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CHAPTER I
AN INTRODUCTION TO THE PROBLEM

In a large number of American high schools, courses in janxnaliém
have come to be accepted as a traditional part of the eurriculum.
Despite the widespread inclusion of this class in secondary school
schedules, little has been done to ii&‘bémiﬁe just what isg i:asing t.angﬁt,
how 4% is being taught, how course materisl has evolved over the years,
or even whether or not a course designated "journalism® ghould be offered

in the high school prograw,
I. THE PROBLIM

Statement of the problem. During the past four decades the wide-

spread development of radio, television, and motion pictures has caused
leading professional journalists and journalism educators on the college
level to evolve a broader concept of jowrnalism. Traditionally,
journalism involved only the preparation of news material for
presentation in newspapers and magazines., In more recent years
Journalism has come to mean the dissemination of information through any
of the media of mass commnication.

Hany of the senior high schools in Virginis offer journalism
courses. It wasthe purpese of this study t0 determine to what degree,
if eny, these schools have expanded their course offerings to embrace

the broader concept of journalism now held by leading professional



journalists and college journalism educators.

This ressarcher received the impression that many high school
journalism coursés offersd in Virginia concern themgelves primarily with
the production of a school nowspaper and the teaching of writing techniques
and trest the commercial media lightly, if at ali., It was therefore
hypothesized that high school journslism courses in Virginis are concerned
only with: the production of high school publications and the teaching of
writing techniques and are much narrower in scope than journalism as

conceived by professional journalists and college journalism educatorss

Importance of the study. 'wna‘pagulatiwn of the United States

conbimes to grow at an ever-accelerating pace. Matehed with the growth
of population density is the trend toward bigness in instruments of
government and business. The inevitable result is an inereasing
remoteness between the typleal citisen and the managers of governmentel
and industrial operations. As this process continues, it iz increasingly
the task of the mass media of communication %6 bridge the gap « to
substitute useful and intelligent mass commmication for the informal
personal communication that formerly flourished between the cltizen
and his local legislator or neighborhood grocer,

It is through o journalism class that the high school student
might reascnably be expegted to have his most direct contact with a
serious study of the mass media and the role they play in his life. Is
high school jeurnalism filling this need? This study was dedicated to an
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attempt to Pind at least the starting point for forming an answer to this

questione
IX, DEFINITIONS OF TERMS USED

Journalism. In thisthesis, the term "journalism® is used to refer

to the branch of mass commanication that deals with the preparation and
presentation of news and sditorial material through the mass media., It
is distinguished from the business and mechanical aspscts of mass
communiecation, which, while allied fields, are not journalism in its
purest sense. The term “journalism® is used also in referring to courses

of study dealing with journalism and its allied fields,

Mass Communication. The term "mass communication" is used te
refer to that field of endeavor which deals with the dispensing of any
mesgage for sny purpose by any means 0 lerge numbers of peopla who have
no direct face~to«face contact with the communicators. It is used
primerily in referring collectively to newspapers, magazines, books,

radio, television, and mobtion plctures,

Masg Medina. The term “mass media® is used to refer collectively
to the actual channels employed in the.annamplisﬁman% of mass
commmication., ¥When the term "mass communication® is used to refer to

these channels, 1t is interchangeable with the term "mass mediaiyp

Newer Media. The term "newer media® is used to refer to radio,
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televigion, and motion pivtures, as distinguished from prinled materisls,

Senior High School and High School. The terms "senior high school

end "high school” are used to refer to schools having a terminal program
of instruction leading to a high school diploma. Orades below grade
nine are not inecluded in this definition, nor are junior high schools

ineluded, even if they offer programs on the grade nine level or sbovas,
T¥I. ORGANIZATION OF ‘THE REMAINDER OF THE THESIS

Pollowing a review of pertinent literature, the method of
procedura is detailed from the original drafting of instruments through
the condnet of the survey. Findings are detalled for each item in the
instrumentss After drawing conelusions, the researcher suggests areas
of needed vesearch and comments on what implications the findings of this

study may have for journalism on the high sthool level,



CHAPTER II
REVIEW OF THE LITERATURE

The hypothesis of this study assumes a broad conception of
Jowrnalism on the part of professional journaliste and college journalism
educators. Do the writings of such persons indicate such a broed view?
If so, when did this broad, or more modern, concept of journalism beco&a
apparent in professional writings? Literature was reviewed to determine

answers to these questions,
Y. LITERATURE SOURCES REVIEWED

Literature reviewed for this study came from books and perdiedical
articles. Materlals reviewed included items from the libraries of the
College of William and Mary, 0ld Dominion College, and Cradoclk High
School, Portsmouth, Virginia, the Chesapeske Public Library, Chesspeake,
Virginia, and the researcher's private collection.

Soon after the study begen, it became apparent that there was &
singular shortage of reports of actual research dealing with journalism
education, partieularly on the high school level., A survey of major
research and professional journals in education and in journalism for as
far back as 1930 revealed many articles stating the personal opinions of
their authors, a few reporting new technigues proposed or in progress,
but only & scant handful indiceting true research inte the actual content

of journalism courses. Consequenily, it was necessary to limit the review
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of literature practically to consideration of trends as indicated by what

writers in the field have been advocating in recent years.
IY, PINDINGS FROM LITERATURE REVIEWED

Before procesding with consideration of recent developments, it
might be helpful to trace briefly the history of journalism in the high
school and mention what has traditionally been included in the course of
study.

Newspapers and other periodicals were published by high schools in
the United States for nearly a century before regular journalism
instruction was inasﬁitu%d. As early as 1829 the Boston Latin Crammer

School published The Literary Journal, now considered to have been the

first high school newsp#per in the United Ztates., In the early decades
of this c&mmry; school officials and teachers began to see the valus in
having & journalism class o teach writing techniques and produce the
school paper. In 1912 Miss Cora Colbee, a ﬁawﬁe;e in Salina, Kansas,
introduced the first known high school journslism class,t
Traditionally, the high school jourpalism course has bsen an

adjunct of the English deépartment. Its sask has been dual: the production

of the school newspaper and the teaching of writing and editing tmhnig%.a

~ Yplan Scott, "Some Information Regarding High School Journalism,®
School Activities, 31:203-8, March 1960,

%Dewitt C. Reddick, Journalism and the School Paper (Bostent D. C.




A question at this point might be, have the writers in the field of
journalism education felt that thls dusl purpcse has been adequate to
complete the curriculum of high school jowrnalism?

