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CHAPTER X
THE PROBLEM AND ITS SCOFE

Ihe Problem. The prodlem of this study is to determine
ascepted practices in home instruction programs as conducted in
certain assleoted school systems in the United States, and to
appraise in light of these practices the home instruction progrem
of Montgomery County, Maryland.

The gelection of programs for the study was made on the
suggestion of Specialist, Schools for thé“!’{x\:vratnany Hendcapped,
United States Office of Edusation, Washmg‘wn\;). C. The charac-
teristics conpidered by this a;;eaialist in selecting the progrems
which are studied wers: (s} they had been in operation a suffi-
ciently lohg period to be regarded as wellwestablished; (b) their
orgenization was judged to be effective; {o) the staffs wers judged
to be competent; and {d) the prosedures and practices followed
wore known %0 the specialist seleoting them to be consistent with
principles currently accepted in the fisld of speciasl education.

Limitations of the Problem, The service of home instruce
tion as one part of spesoial education for exceptional ammm is
& large one; therefore, the study has been limited to a seleoted
number of gystems. The educational aystems soleoted for study are

seven state systems as represented by their respective state
7



departmente of education, {Connsstiout, Illincis, Hentuoky,
Miochigan, New Jersey, Ohio, Nebraska) New York City, The
District of Columdim, and Baltimore.

The study has been limited to those practices which
apply to the home instruotion program as a whole, and does not
dirferentiate among prestices in terms of the types ox degroos
of disebility of the individusl child receiving home {nstruction,

Materials dealing with this educational service are
somewhat limited. Through the United States Office of Education,
Washington, D, G., however, the writer was able to locate data
and gourcea for othexr 11&‘@:?%,&&@&

This study will include ong program for appraisal,
that of Montgomery County, Mayyland.

-

Justification for the Study. A Jjustification for the
atudy is that home instruction is an expanding program of specisl
education in the United States. "Iwenty-four of the states ere
sponifying this type of educational service for exceptional
ohildren, in state legislation. Ten additional states suthorize
special efucation for exosptionsl children, though not specifying

homs instruction, as amh,“l“

"Fa&era}. Secﬁtity Agenay,' "sState legislation forv
Exgeptional Children," (Unpublished bulletin) United Stetes
0ffice of Education, Washington, D. G., 1949, p. 8.



1t is hoped that the conelusions developed in this
study will contridute to the improvement of the program in
Hontgomery County, Maryland, and will be helpful to others who
may plen to inauvgurate e program of home inastruetion, in develop-
ing practical and reasonably effeotive organization and pro~
cedures, A study such as this zhould have significance in
relation to a relatively new end expanding field, such as the one
with whioh 1t deals.

Procedure. The data collected for this study are
organized in six categories: (1) methods of referral, (2) time
allotment, {3) supervision, (4) qualifications of teachers,

(5) ocurrioulum offered, (6) socialization of pupils. Effective
procsdures in easch —'of thess categories designated by the Speoialist,
Schools for Fhysically Hendicapped are discussed, as being
essential to any effective home instruction program,

These practices are listed for each home instruction
program studied ani tabulations will be made of the frequencies
of each practice.

Criteria are developed for appraising the Nontgomery
County, Maryland, program.

Conclusions ers drawn and rocommendations made for the
improvemsnt of the Montgomery County, Maryland, home instruotion

rrogram.



Colleation of Data. The data were collected through
 personsl interviews, forms, {Sse Appendix A) and correspondence,
from printed material, and from personal teaching sxperiense.
Personal interviews were had with:
The Speoialist, Schools for Fhysieally Handie
cappod, United States O0ffice of Eduocation,
Washington, D, C,

The Hoad of Speoial Education, Baltimore City
Board of Education, Baltimore, Md.

The Head of Specisl Education, State Department
of Zducation, Board of Bducation, Baltimore,
Meyyleond .

The Supervisor of Home Instruetion in Hontgomery
County, Maryland, Board of Education, Rockville,
Maryland .

Visiting Teacher and Student Fsrsomnel, Boaxd of
Edutation, Rookville, Maryland.

The Director of the Visiting Instruction Corps,
Department of Special Education foxr Bxeepticnel
Children, Washington, D. C.

The Supervisor, Special Education, State Board of
Bdueation, Richmond, Virginia.

Specinl Bducation Staffs in state educational depart~
ments were communicated with thrpugh forms and sorrespondence.

Definitions of Terms. Since certain terms are fre-

guontly used in this Btudy, it seons desireble to define them.



Exeoptional Children

"Exceptionnl Children™ ineclude nll those who
beosause of marked deviation from what 1s considered
norunal in physical, mental, or emotionsl traite

- pagquire specisl edugationasl faocllities different
from and beyond what is provided in the rogular
¢lasses, the major group of exceptional children
are; blind, partially seeing, deaf, hard of hears
ing, orthepedically handicapped, cerebral palsied,
delicnte, speech defootive, epiloptie, mentally
definient, gifted, emotionally or soslally
maladjusted.?

Curxriculum

The surriculum may be defined as covering all
the experiences that are planned and conducted by
toachers or others working direetly under the
supervigion of the school staff for the purpose of
guiding learning exporiences that contribute to
well-defined educational goals. It includes arts
and oyafts, solence, home life, garden or fmrm
exporiences, shopwork, health, and resreation.
The functional curriculum will not follow slavishly
the state, county, or local course of study, but
will use it as a gulde to the mssontials that may
aid the pupil in his present adjustnent and that
may benefit him on his return to sehool and the
commanity .o

| Zghite ﬁausé Conference ﬁn Chila ﬁeamn amfi Protac-
tion, Specisl Education, "The Handicepped apd the Gifted,” New
York, 193}, p. 5-6.

301;1*13%1@ ¥+ Ingram, Elsfie H. Martens, and Eathexrine
M. Cook, United States Office of Education Bulletin No. 8,
United States 0ffice of Eﬁuaatim, Washington, D. C., 1945,



Home Instruction. Home instruction iz one phase of
special educational service being offered exceptional children.
It is the service that ﬁeaeaas.ﬁa#aa the teashers going into the
homs, carrying instruction to a xisipi.x, who beoause of his
physical dlsability 15 unable 0 be placed in a special class
at school, in a hospital, a convailescent home, or £for whom
special transportation services cannot be provided. It is a
service to be rendered only when no other means of educational
instruction is avellable for a particuler ohild, It should
funotion only when group sducation is not possible. A special
class m' school for exceptionsl children is provided in many
communities. Many hospitals heve speciel educational clesses
for their children. GEpecial transportation is offered in many
Places, Only when all thess services have been considerod and
found to be impractical should a pupil be allowed to apply for
home inatruction.

It is important that all pupils for whom other services
of education do not exist be included in this service. It is
also important that those children be returned to group educa«

tion as socon as possidle.



CHAPIER IX
AHALYSIS OF DATA ARD DEVELOFMENT OF CRITERIA

In this chapter the secured data are organized in
six cateporios as followa: {1) methods of referryal and assign-
ment, (2) time allotment, (3) supsrvision, (4) qualifications
of teaphers, (B) curriculum offered, (6) socialization of
pupils. The bome fnstruction practices of the selected sohool
systems involved in this study {Sse page 1 for systems studied)
are listed under the six categories outlined abeve, and frequency
eount s are pressnted in tebuler form.

From the selectod practices and from the opinion of
authority in this fiold of eduogtion, criteria will be formu-
lated, by which the Montgomery County, Maryland, home instruoe

tion program may be appraised.

