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CHAPTER I
THE PROBLEM

Statement of the problem. It is the purposs

of this study {1) to show that the work in the voice
classes at John Marshall High School contributes mater-
iallg‘teltha-mnaie activities of Richmond, Virginia.:
It is propoged (2) to find the extent to vhich students
and former members of the voiece ¢lasses are particl-
psting in choral groups. It will be ajtempted (3)
to determine whether or not the students are influenced
and prepared by the work of the voice classes to carry.
on their singing after graduation.

In anawering the problem regarding the contri-
bution made by the voics clagses to Richmond music (1},
ths objectives of education are presented, and the con-
tribution of music teo them discussed. Music study in
the seeondary schools ia justified by educators, and
their confirmation of the benefits to students and to
the community is given, -on the basis that the musie of
conmunities is improved by the voice classes of the
secondary schools. The contribution of the volcs
classes of secondary schools to choral singing in com-
munitles is explored through case studies of thres
churches, located in different citles.
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To find the extent students and former members
of the voice classes participate in choral groups (2},
a 1ist of school and community engagemente for whioch
the volce clasases have sung 1s presented. A study
was made of the students enrolled in the voice classes
for one semester through the uss of s questionneire
which deall with participation in the music activities
of the churches these st&ﬁe&&éﬂatten&sﬂ* The results
are given of an interview with an offlicer of two chor-
al organizations existing when the data were collected.
A statement hag heeh made.regarding‘aa}a,pcsitieng
held by alumni of the volce classes from a 1ist kept
at seﬁaol, and from personal knowledge of the invest-
igator.

To discover whether or not the students are
influenced by the work of the volce classes %o carry
on their singing after graduation (3); ocase studies
of alumni were made and studied. A detalled descrip-
tion of the course for the volce classes is presented
to show that there is a definite relationship between
what 18 learned in the classes and what ias carried on
after graduatien. <Some brief case studies were made
and the results are shown to determine whether or not

students are influenced tc sing away from school.



CHAPTER 13

THE FUNCTION OF MUSIC IN PHE SECONDARY
SCHOOL PROGRAM

I. The Objectives Of Education

Education is necessary in a demooracy, 80 as
to have an'salightened citizeﬁ?y, and to maintain
and develop a nation. In Ameries, sccording o the
Educational Policles ﬂammiasian; the alm of educdtion
has become the fullest development of the inﬁi?l&uél
within the framework of our present industrialized
democratic society. The resulis may be cbserved in
individualized behavior or comjuet.l »

The objectives of education have been classg-
ified by educational lsaders and professional groups.
wgerﬁért Spencer, writing in 1860, set forth five
'ﬂhlaasea of human conduct as a basis for educational
objectives: |

{1) Self-pregervation, {2) seduring the

necessities of life, (3) the resring and dlscipline
of afrsprtng, {#) the maintenance ef propsr
social and political relations, and (5) the

activiiies which make up the leisure part of
1ifs.

1 E&uca%ianal Policles Commission, The Purposes
‘of Educstlion in American Demogracy {Wwashington, D. G.:
Wationsl Eaucation Assoclation of the United States
and the Amerlican Association of School Administrators,
193&}' Ps &1‘

2 gerbert Spencer, Education (New York: D.
&ppletan and Co., 1861, p. 52), ocited by Educational
Policies Commission, The Purposes of Education in
American Demcgracy, op. ¢it., p. 43,




A second clagsification is found in the 1918
Report of the Commission on Reorganization of
Seeéndary Education of the National Eduweation
Associstion, founded on seven cardinal principles:

{1) Health, (2) command of the fundamental
processes, (35 worthy home membership, (4) voca-
tion, (5) eitizenship, (6)_worthy use of leisure,
and {7) ethical character.?

A third elassification, by Chapman and Counts,
made in 1924, gave 8ix great interests about which
human 1ife revolves:

¥ont must always {a) care for their bodies,
(b) rear their children, (c) secure the sconomie
necesaities, (4) organize for civic action,
{e) engage'ﬁm\recraatian, and {f} satisfy their
religlious ecravings. '

A fourth classification is that of Bobbitt,
who presented a.tspfeld limt of activiiies:

(1) Langusge, (2 health, {3) citizenship,
(4) goneral gocial activities, (5) spare-time
activitiea, {6) mental fitness, {7) rsligion,
{8) parental, (9) unapecislized or non-voecation-
al praetiaa% activities, and {10) vocational
gctivities.-

3 y. 8. Dspartment of the Interior, Bursau of
Education, Cardinal Princeiples of Secondary Educatio:
Bulletin 1918, Ne. 35 (Washington, D. G.:. Goveramen’
Printing Office, 1918, 32 p.), cited by Eduocational
Policies Commission, The g%ggases_uf Edueation in
American Demogracy, OP. Clba., D. 44.
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4 sames Crosby Chapman and Gsorge 3. Counts,
Principles of Education (Boston: Houghton Mifflin
Co., T?&%, P. 195-3553  437-78), clied by Educationsal
Policies Commission, The Purposes of Education in
American Demooracy, op. ¢it., p. 45.

5 John Franklin Bobbitt, How 1o Make A Currl-
culum (Boston: Houghton MAfflin Go., 1924), P. 1-9,
cited by Educational Policies Commission, The Purpes-
gg_g%wgdueaticn in Amerlcan Democracy, op. ¢it.,
no. - -




The BEduweationsl Policies Commission has pro-
posed mors recently s ¢lassificatiion having four
categories:

1. The Objectives of Self-Realization

2. The Objectives of Humsn Relatlonship

3. The Objlectives of Economlie Efficiency
k. The Objectives of Civic Responsibility®

Later, in 1939, Thayer, Zachry, and Kotinsky
sxpressed a different viewpoint. They replaced the
bases for the objectives of education previously men-
tioned in this chapter by concentrating on the needs
of the individuasl; and in the case of the secondary
school, upon the needs of the adolescent. They said:

The primery thesis of this book is that the

suprema misgion of secondary educakion at this
time is %o help young peuple reallize upen the
significant possibilities implicit in their
changing status.7

The school must have the regponsiblility of
helping the student find himeelf in his pereonal,
social, and eeaacmin,re}at;onﬂh;@g;vaaﬁ develop a
philosophy of values which will give meaning and

?urpesa to 1ife. In past times the purpose of

6 paucational Policies Commission, The Purpos-
es %‘f?;_ Education ia American Domocrscy, OD. Glb.,

Tv. oz Thayer, Caroline B. Zeschry, and Ruth
Kotinsky, Reorganizing Secemdsry Education (New York:
ﬁ.L%ppletagéﬂeﬁ'nry“ﬂaayany, Incorperated, 1939),
yt J -
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education was to traim students for future ecccupaticns
and for c¢ollege; economic changes, hewever, give the
achool greater responsibilities Tor a large nunber of
young paople. Thayer, Zachry, and Kotinsky eriiicize
the school for ignoring the relationship of the semses
and feelings to intelleciusl Ffunciiening, and they
urge more abttention to the emotional and aeei31 1if¢
of the student. They group the needs of the aﬂ@lesn;
esnt into four sreas:

1. Ismediste Social Relstionships
2. Wider Seclal Relstlionships

% Economic Relatiegshipz
4. Personal Living

8 Thayer, Zachry, and Xotinsky, op. &lt.,
Ps i



II. Pusic Contributes To The Attainment Of
The Objlectives of Education

¥usic, especially singing, contributes to most
of the objJectives of education, as they have basn se}
forth by the work of the Educational Policles Commis-
sion. To messure and compare some funoctions of musie,
‘/thg four cbjectives listed by this Commission shall
;, be used; and the groupings, or areas, as set forth
/ by Spencer, the 1918 Report of the Commission on
Reergéniza&ien of Secondary Educatlion, Chapman and
Counts, and Bobbitt, will be distributed for conven-
ience of analysis as seems most appropriste, as
follows: .
1. ?EQ'ijeazivea.af Belf-Realizatlon
Health {listed by all four of the author-
ities)
Leisure (listed by all four)
Ethical character or religion (1listed by
all four)
2. The Objectives of Human Relationship

Home {mentioned by all four)
Soclal 1life (mentioned by two)

3. The Objisctives of Economic Efficiency
Vocation {mentioned by a;l four)
4. The Objectives of Civic Responslbility

Citizenship and democracy (mentioned by
21l four)



The Commigsion has stated that their grouping
hag been based on the material presented, and that
there could be further subdlvision, though each is
related to the other.’