Despite the fact that radio and motion pictures reached a high
level of development during the first four decades of this century, high
school journalism apparently chose virma},iy to ignore them. As late as
1939 Spears and Lawshe, in thelr textbook High-School Journaliem, devoted

their entire work to technigues of producing a high school publication
and made no mention of other media.” In fact, the first impertant
reference to medisa other than newspapers is found in an article published
in 1947 by Regis Louise Boyle, a teacher of journaliem in high school and
college. ©&he viewed high school journalism as primerily an introductory
technique survey for those wishing te enter the profession, and she made
reference to radio journalism as an important part of the course materiasl
to be wvemé;.h
It is in the late fifties that we find the newer media being given
serious consideration by a number of anthors. A radical change in the
approach to mass commnieation imstruction in the high school was called
for in 1958 by William D, Boutwell. He suggested that a new course be

Bﬁamm Spears and C.H. Lawshe, Jr., HighwSchool Journalism
{New York: The Macmillan Company, 1939). - o '

hﬁegis Lonise Boyle, "Devising a Journalism Curriculum,® English
Journal, 36118891, April 1gh7.
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offered entitled “Comparative Communication.® It would survey all of the
major media and their functions. However, he bemoaned the lack of
textbooks and curriculum cutlines for such an affer&ng.g

Robert N. Lewin went a step further in 1960, Ratheyr than offer
mass medis instruction to a small group of students as an elective, Lewin
would bring all students into the program by replacing the traditional -
senior English course witk 8 new high school course which would be called
"Commnication and the Commnication Arts." “Students may soon (if they
dg not alresdy) learn mors oubside the vlassroom - through the mass media
of television, radio, newspapers, motion picturss, periodicels, &nd
paperback books -~ than they learn during school hours," says Lewin., "To
understand, to analyze, to consider these messages to which all are
exposed,” he adds,"requires a better knowledge of the e¢m@nﬂica@iaﬁ
process itself and of the communication arts.® His course would
emphasize the ways by which the student could employ an undergtanding
of the mass media and the communication process in achleving the ability
to gommunicate better. Lewin also notes the lack of adequate texd
materials but compleies his article with the inclusion of a suggested
course @aﬁliné.é It was interesting to note his failure to consider

mags media instruction as either a survey for prospective journalisis or

5Qillia$‘ﬁ. Boutwell, "Education for the Age of Communication,®
English Journal, 47:138, March 1958,

6R0bar%'ﬁ. Lewin, "A Course in Communication for High School
Seniors," Inglish Journal, 49:108~12, Februmry 1950,




a means of producing the high school newspaper.

& 5til1l newer reference finds Charles N. Nevl and Lloyd Huffine
suggesting that the study of the mass media would broaden the high school
Englism curriculum to better serve students, particularly those not
collegesbound. They would teach media functions and evaluwatiorn, TFurther:

What is needed is & concentrated, all-out study of the mass

media, spprosched from the point of view that this materisl is
the way the English class subject matier is applied and confrgnted
by the majority of the adulis in the modern American society.’

An interesting development is fautaf; in Carl G Miller's Hodern
Journalism, & high school textbook used widely inm Virginia. The 1958
editien concerned itself almost f;nﬁirsly with wi%ing and editing the
high school publication. However, the 1962 revision contains an entive
section on the broad fielﬁ of mass -ciﬁ&timﬁ

Ibt should be noted at this point that the more rscent writings,
particularly these by Lewin, Nevi, and ﬁaffin;s,; previously mentioned,
imply that the newer approaches to high school journslism and mass
sommunication eurriculs would incorporate a social science function
along with the effort to improve language communication. It would be
difficult te study the mass media without reference to the role they

play in societye

?Ghax*l% Ne Nevi and Lloyd Huffine, "We Can't ignore the Mass
Media,® English Journal, £1:560=l, November: 1962,

| 8car . miller, Modern Journalism (New York:Henry Holt and
Company, 1955) and (New Yorks Holt, Rinehart and Winston, Inc., 1962,

reve ede) ~




10
Should journalism serve a social selence function? If so, research

is needed to determine how well journalism is serving such a need.
111, CONGCLUSICNS FROM LITERATURE REVIEWED

From the literaturs reviewed and reported sbove, it may be
concluded that (1) the mejority of writers in the field of journalism
education during the past twenty~five years have called for a broadening
of course offerings on the high school level to include the newer forms
of the mass media and (2) that insufficient evidence exists on the basis
of the literature reviewed to conclude that study of the newer forms of
the mass medis has been included in actusl classroom practice in eny

significant number of high gchoolse



CHAPTER III
METHOD OF PROCUEDURE

A desariétive study was conducted of the journalism coursee

offered in Virginia public senior high schools. All such high schools

of fering such a course wers surveyed through a questiommaire directed
Te provide a check on the validity and

to journalism teachers,
relizbility of the instrument and to provide greater depth of information,

a random sample was chosen comprising twenty per cent of the surveyed
schools. The researcher made personal contacts with the sample teachers
and interviewed them. Dala was gathered from the returned questionnaires
and from the interviews., In some instances, journalism classes were

observed in sessions
I. PREPARATION AND REFINEMENT CF INSTRUMENTS

An instrument was designed that could serve both as a
questionnaire and as an interview schedule. Items wers designed so
that responses would indicate the major topies of material being offered
in journalism classes and would indicate the respondents' attitudes

toward journalism instruction in general,
The original draft of the instrument {(Appendiz B) -was presented
+0 the researcher's graduste advisor and b0 a graduste class in the
School of Education at the College of William and Mery for suggested
These suggestions were employed in the preparation of the

LiAg & MARY

refinements.

OLLESE 0F wy;
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final draft of the instrument (Appendix C)a

To test the validity and reliszbility of the instrument, copies
were sent as guestionnalres to the four senior high schools in Chessapesks,
Virginia, listed by the Virginia Department of Public Instruction as
offering journalism classese. All four sthools responded in this pilet
study, and the researcher determined from their responses that no changes

were necessary in the instrument.
¥I. SELECTION OF BURVEY BCHOOLS AND INTERVIEW SAMPLE

The Virginia Department of Public Instruction furnished s list .
showing those schools with teachers conducting jowrnalism classes during
the 1962-63 schoel year. COnly public schools were listed, Sixty-five
schools, roughly one-sixth of the publie senior high schools in the
state, wers listed as offering the subject.

The sixty-five schools to be surveyed were stratified by school
enrollment size. The researcher chese to use the enroliment categories
employed by the Virginia High School League, thet is, Group l-A being
schools of 1000 or more students, Group 1B being those with 600 to 999
students, (roup 2 being those with 250 to 599 students, and Growp 3
being those with an enrollment of less than 250, Only students in grades
nine through twelve were counted in this process of classification.

The source of enrollment information wes the Annual Report of the
‘Virginia Superintendent of Public Instruction for 196061,

Feeling that a selectlon of 20 per cent of the schools to be
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survayed through questionnaires would produce a significant interview
sample, the researcher chose a random sample with a number of 13. 4
sample proportionate to the tobal population of the survey was chosen
for éach gnralimant group, 80 that the sample would be stratified in the
same manner as the survey population.

. The interview sample chosen was independent of the returned

questionnaires,
IIX. QONDUCT OF THE QUESTIONNAIRE SURVEY

A cover letter was mimeographed and addressed to ths prineipal of
each of the survey schools {Appendix D). The letter requested the
principal to ask his journalism teacther to complete and return the
mimeographed questionnaire. Accompanying the cover letter was a copy of
the questionnaire, a stamped return envelope, and a form which could be
completed if the principal or the teacher wished a copy of an abstract
of the completed study.

To encourage frankness of response, the respondents wers not
required to place their names or the names of their schools on the
questionnaire. 8o that the returned questiommaires govld be stratified
by enrollment group, the researcher clipped off a given number of corners
of one page of each questliennzive according to a code that would indicate
group size,

Three weeks after the mailing of the questiomnsires; postal cards
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were sent as reminders to those teachers who had not responded {Appendix E),
IV. CONDUGT OF THE INTERVIEW SURVEY

slicm beacher at each of the

A lotter was written to the jouwrn
achools in ths interview sample mentioning the date and the approxinmate
time the researcher would be in the vicinity of the school and reguesting
a portion of the teacherts time {(Appendix F). These schools were in
widely scatbered locations, requiring the resecsrcher %o travel more than
1600 miles to complete the interviews.

