When considering CACREP standards, ASCA’s ethical code, and the National Standards for
School Counselors, it is obvious that multicultural competence is expected for practicing school
counselors. However, these documents do not address approaches to multicultural training.
Féﬂowing is a review of articles addressing the current focus and procedures for preparing school
counselors to counsel diverse students.

Current Multicultural Counselor Training Focus

Multicultural Counseling Competencies have been developed by the Association of
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Multicultural Counseling and Development (AMCD) (Arredondo, 1999). They specifically
address counselor attitudes, knowledge and skills applied to each of the following three areas: 1)
“counselor awareness of own cultural values and biases,” 2) “counselor awareness of client’s
worldview,” and 3) “culturally appropriate intervention strategies” {(on-line; AMCD, 2002).
While it is not required that counselors follow these standards, they do specify the minimum
criteria necessary for counselors to provide appropriate multicultural interventions with clients
(Neukrug, 1999). These competencies seem to form the basis for most counselor training
programs.

Focusing specifically on counselor self-awareness, Herring (1998) conducted a qualitative
research study to determine the impact of self-awareness on multicultural counseling competency
in school counselor trainees. Participants in the study included 85 master’s level school
counseling students in the internship phase of their training from six different universities in
Arkansas and South Carolina. Using a questionnaire, the participants were asked to respond to
the following three open-ended questions: 1) “What, in your opinion, are two of the most
important goals multicultural counseling should seek to accomplish?”, 2) “What do you identify
as multicultural practices that you have observed or used in your internship?”, and 3) “When you
think about multicultural counseling, what are two questions you would like answered before you
begin counseling, and what are your concerns about the implementation of multicultural
practices?” Students completed the questionnaire during one internship meeting. A concept
formation approach was used to analyze the data. Responses were classified by key words, and
categories were developed. These categories were further reduced, and themes related to the three

questions emerged.
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For the first question, the greatest percent of participants (34%) stated that the most
important goal for multicultural counseling was gaining knowledge about diverse others while
25% specified the importance of the role of the counselor. This included counselor awareness of
values and unbiased counseling of diverse others. Another 24% of the participants indicated
affective characteristics including respect and tolerance as the most important goal for
multicultural counseling. The most common responses (39%) for question two in reference to
multicultural practices observed or used during internship, were related to direct counselor
activities which require specific multicultural skill while 31% described content practices such as
cultural awareness activities. For the third question pertaining to questiéns and concerns trainees
had prior to beginning multicultural counseling, answers were either skill based (47%) or self-
focused (53%). Skill based questions pertained to multicultural counseling strategies and
resources while self-focused concerns addressed issues of power, bias, and acculturation. These
results indicate that the aims of multicultural counseling for the participants in this study are
diverse. There was considerable disparity in the results which shows how variant the trainees’
multicultural education experiences were. In response to the results, Herring (1998) suggests the
need for a unified model for teaching multicultural counseling. He also emphasized the need to
assess students’ multicultural development throughout their program of study. Consequently,
individual differences may be recognized and addressed appropriately. Aside from the threat to
generalizability posed by not using a national sample, the information provided in this study
enables counselor educators to recognize not only specific topics and issues to address that would
benefit trainees’ professional development but also the need to vary educational strategies to best

match trainees’ individual differences.
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Specific models of multicultural counselor training have emerged as well (Pederson,
1988; Sue and Sue, 1990). As with the multicultural standards and competencies, each of these
models stresses the importance of self-awareness, knowledge about diverse others, and culturally
appropriate skills. Self-awareness includes the exploration of one’s own culture, as well as one’s
values, biases, and beliefs. Knowledge about diverse others includes information about different
culture’s beliefs, values, traditions, history and oppression. Culturally appropriate skills are those
that consider the unique needs of an individual based on the situation and his or her culture, and
include appropriate communication skills and interventions (Arredondo, 1999; Baruth &
Manning, 2000; Midgette & Meggert, 1991; Sanchez, 1995; Wittmer, 1992). One such model
developed by Wittmer (1992) uses the acronym ASK to address Awareness of self and others,
Skills that are sensitive to multicultural groups (communication skills in particular), and
Knowledge of different cultures.