Category 1. Methods of Referral and Assignment to
Homs Imstruction. To serve its people adequately education
must reach all the handicapped obildran who noed it. Some method
should be deviged for identifying them and for bringing them to
the attention of the proper authorities.
Two major types of leglslation have attempted to
set up specific means of bringing this abous; (1) lews

providing for the enumeration esnd reporting of handi-
capped children in connection with the gohool census;



(2) lewe providing for periodic general or special heaith
examinations. % -

As a means of diminishing the obvious inadequacies in
the identification of the handiocapped by cansus saumeraters
and teachers, as well as t0 promote whe physicsl well being
of sll children, thirty-eight states have attempted to
provide some forms of state-wide health o physiocal exame
inations.®

The provision of an adeguate method of soereening all
mgmﬁa& easea in t;ze community &0 as to include all children
who are eligible for home instruction, but to exelude al)l who
cculd profit by group education, should be given consideration.

Throughout the country, policies of referral and
assignment to home instruction vary; however, thers are
a few genersl trends that seem 0 oxist in each of the
educationnl systems reviewed in this study. They are:
(1) a vertified diagnosis of physicel dsfects is made
by competent, professional suthorities, in each of the
cases studied, (2) the physician's recommendations are
followed by systematic and periodic re~examinations,
(3) in oach case dblanks for medical veferral ami rec~
ommendations are provided. Theoy are made availadle %o
e¢liniecs, hospitals end physioiens, in some cases. Such
forms ¢all for, a statement from the physician certify-
ing the need for home instruction, and the diagnosis
of the ohild's physical condition along with recomnenda~
tions to tho teacher.®

- A method followed in Bsltimore, Marylend, seems %o
‘be effective, "In Baltimore, Maryland g member of the
Special Eduoation Staff writes during the summer, t¢ the
rhysicians in charge of home Instruction osses and asks

%pederal Security Agency, "State Legislation for Edue-
ation of Exceptionel Children.” (Unpublished Bulletin} United
states O0ffice of Education, Washington, D. C., 1949, p. 6.

aﬂiﬁ‘» » pc ﬁa

6pederal Seourity Agenoy, "The School Comes to the Homew
Bound Child,™ Kducational Briefs, Number 13, United States 0ffice
of Bducation, Washington, D, C., 1948, p. 4=5,



for rocommendations for fall placement and follow-up.
The purpose of such chaok-up is to £4ind out whether
the ohild is physieally able to return to special olass
or voguler clasa, and if not, to seocure genersl a -
tiona for continued home instriction or other cars.
Table I shows the practices aﬁéﬁiﬁg in the warious
methode of referrels and essignments to home instruction and the

frequency of their eppearance in the programs studied,

TABLE I

METHODS OF REFERRAL AND ASSIGNMENT TO HOME INSTHUOTION
IN TEN SELECTED EDUGATIONAL SYSTRMS ACCORDING

' o ' ' ' Fraquency of

Pragtices — _ 4 . V?xfmmws
Require gertifled diagnosis of pupils!

physical defects by competent, pro~

feasional) suthorities 10
Require paychological examination,

{thome who are educable) 8
Specify definite specifisations ss to

length of incapacitation 2
AMminister achievement tests 1
Inslude grades, (kindergaerten through

high school) k4
Include elementary grades only 3
Include normal and subnormal children 1
Require forms used for medical referral

and recommendation 10
Specify types of disabllibles . o @ cc———

71v44,, pe B,
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In some educational systems definite stipulations ere
made concerning assignment to home Qnafruetion, as to age range
_éf pupils served. Some programs include children of pre-kinder-
garten age through'higﬁ school, some begin with the first grade
- and carry the pupil through high school, whereas, oﬁhera offer
the service only to those pupils in the elementary grades.

In the Distriect of Columbia and Baltimore stipulations
are made as to a definite length of time pupils should be
incapacitated before being eligible for home instruction. One
-semester is designated by 6ne system and a thirty-day period is
steated by the é@hsr. Admission, in a rew‘caseé,is based upon
intelligence and achievement tests, whereas, others give instruc-~
tion tﬁ all children who are educable. Only one of the progrems
studied include mentally subnormal children in the home instruc-
tion program.

Pupils who have certain physical disabilities are
eligible for this service, Some of the types of disabilities are:
rheumatic fever, cerebral palsy, poliomyelitus, bone and joint
diseases, chronic medical diseases and various types of crippl-
ing conditions.

In order to be sure that home instruction is the best
service of education to offer a particular child, it is necessary
to consider more than one of these practices.

The frequency of the practices shown in Table 1 suggest

the following eriterion:



COLLEGE Or WILLIAM & MARY

CRITERION I

The methods of referral ani assigoment to a home
instruction program should inolude; {)) sertified
diagnoses of pupils* physical defects by competent,
profesaional suthoritiean, (2) formms to be usged for
medical referral and recommendations, (3) services to
be limited to specific types of disabilities, (4)
pupils of educable minds, (5) grades from kinderw
garten through high school inclusive.

Category 2, Time Allotment. The smount of time that
the teachor spends in the home inastructing a ohild varies smong
Bchool systema. Some nfrar‘a ninfimum of two hours a week,
whereas others offer five hours a weak. New York City offers
three, one and one~half hours a week, making e total of four.and
one«~half hours & week for cach pupil.

Table II shows the weekly time allotmenta for sach

pupil receiving home instruction in the ten educatiunal systems
studied.

TABLE 11

WEEKLY TIME ALLOTMENT IN HOME INSTRUCTION FOR
EACH HOME~BOUND FUPIL IR TEN SELECTED
EDUCATIORAL SYSTEMS, 1948-1948

et g < ot e o Y ph P2t + AT

[RIp iy gl ninily vyl - o — oot

of_Hours

- Bducational Departments — 2 3 4 &

Baltimore, Marylend x
Connectiocut x
Distriot of Columbis

Illinois x
Kentucky
Michigan
Nebraska

New Jersey
Ng York City

WM W

n
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Onsa-half of the sduontional systems studiod allow five
rmmg of instruotion s week for each pupil receiving home teachs
ing. The S8pevialist, Schovle for Phystically Handicapped Children,
United States VUffice of Education, Washington, D. C., also
encourages five hours of instrustion, whenever it is possible.B
Upon thess two bases s oriterion for o reasonable adequate time
allotnant for a home instruction program may be formulated.

CRITERION 11

Five hours per waek of inetyuotion should
be establiahod as & cesmingly sfeguate time
allotment for each homs~bound ohild.

Category 3, Supervision. Before reviewing the
gupervisory prectices as they exist in the ten edusational eystéma
astudied, a brief desoription of legislative provision for stete
aui)e:‘vzsion will be presented.

The provisions erey "Thirty~-four statea, The
Digtriot of Columbia, and The Territory of Hawanii
have within the state educational departments per-
sonnel designated as ecting in supervisory or
gonsultative capacity for tho education of excep~
tions) children. Twenty~thrso states make speoific
reference to spo¢liol elucation as an authorized
fisld of supsrvisory service, and make provision
for the appointment of personnel to disoharge such
responsibility. In esch of the other eleven states,

Bpederal Security Aglency,» *The School Comes to the
Homs~Bound Child."” Educationsl Briefs, Number 13, United
Btates Offics of Equeation, Washington, Ds CG., p. 3.
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one or more persons ars serving exceptional children
upon the sssignment of the chisf state school officer,
who 48 empowsred to recommend eppointmeont of noeded
porsonnel in any area. In genoral it might be ssid
that five slixths of our etates have taken steps
legally to recognize the plads of special education
in the loocal school distriots as an egsentianl feature
of the atates educational systenm. More than o thixd
of them give added amphnsis t0 the consulbative and
gupervisory personnsl in the state educational
department . ¥