Had more time been available to the researcher, he would have
arranged to vigit each school while the journalism class was in progress.
This was possible; however, in connection with only two of the interviews,

It had been the researcher's intention to personally visit each
of the interview ascheols. However, in the case of the two schools
closest to the researcher's home , the 196k Spring Holidays fell at the
time that had been established fer the interviews. As the teachers st
these two vacationing schools had retwrned detailed questionnaires, the
researcher engaged them in lengthy telephone conversations rather than
delay tabulation of final data.

The interview schedule was identical to the questionnaive,

After administering the mimeographed portion of the scheduls, however,
the resesrcher asked one additional question: %"Do you feel instruction in

the preparation of material for wse in radio, television, or motion
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pictures has a place in your journalism program?® This question was
asked last and was not printed on the schedule because the researcher
felt he would receive more honest responses leading to data concerning
the place, if any, of the newer media in the respondents' programs if
the respondents did not know that this particulsgr area of information was
being soughb.

If the persen being interviewed previcusly had returned a
questionnaire, the researcher went over this guestionnaive -and getherad
more detailed information for the verious items, rather than asking the

respondent to complete the form again.
V. PERCENTAGE (P QUESTIONNAIRE RETURN

Data as to percentage of questionnaire return is presented in
Table I. It will be noted that the totel percentage of return in the
guestiomaire survey was 83 per cent. This includes those interviewed
who had not returned guestionnaires abt the time the researcher visited
their schools. Ten of the schools surveyed returned the information that
they did not offer journalism. Either they had dropped the course after
lagt year or they had been listed erronecusly in the State Department
list. Data from the schools who indiecated they were not offering the
course was nrot included in the statistical reports of findings. Their
commants were noted, however, and were used in the preparation of
conclusions, if pertinent.

There was little differsnce in percentage of return according to



TABLE I

PERCENTAGE OF QUESTIONNAIRE RETURN

|

H

Total lehs

16

H

1B

2%

3

No. surveyed 65 31

Neoe. returned offering
Journalisn by 22

% returned offering
Journalism 68% 71

Total returned, including
those who no longer
offered conrse 54 26

Total # returned,
including those who no
longer offered course 83% 8k

1

82
10

91

15

60

73

50

88

#Enrollment groupings of schools (grades $«12):

1-4 1000 or more students
1-B 600-999 students

2 250-599 students

3 less than 250 students



school size. The range was from 91 per cent return from Group 1B

schools to 73 par cent return from Group 2 schools,

17



CHAPTER IV
FINDINGS

It having been established through the review of literabure that
professional journalists and journalism educators have been substantially
in agreement in their writings since the late 1950's that high school
Jjournalism should be broadened to include the newer media, the researcher
will proceed to report findings of this study which relate to the
hypothesis that Virginia public senior high schools have not so expanded

their course offeringss
I. QUESTIOMMNAIRE DATA VERSUS INTERVIEW DATA

As the researcher obsérved no difference in the basic data
gathered by the inbterview schedule as contrasted with the gquestionnaire,
statistical information as ‘o responses has nob been segregated as to
the means by which 1t was gathered, However, as the spontaneous comments
of those interviewed were enlightening, they will be reported where

perbinent.
II, FINDINGS FROM THE QUESTIONNAIRE AND SCHEDULE ITEMS

Item One: In your gpini@n, why does your school Gfﬁar gogrnaliﬁm?

As presented in Table II, data indicates that two primery reasons for
offering their course predominate in the minds of the respondents.

Fifty-two per cent indicatéd training for production of a schocl


mailto:s@ni.or
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TABLE IX

RESPONSES TO QUESTION, "WHY DOES YOUR
SCHOOL OFFER JOURNALISM?7®

Responses # Totals 1-pse 1B 2 3%
No. % Noe % Ho, & Noe &  Noe %

To provide training for
school publication 232252 117750 5 56 L k5 3 78

To teach precise;
effective writing 21 48 10 L5 6 67 2 22 3 75

To encourage entry into
the profession of

journalism 1 25 L 18 L kS 1 11 2 50
To make better newse B

paper readers 6 14 3 1y 2 22 o 0 1 28
Te provide an elective 6 1k 1 5 1n 2 22 2 S0
To offer a course for

students showing

writing talent 3 7 2 9 1 11 0 0 0 O
The course is demanded

by students 3 7 3 i 0 0 ¢ o 0 O
To enrich the school's . ‘ |

program 307 1 5 1 11 0 0 1 25
To help develop wellw ,

rounded citizens 2 5 2 9 0 0 6 0 0 0
To teach the role of

newspaper in society 2 5 1 5 111 0 o 0 0

#Responses are worded by researcher to correspond most nearly with
teachers! actual words, A response i5 not included unless mentioned by
at least two respondents.

#Number respondings Totalehl, 1-A (1000 or more students)=22, 1B
(600-999 students)e9, 2 (250-599 students)-9, and 3 {less than 250
students J=ho



20
publication as a reason for their school offering journalism. Second
most frequently mentioned reason was to teach precise, effective writing;
this response appearing 48 per cent of the time. The goal of encouraging
entry into the profession of journalism ran & poor third, showing up only
25 per cent of the time. These responses become more meaningful when
compared to responses for items Two and Four. Any teacher who did not
1list school newspaper training or effective writing under Ttem One
mentioned it somewherc in their responses to these other two items. In
other words, 100 per cent of the respondents see these two goals as
motivating factors behind their journalism programs. These were not the
only items teachers mentioned, but others appeared with much less
frequency.

It will be noted that there was a tendency fer larger schools to
list such reasens as "to make better newspsper readers" or "to teach the
role of the newspaper in society.? This may indieate a broader conception
of reasons for offering the coursge in larger schools, but the researcher

hesitates to draw such a conclusion from available evidence,

Item Two: List your objectives for the gourse or courses in

journalien you are teaching this year. Includo hoped fir changos in

student skills or attitudes. The researcher had hoped respondents would
be more specific here as to detailed objectives., However, as Table TII
indicates, the responses seemed to be of the same general sort as the

responses in Item One.



TABLE III
RESPONDENTS® JOURNALISM COURSE OBJECTIVES

- et

rmanigenratetins : oo it
e e ——

To teach studentsid Potals - 1B o% 3%
Noe % Noe & Yo, % No. & HNos 2

To write concisely 28 63 15 68 7 78 g 5 1 25

The facets of newspaper o ‘ B
work 27 61 15 68 7 78 3 33 2 50

To read newspaper 7
eritically 13 a9 7 32 3 .33 11 2 %0

To understand the
importance of a free ,
press ' 9 21 5 23 2 22 2 22 0 O

To develop clear, ) N .
logical thinking 8 18 6 27 111 11 0 0

Responsibility and
tolerance 7 16 i 5 3 33 333 0 0

To follow journalism - N
as a career 6 1k 2 9 2 22 11 1 828

To svaluate any medium of _ ;
mass communication 5 11 3 14 0 © 2 22 0 0

An sppreciation of the
public relations of the
scheol newspaper 5 11 1 5 1 11 2 22 1 25

The function of mass
communiestion in 2
demooracy L 9 L 18 8 0 0 ¢ 0 0

o broaden their view of
the world 3 7 2 9 1 1 c 0 o 0

To meet and talk with
people 307 3 1k o 0

<
o
o
<

Te read newspapers more
frequently 3 7 i 5 2 22 0 & 0 o©

To help build schaool
spirit 2 5 o 0 1011 111 0 o
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Hotes from Table IIL

#Responses are worded by researcher to correspond most nearly with
teachers' actual words. A respense is not included unless mentioned by
&t least two respondents.