Based on teaching experience, extensive reading, and personal experiences, Kiselica
(1998) emphasized the need for self-exploration to address both White racism and cultural
encapsulation (having an ethnocentric perception of the world in which cultural variations are
disregarded) in order to avoid stereotyping, misunderstanding clients, and seeing only the
dominant worldview as legitimate. It may be possible to challenge White racism and cultural
encapsulation through exploration of one’s own culture, the cultures of others, and plenty of
processing (Locke, 1989). Herring (1997) emphasizes the importance of teaching counselors the
most appropriate skills for working with African American students. He suggests teaching cross-
cultural communication skills, avenues for effective advocacy, appropriate use of assessment

measures, and competent use of counseling theory. Beckett and Dungee-Anderson (1996)
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empﬁasize the importance of awareness, knowledge and skill. They developed an eight-step
model for increasing helping professionals’ ability to communicate with minority populations.
The steps include the following: 1) acknowledging cultural differences, 2) knowing oneself, 3)
knowing other cultures, 4) identifying and valuing differences, 5) identifying and avoiding
stereotypes, 6) empathizing with persons from other cultures, 7) adapting rather thah adopting,
and 8) acquiring recovery skills.

1t is puzzling that despite these types of preparatory approaches, school counselors still
are not adequately meeting the needs of African American students. In fact, school counseling
has recently been found to be less effective for African American studeh{s than it is for White
students, an achievement gap persists between Whites and African Americans, and detrimental
social issues for African American students still prevail (see next section).

Limitations of the Current School Counselor Multicultural Training Approaches

Achievement Gap

Presently in the United States, an achievement gap exists between White students and
African American students (Adams & Singh, 1998; Armor, 1997; Baruth & Manning, 2000; U.S.
Department of Education, 2001). The U.S. Department of Education’s No Child Left Behind
(2001) initiative reported that in 2000, 40% of White fourth graders were at or above proficient
in reading as compared to only 12% of African American fourth graders. As for math, 35% of

White fourth graders were at or above proficient in 2000 compared to 5% of their African

American peers. The initiative stated that low expectations of teachers and staff contribute to this

achievement gap (U.S. Department of Education/No Child Left Behind, 2001). Haycock, Jerald,

and Huang (2001) analyzed data from the National Assessment of Educational Progress
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{commonly known as “the Nation’s report Card”), and found that by the end of fourth grade,
African American students were, on average, two years behind White students. By the end of
eighth grade, African American’s were found to be approximately three years behind their White
peers, and by the end of twelfth grade, African American students were found to be an
astonishing four years behind White students. Ten percent fewer African American’s graduate
from high school and 10% fewer graduate from college than White students (U.S. Department of
Commerce, 2002). “Nationally, African American boys score lower than any other group on
standardized tests and are three times more likely than their Caucasian American counterparts to
be misplaced in special education or classes for slow learners. They are-retained in grade more
than their Caucasian American classmates, particularly at the elementary level” (p.185, Rodney,
Rodney, Crafier, &Mupier, 1999). African American’s are repeatedly overrepresented in special
education and restrictive learning environments yet underrepresented in gifted and talented
programming (Indiana Education Policy Center, 2000). In 1990, African Americans accounted
for 16% of the public school population in America but 35% of those classified with mild rﬁental
retardation. This discrepancy is greater than for any other minority group (Indiana Education
Policy Center, 2000).

Additionally, research has shown that the presence of African American students in a
school negatively impacts all students’ achievement (Caldas & Bankston, 1997). In fact,
Béﬁksmn and Caldas (1996) conducted a study to determine whether or not the presence of
African Americans in schools impacted individual achievement. They assessed the achievement
test scores on the Graduation Exit Examination (GEE) of 42,041 tenth grade students in