‘Thers appears to be little or no stanfard plan
for the supsrvision of the home teacher. Whede
there is a director or supervisor of special sducation,
the home teacher usuelly works with the guidence of
this person: In many school systems, partioulaxly in
smaller oities and counties, the honme teacher may dhe
apypointed dy the sohool supsrintendent and she may be
responsible only to him. Occastonglly she is8 a
membor of an slementary school staff, working out
from that school. In other instances she is a mote
or leas golitary person, working alone. Home
toeachars usually feel more scoure about the work {f
someone in the school eystem 1s responsible for the
program. They need a supsyvisor or & consultant
whe understands the prodlems of the ohildren and who
oan helyp plan for them. Where home teachers ave
working es a part of special education programs, it
appears that improved working conditions snd higher
staniaxrds develop,l0

Teble III revoals data showing the various methods
and depress of supervision in progross in the ten educational
systems studied,

Bpederal Security Agency, "State Leglislation for
Edugcation of Exceptional Children,” (Unpublished Bulletinm) _
United States O0ffice of Bluceation, Washingtom, D.C., 1949, p. 12,

I0pederal Security Agenoy, "The School Comes to the
Home-Bound Child,® Educational Briefs, Number 13, United States
0rfiee of Eduvation, Washington, D.C., p. 6.
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TABLE XIX

METHODS OF SUPERVISION OF HOME INSTRUCTION PROGRAMS
m TEN SELECTED m@lﬁﬁ& sym, 1‘94&»1949 o

neemaa of Bupsrvision | ) / mnn‘bar of ayaﬁema
Regular Clasaroom Supervisors g2
State Consultants avalleble upon request £

Superintendent for rural and Supsrvisor of
Speeial Education for urban

1
State Directors of Spaciasl Education 3
2

Speaial Supexvisors of Home Instruotion

In two casgos a supervisor is employed o ﬁa_mta her
somplote time and attention to the home instruction program,
This practice 18 in progress in New York City and in the District
cof Columbia. Other progrems do not lend themselvess $o the
employment of & full time supeyvisor. In two cases the Tegular
classroom supervisor assumes this additional supervision. Three
systems reported that the services of the state consultent wers
availadble upcm" request, Although in tﬁess sacsos this sexvice is
only voluntary, it does offer the toather a source upon which
he may rely for help. The atate director of speelal education
keops in touoh with the home instruction progrems in three

14

systensg,
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As a conclugion it mey be said that those in authority
in theae systems oncourage definite suporvision of the home
ingtruction program and that seventy percout of the systems
studied reported some form of gxipewxatm of the home instruction
program. Upon these dases oriterion three may be formed.

CRITERION IIX

A home fuatruction program should include

definite means of supervision. The amount of
supervision and supervisory personnel should be
deternined in light of the existing conditions
and neede of each progrem.

Catogory 4, Certification of Teschers. Teachers who
conduct home inatmétiau classes in addition to their regular
olassroon teaching are vum&l&y not requirzed to have sppecial
trainiog in eddition to the requirements for reguler toachers.
These part-time home instruotion teachers are paid by the hour
and are allowed trsnsportation.

Programs which offer more then two hours of 3instruction
& woek usually employ full time home imstruotion teachers.
Michigan end Kentucky schedule fifteen pupils to a teacher, while
the teachers in Jllinois carry from one to four pupils a éeék..

Most of these teashers are required to meet the ssme standexds
f for cervificstion as are the pegular classroom teachers, however,
in four of the aystems; New Jersey, Washington, D. C., New York

City, and Michigen the teachers of the physically handiespped
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‘ahildren are required to have special tvaining. In most cases
these ﬁaaemrs roceive salaries equivalent to regulaxr teachers
end they roosive tenure and pension rights as 4o regular slassg-

room teachers.

, Until recently thore have baon almost no
regulations governing either the training oxr -
selection of such toachers. A few bdoaxds of
education are now beginning to set stendaris
for teachers for the home~bound,}d

The home teschor needs all the qualities of
any successful teacher, but because of the
apecisl needs of the ohild and the intimate
relationship with the family, her personal
qualifications are extremely important, To meet
the needs of the child the teacher may have to
employ unusuel resourcefulness, inltiative,
sensitivity, and imagination. To be successful
with the family and the ¢hild, goof physiocsl
and mental health, courage, tact, cheerfulness,
and a sense of humoy sre essential personal
qualities,}2

Tedle IV shows certificetion requirements in spevial

education in the ten systams studied.

uﬁ'aﬁerai Sesurity Agency, "The Sehool Comes to the
Home~Bound Child,” Rducationsl Briofs, Number 13, United
States Office of Education, Washington, D. C., p. 13,
m&:’biﬁu D. 12,



TABLE IV

'QUALIFXCATIONS OF TEACHERS OF THE BOME INSTRUCTION FPROGRAMS
IN TEN EDUCATIONAL SYSTEMS STUDIED, AGCOMDING 70 REQUIRE-
MENTS OF NON HEQUIREMENTS FOR SPECIAL EDUCATION 1048-1948

Syastoms that Reguire ’ Syatens thst Do not Roguire
Special Education of Homa Specsal Bduocation of Home
Instruotion Teachers Inatruotion Teschera
Baltimora
The Distriet of Conneoctisut-
Columbin Illinois
Kiochigan Rentuoky
New York City Rebraska
New Yorssey - Ohio /
Total 4 Total 8

Grand totel | 10

Although certification in special education is not
dofinitoly required by six of the departments studied, 1t ia
sncouraged as a good practice by the departments and by the
Specialist.

)

Upon thess bases a fourth oriterion may be Lormed:

Homs instmction teachers should be yoquired to
hold cersification squivalent t¢ the regulsr cless~
room teashers and should be encoursged to have addi-
tional work in speoiasl education for the physical
handioapped.

Catogory 8. Curriculum Offered. The Specialist,
Schools for Physiocal Hendicapped Ghildren, in pn Edupation Brief



nade the following statements concerning the curriculunm for the
homewbound children;

1f school ocurriculum plans are to gerve the nseds
of most home-bound children they must de adjusted. 1%
1e undoubtedly true that home iastruction has often
been thought of as a tutoring kind of program aimed at
tesching "the JRYs" of "covering s oovurse of study,”
Any ourriculum so conceived is inasdequate. It 1s true
that academic sducation is & part of total growth snd
development, but the home-bound ohild is often lacking
in experience, frsquently he is over protected; in
certain instances he is rejeoted., He lives a life that
s perilous with opportunities for the development of
nogative mental attitudes such as introspection, day
dreaming, Oy self«pity.ld

The edudational objectives for the home<bound
child are the same ms for the so-oallied normnl ohild,
Theso objectives or aims are usually more diffioult
to attain beomuse of the effect of the physionl and
environmental limitations., A resourceful, entes~
peising teacher will £ind many ways of overconing
the limitetions in the boms, end she will be eble
to oapitalize on certain advantages.lé

By reforring to Table V, one may note that seven
of the ten gystems studied reported the use ¢of the regular
oourse of stully for the particular grade.

,ms‘a&eml security Agenoy, "The School Comes to
the HomewBound Chilé,"™ Hducmtional Briefs, Number 13, United
States 0ffice of Eduoation, Washington, D. C., Ps 13.

lilbi&», ps 18.
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TABLE V

COURSES OF STUDY OFFERED HOME-BOUND CHILDREN IN
~ TEN SELECTED EDUCATIONAL SYSTEMS STUDIED, 1948448

Systems Adapting Regulex |
Courses of Study to Meet lLocal Board Desige Course of Stuly
Pupils Needs, Abilities, nate:l ccmrse of Reuomenﬁsa by

Baltimore MWoehdgan Nebranka

District of ohio
Columbisa

Connegticut

Illinois

Rew Jersey

New York City

Kentuoky

Total (4 Total i Total 2

‘arandtotal_ 10’

Adaptations of the course of study was made in sach
sase. New York City follows the course of study uged by the
children in the New York City olassrooms. "It 1s adapted to
the child for desirsble psyohologioal, educaticnal, sooial and
vooational guidance. The progrem 18 always flexible to keep
up with the many epecial needs of the physiosl limitation or of
the mental or emotional hendioap."ld

The ohief aim of the Visiting Instructional Program,

3Bporm tiled by Supervisor of Specisl Fducation, New
York City, New York, July, 1949.



in The District of Columbis is to train pupils to study inde-
pendently a_nd to provide for roorcational enjoyment. In
planning a program of study for a pupil the teacher firat visits
the school which the c¢hild last attended. GShe consults with
his teacher in ordexr to find out as much as possible about the
ohild, The next visgit is made to the home of the child nnam'
further planning for his work isg discussed with the parents and

© the child.