#Number respondings Totalell;, 1«4 {1000 or more students)22, leB
{600-999 students)+9, 2 %258»599‘a%udentﬁ)w9, and 3 (less than 250
students )-lis
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Again we see the preponderance of the same two objectives that
dominated Item Ones In Item Two, 61 per cent listed the objective of
teaching students the facets of newspaper works. The objective of
teaching coneise writing appeared 63 per cent of the time.

It will be noted that the broader term “mass communicstion®™ shows
up in this item. FEleven per cent mentioned the objective of teaching the
ability to evaluate any medium of mass communieation, and 9 per cent
sought to teach the funetion of mass gommunication in dewocracy. We
assume here that the teacher, by his cheolce of this particular term,
really means mass communication in its broad sense, and not just

NOWSDEPers.

Item Three: At your school, is journalism offered for a full year

eredit or g half yesr credit? This item was included to provide the

researcher with a means of assessing responses to Item Four and bears no

direct relation to the substance of the hypothesis,

Ttem Four: List the major areas of journalism instruction you have

taught or plan to teach this year. After each enter the approximete number

of class days you will spend or have spent on that particular boplc.

Unfertunately, few respondents took the time to enter the number of clase
days spent on each topic in their responses. Data is reported in Table
IV by frequency of mention,

Writidg and editing newspapers was mentioned by 100 per cent of the

teachers as one of the major areas of instruction in their journalism



MAJOR AREAS OF INSTRUGTION IN RESPONDENTS!
JOURNALISM CLASSES

TABLE IV

Topick Totals

Lafite 1B 24 I
No. % Noe & No. % No. % No. %

Writing and editing _

NewsSpapers il 100 2 100 9 100 9 100 L 100
Business aspects of

publications 177 39 6 27 3 33 6 67 2 50
Survey of functions and

operation of newspapers, ‘

including production 12 27 6 27 g5 56 0 0 1 25
History of journalism 11 25 5 23 5 56 i n 0 0
Burvey of mass media and

their role 8 18 3 14 2 22 3 33 0 0
Ethics of journalism and

criticism of journalism 7 16 L 18 3 33 0 o o 0
Television and radio L 9 L 18 o 0 0o 0 0 0
Material concerning

careers in journslism 4 9 1 5 1 11 2 22 0 0
Soecial influence of news-

papers and propaganda _

in general 9 i 5 2 22 1 11 0 0

AResponses are worded by researcher to correspond most nearly with
teachers! actual words. A response is not included unless mentioned by

at least two respondents.

#Number respondings Total-lil, 1-A (1000 or more students)-22, 1B

(600-999 students)=9, 2 {250~599 students)~9, and 3 {(less than 250

students )=lie

23
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¢lasses, This i3 in keeping with the frequent appearance of this
funetion in their responses to Items I and 1II, dealing with reasons and
objectives, Second most frequent in mentlon was instruction concerning
the business aspects of producing a publication. This topic appeared
in the responses 39 per cent of the time., Its appearance represents no
real departurs from the objective of training for producing a publication,
as advertising and circulation problems are an itegral part of most high
school publishing efforta.

In ITtem Four we find more concrete reference to the newer media.
Twenty=-seven per cent of the respondents indicated that they survey the
mass media and their role. The choice of the term "mass media® would
indicate to the researcher that the teacher is thinking of more here
than simply newspaper or other printed mediag this a;sumption is
supported heavily by responses to Item Elght, concerning a definition
of journalism. (In fact, five of the twelve who so responded in Item
Four specified radic and television in their responses.)

By combining frequency of response for groups leA and 1B and
contrasting this with the frequency for the combined responses from groups
2 and 3, we find thalt teachers in the larger schools listed the newer
media 29 per cent of the time, while the percentage for the smaller groups
was 23 per cent, The small difference may not be significant, but in light
of the difference in background and attitudes of journalism teachers in
various size schools, as revealed by responses in items nine through

twelve, the matter may call for further Investigation.
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It is interesting to note that 23 per cent of the teachers in
groups leA and 1-B schools offer instruction in ethics of journalism and
criticism of the press, while this is mentioned by only one of the
teachers in the smaller schools. {This response from a teacher in a
smaller school was part of the respondent's mention of survey material in

the mass media and therefore is not shown separately in Table IV.)

Item Fiver If you use printed course of study or course outline

for journalism, other than textbooks, please enclose a copy. Only two

respondents submitted courses of study. The information they provided
wag no different from that available from questionnaire or interview

rESpoNses.,

Item Six: Give title and suthor of textbook or textbooks you use

in your journalism courses, Many respondents listed more than one book,

uvsually indicating that 21l but one is used for reference and that one
particular text is distributed to the class., Table V indicates the
frequency with which a book was mentioned, regardless of whether it was
used only for reference, There appeared to be no pattern as to reference
usé, The book one teacher was using for a text ancther would be using
for referesnce.

The presearcher was not familier with all of the books mentioned.
However, he did familiarigze himself with those most frequently mentioned.
Spears and Lawshe's High School Journalism is the most widely used bext,

shoﬁing up in 48 per cent of the responses. Second in line was Miller's



TABLE V

TEXTBOOKS BEING USED BY RESPONDENTS A8 TEXTS
OR FOR REFERENCE

1

Textbookd Totals 1A% 1B P 3
Ho. % No. % No. ﬁ No. % Hooe %

Spears and Lawshe, High _ _ 1
School Journelism 21 L8 9 L 7T 8 h k8 1 25

Miller, Medern Journalism 12 22 8 36 3 33 113 0 0

Reddick, Journalism and v
the School Paper 9 20 3 1k 2 22 111 3 7%

English and Hach, ,
Scholastic Journaliem 8 18 7 32 1 11 0 0 0 Q

Mulligen end Kildow,
Bxperiences in 7 ;
roalism 6 1 1 5 3 33 1 1 125

No text or workbook L 9 2 9 o 0 2 2 0 O

Agnev, Todays Journalism ,
for Todays Schools L 9 1 5 in 111 1 28

Adams and Stratton, Press |
Time T3 7 3 ik 0 o 0 0 0 0

Post and Snodgrass, News
in Print 31 o 0 e 22 60 0 1 2%

Mott, American Journalism 2 5 1 5 11 o 0 o0 o

A4 textbook is not included unless mentioned by at least two
respondents., -

, #Number responding: Total-Lh, (1000 or more students)-22, 1.B
(600-99% students)-9, 2 {250-599 students)-9, and 3 {less than 250 students)

"'bo
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Modern Journalism, with a 27 per cent response, Third and fourth were

Reddick's Journalism and the School Paper and English and Hack's

Scholastic Journalism, with 20 per cent and 18 per cent, respectively,

The researcher has examined these four texts and has found they
have the common characteristic of devobing themselves entirely to the
printed media. In fact, there ls scant mention of anything besides
high school newspapers. “The ohly netable exception is Miller's book,
The 1962 revised é&i@ian centaing a chapter on the newer mediay however,
the reviged edition does not appear to be in general use in Virginia, as
yet. Unfortunately, the most frequently used publication, Spears and
Lawshe's book, is quite dated. The researcher could find no record of

& revision since the widely-used 1939 original edition.