Muslic may be a contributing factor to health.
According to Henry Coward, eminent Eritish voeeal
expert aaﬁ.eharalﬂeandﬁeter, singing is particularly
beneTicial to health. He writes thalt ainging im-
proves the general a&s%em of breathing, oxygenizes
the bloed, lmproves the cireulation and étrengthens
the heart, aids the peristaltic action of the stomach,

~thues improving digestion, raises the spirit, often

banishes headache, improvee the carriage and figure,
and beautifies the complexion.lO Slavson éaa;es that
correct -singing involves some basic praécnsea in vitsl
organs that ars strengthened and stimulated through
it, That singing 48 vibrated and rhythmie explration;
viewed from this angle, its fundamentsal nature 19
readily pesrcelived.ll Dykema and Gehrkemns write that

9 Educational Policies Commissiorn, The ggggeses
od Edueation 13 Amgrican Dsmocracy, op. eit., P

10 Henry Coward, Choral Technigue snd Inter-
pretation (london: Novelle and Ce., Ltd.7, D

11 5, R. Slavson, Creative Oroup Education
{New York: Assoclation Press, 19377, p» 105.




bresthing 19 the source and regulator ef all vitad
procesass tha% are essentlally rhythmie; the heart
action, blood flew, perception of light snd sound,
the digestive traet, and the total rhythmie bodily
processes. 2 The emphasis on breathing in einging
thas becomes vitally imporiant. Many competent
suthorities ave convincaed that mueic sctuslly has
healing powsrs, ard ithat it causes pereéptible
changes in functions of the nervous and circulatory
systens "by vibretion, thus heving power to dlspel
fatigue.l3

In the area of lelsure music has an unique
plaée. Our Bt has bécem divorced from 1ife and
i‘mm the service of mﬁen.m. #usie can be put to morse
vmic&f&gea, as an accomplishment, then any other

~:su3_53@e£.1§ & direct carry-over from the voice classes

12 Peter W. Dykema and Karl W. Gehrkens, The

and Administration of Hiszh School Music

: G. C. Birchard and Gompany, 1981}, D. 104.
_ 13 agnes Saville, M. D., Mueic, Health, and
Character (lLondon: John Lane The Bodley Head Limited,
i’ 9§3,, 9'4 3.0 '

13 ypwes L. Mursell, Humsn Velues in Music
Education {New York: Silver Burdett Company, 1934),
p-* gi EX . :

15 1pia., p. 161,
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to the community is recognized by many autherities,
and clasases have thus transformed the singing of
glee olubs, choirs, arnd smsll ensexbles, not only
in school, but alss in the community as we1l.16
Puplls who have learned te sing during high school
days have developed the desire to take thelr places
in church choirs and other adull erganisations, and
they will sing in their homes and at social gatherings.
Their training may offset gome of the bad singing
heard on $he radio, so that bﬁtter programs may be
aventwally~demanﬁe&. The mnsic students will not
only want to sing or play, bub zise will be stimu#l
lated to be keeper listcners Lo musical events. |
In the matier of earry-over, there 1s an gpportuniiy
to neutralize the mazer&alzﬂm.wa,hayaldevalgpea.37
¥Yusic can alleviate the sffTects of routine employment,
and the fact that many Iindustrial workers spend large
suns of woney for mechanieal music shows the need

they feei.l18

16 pyxems and Gehrkens, op. ¢it., p. 104.
17 Ib d., p. xxiii.
18 ﬁursail, Op. Cit., Pe THs
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¥usic has glways been so closely attached to
religlon, the next area ef conslderation, that 1t can
be thougnt pari ef it. . The singing of sacred texts,
get to music by the masters,. provides for the students
a z*en.-giwsﬁ axperienee that can be g decided moral
force. The desire to sing with a group may bring
wmany students éﬁ&ar religious influcmce. The school
can give a religious emphasis through musie without
giving affea%e o these whe oppose any religious itrein-
ing within its walls. "Husic i# one of the most
essential and convincing expressions of that faith
in truth and gesdness, Ip beauty which alone makes
ﬁfe worth while."19 Music iz a moral fores, ﬁh@&gh
no ?jmuaie in itself has direct moral power. The power
lies in our response to it and what we do with it,
It furnishes g@pﬁrﬁmiﬁies for students te experience
achievement. It has woral influence due Lo 1ts main-
tenance ol proper snd honest standaris, becauss 1t
naturally arrasges itself in the form of significany
undertakinga. It can be an afzﬁ 1o self centrol
through 1%s a&uﬁy.%

19 James L. Mursell, Musie in American Sehoolg
{New York: Silver Burdett eampany, 16837, p. 2.

20 James L. Mursell, Human YValues in Music
Educablion, op. c¢it., pp. 15»2-1 —161,




In the home, music is a power to bring cheer
and build morale. The mother®s lullabiss bring to
the child a sense of security and confidence. The
family, singing as a group, or listening together,
are unconaviously welding together forces which make
the home the greatest unit of our culture. Above gll,
muslic should be made humanly significant; and this
can be done by teaching songs the children will like
to sing outslide school, thus affectihg the-home.al
Music should be taught in school becsuse growing
ek1ll in music 18 an experience which Xnareésea_human
happiness. No subject has more to do with meking a
happy school than music, and it can do the same for
the home.22

The importance of music in the area of social
1ife will be treated at greater length in the section
dealing with the community -- a more comprehensive

alasazfiaation.

¥

21 pursell, Human Values in Music Education,
op. ¢it., p. 21. ' ‘

22 pykema and Gehrkens, op. cit., pp. xix-xxi.
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In the area of vocation, 1t is not probable
that & large proportion of students will make a pro--
Tession of musie, but it is pessible for students
to receive fees for singing, or for playing. MNueigs,
therefore, may be thought ¢f as baing a part of the
vocaticnal fisld. For example, plans for a vocational
school to be b@ﬁi& in Richmond provide for elaborate
equipment and quarters for musie study, vocal snd
instrumental.

Music in the area of citizenship and democracy
will be discusaed at length in the 2e¢ction on the
commumnity. The major funciion of muslc is to aid in
developing personslities, help make soecial adjustments,
atrengthen falth in democratic ideals, and bulld
culture.2’

It i3 assumed that the olassification given
by the Bducaticnal Policies Commission, Objectives of
3elf-Realization, and that of Thayer, Zaohry, and
Eotinsky, Personal Living have the same general aims
regarﬁ‘mg t&:e iaﬁ:w}.&nai*a development, and partic-
ular'ly, izia emtional 1life and persmnt;n Musie 13
very potent in this realm. msan at.at.es that &
musical person is one having enthusiasm for muslc,

PR
S

23 L1lls Belle Pitts, The Music Curriculum
in a %ﬁg Horld (New York: Silver Burdett Gom-

F’W: £ PO 35*
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one who saeks wider experiences in music and is
capable of serious study, and who makes rmsic a part
of hia everyday 1&£e,2§ ¥usie, hs alse writes, sxists
to serve humanity and to glerify human life. It
enables one to be aware of new thizgs in the world,
and new possibilities in one's self.23 wusie 1s a
natural emotlonsl relesss through self expression.20
It expresses sentiment in tone.27 Bany ef our students
will pass through 1ife in hum-drum and dreary oceupa-
tiong, and snly the thipges of the gyiri& will give
them relesse; msic ¢an change life for them, for it
provides nurture for the spirit of man.28 wusic can
be an agency Ffor mental snd personal grewth, by over-
coming vepressions and through self expression.29

3 2* &araail, Musioc in American Schoois, ops oit.,
@Q 20

25 Mursell, Human Values in Music Edueation,
DD ﬁit&o, PP 8-250

26 cgrl E. Seashore, "Youth and Music," The
School Review, April, 1940, pp. 268-277.

27 glara Josephine WeCauley, A Professlonal-
ized Study of Pﬁblic School Music (Knoxviile, Tenn-
€8Bee: JOS. L. A¥ens, 1@}2}, p. 20.

28 pykema and Gehrkens, op. ¢it., p. XXiv.