Louisiana. A multivariate regression analysis was conducted on the data. Their results showed
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that the presence of African Americans in the schools had a significant negative impact on all
students’ achievement test scores, even when controlling for socioeconomic factors including
referrals for acting out and being of low income. Being African American was found to be related
to underachievement, and schools with 3 high concentration of African American students were
the most likely to have underachieving individuals; particularly underachieving African
American students. The results indicate that African American students are most negatively
impacted by schools with a high minority concentration. This problem is perpetuated due to
African Americans being isolated by school districts that are frequently determined by residential
boundaries that commonly segregate a community. Thus, African American students typically go
to school with other African American students while White students go to schools dominated by
White students. Since schools serving minorities frequently lack the resources and support
needed for academic success (Caldas & Bankston, 1997), Bankston and Caldas (1996) suggest
the need for redistribution to establish the optimal percentage of Whites and minorities at schools
in order to increase African American’s achievement while not reducing White’s achievement.
Until greater efforts are taken to either desegregate schools or provide more funding and support
to schools attended primarily by minorities, counselors must seek ways to help African American
students improve upon their achievement scores particularly within high minority concentration
schools.

While no specific data was provided on the validity and reliability of the GEE, the author
claimed that the test has gone through a rigorous validation process including numerous
revisions. As of now, no predictive validity tests have been conducted. Not having data to

confirm the GEE’s validity and reliability is a limitation of this study. Without data supporting
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the achievement test, one hesitates to assume its worth. As well, despite the fact that a
tremendous sample was used, it is difficult to generalize the results 1o all students since the
sample came from only one state. Nonetheless, the results of the study show that, despite their
current efforts, school counselors have been unsuccessful at invoking equality in academic
outcomes for African American students. Because the National standards for School Counselors
(ASCA, 2003; Campbell & Dahir, 1957) have clearly stated that a primary goal for school
counseling is to reduce the current achievement gap, it can be deduced from the data presented
above that they have not been successful at meeting this goal. It is also important for counselors
to recognize that the social issues which continue to affect African American students have not
abated as a result of current counseling practices.
Prevailing Social Issues Impacting African American Students

The U.S. Department of Commerce (2000) indicates that individuals with no high school
diploma are two times more likely to require welfare. When considering the achievement gap
between African Americans and Whites and the high levels of drop-out and expulsion among
African American students, it is no surprise that they make up the majority of those in need of
assistance. At 36%, African Americans represent the highest percentage of individuals in
poverty. As indicated by data from the U.S. Department of Education, “Poor and minority
children usually go to the worst schools, have less expected of them, are taught by less
knowledgeable teachers, and have the least amount of power to alter bad situations” (p. 2;
Thomas B. Fordham Foundation, 1999). Frequently, African American students are passed from
grade to grade never having learned how to read (Thomas B. Fordham Foundation, 1999).

It is also not uncommon for African American students to be suspended at a much higher
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rate than White students (Clark, Petras, and Kellam, 2000; Skiba, Michael, Nardo & Pederson,

2000; U.S. Department of Education: Civil Rights Office, 2000). In fact, The U.S. Department of
Education: Civil Rights Office collects data annually on rates of suspension based on various
demographic characteristics including race using the Office of Civil Rights Elementary and
Secondary School Survey (OCR E&S Survey). In 2000, data was collected from 14,681 public
school districts. The results indicated that African American students represent 17% of the public
school population but 32% of all suspensions. Specifically in Virginia, students with out of
school suspension are greater than two times more likely to be African American than White, and
greater than three times more likely to be African American than Whiterin D.C. Considering
current research which shows that suspension is positively correlated with later troubles such as
delinguency, dropping-out, and substance abuse, alternative interventions should be sought
(Greenberg & Bumbarger, 1999; NASP, 2002).

Clark, Petras, and Kellam (2000) conducted a study of the rates of suspension for African
American female students. The sample consisted of 1,084 elementary school students in the
Baltimore MD region. Of those students, 328 had been suspended. This subsample had 120 girls
(34.8%), and 87% of them were African American. The results indicate that more African
American females are suspended than are White females. Although, it should be noted that the
racial demographics of the 1,084 students was not delineated, therefore, it is difficult to assume
that the subsample of girls was disproportionately represented by African Americans.

The results also showed that African American students were described as more
disrespectful and more aggressive than their White peers despite not having been rated by their

teachers as highly aggressive on the Authority Acceptance Scale. It is unclear whether these
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