Item Seven: If you were free of time, space, material, and

scheduling limitations, what changes would you make in the journalism

course or courses you ars teaching? The most commonly mentioned desires
were for expanded classroom facilities, brighter students, a changed
coursework or newspaper staff orgenigzation, or for other changes that
bore no relation te %he hypothesis, ﬁom@vaé, it is interesting to note
that 17 per ceni, scattered through the varions enroliment groups, asked
for a more recent or more substantial textbook. It will be observed

that the question was open-end and made no mention of texts or other
teaching materials, Admittedly though, respondenis may have been ®getb ép“
for such & regponse by the fact that this item followed Item Six, which

involved the texthbocks,
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(ne respondent mentioned the desire o make field trips te radie
and television stations. Ancther would like to produce a weekly radio
program as a class project. Both of thess respondents had mentioned the
newer medis in responding to Item Four, the listing of major areas of

instructione

Bights Check the definition of journalism you feel is most

ngarly correct. (Texts of definition choices are listed along with

response ‘data for this item in Table VI.) This item was designed so tha
the four response:choices would indicate an increasingly broad conception
of journalism. The simplest definition concerned the writing and editing
of news for newspapers. The broadest included news, advertising, and
propagenda and concerned all mass media.

The broadest definition was chosen by 70 per cent of the teachers
responding. There was little diffserence in response for the various
enrollment groups. Hesponse to this item would tend to indicate that
many of the teachers had a broader conception of jJournzlism themselves
than they practice in the designing of the course of study for their

classes.

Lten Nines What subjects do you, or would you, most like to teach?

Data is reported in Table VII by first and second choicess dJournalism
was the first teaching choice of 36 per cent of the respondents and the
second choice for 30 per cent. BEnglish was first choice for 43 per cent

and sacond choice for 30 per cent. In schools of emroliment groups 1A



TABLE VI

RESPONDENTS SELECTION OF A
DEFINITION OF JOURNALISM

Possible Choices Totals 1eAs leBe 24 3
How % Hoe § Now 3 Hes §  Now §

Journaliem is concerned
with the writing and
editing of news for _
newspapers- 3 7% 2 9% o oF 1 1% o of

Jowrnalism is concerned
with the writing and
editing of news for newse ,
papers and magasines 3 9 1 5 11 113 00

Journalism is tonecerned
with the writing and
editing of news for newse
papers, magazines, radio,
television, and newsreel 7 16 2 9 3 33 111 128

Jourpalism is concerned
with the wriling and
editing of news,
advertising, and
propaganda through any
medium of masg v
communication 31 70 17 17 5 56 6 67 375

Totals Iy 2008 22 1008 9 1099 9 1008 L 100E

#Number responding: TotaleLly, 1-A" (1000 or.morse.students)-22, l«B
(600~999 students)«9, 2 (250«599 students)«9, and 3 (less than 250
students J=l.



PREFERRED TEACHING SUBJECTS

TABLE VII

OF RESPOWDENTS

o

PMrst Choice

TR

Totalw
No. &

Led

No. %

LB
Ko. %

Dis
No. &

lio. §

Journalism
fnglish

English related
(speech or drama)

Social Studies Course

Other

16
19
1
b

362

13

2
9
9

9
9

o . I

41%
bk

5
9

L k5%
3 33

2 228

1 %8

Totals

Ll 100% 22 100%¢ 9 100%

Becond Choloe

Journalism
English

English related
{speech or drama)

Secisl studies Course
Other

No second choice

13

13

w & o ow

30%

30

11
1h
9
7

R R W

328

23

1

.18

g
g

2 224

frog
&P
wm

[ I« I
o

3 33%
22

w0

n
22

0
"

1

2" 50

Totals

Lh 1008¢ 22 100%#

9 100%

9 10084 s 1008

shumber responding: Total ki, 1-4 (1000 or more students)-22, 1-B
(600-999 students)=9, 2 (250-599 students)«9, and ¥ (less than 230

students Jelie

#Rounded to equal 100%

30
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and 1-B, the combined first choice journslism percentage was L2 per cent.
The combined groups & and 3 first choice percentage for journalism was

only 23 per cent.

Item Ten: List the courses in journalism end related subjects that

you took in college. The ebject of this item was to determine the amount

of professional jmmaiiﬁm training respondents hed received in college.
The item was worded in this manner so that unrelated or distantly related
courses could be sxcluded in compiling data.

It was found thab 25 per cent of the respondents had no journalism
courses on the college level., Thirtyw-nine per cent had had some training,
but it had amounted to two semesters or less. Sixteen per cent had more
than two semesters bub less than a major. Twenty per cent had a degvee
oy major in journalism.

As will be noted in Table VIII, 16 per cent in enrollment groups
1-A and 1+B combined had had no courses, while hé per cent in groups
2 and 3 had received no formal training. This trend is reflected when
we exawine those possessing majors and degrees. In the l-A and 1.5
schools & combined 26 per cent had journalism degrees or majors, while
8 per cent p@sﬁ-&ﬁﬁa!ﬁ such training among journalism teachers reporting

from the smaller schools.

Item Elew&m- How many months or years have you worked

professionally for massg commmnination media? Teachers wers asked to

exclude work on scholastic publications unless they were paid more than

a token salary. Teaching journalism was not included either,
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TABLE VIIX
COLLEGE TRAINIKG OF JOURNALISM TEACHERS RESPONDING

Totalst LeAn 1Bt 2% 3%
%Q % Noo % N‘Gc % Ho. % No. %

Ho college jourmalism , , ,
training 11 259 L 18% 1 11% 3 3% 3 75

33 1 28

(7

Two semesters or less 17 39 7 32 6 67

HMore than two semesters
but less than & major 7 16 4 18 1 1 2 22 ¢ 0

A degres or major in ) ,
Journalism 9 2o 7 32 1 11 1311 0 ¢

Tobals kb 100% 22 100% 9 100% 9 100%

~ xNurber respcnding: Total-hl, 1-A (1000 or more students)=22, 1B
{600.999 students)-9, 2 (250599 students)=9, and 3 (less than 250

#Rounded to equal 1008
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Forty-three per cent had had some professicnal mass media
experience. In groups leA and 1-B the combined total of media-experienced
teachers reporting was L8 per cent, while this figure fell to 31 per cent
for groups 2 and 3. Dats iz presented in Teble IX,

Item Twelve: Thinking not only of your journalism students, but

of 811 students you teach, list in descending order of preference the

three career choices you would m;}st like to see them make. Thirty-three
of kli respondents completed this question, most of the others saying
they did not feel they should make career choices for their students,
Of those who pesponded, 48 per cent named journalism as the first
choice of career for their students. There was a difference betweon
gmall and large schools, &s will be seen in Table X. Teachers in groups
1+A and 1-B combined picked journalism as first cholee 59 per cent of
the time, while only 27 per cent of their colleasgues in smaller schools

made journalism their first choice.