29 gursell, Humsn ¥Yalues in Musie Education,
op. Clt., DD. 5—12 N
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Thi& iz a3 disciplined self expression, and sinee oo
few of the subjects in the high school curriculum as
they are generally taught offer =elf expreesion, nusic
ieﬁ%&a of the main avenues Lo this end. Sehool work
which 1a directed primarily to the intellsct, and
leaves out feeling frasquently influencas situdenta te
find in ether means, as the detective story, gangater
play, sex novel, and cheap woving pictures, emotion-
al satisfactions. The school must provide worthy
emotional cpportunitles, and singing can be o means’
of real emotional experience, expression, snd e~
leass. Songs should be chosen with & view to tﬁai%
emotional value an&,sin@arity,vanﬁ.%hevﬁﬁﬁie for 1ig-
tening must have thess same qualities.’® ”

Not much attention has been devoted te a scien-
tific anelysis of the influence of music on man's :
feelings and behavior. Plato and Aristotls thought
music affected character and had power to produce
relaxation and enjoyment. R. C. A. Victor has made
& research aléng thié ;1ns; an&k%hey'ra;ad that maa£
people think music 13Ahglpful;31

33 Hursell, Human ?aluaﬁ 1n ﬁuszc Eﬁa@at&aﬁ,
@px cit., pp. 35-%. N

3§, ¢, Middleton, P. J. Fay, W. A. Kerr, and
M. Apft, "The Effect of Music on Feelings of Restful-
ness an&.?leaaantnes&,“ Journal of Psychology, April
1944, p. 299. ‘
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In personality development, singing will improve
the speaking volice, in quality, volume, and enuncias
tion. This is particularly true if s good singing
method is taught. 2
a1l teaching must aim to promote both appre-
ciation and technical power.3> Dr. John Erskine thinks
that performance is wore important than liatening.34
McCauley thinks that the aim in music instruction is
the development of love of music, both in listening
and psrtieipatian.ﬁﬁ Mursell has said:
) Te be valuable in education, an experience
must have these characteristice: it must be active
rather than paassive, it should be many-slded,

and culturally significant -- music fills these
osonditions with remarkable perfection.

32 pykema and Gehrkenms, op. cit., p. 104.
33 1pid., p. 19,

3h ﬁuraell, Hum&n Yalues in Husic Education,
op. cit., p. 44.

35 gcCauley, op. cit., p- 28.

36 Mursell, Human Values in Kusic Edueation.
op. Cit., PP. 31—32.
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ITI. Music Contributes To Community Life

The objectives of education, aa‘ﬁhay:gPPXy to
community 1life, cannot be separated from theilr appli-
cations to an individual, since the individuals make
up a community. An individual, undoubtedly, makes
contributions to his éommnnity. aﬁé the community
makes its impression on its individusls. %ha~E§uéa~
tional Policies Commission's fourth clsgaifia&tion,
The Objectives of Civic Responsibility, and the
classifications of Thayer, Zachry, and Kotinsky
concerning Social Relationships are sssumed to have
soms common fachors, and will be considered as having
for ﬁhair fis2ld of observation the ﬁammnnity. ¥usic
contributes to these objectives as 1t serves the
community.

¥ueic déveléps a gtrong soclial value -- a de-
sire to share with others the results of music study.>!
Many personts will be fated to lives .of routine toil;
sone compunities provide ways to meet this unsatlis-
factory condition.-® Flint, Michigan, Bethlehem,

Pennsylvania, and Lindsborg, Kansag, are three places

37 pykema and Gehrkens, op. oit., p. 23.

38 wursell, Human Values im Music Education,
op. cit., p. 136, o '
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where music holds great impertance. In Lindeborg,
for example, all town activities and holldays sra
planned‘te'makg tps@rlmaaga festivél successful.
In the three performances ar,ggg Messish, which are
given in Holy Week, at least a fourth of the two thou-
sand pepulation participates iﬁ the chorus ér the
orchestra; and three generaﬁieéﬁ of the same family
are represented frequently at 2 gerrerménpe. Bal&i;
more, Maryland, has had a municipal director of music
for many years, and has aaintaineﬁ a;gxmphony orches-
tra and concert band Tor eemmanity concerys.
Birmingham,'alabam&,”haﬁ m&intaiﬁed a large music
appropriation:. Denver, cslaraﬁa, ?nr&land, M&ina,
and. San Francisce, California, have held mnnisipal
aancerts for many years. St. Lsuia, ¥issouri, has
held aut@nrs opsra rgr its citizens. Salt Lake City,
Utah, and Dallas, Texas, have munlcipal pipe organs.
New York City has held symphony concerts in the
Lawiachégﬁzaﬁium many summers. Kansas City, ﬁissaﬁ?i,
¥ashington, D. C., and ﬁinat@a-ﬁalem, North Carolins,
have main&aine& municipal au&itariuma. Boston, Maas-
aahusstts, %eataheater ﬁgnnty, New York, and many ether
communitles have held annual fea?ivalg for several
years. The National Federation of Eusic cluhé,has

sponsored netional contests for individuals and groups.
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¥uesic has $taken its place in industry, and in
&a&%&&m&iﬁnﬁ,*as crphanages, mental hogpitals, and
prisons, and in all forms of entertainment.’’

In the last third of the ninetesnth ceatarg,
community music, founded on the old singing school
for young and cld, wémeﬁ; then professionzlism
ereated a eclass consciousness. Individuals,
dreaming of a ¢arsar, &rng away from amgteur gniels
prises; The solo gquartet displaced the choir, 40
There wag a need for improved eqngregazgenal singing,
under the lesdership of chorus cheirs, and that
condition has since beon remedled. The Westiminster
Cholir School, of Princeton, Few Jersay, under tha
direction of Dr. John Finley Willlamason, has done
ploneering work in preparing cholr leaders tc direct
and traln groups recruited within s church membershipi
:g'his famous Motu Proprio, Fope Pius X recommended

the estzblishment of the necessary training schools,

39 Playground and Recrestion Association of
smeries, Community Music {Boston: €. ¢. Birchard
and Company, 1926), pp. 6-9.

40 pawara Bazzgz ﬁirgé,taista ' of inbligi
Sehaol Music in the Unlted States nﬂew~k@r s QOliver
Diteo sawpany, 16287, pp. 222-223%
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salled Schols Canborum, to restore congregational
singing te combat the concert zusic used in the
Catholic Ghurciaﬁi This points loward a more general
‘participation in worship.

41 jyursell, Human Velues in Music Education,
op. cit., p. 81, '
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I¥. The Justifisation O -The Secondary

School Yusic Program

The secondary school musiec program is justified
by 1%ﬁv§catrihuzioa to the realization of the object-
ives of education through its contribution te individ-
ual development and community life. The Educationsal
Policies Commission had for its last classification,
The Oblectivese of (ivic Responeibility; Thayer, Zachry,
and Kotinsky had for their second, Wider Social Re-
lationshipa. It will De assumed that thess cobjectives
have the ﬁsmmanity»fer their common field of activity
and observation; and if music contributes effectively
to the community it should satisfy ﬁherfequiremeﬁﬁs
of the stated objectives. |

In Section II, ideas have been presented which
roveal that music contributes many values io an indiv-
idual. Singing coniributes to his health, provides
wholesome activities for his lelsure lime, glves him
s means of pelf expreaaion for his religious feelings,
and 2 relegse of his emotions. Music helps to make
e happy home, eggan&ars'acciéi contacts and relation-
ships, aids in strengthening democratic prineciples,
and is a means of finaﬁéial sarnings. Above all, it
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contributes to the irdividual's sulture and to his
personal develepmant..
| One of ths main purpeses of education, in
effesting the promises of Americsn demeorscy, 1s to
guard, cherish, advance, and make avallable in the
1ife af coming generations the [unded and grewing
wisdom, knowledge, and aspirations of the race.

The practizal, sscial, and fine arts are allleagentiai
parts of edu¢ation. According te the Educational
Policies Commission: &
Fine arts, which are often regardea as
"ornamental®™ by the thoughilessa; in truth they
are not xmere refinements of 1113...,.tnay serve
to distinguish eivilization from barbarism.*2
‘Musin has been criticizea by some educators
and lay peocple as one af the Pade and frills which
has gotten inte @nr;aurrieglum in the past Tew decades.
Bigh achool musie¢ can be jJjustified in many ways,
but its major jJustificatlon can be found in its own
excellence in high standards of aeaéﬁpl&ahmant, and
for its splendid sontributlon to community. life.