The tourges of atudy is planned sround a center ot
interest. Art work is connected with tho avademic program have
ing a spocial art teacher ﬂa&fzmg four children s day. 'The
Junior Red Cross provides funds for an ert kit for each homew
b&xmd onild. This kit is constyucted o a8 to fit under the
pupilts bed. It fneludes: olay, paints, water colors, eraser,
India ink, ahaik, linoleun, mwica,am tools ruler, art paper,
glums, lettering pen and crayons. é_zhimmu are sncouraged to tales
gare of tho kit as it masr be passed on to another home-bound
ohild when neoded. After discovering the epecial interests and
abilitiea of the pupil the art teacher and pupil plen together
worle whioch will covar a long period of timo, Most of this work
ia planned with a definite purpose in mﬁa, for example, 0
1llustrate an individual book or to contribubte to & olaass project,

Kaitting, needlecraft, and rugmeking aye ondoursged.
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These activities often develop into hobbies, such as dress-
meking., Soience 1s stressed im the curriculum of the home-
bound child. Teachers obtain scienco material frs;m a ¢entral
libraxry at the QOyster School. Books and speeisl art materials
are among the equipment which may be vorrowed from the library.
Visual aides, such as slides and filme are also avalladle.

Each Wednesday afternocon the teachers of the home-
bound ¢hildren in The District of Columbia are fres from teach-
- 4ng to meét at the Oyster School with the director of special
| sducation and the supervisor of the Visiting Instruction Pro~
gram. Ab such meetings mutual problems are discussed, plans
are made, and ideas exchanged. Materials are also secured at
this time. . |

"Oour Outlook," a pamphlet published monthly by The
Distriet of Columbia, Department of Special Classes for Excep~-
tional chi.ldmn; seﬁes as an outlet for ¢réaf;_ive writing and
art work of the children. It contains the children's original
work; poems, stories, riddles, cross word puzzles, letters, and
plotures to color. Other informetion, such as dates of birth~
days of childremn, .is listed to encourage an exchange of greet-
ings. Junior Red Cross news is announced in this publication,

since 1t ig the aim for the home«~bound child esach semester to
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try to do some Red Cross activity. One page is devoted to

Alumni News. A letter of greeting is sent from the supervisor
to the children through the pamphlet. This pudblication is one
means throqgh which the home-bound c¢hild is brought into contact
with the activities of other children and through which a commun~

fcation of ideas is aevelopea.ls
An exhibit of the art and eraft work of the shut-in
children of The Disgtrict of Columbia are on display esch year at
the Oyster Sehool. A special feature at one of the annual
exhibits was a playlet written and performed by the shut-ins them~
selves, It was centered arcund the theme of "Qur American
Heritage," and displayed the value of this country's freedom,
about which the students had been studying the past year.:7?
The pregxeés of the home-bound child in The District
of Columbia is reported as are other classroom pupils. The
ehildren take the required examinations before graduating.
After they graduate from high school they are referred to
| rehabilitation.
In cach of tho ten systems studied the regular course

of study for the particular grade is ajapted to meet the needs,

16personal interview with Director of Visiting
Instruction Corps, Washington, D. C., 1948.

mgveninﬁ Star, Washington, D. C, "Work of Shut-in
Children to Be Exhibited at Sghool," May 24, 1948.




interests, and abilitios of the particular pupil belog
instracted. It should be kept in mind thet the physicel necds
of these childrsn are of primery importance.

A TAfth eriterion concerning the curriculun for home
{nstructed pupils may accordingly be formulated upon the bases
of frequency of the practices concerning the curriculum and upon
the mesommendation of the Specialists.

ORITERION ¥

The eurriculum for the home instruction program
should fellow the reguler acurse of atudy 6o proe
soribed for the particuler grade tsught, bdut should
be adtapted to the individua) pupil's physical as well
ag montal noeds, abilitios, and interests.

Gne of the moat soricus limitetions in homo
instruotion 1o a sceisl ono. The seriouvsness of
the limitation will be depondent upon soveral
faotors such asi {1) duration of Llluessy (2)
possibilitien for recovery; {8) the personality
of the ahild; {4} the amthml adjustment of
othor members of the family.iP

;txz soma iaﬁ*&anneé the lack of opportunity for social
contacte 15 compensated for by encoursging the practices of enrolle
ing the particular child in the regular oless abt school, and by

iBrederal Sesurity Agency, "The Sohool Comss to the
Home~Bound Child," Eduentional Briefs, No. 13, United States
Office of Eduoation, Wachiugton, Ds Ges DPs 7o



the cluss at school adopting the partioular child,
Seven of the ten aystams studisd, as Toble VI shows,

enoourage the- practice. of enrollment.

TABLE VI

PRACTICES WHICH PROVIDE FOR SOCIALIZATION of FUPILS IN
THE TEN EDUCATIONAL SYSTEMS STUDIXD, ARD THE
FRIQUENCY OF THE PRACTIOES, 1948-1948

Proctices . . RN i - - ... I
Earolling of homewbound ohild in " |

regular ¢lass at school 2
Adopting & home~bound chfld by the class S
Encoursging viaits by classmates g
Using two-way, radio; telophone g
Using audio-visuxl alds 3]

Froviding a nimoographed newspapey
acntaining ohildren's originel work 8-




In Baltimore, whero the schools are numbered rether
then nemed, the home instruction for the physiosily hendicapped
is the same as "School 510," This practice gives tha p&;&&s )
opportunity to fosl that they belong to a group; 1t alsd pro-
sents an opportunity for many oxshanges of ideas and materials, .

The ton departments studied peported Aifferent mesne
of attempting %o cospensate for the lack of socialigzation of the
home=bound ohild, as shown in Table VI.

In New York City an emyiohed program of edueation is
planned to inclufe ell the phases of child development.

Specianl teschers, parent efducation, contact with sgencies, and
tescher«~doctor-purse conforences m acms of the ways the teacher
of the home-bound child helps to aéﬁ.va the soeial and emotional
needs of ohildren. Many rooreational fscilities are available
and the remouyveful teasher plans trips, visits, and clud menbore
ship with the pupil and his femily. Visual sids, the recently
fnstalled radio lessous, tripse, parties, pionios, movies, pupil
oxhibite in public libraries and sohools, nmaﬁw&, COPTa-
spondente, olubs, the telephone, contosts, plays, are gome of
the ways to encournge group work end exchange of 1deas.