Items Thirteen and Fourteen: Responses to items Thirteen and

Fourteen, concerning laboratory work, were not found relevant to the

hypothesise
IXZ. FINDIHGS FROM DXTRA QUESTION IN INTERVIEWS

Question: Do you feel instruction in the preparation of material

for use in radis, television, or motion pletures bag a plece in your

Journalism program? Responses to this question were so varied that
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TABLE IX

PROFESSIORAL MEDIA EXPERIENCE OF
TEACHERS RESPONDING

Total left: 1eBx 2
Noe % Noe & Hoe & Ho. % Mo

w¥

o professional

experience 25 574 11 50% 5 56% 5 568 4 108

Ohgyear of experience o o ) ,
or less 9 20 3 1 3 33 33 0 0

More then one year but o ‘
less than five 6 1 5 23 1 11 o 0 o O

Five years or more L 9 3 0o o0 111 0 o0

Totals i 1008 22 100%# 9 1008 9 1008 L J00%

s - - i
e : -

#Number responding: Total-hl, 1-A {1000 or more students }=22, 1-B
{600-999 students)=9, 2 {250-599 students)-9, and 3 {less than 250
students )=ks.

#Rounded to equal 1003



TABLE X

35

RESPONDENTS® CARBER CHOICES FOR ALL STUDENTS THEY TEACH,

NOT JUST JOURNALISM STUDENTS

Totaln .42 1eBit
No. % No, % No. %

2% Jn
Ko, % No, %

Journalism, first choice 16 L8 10 674 3 L3%

.Journalism, second . |
choics 2 6 0 0 2 29

dournalism, neither {irst .
or sscond choice 15 k5 5 33 2 29

2 29% 1 2%

5 71 3 75

Total meking choices 33 1005 15 1008 7 100%#

7 1008 L 1008

#Enrollment groupings of schools {grades 9-12)¢
1-4 1000 oy more students
1B 600-999 students
2 250599 students
3 less than 250 students

#Rounded to equal 100%



36
little statistical data ecould be assembled. Sixty-seven per cent felt,
usually with rasérvat&ans,‘tha% such instruction had a place in their
programs, Affirmative frequency for enrollment groups leA and 1B
combined was 75 per centy for smaller schools the ¢ombined freguency
was 50 per cent., The small size of the sample should be borne in mind,
however.

The following i a summary of the more enlightening comments from
respondentss:

1. X teacher in a Group leA suburban school felt such instructien
would best be placed in a speeialized performing arts high scheool in e
large city.

2+ Another Group leA teacher fell its place was in speech or drama
classes,

3¢ A teacher in a Group 2 school fell it should be included only
if someone were gualified to teach it,

Le Another Group 2 teacher remarked that a group of students in
her school was produ¢ing a regular radio program, but she couldn't see any
need for it as a part of her class and would not include it even if more
time or facilitles were . .available,

The most interesting program found by the researcher was the_plan
employed by William Fleming High School in Roancke, Using a semester
system, students are required to complete four semesters of English duriné
their junior and senior years. Courses in literature, composition, and
speech are requiraq. The fourth semester is a% elective, and among the

¢hoices are a course titled Jowrnelism and a course titled comparative



commanicationss The journalism course concerns itself with the print
medis and prepares students for work on the school newspaper staff. The
comparative commnications course broadly surveys the mass commnication
fields The students may take either of these eloctive courses whenever
the course can.ga.wmrkeé into thelr junior or senloy schedules.

An additional course specializing in newspaper production and
editing technigues is being initiated to concentrate on the schoel
newspaper .

Fleming is a splitelevel, campus-style suburban schools It has
approximately 1000 students.

The researcher could find no other program among the many
in%arViaw:and«quagtiﬂnnaira vesponses that appeared to be as comprehensive

as the one at this Roancke school,



CHAPTER V
SUMMARY AND CONCLUSIONS

It should now be possible to swmmarize the findings of this study
and move on to conclusions regarding high school journalism in Virginia,
particularly as it pertains to instruction in the newer mass

communication media.
T. SUMMARY OF FINDINGS

(1) Relevant writings by educators and journalists since the late
1950%s were found to be substantially in agreement in calling for
expansion of high school journslism instruction to include the newer
forms of the mass media.

(2} Hajor findings relevant to the hypothesis were:

a. All of the respondents indicated that their journalisnm
course is designed primarily as a means of producing a school publication
and, in conjunction with this, as & means of teaching conciss English
gompositions

be Seventy per cent of the respondents chose the broadest
concept of journalism offered in the schedule or questionnaires
tJournalism is econcerned with the writing and editing of news, advertising,
and propaganda through any medium of mass communication.? However, only
twenty~-seven per cent mentioned that they include any material dealing

with the newer media in the coursss thet they offer.
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ce Therse was a slight tendency among teachers in larger schools
(600 or more envollment) to include material dealing with the newer media,
than for teschers in smaller schools {less than 600 enrollment) to
include such material,

de Contrasted with teachers in smaller schools, respondsuis in
larger schools tended, with greater frequency, (1) to cite journalism as
their favorite teaching subject, (2) to have more college journslism
training, (3) to have had some experience working professionally in the
mass media, and {4) when considering the students in all of the subjects
that they teach, to cite journalism as the career choice they would most
like to see thelr students make.

ee Among interview respondents in schools net now including
instruction in the newer media, teachers in largaf~sshpmls tended to be
more agreesble to the suggestion of adding such instruetion to their
programs than @id their smaller school colleagues.

f+ Seventeen per cent of the respondents volunteered the
information that they feel handieapped by lack of a more recent or more
substantial textbook. This information was not requested on either the

questionnaire o the schadule.
II. CONGLUSIONS

The researcher's conclusions would tend to fall inte five areas.
{1} The review of literature bears out the basi¢ assumption in

this study - that available writings in the fisld of journalism education,
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in recent yecars, substantially have advocated the expansion of high
school journalism course material te ineluds the electronic and film
media, referred to in this presentation as the "newer media.®

{2) The basic orientation of respondents toward the production
of & school publication and the teaching of concise English composition
supports the hypothesis. A question which might be asked at this point
is, does the mentioning of s composition function by so many teachers
really imply o deep concern with this function, or is it subconsciously
a means for the teacher or school administvation to Justify giving o
Carnegie gradustion credit for work on the newspaper staff? The
regearcher's reaction to the lack of interest shown in the academic side
of journalism by many teachers would lead him reludtantly to concluds
that the latter mobive may underlie many Virginila programs,

Another point which concerns the resesrcher is the scarcity of
teachers who saw any real function for journalism classes other than the
two of producing & publication and writing cencisely. Disappointingly
few respondents mentloned any role that their class plays in acquainting
their students with the role of the mass media in soclety and how the
press can bend and shape their opinions. While relating indirectly to
this study, this area seems prime territory for extensive educational
research in itself,

{3) The number of respondents indicating the inclusion of the
newer media in their programs was so small that the hypothesis is

substantially supported.
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The fact that only approximately one-fourth of the teachers
responding mentioned the newer media in their gourse outlines is in sharp
contrast te the finding that the vast majority of them chose a very broad
definition of journalism that included the newer media. The reaction
emong those interviewed was helpful on this point., While granting
readily that journalism is much more than a school newspaper, or any
newspaper for that maﬁtér, nany of them began to hedge a bit vhen
confronted with the notion that the newer media should have a place in
their classes. Hxcuses ranged from "I'm not prepared to teach it®
through %I don't have time enough to teach what I'm teaching now® to e
don't have the proper sort of students for that type of thing.“ The
resistance to change was quite apparent in case after case. To conceive
of jowrnallzm as a broad, important field in the ocutside world is one
thing. Apparently, for many teachers, the thought of changing onels
course of study to bring this broad conception within the high school
walls is more than the teacher is prepared to face.