42 Edueetional Policies Coumission, The
Ynlgue Funetion of Eﬁuaa%isn in American Demoerac
{®aahingiorn, B.@$,, T Hational KAucation Assoelation
of the United Statzs and the Department of Buperin-
tendence, 1937}, pp. 77-80.
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Pitts writes that the high aahoelaﬁhﬁra produced the
mogt brilliant and expert performarnce by the largest
nunber .of students of any natlon at any time in
history, 3

A brief discussion of the history of the
development of muasic a3 an element of the currieulum
of the publiec school will suggest, perhaps, that the
contribution which music can make to personal and
social development was recognized at an early period
and that its inclusion in the school program was in
response to a recognized need.

Kn‘lafﬁ, publis school music was first intro-
duced in New Enpland. This started as an attenpt
to improve the singing in church servidée. It will
be remembered that the Puritans gave scant support
to music., The ezd'aingigg schools hegan in 1720,
but it was 1837 before music was taught in the grammer
schools. The first teachers were producis of the old
singing schoola, Between 1838 and the Civil War,
not more than fifty cities had publlic school music.
Cinneinnatl was the first city to institute music
{1857) in the primary grades. In a real sense, how-

ever, publie school music came after the Civil War.

43 pitts, op. cit., p. 24.
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By 1886, the United States Commissioner of Education
;gagqrteé that two hundred and fifty school systems
Pwerw regularly teaching musie. ~
Marked advances in American music were encour-
aged by: (1).cencerts and success by American concert
artiste, {2) activities of choral clubs, (3) forma-
tion of orchestras and bande (Theodore Thomas was
most active in presenting symphonic concerts through-
cut the country -~ he popularized good music), _
{(#) and activitiee of the New England,GQnﬁervatc?g
and the Cinncinnatl Conservatory. During this perioed
teaching became an art, music books were compiled and
published, tonie and sol-fa was introduced in ﬂaw‘
England, rote songe were tsught, and in 1885, music
was an activity which was tauéﬁt by most grade school
teachers.** It 1a also significant that Thaddeus P.
Giddings endorassd the system of reading music by
actual reading from bocks rather than from s black-
beard. This system will be referred to later as
teaching to resd music by the use of coplous material.
‘The mather of developlng éiscrimiéa%ian and
proper standards in puplls ie imporitant in our

4% pirgs, op. cit., pp. 127-128.
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ﬁu;ture. This sallg to mind a questlon which muslc
teachers must answer, namely, "Will the pepular appeel
for swing music and hillbilly bgnég increase or
decrease?" Young men and women should be given the
opportunity te work with music of high quality to the
point whsre they can experience the satiafaction‘whiﬁh
derives from its performance. Dykema and Gehrkens
‘give directions: select music of high quality,
direct it wisth vitality and artistry, and keep the
Paplls working harﬁ.aﬁanothat question invariably
arises, "thould we teach for enjoyment or for gain
of technical power?" Oykema and Gehrkens answer
" that we shgﬁla do both, for in so doing there are
definite gaiﬁg‘ Some of the noblest music in the
world hae besn written in vocal form, and music with
good texts adds culturally to ﬁhe partormer*és‘

High sehool pupils contribute heavily to the
sommunity. The gir}s* glee club, the a cappeslla
sheir; and ﬁha*b3§a‘ glee dlub freguently sing better
than thé usual adult parallel organizations. High
school groups, vaéal and instrumental, all over the

nation, perform for such events as: Parent Teachers®

45 Dykema and Gehrkens, op. clt., p. 457.
46 tvia., pp. 19-72.



26

Assoclation wveellngs, civice clubs, memorial ceremonises,
teashers’ meetings, Red (roaz meetings, community fund
neetings, corner-stone layinge, in hospitsals and
campe for serviee men, in sehool snd municipsl con-
coris, ceomwpeiitive fesilivals, and radie Ma&ggsgs,.

buring the past iwo decades there has baen
an effort to atiract young pecple imts chureh aheim,
mainly by the institution of the minister of ——p
Often, this leader gives private lemsens in exchange
for services glven in the chéir, and ia mam cases
a. school wasicisn holds also the minlster ﬂi‘ musie
position; %this insures wm%hhggiiim common stan-
dards. A7 :

‘I‘? Dykems and Gehrkens, op..eit., pp.
343-353
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Dr. ?hagas H. Briggs, a recognized authority
on secondary education, writes zs follews conceraing
magla activitien performed ocubsids the achocl.

411 my ovn thinking aboul eduecation is guided
by twe very simply stabed principles. The first
one i3 that the primary duty of the school is to
teach people 1o do betier the desiradble things
that they ars ilikely to do anyway. Another duty
1eg to rervresl higher actlivities and to make then
both desired and maximally pessible. Whai are the
mualcal aetivities in which people actually engage-
outside of school? In limited numbers they sing
and piay on various inetruments; in larger numbers
and more frequently they listen to others play and
eing; and they think and talk absui music. Whkatb
do they play and sing? Po what do they listen?

Of whai do thsy tsalk? and how do they aarry on
thege varicus activities? Aanswers to such gues-
tione give raw curriculum material. After eval-
uation it is to he arranged for tesching; and
then the Tirzt challenge i3 to teach pupils to do
“better than they otherwise would do these things
that seem o you most desirgble.

In addition to this, the second prineciple
demands that the school should reveal io pupils
higher actirities -- higher types of music, better
ways of singing or playing, better ways of iisten-
ing and responding, and better ways of thinking
and talking sbout what they have hesrd. This in
some messure the school has always done, frequent-
1y, however, atiempting the revelation om a level
.higha?~§haa the pupils are ready to apprecliaie
and to apprave. WUnless they are made 4o desire
these higher activities and to seek mashery over
them, the tenzhing is likely to be ineffective
and futlle. It ie what puplls are insplirgd te
ssek after campulslion cesases that sounts.™

48 Thcs&a H. Briggs, "“Husic in Secondary
Education," M E K _C Yearbook, 1936, pp. 42-45, cited
by Peter W. Dykeme and Karl W. Gehrkens, The Teaching
and Administratiom of High School Musie (Beszton:

C. C. Birchard and Oompany, 1941), DPs 554
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¥Hureell justifies music as a school subject
because 1t falls in with the project type of orgen-
lzation. This is of canaiﬁarahle,im?#rtanee, for it
involves a joint undertaking to whichheaéh.gupiz
makes his own personal contribution.*9

Vusic ﬁaﬁ offer, under present school condl-
tions, an almost perfect example of how standards
ought tc be set to achieve eduecational and ethical
outcomes, for the reason tha%;it nazurally‘arrangéa
1tself in the form of =ignificant undertakings.
Dr. John Evskine is reported to have sald that when
he had o reconstruct his planc playing sufficiently
to perform in public one af naaart*a conecertos, it
representad one of the mnat formiaable noral taeka
of his whole life. Maslc can be delightful, but it
is not essy; furthermore; it becomes more exacting
a8 we work with it. It should not be divested of
the elemeni of hard werk, ;gr it means a constant
ravision of standards, to aelf'gndvzaAothera. we
learn in it to see the identity of nmusical, human,

and moral values.X

“9 Mureell, Human Values in Music Education,
ope. cit., pp. 1&3&-}.51.

30 ivid., pp. 158-160.




Theres i3z a principle in education, that the
cooperative aoctivity of a group of ;1ke-minﬁeé
learners can exercise a very stimulating influsnce
-on each individual. This is the idea nn&erlying:
¢class instruction, as appase& to private teaching.
Thus, a social context for iearning is provided.
‘.fhe,aequ;siﬁian'of an abllity 1s private and iﬂéi?-
idual, but itz expressive use 1ls socisl. Class work
aha&ld'bevplanneé‘ta furnish the aasial;yatgerug for
exproassive activities, since the clsss can arouse’
momentum and enthusiasm. It is well adapted to
import into muslcal learning the essemntial sense of
reality, for 1% can faster a senss of eooperative
responsibility.51

John Dewey characlerized the school as a
simplified, purified, and balanced environment.
This does not meén a plaee of preparation for life
only, for there should be no break with‘thé future.
Hany educators treat the music program with less
respect than ériﬁhmetie-ar foreign language study,
becsuse they think of it as an extra-curricular
gsetivity. stuﬁ&nﬁs mey becéme members of a chorus,

band, or orchesira; but the crities ask 1f thils is

51 mursell, Humen Values in Musie Education,
op. 0i%., pp. 203-209. ' ‘ ‘

29
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really sericus buginess, and is it the kind of thing
achools are for; no lesscn 1s besing learned, snd no
apsignuents sre bsing given. It cannot be ergued, as
an arithwetie tescher ean, that the minds of ths |
students nre sbtoring up knowledge %0 be used at 2
later day. Because music seems a less serious process,
it is often relsgated tg & lower plane aleng with
minor athletics or the secisl 1ife of the scheol.d?