The Handicapped Children's Home Service of New York
City 18 an organization that proposes to provides appropriate

and construotive aotivities for children renging from six to



twenty-one years of ags who are home-bound. The sorvies is
finunced bdy voluntary contridutions, by antual duss of Mem,
from guok funds as the Greater Hew York Fund, end by moderate
fess paid by the hospitasls that rofer children for vieits.
There is only one poid assistant to the Director. All other
visiting and office work 4s dono by wolunbteers, A sarvice
visitor goes o the child's home once & wesk, taking instruo~
tional toys, games, handlornft materials, and books, The visitor
plans with the ¢hild what he wants to 4o and shows him how to |
use the sguipment. The work is planned for s weoek's oaoupation. ’
"The Children*s Teleacopa®™ is a mimeographed newaw
paper, written and 1llustrated by and for the ahild and pub=
lished by the Handieapped Children's Home Service, New York
City. It 1s Lssued as often as poeaible, Wb at least once
every two mb!:éa )
The Michigen Department of Pudlie Instruction ggﬂnma
& HospitaleHome~Bound Teacher'as Workshop in 1948, mmma
on ‘gquxmnb and instructionsl m;zﬁeria}. for hospitel end hone~
bound calasges weve formulsted at thie confersnce. This list
may be helpful to thoss interssted in this serwvice of instruc-
tion for the phystoally handiocspped. (See Appondiz D for list)
Some speoific incidente of ways teachers sttempt to
work with home«bound ohildren have boon reported. Bxamples



apey

An infantile paralyeis viotim, confined to bed
Tor three yaars,took part in ¢lass rscitations, through
an inter-communisation system. The pupil was Kept in
touch with his school work in Genoxral Business and
World History. He recited when called upon by the
teachers and heard other membsrs of the class recite
furing the azession. As the class started thore was
an sxchunge of grestings between momders of the olase
before resitation period started.)®

A rescurcefiul teacher reported ways of providing
sxporisnces for a twonty year old girl who had hed
infantile peralysise when loss than a yoar old, and
was loft in a sericusly orippled condition. 3he hed
nevexr besn aple to attend school,; dut was abdble Lo get
from room t¢ raom An her wheelchair and when the
wsather parmitted ahe spent meny hours on the front
porch watohing others at work or pley. 7Thias was hep
major leisure time aotivity. An exeellent cholice in
the teacher was mede for Mary, and she afforded
Mary opportunities to learn about the community in
which she lives; she had plammed work based on homew
community life and trips they hed had together.

She arranged for Mary to know soms of the pupils in
sehool; and she taught her how $0 sew, kuit, and
grochat, which help to provide for happy and worth.
while leisure time.

Tomny, betauss of deformity of the hip and a
tuboroular infoction, hed to spend puoh Yime in bed.
With the help of sthoolmates and hia parents he hol
a8 large indoor flower garden. Hia father bullt the
flowsr box and children from school brought flowers.
His soionce book helped him in identifying the plants,.
He had ssverael blooming plants, eo flowsyr arrvangenent
according to ofge and ¢olor had to be astudied,

A9nmme Pree Press,” Gresnfield, Jows, Dacember, 1547,
20spscial Fducational Reprint from Volume XXIV,
Number B, States Department of Bducation, Richmond, Va., August,
104%, p. 118, |
Blrvid., pe 12,



Anothey teacher reported caveful planning with tbe
cﬁi’.&& to companeate for the laok of tzm. even to the point of
saying, "Tusaday 10:30 to 11300 look for plotures of farm
mim»s ,*' Although the tescher sees the pupll but onca a woek,
a full week's work s planned and the parent ig counted on to
guide the pupil through the weok's assignment .2t

Obsomtian an?d puggoestion have ensbled another toschey
to asslst a pupil to develop an intersst in constructing ?alm

‘wood mo@els and slep to weave mad orochet. The pupll haé ereoatod
attractive articles that have been placed on a market. He hae
been encouraged to keep his own aménmsa, and an interost in
arithnstic quickly de;mmpeﬁ that extended to his othor achool
suhjecw.%

In New Jersey & teohnigue has been developef %o nake
the ohildren and parents feel thet they asre dsfinitely a part of
tho school system. A PTA meeting is held at the homs of the
tencher sach month for the teachay, principal, parsnts, and the
children when it 1s possible for tham to attend .2

2ratter to the writer, dated Meveh 30, 1948, from
Grace W. Arnold, teacher of home~bound children, Farifax, Va.
25 gaward W, Young, "How One Visiting Teacher Neets
the Needs of Hendlcapped Children,” The Ameriean Bchool Boowd
Journal, Volume 116, Rumder 3, Morch, 1948, p. 44. ’

%g bm,*‘ De G4



An activity for the bed-fast child could be built
around an "Cut of the Winica® exoursion. With the
guidance of an imaginative teacher many projects conld be

undsrtaken. What, for example, "does the bed-last .
child see out of the window?™ He may see himdg, trees,
tyuoks, automobiles, man, women, and c¢hildren, He mey
ges g house or a stores undeyr construction. Sometimes he
goos the milkman in wintor clothes and somotimma he gees
him in summoer clothss, If the teacher wants to help
Tommy or ¥ay look st those psople, birds, tiees, or
planta from the standpoint of changs, the "Out of the
Window" esxpleration sould de Tollowed over a period of
time. Thers dould be scientific learnings, droed sooisl
ioplications, and opportunity for art and literary
exporiences. By means of telophons oy mesgengors thore
could be further sxchangss smong homesbound children by
maons of A newspaper Gevoted to the window sxoumsions.

In the writer's own experience a pupil with
rhoumetio cardiac diceese was 10b permittsd to attend
sohool. He reocsived one hour of instruotion twice a
woek at his home. %he teacher was o regular classroom
teachor end was ables to keep the ¢hild in contnot
with the group at school, 7The teacher made the obild
fesl that he was a membor of her dlass although he had
nover boeen %o Whis particulsr ascheol. Ho was encouraged
to sontribute to as many of the olass end achool
activities ng posaidble. There was an sxchange of
latters, pictures, fdeas, books and othor materials. A4
pioture of the class offered an opportunity for the
homa-bound ehild to fdentify the vepular oless pupils

by pame, so that on a few special ovcasions, when upon
the reoommendation of the dootor the shild was pemitied
to attend the olass he could iﬁmﬂiw the puptls and
call them by nemes, 2D

The sxperiencas whioh soonmingly wonld fostey a greater

“EBpoderal sesurity Mamy. ~ihe School Comes to the
Home«Bound Child,.” Ed\lgﬁtmnal Funber 13, U, 8. Office
of Bducation, Washington, D. Gs, p;. &,




degree of socialization for the home instruoted child, as rolated
in the collected data for the study are numerous and varied.
However, there are a few specific practices in operation as
stated by the systems, as being means of supplying experiences
which would help to compensate for the leck of soclalization
of the pupil.

In summarizing the efforts of teachers to sompensate
for the lack of socimlization of the home~bound child the sixth

eriterion may be formulated:

| ORITERION VI

Teoachers ¢of home instruction programs should
attempt to compensate for the lack of soclalizsation
of the home~bound child by, (1) enrolling the c¢hild
in a regular class at schoel, (2) encouraging
visits and other forms of communication from regular
classes at school, (3) use by the teacher of effec=
tive materials, equipment and services which are
available upon request.

To summarize; eriteria by which the Montgomery County,
Meryland, home instruction program will be appraised are:

I. The methods of referral and assignment to a home
-instruction program should inoclude; (1) certified
disgnosis of pupil*s physical defeots by competent
professional authorities, (2) forms to de used for
medicel referral and recommendation, (3) services
to be limited to specific types of disadilities,
(4) puptls~ to include those of educable minds,
(5) grades from kindergarten through high school.



IX.

IX.

v.

Five hours of xnaﬁmctiim a wesk is being established
a8y & sceningly sdequate LHime allotment for sach home
bound child,

A home instruction program ghould include definite
maans of supervision. The amownt of suporvision
and the pupervisory personnel to bs determined in
1ight of the existing conditions and needs of each
progran.

Home instruction toachers should be required to hold
sertification equivaleat to the regular classroom
teachers and should be encournged to have sdditional
work in epecial edudation for the physiocsllyhandioapped.

The curriculum for the home instruction program should
follow the regular course of atudy es presceribed for
the particular grade taught, but should de adapted to
the individual pupil's physiocal as well as mental
interesta, noeds snd abilities.