{h) Journalism teachers in larger Virginia schools are more
interested in journalism, betier prepared personally to teach it, and are
moie aware of recent developments in Journalism. This may account for the
tendency of larger schools to include the newer media in their programs
with greater frequency. Several items on the instrument of this survey
revealed that in larger schools teachers of journalism tend to be more
invelved in their subject and less concerned with English and some other
areas of study, The researcher's experience leads him to conclude that

several factors may be at work here. Journalism is at best z small item
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in the curriculum of a high schools It is invariably an slective course
involving a btiny percentage of the student bodys hence, only a large
s:ehaol can afford to engage & specialist in the field, A small school is
not likely to have enough journalism students to justify a program of
large enough scope to keep a journalismeoriented teacher interested in
his work. In small schools the journalism teacher frequently is an
English or sopial studies teacher who can work the journaliem course into
one slot of his teathing day. Many such teachers resent the jwme:}.mm
assignment as extra work and an wwelcome intrusion upon their primary
‘beaching interest. It i not too surgzrﬂ.amg that such teachers are found
to be reluctant to incorperate new ideas into their jmrnalisé elasges,

{5) The typical high school journalism class in Virginia has
changed littls from the image of high school journalism held by writers
in the field twenty~five or more years agos From his review of
literature, the researcher soon discoversd that Spears and Lawshe's

High School Journalism was considered the type of text most suitable for

journalism when it was published in 1939, In fact, it was difficult to
Focater any evidence of writers prier to the late 1950's feeling that
high school journalism should be more than a means of producing a school
paper, with a fev watered~down analogies to the commercial press thrown
in as some sort of academic justification for the schedule time being
used, The fact that the Spears and Lawshe text is still by far the most
widely used text in Virginia high school journalism classes would seem %o

reflect the severglylimited practice of the subject still prevalent among
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the majority of high school journalism teachers in the state.

Having been able to observe only two journalism classes in session
~during this study, it would be unfair for the researcher to draw
conclusions about classroom procedure. The two classes observed were in
striking contrast. One, in a suburban Richmond school, was part of a
unique program that substitutes journalism for the junior year of English,
Students electing to take journalism are placed in a full year class that
encompasses all of the basics of junior English and attempts to relate its
composition instruction to journalistic writing. The researcher could not
detect where this class differed materially from any other English class,
In fact, his reaction was that it was rather formalistic.

The other observation wag in a large Northern Virginia school,

There the primary aim seemed to be getting the school paper to press,
Students worked diligently as individuals or in groups, each attending

to his particular staff duties. The teacher hopped about from place to
place advising and attempiing to coordinate the various achtivities. This
informal appreach is the one the researcher has most often encountered in
his contacts with Virginia high school Journalism programs, The researcher
would prefer not to draw conclusions as to the relative merits of a tightly
disciplined classroom versus an informal laboratory appreoach for

journalisn,



CHAPTER VI
IMPLICATICNS ANHD NEEDED RESEARCH

Now that the formal presentation of this study is compleie, the
researcher will assume that journalism has values for the high school
student that would merit its inclusion in the curriculum. While he
makes ;;m attempt bo demonstrate here the existence of such inherent
values, he will proceed on this assumption to comment on what the findings
of this study may imply and to suggest areas of further research.

It would seem appavent that the high school jowrnalism instructor
would be hard pressed to ignore the call for a more up-to-date spproach
to offerings in his course. Certainly, the weight of opinion favoring
an expansion in outlook is tremendous, 1f we judge by what is being
written in professional journals. 5till, it is a long way between
advocacy in professional writing and actusl classroom practices Thers
is evidently & gap to be closed between what the textbook publishers ave
producing and whal would be needed to teach a wellerounded high school
commnication course. There may also bs a major gap between the idesl as
presented by professional writers and the level of teaching preparation
and interest in change on the part of high school journalism teachers.
Whatever the situation may be on the classroom level, there is one thing
of which we may be éeasonably certain: the impact of the mass media on the
public is not likely to lespen in intensity, and the challenge that has

been placed before secondary journalism educators will not fade awsy of
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its own accords.

With the paucity of research that has besn done im this area, the
prospective investigatoy was faced more with the problem of deciding
where to begin than with lack of unfurrowed ground. Among the many
questions that need to be answered ere theset

Is thers a tendency toward an increase or & decresse in the
percentage of schools in Virginie and other states offering journalism
instruction? The vesearcher became concerned at the number of schools
that indicabed they had dropped journalism during the year that elapsed
between the preparation of the Virginla Department's list of schools
offering journalism and the time when this survey was conducted. Have
otvher Virginia schools added the course and thereby filled these gapsl

What actual curricular changes have occurred in Jjournalism during
the past twenly-five years?

is instruction in evaluation of mass medie and recognition of
propaganda being taught in high schools now in courses other than
journalism? If so, in what courses? |

Is mass media instruction of real value to &ll high school students?

If it is to be offered to large numbers of students, is mass media
instraction best taught through a complete course designed for this
purpose or through & unit in an Hnglish or c¢ivics class?

What background should a teacher have to be qualified to teach
mass communication?

Would the best instructional arrangement be a basic survey course
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to be offered to all studénts, with an advanced course provided for these
few who wish to learn slmple journalism techniques?

How much of the demand for changes in high sahmalmgournaligm has
been brought on by similar changes in recent years in journslism on the
college level, and what influence may the colleges be expected to have
on gscondary schoovl Journalism programs in the years ahead?

Does high school journalism have an obligation to acquaint
students with the role of the mass media in society? Ie it enough to
teach the mechanics of communicabtion, or should teachers go a step
farther and teach the effect communication can have on public opinion,
demecracy, and life in general? |

It is hoped that these and other guestions will soon be answered
through valid investigations

Many of the teachers of journalism in Virginia's larger high
schools have sufficient ability and interest to offer more modern, more
comprehensive, &nd more valusble journalism courses. They are handicapped
by’ﬁbﬁ 1ittle clags time and prepavation btime. Most of the materials
available to them are hopelessly outinoded. Research aimed at
modernization of %extbecks‘and other teaching materials is of paramount
‘importance.

In the smaller schoecls, more teacher interest and better teacher
preparation are needed before more up-to-date materials will be much help.
The researcher can sympathize with the administration of & small school
trying to offer journslism to a hendful of students. If the school
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could afford to éngaga a teacher fully trained and experienced in
journalism; 1% 1s doubtful that there would be more than one class of
journalism students to be taught., The remainder of the day the teacher
would have to teach other subjects in which he might have little or no
interest and in which his students would suffer. Perhaps, for the small
‘school, the answer lies in somchow making journalism mors of & challenge
to teachers who teach jourmalism only as a side interest,

A system which is being tried in some schools may be of interest
to Virginia schools of medium and large size. The school hires a full
time person; usually & degree=bearing journalist, who ﬁavcté& himeself to
the job of being a director of publications. He teaches journalism apd
any closely related coursesi he acts as advisor to all school
publications; he serves as public relations director of the school and
produces press releases and perhaps a newsletter for patrons and the
community-atelarge. A school does not have to be very large to keep
such a person busy all day and yet not saddle him with tsaching a course
in English literature.