IT we consider the sehool as gn environment
for living, howsver, our attitude toward singing and
1listening toc the best music will ke differant. 1If
the environment is te be simplified, purified, and s
‘bglaneed way of 1ife, ousic becomes siill more import-
ant; becsuse it provides emotional experiences that
ﬁci§ther activity can equal. It provides a meane for
personal ard mentael growth and release, meral situa-
:tiﬁns,,aﬁé cultural background. ?rﬁgrasaive educa~
tors find in the wmusic progrsm an agsney that helpa
advance their ideas, because the music program
harmonizes wiih the naturs and functlons of the ldeal

school.

52 Mursell, Human Values in Music Educatlion,
0P« Cit., p. 231. ’ " j




31

{a) Pusic presents a picture of an ideal school

aobivity. (b)) The musie program, preperly handled,
embodles and representa the principle en which Ehs
whole internal organization of the school should
be governed. (o) 'The muslc program affords sssen-
1581 contaets between the school on the one hand
and general soclety on the other, between school
1ife and life in gensral -- a relationship which
1s recegnized as ons of the great needs of modern
eduecation.

One of the greatest dangers tc the school today
is that it may be divorced from 1ife. This condition
exists in other institutions alse -- professions,
business, and the church, This unnatural condition,
prevalent in many schools, can be resisted by setiing
up the right sort of Iinternal organization, and by
maintaini@g effective external relstienships. The
Tirst msans may be accomplished by reforming
curriculum and procedures. If music instructlion is
planned in terms of needs of both individuals.and
goclety, 1t should have generous trestment within
the aschedale, not used 23 an appendix; and it should
be considersd egqual to any other school experience
so far a8 tredils and recognition are concerned.

There are many goed oxamples illustraling what is
meant by external relationships, such as the Alumni

Chorus of the Ithaeca, Now York, éigh.sahasl; an

§3 Mareell, Eaman Values in Musie Eﬁﬁaaﬁian.
op. ¢ibd., PP 235—2
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arganizatiqn in Plint, Michigan; Omaha, Nebrasks, High
School; and the Madrigal Singers from the State College
at Emporia, Kanaas. The school musio program should
operate tﬁ»maﬁivaxe musiecal mctivity outside the school
80 as to provide contacts with 1life whic¢h are most
natural. The progran should include ao#ﬁacts with
the homa, and should thus effect a change in the
cultural status and richness of l1life there. The
school should assume leadership in communiiy culturs,
and if the musioc in the school is well planned, it
will tend %o carry over into the community life
naturally and simply.

¥ursell imagines = skeptical critic, who regards
the music program as a weste of the taxpayera® money
and pupils® time. This critic pute music on tné;basis
of stamp collecting, needlework, and the atudy of
Sandscrit. His criticism msy be answered, thab music,
from the standpoint of historical and soclologiecsl u
fact, 1s an important part of our common culture, that
men of the highest genius have devoted serious efforts
to 1t, that it is s part of our western civilization
{a civilization based on Christianity), that every
child has s right to be brought in contact with 1%,
that much plessure may be derived from it, that those

perscas having no asesthetle interests are limited and
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lemature, and that musi¢ can provide a means oy nmeniel
and pereonal development. ILelisure time imposes =
responelibility on educatlion, and some part of the
pupils® getivity must be given over to this end.

Hurzell admite that written and oral speech,
reading, and elementary arithmetie are most essentiasl,
in fact, merefiﬁpertsﬁzlﬁhan music; every person must
poagess this group of imowledge. Three things have
‘affected the astatus of these fundamental subjlects:
firet, they are now tauzht gquffieiently it takes
lesas Lims t@_learnatham:.aacen&,Amanyeyarts, once
taﬁght& are new deleted -- formal grammar and advanced
arithmetic; and third, children atay in school lenger
{more yearas)} than formerly. Since more tima*is~nﬁw
available, thers ehould be time for music and related
activities. o

To summarize, educators and musicians have.
gnﬁarsaéfteae&&ng musie in school because (1) music
c&n&ribﬁﬁe& worthy qualities to students, and (2}
the students carry these benefits to the community.
Regarding the sontributions of music to the students,
indireotly affecting the comrunity, it has beenlstateé

that fine artz are necessary to educatlon, and musie

54 Mursell, Kuman ?alaea in Music Education,
oPs Clt., PD. 233-2

-
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belongs in this classificetion. High schogls have
produced excellent performances by largs participating
groups. The awareness of besautly Justifies mueic study,
and developing atangarﬁs is important to aur;culka?ﬁﬁl
and. further, teaching sppreciation of good music will
offset bad music. Brigss, in his p&ilésephy, urges
schools: to reveal higher getiviiles. Musﬁﬁzis twport-
ant because 1t fits in with the project type of organ-
ization, for 1% sets up significamt undertalkings.
Husic is a moral force beesude it givee the pupil
the experience of suscesaful achlievement. fﬁlssﬁ work
in muslic provides a field for dlseussion of wusic
which has been performed ov heéard. There is zmpie
time- for musie in the ﬁﬁhéélﬁ,,sincs the usrs-v;tii
subjecks, Englifh and arithmetis, are now taught mere
efficiently, and studerts have now more years to
athend seheol. Musie provides emoiional release, snd
it is part of our common culture,

Regarding the benefits which the students cearry
to the communily, 1%t was presented that-énblie achoeol
maaigweauraga began as s p;an to improve church sing-
ing; anﬁ‘éﬁi&k a&hiﬁvemeﬁﬁmeama:beaguaa-af»aéoiegsagg
enthusiasm. There i# scclal value in the aﬁndy-@f
musi¢. Leisure time hes become a responsidbllity to

the community, snd music can ke a grest gid in this
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connechion. Perhaps the most impertant fact is that.
masie study 1s cleosely related to 1ifs, for it applies
to the school life and %o the community life at the
sgme time: and this pakes music & valuable and mean-
ingful subject, for it tends to ofTset the eriticism
that the school 13 divorced from life.



CHAPTER YIX

PHE VOICE CLASSES AT JONN MARSHALL
HIGH SCROOL

I. The Beginning Of The Volce (lacges
At Jokwm ¥arshsll High Sehool

Voice classes were started in both the senior
high schcols in Richmond the fall semesber, Seplember
1934, by ¥r. Walter C. Mercer, then supsrviscr of
music for the city of Richmond. He engaged ithe
invaatigaﬁo?*ta set up the course of study and teach
the classes. ?hasé begah with two classes al Thomas
Jefferson High School, including eighty studenis;
and one clasz gt John Marshall High Schesl, with
aixty-five students enrelled. Mull scholastic credit
was allowad, the same as that given for English,
Hisbory, or Qny ether acadenmic subject. M. Mercer
had some difficulty arranging for this full sredli,
for the Scheol Beard thought ithe vecal work should
not hsve the same standing as other subjects, sinee
there would be 1ittle or no home work, and no regular
assignments. Mr. Mereer, however, wae able teo con-
vince them that there was ne real discrepancy, since
the siudents would often be asked io do extra service

singing in conecerts whieh would be scheduled outside
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sehool houwrs, and spproval wap fimally granted.

The demand for the voiece class imgsiruction grew
rapidly, snd the next gemester, February 1935, there
were Tive classes, three ab Thomazs Jefferson High
Scheol, and two at John Marahall High Scheool. En-
rolliment grew so ast, in the next year, that in the
Septenbar 1936 semester, a full-time teacher was need-
ed for algsaea'aé Thﬁg@ﬁ Jetferson High School, and
the investigator was engaged with a full schedule of
classer, st John Marshall Higk School.

I¥. The Plan O Study

This plan ia-gﬁa&t&aally the seme as the
erﬁg&éal viick was made before class work was begun.
It was planned to prepare students to sing success-
félly in achool and community organizations. It
has seemed te work eut very satisfaetorily, and Tew
changes have been made.
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The course is based of the following facteors:

Tschnique
Repertoire
,3saaiﬁg
Part-singing
Apprecistion

Each of thess will be dlsgussed at length,
since method is important in musie, ss 1t is in any

work which combines art and science.
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This is the vecal method, a copy of which was
glven each student at the begimning in the volce
elasées, in 1934.