Teachers of home inetyuction programs chould attempt
to compensate for the laock of socislization of the
home=bound child by, (1) enroliing him in o regular

-glaas at sohool, {2) encouragiug viaits and other

forms of comminiestion from regular oless at sohool,
{3) uso by the tescher of effeotive matorials, equip~
ment and services which are awvailable uvpon Peguest.



CHAPTER 111

AN APPRAISAL OF THE HOME INSTRUCTION PROGRAM IN
| MONTGOMERY GOUNTY, MAHYLA

D, 1947+1548
IRTRODUCTION

iIn this chaptexr an attempt will de mede to appraise the
home instruction program in Montgomery County, Maryland, in light
of the oriteris formulated from an analysis of present practices
in the ten educational systems studied and from the mfam.mﬁ
opinions of the Specialist, Schools for Fhysically Hendicapped
Children, United States 0ffice of Edueation, Washington, D. C.

7he practices as they exist in the lontgomery County,
Maryland, home instructien program, as relsted to the six cate~
gories set up, will be discussed in order as thsy are listed on
yage 8. Each é&%@w will be appraised in light of the eriterion
established in regard to the particular oategoxy.

The Qate concerning the practices of the home instruc-
tion program in Montgomexy County, Maryland, unless othexwisc
dosignated, were geocured by the writer through:

{1} Records filsd at the Montgomery County Bosrd of
Education, Rockville, Maryland

{2) Porsonel interviews and corrsspondence with

{a} State Supervisor of Special Zducation,
Baltimoye, Maryiand



{b) ¥Full time teacher of home instruction,
Hontgonery Couaty, Board of Bducation,
Roekville, Marylamd

{e} vVisiting Teacher ani Student Personnel,
Bosrd of Education, Roekville, Maerylend

{4) Teachers of the bhome instraction program
in Hontgonmery County, Haryland

{3) Personal toaching ezporience

¥ontgomeyy County, Maryland is one of the fastost
growing communities in the United States....The antiol«
pated growih of the county imposas upon the schools en
obligation to provide bduildings, teaching persounel
and programe of instruction..s..sss+411 thosoe who heve
givean serious thought to the future of Montgomery
County are in sgroement that the population of the
county is inereasing vapidly and that this growth is
quite likely to continue. Washington, the nation's
capital, has taken on the importance of being one of
the leading capitale of the worlé. Hontgomery County
as one of the dosiradle residontiasl sreas adfacent to
the nation's capital is destined %o grow ip importance.2®

¥Fipures taken from a county sohool bulletin sghow an
inerease in the county population since 1830,

In 1930 Montgomery County had a populstion of
49,206 porsons. By 1940 the population bad incrsased
to0 83,818; an inorease of approximately sevanty-one
peraont. Several estimates have beon moafe verying
from 185,000 to 146,000, This report assumes the
present population to bes 135,000...5uch an increase will
require a greatly expanding eduoational program if our
children are $0 be acoommodated.2?

28B0ard of Education, "Of the Children,” {Unpublished
bulletin) Rookville, Harylend, 1948. The Preface.
Board of Education, "Interim Construction Report,”
{Unpublished bulletin) Roekville, Maryland, 1948. p. 18.



The school enreliment has increased as has the population.
"In 1932 there were 10,523 pupils enrolled in the public schools in
Hontgomery Gmmw, and in 1947 ths number hed increased to
18,546,778

The home instrucvion program in Montgomery County has
shown a similar growth each year since the program bagen. Five
ohildren received this instruction during the years 193948, when
the program had its beginning. S&xta@ pupils wers enrolled fox
home instruction in 1948-46. Maﬁy pupils were sorved in
1946-47, while the enrollment increased to thirty-two in 1948,

An appraisal of the Nontgomexy County, Maryland homs
instruetion program will dosignste whother op not tho county is

providing reasonsbly adequate service for its home-bound ohildren.

CRITERION I

The methods of vefexral and assignment to a home
instruction progrem should inolude; (1) certified
diapnosie of pupils physical defests by competent,
professionel authorities, (2) forme to bs used for
medioal referral and recomendation, (3) cervices to
be Limited to specifie typss of dieabilities, {(4)
pupils to inelude thoce of educnble minde, (8) gredes
from kindergerton through high school.

The ¥aryvland lew specifically states methods by which
physically handicapped children may be lovated and placed in the

8

xbiﬁ» 3 p& #ﬁ
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sorvice of speoiel education, from whioch they could rescive the
greateat benefit. In Articile 77, Aunotated Code of the Publie
General Lews of Marylend, entitled "Public Hducation” definite
stipulations are made gconcerning the location of physically benfie
eapped ghildren in sach commnity.

_ 288. The principal Ssacher of every publie eechool in
the counties ehall, within thirty days from the beginning
of the school yoar ..... feraish the County Board of Educaw
tion with the names of all handicapped ohildren between
the agos of 8ix mnd sighteen years, ineclusive, living
within the boundaries of his or her school distriet who
do or do not attend sechool. And the County Beard of Educa«
tion shall ceortify forthwith the names of all such handi-
¢apped children to the Board of EHducation, which shall
gend appreopriate lists to the State Board of Health snd
to the principals of the respective State Schools for
handieappod ohilldren.

Beetion 335 of the lew places theo responsibility of looate
ing and reporting the cases upon the principal of the local school.
It limits the service to children between the agos of six to
eithtean, inclusive, and it further states that only those chlldren
within the school boundaries are to be roported. ~ These nomes ave
submitted to the County Bosrd of Eduoetion, then H0 the State Board
of Bducation, which in turn refers them to the Stute Board of Heelth.
The names are then submitted to the State Schools for handicapped
ehildren.

Section 236A of the code (See Appendix B) makes further
stipulations ag to aympriéta olsasification of the physically


mailto:Ie@eti.es

handicapped ohildren according to tho nature and degreo of the
handicap.

The sdministration and cost of the sduecationsl, services
for the physically handicapped in the state are designated in
Seetion RIGB of the Merylend State Law. (Ses Appendix B)

In ¥ontgomery Qounty, Marylend, psraommel other than the
principal of tho local school, so designated in the state lew,
are responsible for the location and assigoment ¢of the handicapped
ohildren to the home instruction program. The four visiting
teachers and pervsonnel workers "attempt, in so far as pussible,
toc see that overy echild is in school and that the program of aach
¢hild is appropriate to his n@aﬁa." 29 purther Guties of these
workers are oxplained as follows:

These two problems of attendance and adjustment are

met in various ways. Perente are interviewed; adults ave
brought togother for the study of children; tranafers

are arranged; programs for individual children are adjusted;
conferences ara held with teachers, parents and children;
the services of other agencien are made available to such
children as need them,d

"Children who are physioeally handicapped may have home
m&ﬁ wotiﬁﬁ ﬂ”ai

The full time tsacher who is in charge of the home instrue~
tion program in the county, keeps in contact with these persomnel

Wioard of muammn, WO the Children,® (Unpubllshed
m:u.esm) Rookville, Maryland, 1948. p. 58-89,

301vid., p. 88-89,
3lrvie., p. 91.
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workers, as well as the loeal prineipals, relative to the location
and placement of exceptionnl children.

Children eligidle for spooial education sve reported to
the County ’Bna:ﬁ of Eduoation by parents, dostors, soclal workers,
teachors, and other children. Announcements are made in school
calendars, PTA meetings, workshops, newspapers, snd through
various civie organizaetions

Another means of loecating children eligible for home
ingtruotion is through such sorvise as thet of the lay committee
for unmet needs of axceptional ohildren. This comuittee had the
approval of the Montgomery County Board of Zducation. Serving on
this committes were parents who had handicapped children, end who
roaliged the importance of the correct placemont of the child in
order to receive the most adeguate service of spsoial educetion.

Forms used in Hontgomery County fox refexral ani assign-
ment to the home ivstruotion program may be seen in Appendix C.
Thoose forms are self-sxplanatory.