Disappointingly few teachers responding to this survey indicated
regular contacts with the commercial media in their region. Hot all of
the insularism of high school journalism can be blamed on the teachers
and school administrator. Many media people are heard to bemoan the
discouraging trickle of young people choosing journalism as a profession.
Yot, many of these mame people probably could not answer whether or not

thée high schools in their area offer journalism., One point upon which
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most Journalism teachers, Journalists, and this researcher would ééam,ta
agreet high school journalism cannot teach all of the skills =nd the
broad background in the social sciences nheeded for a person to become
a prefessional journaliste This is the province of the collegiate
school of journslism, A% the same time, there are few who would disagres
that & wellwconducted high school journalism class can encourage many
young people to point toward a ceollege journalism degree. If the high
school journalism teacher will not teke the initiative and broeden and o
strengthen his course offerings, then the news media must, as did
Mohammed, go to the mountain, bearing alms for high school jouwrnalism.

In the preparation of teaching materials alone, the commercial media
have barely scratched the surfaece.

The small community newspapers and radio outlets in Virginia are
in a particularly good pesition to aid high school journaliem. They
enjoy close personal contacts with the small town and rural schools,

They cen encourage local schools to broaden their programs or to add
Journallsm 1f not now offered. The local editor or vadio station manager
might be able %o spare an hour or so a day to teach the local journalism
cless and might make a far morse effective teacher than the frustrated,
uninterested English or history teacher atbewpting to conduct the course
now.

It might be pertinent to note at this point that few small schools
in Virginias offer journalism, compared to lavrgér institutions. In
preparing his survey list and stratifying it, the researcher found that

17 per cent of the pﬁblie genior high schools in Virginia offer
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journaelism, However, 67 per cent of Group l-A schools in the state offer
the subject, while only 6 per cent of Group 3 schools have the ceursa.l

thatever means is used to strengthen journalism in Virginiat's high
schoolg, it should be borne in wind that the mass media are in themselves
strong organs of public education. Though not direeted by & board of
education, nevertheless they are likely to occupy as much of more of the
gtudent's time as the high school. One hour esach day for all high school
students might be well spent in learning how to cope with this vast
educational influence. This researcher has serious doubts that a scant
few students in a sparse number of high schools spending this daily héur
producing & school newspaper for the amugement and ego satisfaction of

their peers; parents, and teachers represents a fulfillment of this need.

xCampilad from Virginla Department of Publie Instruction Publications.
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APPERDIX A

SUGGESTED MATERIALS

Educators wishing to consider designing 2 comprehensive high
school course in mass communication may find the following materials
helpful, There are several other items avallable, but these chosen
fow asppsared to the investigator to be ouitstanding examples of their
type.

The 1960 edition of The Year Book of Education is devoted entirely

to articles dealing with the mass media and their relationship to the
school. This should make good background reading.l

Erik Barnouw's book, Mass Communication, 4s a- very usable high

school text. It explains the history, function, and underlying
psychology of communication of each of the media through simpls

terminology and ample illuﬂ%r&@i@ﬂﬁgz This book is particularly good

when used as a companion to Miller's Modern Journalism or some olther
text of high school journalistic taehﬁiqa&.B

In the March 1955 issve of the fnglish Journel, Richard Braddock

lists nineteen films useful in teaching mass communication. Included

lﬂeorga Z.F. Bereday and Joseph A. Lauwerys (eds.) Commmication
Media and the School, The Year Bobk of Edueation - 1960 (Tarrytown-on
Yidson, Hew York: world Book Company, 1960)s o

2Erik Barnouw, Mass Commnlcation (New York: Rinehert and Company,

3carl G. Miller, Modern Journalism (Mew York: Holt, Rinshart and
Winston, Inc., 1962 s TEVe €daje -
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is complete information as to availibility and booking sources. This list

is somewhat dated bub may be of some ha:ty;l‘

.

l‘“ﬁi&ha‘z‘d Braddock, "Films for Teaching Mass Communications,® ¥
Journal, Lks186-8, March 1955, |
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APPENDIX B

QUESTIONNAIRE AND SCHEDULE (Prior to Refinement)

{1) In your opinion, why does your schocl offer journalism? If possible,
list several purposes.

(2} 1ist your objectives for the cciurse or courses in journalism you are
teaching this year. Inelude hoped for changes in student skills or
attitudes.

(3) List the majer areas of jowrnelism instruction you have taught or
plan to teach this year. After sach, estimate the percentage of ths
school year's instructional time you will spend or have spent on that
particuler topic. (Example: if one of your topics weve “writing neuws
stories® and you tazught this for four weeks, the approximate
percentage of the school year would be 10 per cent.)

(L} If you were free of time, space, material, and scheduling limitabtions,
what changes would you make in jourhalism course or courses you are
teaching?

(5) In your own words, define "journalismi¥

(6) What subject do you,or would you, most like to teach?

{7) How many tredit hours of jowrnalism instruction did you take in college?

(8) How many monthe or years have you worked gsrof@sxsienaily' for mass
communication msdia? Do not include work on staffs of school or
college publicatiems or broadeasting outlets unless you held a paying
position with more than a token salary.

{9} Thinking now not only of your jouwrnalism students, but of all
students you teach, list, in order of your preference, the three
career choices you would most like to gee them make.

(10) 1In your journalism course or courses, what percentage of class time
is devoted to laboratory asctivities, such as producing & school paper?
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INTERVIEW SCHEDUIE : basically the same as the questionmaire

Questionnaire and schedule would include extra spacing between questions

to allow room for answers.
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APPENDIX G

QUESTIONNAIRE AND SCHEDUIE (After Refinement)
WHAT I3 THE STATUS OF QEGH SCHOCL JOURMALISM IN VIRGINIAT

Curriculum plamners and textbook publishers need to know. ' 4s &
journalism teacher, you can help by taking a few minutes now to ¢omplete
this questionnaire. Flesse make your answers as specific as possible.

This is one pha&a of a study being conducted by Paul ¥, Rule,
a graduate student in educabion abt the College of William and Mary. If
you complete the questionnaire you will be mefled an abstract of the
study. Since you are in day-to-day conbact with Journalism students and
you are interested in the progress of journalism education, your
assistance ig vital to the success of this project. Thank you for your
cooperation. Enclosed you will find an addressed, :stamped énvelope,

Paul F, Rule
110 Wibur Ave,
Chesapsake, Va, 23506

1. 1In your opinion, why does your school offer journaliem?

2, List your objectives for the course or courses in journalism you are
teaching this year. Include hoped for changes in student skills and
attitudes,

3. At your school, is jowrnalism offered for a full yesr credit or a half
year credii?

Le List the major arecas of journalism instruction you hame{%aught.ar plan
to teach this year. After each enter the approximate number of class
days you will spend or have spent én that particular topic.

5. If you use a printed course of study or course outline for journalism,
other than textbooks, please enclose a copy. It wﬁll‘b@»reﬁuraed if
you reguest. ' :

6., Give title and author of textbook or textbooks you;uge in your
Jjournalism courses.

7« If you were free of time, space, material, and s@hedﬁiing limitations,


