A SHORT 'TEXT FOR VOIGE CULTURE
by
Charles Trozell

Thie brief work makes no clainm of originality,
but I believe it will be practical and useful.
Ronessentials have been omitted; and it containe the
material which has been sucgessfully used in train-
ing voice olagses in high schools and colleges, gles
olube and cholirs.

# 4 B R % % E R TR R R RE

Vocal techniques {or method) may be divided
for convenience intc three principles: Support,
Resgonanca, and Reglsters. '

SUPPORT
{Breath control, breathing, ete.)

The tone should be sustalined and supported
by a conscelous, stesdy pulling in of the abdeminal
tract, as the breath supply is needed. While sing-
ing, the chest should remain in a comfortably high
position, and should not be relaxed until the end of
the phrasa.



Exercise A

. This exercise should be used only for beginners.
It teaches the proper actlonr of the supporting muscles.

‘Yery slow

" il

N W

may mBYy may may  may

K

Do not take a prepax'awry breath. .
. {8) Kick in the abdominal tract with . a
convulsive, muscular: mevement*

{b) Relax between tones (atV }.

cs-ﬁﬁ%ﬁ*ﬁﬁ%;s%ﬁ&*ﬁﬁ

Exerclee B

Slow
.
A

, M
‘1) my Ll e T . ‘ -
or (2) my ny wmy ny oy

This exorcise gives the actual application
of breathing for all singing.
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With hands on the lower rids, expand out and up
with a muscular movement. MNaintain this position while
singing, and completely relsx when through.

EXPAND TO BREATHE -- DO NOT BREATHE TC EXPARD.

while singing, the ribs stay out and up; and
the chest does not f£all until the end of the phrase.

Gomplete relaxation of the ribs and chest
suscles at the end of each phrase is very important.
-The muscular movement of the ribs in both expansion
and relaxstion must bs prompt and spontansous. Sirive
fer'alaaticiﬁy of movement rather than strungth.

#* B8 5 % £ 4 ¥ K K B X B O OB R X%
RESONANCE
{Plscenent, Nasal Reinforecement, etc.)
This 1s probably the most important principls
of all. - Zay desoribes resonance, as followe:
Resonance is the forward humming ring, o’
ringing hum, which gives imtensity and carrying

power, solidity and character, whether the volce
ig loud or soft....It 1s the ring in the voice.l

;1~W‘ Henry Zay, Practlical Psycholo ar Volice
and of Life (New York: G. Schirmer, l?f?ia P. 24,
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Exe;*eise c

)
V..o e e e 4<

{1} ming ming ming @ning wning
{2) nyes nyea nyea nyse nyes
(3) mea  may mah mo 500

Apply the 'hrsaih suppert as in Exercice B,
Produce s amﬁg, olsar, ringing tone.

Strive to fill the remcnsiing cavities ¥hich ara back
of the eyes and the noseg --

Exsreise D

Fast
n _

i —
\

. I ) N S W O
g&) o l-‘._’ s /» o . A ( .z "7 pe

mes wee wes WSS RAY B2y WAy may mah malk mah mah mah
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Now apply these twe principles {Support and
Regonance) immediately in some simple song. Reduce
the thought pregeding sach phrase to this: " I must
spread my ribs comfortably, and keep them out while
singing, and then relsx completely at the end of the
phrase.” Do not think this: * I must 11l my lungs
with breath.” Mske your voice ring -- £ill the rason-
ating cavities.

B O% % OB OB I % 0B ¥ B K BE ¥ ¥ B R
Exercise D2

For resohance and clear dietion

Slow

L+

' o

bah bay bah bee bah bo bah bee bah buh bah boe bah bah

Phrase at the breath mark (V). Enphasize the
-¢onsonants8. Then sing again, using for the consonant
8, D, T, ¥, N, or Z. Retain the same vowel sounds.
For example -- sah say, sah see, ete.



REGISTERS

_ & woocal reglster has been defined ag a series
of tones produced by the sane mechanlism. There is a
necessary and natural change in the thought ef direet-
.lon of tone in the upper volce of a3ll singsra; as well
g; in the low fones of contraltes, baritones, and
bagses.

The middle register is approximately as fol-

lows:
for sopranos for contraltos,
and tenors baritones, and
0 ﬁaese’ﬁ
o I
AR AV .
G- o

‘  The heasd register (upper register) begins on
the given note and inecludes all higher notes:

for soprancs for contraltos,
and tenors baritones, and
baases

(;’ ~— L&? -
\J)_ . J o o !
ot _ — :

f

'-1

The thought directs the tones 91

of the middle register, as in X; o'
but we direct the thought for the A "

high tones, as in ¥; thus alding
nature by our power of will.
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Exercice E
sopranes and benora eontraltos, baritones,
: > . ()i and basges

‘ (‘.b \ _— \ { ; X R '11" ‘ f‘v

e | e ) I SR N A Y

o & v @ ' & 1

- e .. e |-
P4 &

8 = = = = 008 « = =~ = 8 « « = = = Oph -~ ~ -

on the * eah " protrude the lips, and gﬁt a
purs oo sound, as in the word soon. Yawn, and give
the high note an exirs supporting pressure by the
breathing wuscles. Think toward the crown of the
head, &rnpping,the jaw, getting & yawning form,
darkening bright vowels, and thinking into the
interior cavitles. Any one of these directions will
produce the right tone.

The dlagram X 1s false, obviocusly, but 1% is
an aid %o induce the right effect. Whai really
happens, in singing a eorrect high tone, is that the
uvuls is raisged, ass iz the s0ft palate, and the tone
1s resonated in the naso-pharfinx region, as well as
in the other resonailng cavities used in the middle
reglster.

A simple rule is produce the middle, or medium
register, ths same way you would gpeak loudly. In
the upper volice, however, thirk z yzwing form, and
darken the vowel sounds.
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.Exereine E2

Tae the same instructions as in Exercise E.

soprancs and ienara

/ J / e Y,
r‘~¢ -
" ,«l 1 A M
- A BT Ashaate
thee to whonm I  sing

contraltos, baritones, and basses

Ah  thes to whom I sing
on " whom " yewn and think in.

OB OB OF R & X N OB R X X B R B
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Chant Teonen

Soprameos and tenors showldéd not wse chest itsnes.
Barltones and basses use these tones se naturally that
it is hardly necessary to instrict them rlong these
lines. They will feel a sympathetlic vibration on
{bslow middle C)} snd all lower tones, me if the tone
-i% resonsiing principally in the chest.

~Contraltos should sing chest tones on middls ¢,
or C sharp {the half tone above), but undsr ne cilrcum-
stances should they carry this register higher in the
geale. ‘Phey should feel a sympathetis chest vibration
when the correct itone ie sung; and they will be gware
that the quality on these cheat’ %anes resembles the
quality ¢f a man*s volce.

Exercisae P

7

| b e 1}'\
l AP _-l\— @ g ol
LA & v g j -
¥ah 7 man T et ':

Tt B N 1T
+fim‘.‘.’."}immfolil:?—

et e00 KR Y
[N )

Sing chest tonag on the ¢ and ell tones below C.
The chest tones are detied underneath.

£ B OH B % H H ¥ ¥ B R B R & F #
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Nothing is more imporitant to vocal classes than
the method,zarvtgchnique, of singing. Good music,;bé¢;
1y sung, can never be effective. To spoil young‘frasﬁ .
voices with bad technique would be an injustice to the
.s¢hool, the.students, and the community; talented
individuals could never realize musical ambitions, and
the volce classes would be an expensive waste of time
and money.

When teaching voice in high school, it is al-
moat lmpossible to go into detalil in the matter of
technique, for the studenis are impatient to sing.
Year after year, therefore, time taken for the dis-
cussion and study of technique has been shortened,
and attention to 1t.has:baen gimplified to the barest
necessities. These fundamentals are: (1) how to
support a tone with the breath, (2) how to resonate
a tone, and {(3) how to sing medium; high, and low
tones. From a singer's viewpoint, this i1s a complete
techniqué; and the daily work, an hour of singing,
gives ample opportunity for the class io practice
correct singing. There are three examination perlods
every semester, when each student sings alone for
~evaluation; and the teacher is glven opportunity to

make necessary criticiams and corrsctions.
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Repertolre

The repertoire liate& in the course of study
refere to the nunmbers wh;éh are taught to the volce
classes $0 be sung as solos. Individuals are required
to sing one of these numbers before the class and for
examination, The songs are taught in appropriate keys,
by transposition, o that the high volces and the low
volces c¢an learn them in a key which is comforiabie o
each student. To vary the program, the class is re-
quired to sing the song, one member at a time singing
two or three shorit phrases as the song proceeds to 1is
close; and when finished, it is started again from the
beginning, and is continued until all members have
performed. This bullds confidence in a student, and
offsets self consciousness and nervousness. A% other
times, the class i1s turned into a vocal clinie, and
each msmber must sing from the platform, when he 1is
eriticized for posture, performance, and any outstand-
ing gqualities, good or bad.