The home instruction program in Montgomery County, Marye
land, 1& limited to those children who are educable. This decision
is made by the teacher in charge of the county home instruction
program, after she hes adminictered tests, hed conferences with
the ohild, his 'former teachers, his parents and physicisn, Visite
ing teachers and personnel workerys ars consulted whenever it ls
necessary,



The home instruction service ia available to all children
who are suffering with cortain phyelcal diseases. Of the thirty=-
wwo ¢hildyen unsble to attend schoold in 1947-48, and who received
home instruction, the following disesges were prevalent: arthritis,
rheunatic fover, asthma, heart em&itions, poliomyelitia, anemia,
fractures and gpastie wﬁﬁmions,

Vhenever possible spesial provisions are made for a
handicepped child to receive efuecation with his regulaxr scheool
group. For example, special taxi transportation was provided
three children who were physioally sble to atteni school) for only
part of the day's work, but unabdble to be tyunsported on the regulay
gohool bus., Another child was trensported for en art class only.

In light of Criterion I, the homo instruction program in
Hontgomery County, Maryland, meets the reguirements for fmzr of
the five practicee included;

The Montgomery County program includes:

(1} ecoriificd diagnoale of pupils physical defeots
by competent, profesaional autlorities

{2} forms to Yo used for medical referrals and
rocommendat iong

{3) | services to be limited to aspscific types of
disndilitien

{4) pupils to include those of educable minds
The Montgomery County home instruction program does not
inolude the kindergarten child, dut specifios ag;’es» of dgix to
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eighteen fnclusive.

CRITERION II
Five hours of instruction a woek is belng estabdlished as
a sSoecningly adequate time allotment fox each home-bound child.
The Hontgomery County, HMaryland, home instruction program
provides each obild with two hours of instruction per weak..k In nost
eases thess pupils are taught aftor regular scﬁcai hours by the
classyroom teacher. In s few cases parents have felt thet their
children weie not receiving instruoction equivalent to the instrusw
tion given ¢hildren in public schools, and to compensate Lfor the
difference have employed a teacher 40 give the children additional
holp. The tzeanhem in the county also feel the smount of time dew~
voted to home instyuction is insufficient,
In view of these faots and in light of the exriterion,
the time allotment for the Mentgomery County, Maryland, home
{nstruction program is inadeguate,

CRITERION IIY

A homs instruction prograsm should include definite
means of supsrvision. The amount of supervision and
the supervisory personnel shouwléd be determined in light
of the existing conditions and nceds of each program.

Provisions for supervision of the physically handicapped
children in the state of Maryland is specified in the law, Artiole 77
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Amnnotated Code of Public Lawe of Harglend, entitled, "Public
Education.” Seotion 2358. (See Appendix B)

‘The law specifies supervision of education for the handi-
eapped ohildren bHut delegates the eauthority to the county board of
aducation to insugurate and ragulau; its own program for each ehild.

¥ontgomery County has a full time supervisor of speodial
sducation but does not have a full time supervisor for the home
instruction progrem.

In 1945 the county felt the nesd for mors effective organ~
ization of the home instruction progrem and so employsd a full time
teacher, who regularly teaches soven children, intexviews parents
and physically disabled students reported to her. She also keeps
records of county and state funds alotted for the purpose and hss
the responsibility of supervising the work of the other teachers.
However, there is little time left for direct suporvision of the
tenchers. ?

It has bcpen' suggested to the writer by the State Super-
visor of Bpscial Educstion that a more offective means of
supervision of the home inetrustion program would be possidble
under the dirsct supervision of either the elementary or secondary

supervisor.©® In such a case the currioulum for the home=bound

B21n a letter to the writer dated July, 1949, frem
¥arie Wheantly, Supervisor of Speoial Bduoation, State Dapartment
of Zducation, Baltimore, Maryland.
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¢hild would follow more ¢losely the curriculum in the regular
school.

Considering these faots, the Hontgomory County home
instruction program dces not meet the requirenment.concerning

definite means of supervision as stated in Criterion IIX.

CRITERION IV
Home imstruction teashers shkould be required
to hold certification sguivalent to the regular
clagaroom teachers and should bhe eneournged to
have additional work in special efucation for teaoh-
ing the physically handicapped. '
The Haryland stete lew, section 2398 of the code,
{See Appendixz B) delegates authority to the counties 1o speeify:
standards, rules and reguiations to include the pressribing of
qualifications of teachors,....

‘ Hontgomesy County, Maryland, requiree its teachers in
the home ingtruction program to hald a Maryland cortificate,
whioh is the same requirement for regular ¢lassroom teachers.
No special qualifications are ysquired for the home instruction
teachers. However, all toachers sre encourasged to take advantage
of the ine-service training offered in the county, such as;

In 1245 cortuin stuly groups were organized
for professional advancements of the tenchers. The
stuldly groups were organized on an entirely woluniary
bagis. They met twicoe s month for the study of

profossional problems in specific fields, auch as:
elementary science, art, visusl aide, the core
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currieulum, mwaigk reading, a&mmmxal. art, plananing,
and ohild study.

The greatost nunber of teachers sre enrolled in
child stuady groups. The teashers in this group ars
working under the lesdership of Dy, Danfel A. Proscott,
of the Child Study Institute, University of Maryland.
He is the consultant for the county program in this
work and also for the program which has baon in
progross for thres yoavs in the state of Maryland,
This program is designed to dovelop on tho rart of
tonchers an awarenoss of the noelds of ehildren and
vetter ways of working with them,34

Other consultant servises have Deen ussd in the
sounty in the past few years. Dr. Gordon Hackenzie
of the EHorace Mamn«Lincoln Institute of Boheol
Bxporimentation of Columbila University, and somo of
his staff have worked with some of the teaschers upon
planning work experionces and rosdineass for lesrning.
Dr. Gerald 8. Orelg, Professor of Natural Soience,
Columbia University, hga done scoms work in the county
in olenentary scionve.

"Many toachers oach year improve *heir professional

gvatus by taking coursss eovenings and Saturdays at the nsardy

universities, o0

The toaching perscnnel of the home instruction progranm

naturally changos each yeay, sSince it is affected by the number

of pupils enrolled for home teaching and by the location of the

pupils.

B3Board of Bducation, "Of the Ohildren.” (Unpabliched

bulletin) Rookville, Maryland, 1943, p. 88.

B41p1d., pe 69,
Brpea. A
381mia,
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In 194,7-48, there were in the home instruction program
in the county, otne full time teacher who regularly taught seven
children, and eleven part-time tenchers. All of the teachers held
Maryland certificates. O8ix of the teachers were regular classroom
instructors in the county who taught the home-bound child after
regular school sessions, in the afterncon. Two ﬁeaahera were
regular substitutes in the county holding B, 5. Degrees, One was
a retired tsacher, while two were ex-teachers of the county.

Three of these teachers had been enrolled in child study groups,
referred to above,

On the basls of the above stated condtions, the teachers
of the home instruction program in Montgomery County, Maryland,
meet the standards for qualifications ass stipulated in Criterion
V. |

CRITERION V.
. The curriculum Por the home imstruction program
should follow the regular course of study as prescribed

for the particular grade taught, but should beo adapted :
to the indlvidual pupil's physical as well as mental needs,

T abilities, and interests.