When the classes began, in 1934, available
material (musie books) was very limited, so the
gstudents copied songs from the blackboard, and they

also learned to transpose the keys.



Such songs were used ag:

The Rosar
Laacla CHia Piango {In Italian)

Pale Moon

When Song Is gwest
Dung

Serensde

The Zegh¥r

Shortnin' Bread
Dedication (In German)

¥ah Lindy Lou
Rolling Down To Rio ..
Could My Song With wings

Nevin
Handel
Logan
Sans-Soucl
MeGill
Schubert
LaForge
wWolfe
Franz
Strickland
German
Hahn

When the school secured books which contained

suitable solo materisl there was no more need for

copying and manuscript making.

Some of the solos used from the Hollls Damn

Book, Book Four;2 are:

The Silver Ring

Songs My Mother Taught Me

0 Thou bublime, Sweet Evening
Star { Tannhaeuser)

Ave ¥aris (English and Latin)
Serenade (Duet arrangement)
Thow' rt Like Unto A Flower

0 Holy Night

Incline Thine Ear To Me

Danny Deever

Chaminade
Dvorak

Wagner
Bach~-Gounod
Schubert
Rubinstein-
Adam
Himmel
Damrosch

1 Hollis Dann, Hollls Dann Song Series, Book
Four (Cinncinnati: American Book Company, 1936).
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Some of the solos used from Music of Many Lands

and Peoples,’ are:

Lullaby {(Joecelyn) Godard

¥hen I Was Seventeen (Swedish Folk Song)

Oriental R: Remance Rimsky-Korsakow
Eeagelitan Boal Song Bilsecardl
Jerenade To Eita Spohr,

O Rest in The Lord (Elijah) Mendelssohn

Ee Shall Feed His Flock and

Come Unto Him (The Masaiah} Handel

Fly Now, O SQng__Jg Singing Tosti

1 Love Thee Grieg

Bleep, Little One, Sleep {(Duet) MacCarthy

Numbers from a concert version of Gounod's
Faust, and simple folk songs from other books are
used constantly. Songs from musical comedies, semi-
popular, snd sometimes popular songs are taught by
reia, 80 as not to infringe the copyright law, which
forbids éapyiﬁg music. The students usually know
popular songs from listening to the radio, therefore
little time is necessary to teach them. Propsr
diction and interpretation are given considerable

emphasisg while teaching the solos.

3 Osbourne McConathy, John W. Beattie, and
Rusgell V. Morgan, Music of Many Lands and Peoples
(New York: Silver Burdett Company, 1932).
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Reading

This is done mainly by the use of copiocus
material. There is some 4rill on the intervals which
make up the major and minor triads. The values and
names of notes, in both treble and bass clefg are
taught, zs well as any other theoretical malters or
termina;agy as the need arises. The main emphasis
in this areas is 10 have the student develop the
skill of using eye and ear at the same time. There
are drills on 4difficult passages when necessary; and
students are required to ideniify these chorde:
ma jor, minor, diminished, and augmented. The students
learn to read music by actually doing it; by frequent-
ly changing the material, they soon learn that they
cannot rely on memory alone. ERach part (the sopranos,
altos, tenors, and hasses) is often required to read
ancther part. Most of the memberﬁ’af these classes
seem to have little difficulty holding singing posi-

tions where reading 1s a requirement.



53
Part-singing

In thia-&epartmeﬁtr%hevsaheol is fortunate in
having bocks which are excellent for voice clasges.
There is, in addition, a good library of octavo musie,
sacred and secular; mueh of this was required music
for the competitive fesﬁivals. The c¢lasses are re-
quired to learn some important anthems which are in
the library of Grace Bapitist Church, where the teacher
is cholir director, and has access to this material;
this enables the selected groups to become familiar
with the standard cholr repertoire generally used. in
the community. The classes are required to sing

Latin texts when they are presented.
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Listed below are some of the nugﬁers,that are
used mast frequently, taken from the two books already
mentioned, anrd presented as examples of the materials
on which the volce classes work.
Some of the numbers used from the Hollls Dann

Book are:

Goma Where My Love Lies Breaming Foster
Seo Lave&zkhe Worig (The Crucifixion)

God

Stainer
Ain't Gwine Study War No More (Spiritual)
H

1
I Hear The Soft Note (Patlence)  sSullivan
Requien Bantock
Gc& Is A Spirit (The Woman Qf Samaria)

Bemmett
The Nightingsle Tschalkowsky
© Hush Thee, My Bable Sullivan
Ave e Verum ¥ozart
Le, How A Rose E'er Blooming Prastorius
Now Let Every Tongue Adore Thee Bach
Calm As The Night Boehm
Even.n§ pnd Morning. QOakeley
Good 5§ , Good Night, Beloved Pinsutl
Yea, Though I Walk Sullivan
Ye Ye watchers And Yo Holy Ones Goodhart
A Jezfui GEriatmaa song Gevasrt
Chants: The Lora's Prayer; Trayte's Chant,
Gloris Patri, and Stainer's Seventold Amen
Inciine Thine Ear To He Himmel
Cast Thy burden (Elljah) Mendelssohn
Come Again, Sweet Love Dowland
in These Belightful Pleasant Groves Purcell
The Three Kings Gevaert
A Legend Techalkowaky
Adoramus Te Palestrina

Break Forth, O Beautecus, Heavenly Light Bach
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Some of the numbers used from the book, Music

of ¥any Lands and Peoples are:

Finlandia Sibellius
Lo, I Shall Never Want Bortniansky
The Bell Buoy Curtis
Gaudeamus Igitur

Here Comes The Flag Cain

There are in use several books published by
Hall and McCreary, that have more advanced numbers
than those which have been presented, a concert
arrangement of Gounod's Faust, a Bach collection,
a collection of descants to familiar hymns, Handel's
Megsiagh, two hymnals, and. several Gilbert and
Sullivan operas.

Talented students are put in gquartets and
other small combinations during class periods, to
glve them an opportunity to sing one of the essential

parts in regularly harmonized numbers.



Appreclation

The room azsasigned for the volee classes ia
equipped with a public address system that plays
records, and every Friday is given over to listening
to choral or symphonic records. The school owns only
ten albums of records, but the teachér lends records
from his own library to the classes, so there are
sufficient examples avallable to cover the require-
ments of the courses, as they are listed in the texts
used. A course in music appreciation is given one
year, and one in thé’hiétﬁry of music the next:

The following books have been used:
Music gg,ﬂiszgrx, McKinney and Anderson, for his-
tory of music 'f : ’
Discovering Nusic, McKinney and Anderson, for
appreciation
Listening to Music Cregtively, Stringham, for
apprecistion® ‘ '

Great Symphonies, Spaeth, for themes to write on
the blackboard/! -

4 Howard D. McKinney and W. R. Anderson, Music
in History (Cinncinnati: American Book Company, 1940).

S Howard D. McKinney and W. R. Anderson, Dis-
covering Music (Cinncinnatl: American Book Company,

6 Edwin &% Stringham; Listening to Music Create
ively {New;Xq#k:“'?rentiee-ﬁali,'lnc., 1G48).

7 3igmund Spaeth, Great Symphonies (Garden
Ci§g§ New York: Garden City Publishing Co., Inc.,
1936} .
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A short lecture precedes the listening period,
and the students tske brief notes, which must be
evaluated by the teacher at the end of the semester's
work. Thie deviation from singing is planned for
three reasons, namsly: to add variety to the course,
to keep the singing from becoming monotoncus, and to
develop a sense of musicianship and love for good
music through hearing it. Despite the fact that there
is excellent choral music available, 1t 1s interesting
to note that compoasers chose to write prinaipaily
through the medium of the orchestra. Unless attention
is paid purposely to symphonic music, vocalists are
frequently ignorant of the world's best music. Many
students of the volce classes, it is gratifying to
note, seem to develop interest in symphonic music;
for this is indicated by acgmenta made and letters

written by slumni of the class, to the investligator.



Other Classes

{For which no ocredit is allowed)

In addition to the regularly scheduled ¢lasses,
there have been four special groups for advanced
students; no scholastic credit is given to these
clasges. These classes are as follows: The Choir,
the Opersa Class, the Girls Chorus, and the Boys
Chorus. All groups rehearsed during recess periods,.
excepting the Opera Class.

The Opera Claas took over all activities
previously undertaken by the Choir, in 1946, and this
group was organized for two reasons: first, it was
the year the school was scheduled to produce an opera,
and there was not gufficient rehearsal time during:
recesses or after school; second, there is always a
shortage of boys, and the cadets helped f£ill the
vacancies, though they could not rehearse during
recess or after school. For these reasons this special
class was organized and scheduled in a regular class
period. The Opera Class numbered sixiy-three, and
since the state contest regulations have allowed
sixty-six in the mixed groﬁp, gince 1946, the Opera

Class will probably be a permanent organization.
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The Opera Class has made an opportunity for a, larger
number of students to particlipate in advanced #erk,
because of its larger membership; for the Choir,
which 1t replaced, had cnij thirty-six members.

The Girle Chorus, as an organization, has beesn
continuous, The membership was formerly limited to
thirty-siz, governed by the state contest regulations;
bat a changg'wég made in the regﬁlations;vin 1946,
and the Girls éharus wag enlarged to fifty members.

The Boys Chorus has not been continuous, for
there have been many years when there were not enough
boys avallable to form a properly balanced gale group.

Easch of these classes is organizeﬁ,'and haé
officers, consisting of a president and as many vice
presidents as are necegsary to represent sach section.
The Opera (lass, for example, has a president, and
four vice presidents, representing the sopranos,
altos, tenors, and basses; the other classes follow
the same pattern. The officers help to check on the
attendance, collect funds, and form an executive
committee which helps the teacher to decide on mat-
ters of policy and selection of numbers for programg.

The work of the special classes is difficult
and intensive, and memnbers are chosen on a basis of

geniority and ability. Much of the work has slways
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been & cappella, done not only for its effectiveness
in performance, but also for the good singing and
nusicianship that may be developed by its use.

The special classges represent the achool in
concerts, contests, school and community functions,
and make phonograph records itc help other classes.

A list 18 pressnied, to give some ldea of the services
rendered by these claases since they were organized,
as followe;

| In School

programs for school groups and organizations;
at Commencement, June and February;

asgembly programs;

concerts for the public, in the auditorium;
Thanksgiving programs;

Christmas programs;

singing in the halls of the school before
Christmas;

foreign language programs;

clags day programs;

Quill and Scroll Soclety progranms;

Christian Youth Club programs;

Spanish programs;

operas, given every two years {Pirates QfTh .
Penzanee, Ruddlgore, Pinafore, Ilolanthe, e Re
¥ill, and The H%k ado) .«




61

In the Community

anmual spring concerts, st the Mosque;

annual ensemble concerts (by small groups of mixed,
volces, girls volces, and male voices);

The Messlah concerts, at the ¥osque, given for four:
Years, with both senior high school choruses com--
bined, and soloists chosen from both schools;
concerts at other schools in Richmond, MNasury, Lee,
Albert H1ll, Bainbridge, Chandler, East End, and -
Binford, to encourage interest in the volce claases*
All State Chorus, 1936, concert;

annual State Competitive ?eatival, 193?»19&6 inclu-
give, for soloists, ensembles, and choruses;
Kational Festival, regional, 1941, for ensembles
and choruses, and sight-reading nempetition added;
annual State Competitive Festival, 19423

annual State Compstitive Festrval regionzal and
state, 1946, for mixed chorus;

annual State Gompetitive Festival, regional enly,
1947, for soloists, mixed volcs ensemble, girls
c¢horus, and boys chorus;

concerts at Yary Washingxen College, Fredericks-
burg, Virginia, by Chelr and Girls Gnarus, six
occasions;

¥asonic Corner 3tone Laying, three accasions

New Medical Center, State Library, and Y. ¥. C. A.;
Musiclans Club concerts, twice;

Parent Teachers Asaaeiation programs;

Red Cross nmeetings;

Richmond Teachers Assmciatien meetings,

Student Cooperative Association meetings;

Women®s Auxiliary League o¢f the Methodist Orphanage;
Teachers League, V. E. A. meetings;

Teachers League, Tri State meeting;

Rotary Club, Kiwanis Club, and Sphinx Club meeilngs;
Ccmmuni%y’Fund banquets;

Housewives League meetings;

Christian Endeavor state meeliing;

Girls Reserve, Y. W. C. A. meeting;

church services;

broadcasts over Richmond statlons, WLEE, WHBG,
WRNL, WRTD, and WRVA.



War Activities

American Legion meeting;

concert, a defence entertainment program, at the
Virginia Museum of Fine Arits:

State Nurses Red Cross meeting;

Patriotic Meeting, at Capitol steps;

" T Am An American " meeting;

Junior Red Cross meetings;

concerts at Camp Lee, McGuire's Hospital, and
the Air Base,

62
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To indicate the type of music performed by the
apéﬁial groups, there is here presented the program of
a concert held at the John Marshall auditorium, Friday,
December 6th, 1946:

Hail, SmilinZ Morn Spofforth (a cappella)
The silver'3wan Gibbons {a cappella)

Hellelujah, Amen {Judas Maccabaeus) Handel
“The Opera Glass

Alleluia Hozart--Riegger
May Night Palmgren--Watters
Hymn To The Sun . . Rimsky-Korsakoff--Harris

~ - _The @irla Chorus
La Ci Darem (Don Giovanni) ¥ozart

Duet for soprano and baritone
Music Of Life Cain
Pretense Clokey
Onwara Ghristian Seldiers Sullivan--Nileen
Tka Opera Class

When.chilaren Pray Fenner
A Spirit Flower Campbell-Tipton--Treharne

Somebedy 8 Knoekin‘ {Spiritusl) Dett
The Girls Chorus

The Drum Gibson
Kentuckz Babe . Gelbel

The Battle Of Jericho (Spiritual) Bartholomew
Male ‘Chorus

When Day Is Done ) Katcher--Lawrencs
Without A Song Youmansg--Stickles
Begin The Beguine Porter-~-Howorth

The Opera Class
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G#oups Organized As An Outgrowth Of
School Music Activities

There are three groups which organized as an
outgrowth of school music activities, bubt which were
not organlzed under gchool regulations or schedule,
and these are as follows: the G, I. Josefiends and
Stage Door Commandos, the Alumni Cheoir, and the Cadet
Glee Club.

During the war, a group of alumni and students,
girls and boys, organized thelr own singing cludb, and
called it the G. I. Joseflends and Stage Door Commandos,
with the purpose of asslsting the Red Cross. They gave
concerta every week at one of the camps or hespitals,
sang over the ra&ié, and made appearances at community
affairs whenever they were called on, using standard
music and popular music, for sclos and ensembles; and
they continued thelir activities until 1947.

The Alumni Choir, having about seventy members,
was organized in 1940, and it rehearsed a program of
advanced music. This group sang but one public concert,
at a Teachers League meeting, and lasted only one

season; because another choral group enlisted many of
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the members; and the conflicts became so frequent it
seemsd best to dlssolve it in favor of ihe rival
organization.

The Cadet Glee Club was organized in 1941, with
fifty members. It gave oneé concert at school, and
‘sang at the cadet annual dance. It was discontinued
after the one season, ag there was ne available time

to schedule rehearsals.



CHAPTER IV
DATA COLLECTED
Preparation Of The Questionnalre

A questionnaire was prepared (1) to determine
‘how many John mgrshali students from the volce classes
are now singing in church choirs, and (2) how many
alumni from the voice classes are continuing their
‘singing.

The questionnaire was mimeographed on cards,
and these were given to selected students, who repre-
‘sented the churches attended by members of the voice
tlasses. The investigator gave the reascn for getting
this information, and explained that the term on the
éﬁastionﬁaire, * J. M. singers " meant both present
and Tormer members of the voice classes. The students
then cgusulted the choir director, the pastor, or
gsome menmber of the cholr of his church; in many cases
the student was a member of the choir and in position
to get the correct 1nfar@aticn readily. The question-
naires were filled out, signed by & choir director,
pastor, or the student, and returned. Sixty-six cards

were isessued and returned.
























































































