Tho Maryland stete law, Section 235B of the code, (sse
Appendix B) delegates authority to the county board of education
to make provision for "standards, rules and rag;ula%ém s to include
the curriculum and equipment.”
| The curriculum for t}he home~bound child in Hontgomery

County, Moryland, is the same as the curriculum designated for the



-particular grade in the regular school clasgroom,

The curriculum of the school is orgenized into
four main groups of experiences. Kach group represents
an important aspect of education and one that educators
sgree should have major emphasis,. Expericences in each
of these groups begin in the kindergarten and continue
throush the junior college, These four principal
groups of experiences are;

Learning to communicate-the Iield of human expres-
alon

Learning to understand the social world - tm‘
relationship of people

Learning to understand one's self -~ the developing
personality

learning to g}nderstami the physical world -- the
world of t.hfmgm

»e+ "the problem of organizing the program is one
of grranging experiences in such a8 way that they will
be effective in the living of children. The adequacy
of the organisation is determined by the quality of
the 1living of those for whom the experlences are p},annw,"ﬁa
It has been the aim of the home instruction program
in the county to cndeavor Lo offer as far as possible educational
opportunities to the home-bound child equal to those offered the
ehild in publie school. The progrem which has to be adapted to
the physical ag well as mental needs of the pupils tries to
parallel, as closely as possible, the work being experienced in
the classrooms The primsry aim ls to prevent retordation, especilelly
of those ¢hildren who will recover sufficiently to take their places

with their regular group and resume their class work. Another aim

- 3730ard of Education, WO the Omildren,® {Unpublished
bulletin) Eimzkvillm Marylend, 1948, p. 19.
38 333&{3;’ Pe 19,
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is to encourage these children to work independently. Considering
time, it is hardly possible in two one-hour periods & week to
accomplish more than thg;fgél aubjecﬂ% reading, arithmetic and
spelling. Social studies, af%, scienée,-mnsic, and handicraft,
are not included in the program‘for the heée#bound, except as
incidentals.

The schedules for the home instructiqn classes vary since
they are affected in many cases by other professional duties of the
teachers, Those teachers who teach in ﬁhé public schools must go to
‘these home-bound children after their day's work. It is, however,
preferable to conduct classes in the morningler early in the after-
ﬁooa whenever possible. In 1947-48, seventeén pupils had classes
scheduled in the morning, while fifteen received instruection in
the afternoon. There are disadvantages in regular teachers teaching
home~bound children, As has been stated the teacher cannot go
to the ¢hild until the close of the regular school day, The child
is not always as alert and eager for his work as he would have been
earlier in the day. In many cases his brothers, sisters and
" friends are home from their classes and he is anxious to listen
to their chatter and to hear of their activities.

It is also difficult for the teacher who, having taught .
all day, may be somewhat less animated. She has to neglect after-
sehool duties, is unable to give individual help to those pupils
in her regular class who might need it, does not have time to

talk to parents or collect materials, and often has to be absent
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fram faculty meetings,

The teachers with whom the writer hed personal interviews
stated that they were participoting in»this program because of
their interest in rendering a warthawhiie service to thelr community.
The remuneration in splary does not compensate for the service
" rendered. OUne dollar and fifty-cents an hour, plus six cents for
mileage, is the instructor's salary. The state of Haryland allows
two hundred dollars a_year per pupil for home instruction.

The cwrriculum for the home instruction program in
Montgomery County, E&ryia&ﬁ‘dnea ixx parallel the requirements as
specified in Criterion V. The curriculum used for the particwlar
grade in regular school is adapted to meot the physical and mental
needs of the home-bound child. However, the grades for which the
curriculum is planned to include, kindergarten through junior
coliege, (see page LL) does not reach all the home-bound children
because of the age limitations of the home inastruction program
in the county, which includes only the children of the first
grades through high school. The lack of tima ia alse a limitation
to the extent »f service of the home instruction program in the
county.

The Gtate Supervisor of Special Education recommends,
as suggestion for improvement of the home instruction program in
the county, "whonever it is possible and when there are enough

children in an area who need home instruction the teaching should
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be done by & full time homo msﬁmmxm %ﬁgﬁhﬁmm

There are limitstions conserning the cperation of the curricu~
:’am for the bome insbruction pupils in the county. Howevers the surrios
alun itself does meet the yequirements as stipulated in Criterion V.

GRITZRION ¥

Teaohers of home mmaﬁm programs should attempt o
compsnsate for the lack of socialization of the home~bound
child by (1) enroliing the ohild in a reagular olass at
schoel, (2) encouraging visits and other forms of communioa-
tion fryom regular olass meombers st school, {(3) use by the
teacher of effective materials, eguipmoent and services which
are available upon request,

Sogialization of the home~bound e¢hiid in Hontgomery County,
Horyland as part of the surriculum is loft up to the individual teacher,
The typros of axperiences chosen and the degree of value receivel fyom
the experienses dopend upon the ability, interost and ingesuity of the
teaohaer.

The socialization needs of all the ehildren, tho W&iuali&
handicapped as well as the normal child at sohool, anf come understantie
ing of how the gurriculum is plenned to meet the need, in MHontgomery
County are discussed in the parsgraph below:

Although children diffor in mony ways because of

conditions of birth end enwironment, certain nceds are
comnon to all of them. <Those needs muat be provided for
by the school. One of these neols is an understanding

of gur goodal world and the skills nedessary 4o make
ove en effioient participant in socisl living, The

( | %m a letter to the m.ﬂ;ax dated July 29, 1949 from Marie
Wheatley, Supeyvisor of Speciel Education, State Department of Hduea«
tion, Baltimore, Maryland,
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curriculum plaaned by the school to bring ebout this
understanding extends through fifteen years of traoining =
from the kindergarten through junior vollege, During
these fifteon years of training various kinds of experi-
ences ars provided for children, esach selected to help
the child find his place in the world of affairs, OSome
of these experiences are concernsd’ with bringing about
an understanding of the conteamporary world as the resull
of long years of sociasl experimentation.*V

The experiences vital to all of the children as stated
in the above paragraph from the bulletin, are being denled the home-
bound child because of the lack of time, An adequate curriculum
including such experiences can hardly be plsnned, executed and
evaluated effectively in two one~hour pericds a week.

The home~bound children in seven of the ten systems
studied are enrolled in regular elasses at school., In NMontgomery
County, Maryland the pupils, while being'incapaaitated~are not

| .
enrolled in a regular class at school, They do not have the feeling
of belonging to a group which comes through beilng 2 member of &
definite group. A desire to be a aember of the group and to
participate in its wctivities was expressed by a pupll with whom
the writer worked. The following remarks were evidences that he
needed to attach himself to and share experiences with & peer
group of children: "“You have thirty«three children in your class
and I make thirty-four," Tske this paper to school and show it to

the class.® "I painted 2 picturavfar you to show the children.”

. “GU8onrd of Education, BOF Lhe Children,? {Unpubiished
bulletin) Rockville, Maryland, 1948, p. 27,
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"%Will I finish myAbﬁak before the children at school?® 9Has Mary
read as many books as I have?® "Gee, I wish I could be in the
plays! Tha'ciaéa at sshaél.&lso showed a willingness in meny

~ instances to accept this home~bound child.

Home instruction teachers inaﬁbntgqmary County, reported
that they were encouraging visits and other forms of commnications
from regular classas at echabl.

County consultants and supervisors aveilable for consulta-
tion upon request.  in 1948-49 are; two Supervisors of &igh
sohool, a Supervisor of Specisl Education, Supervisor of Home
Arts and G&fateria, Supervisor in Charge of Curriculum Development,
four Supervisors of Elementary Schools, a Supervisor of Art, a
Supervisor of Phyéiaal Education, for visiting Teacher and Student
Personnel, a Director of Audio-Visual iducation, a School Physician,
three schocl Nurses, a Supervisor of library Service, and a
Supervigor of Materials of. Instruction.

The ma£é instruetion teachers muy secure advice concerning
the physical end mental development of the physically handicapped
child from the personnel listed above., Help in inﬁtruetieﬁél
planning may be had, Advice and assistance may be had upon re-
quest, in the obtaining of materinls and equipment in art, séience,
éuaic;‘litarature and other phases of the curriculum.

The writer was informed by the full time home instructlion
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teacher in Montgomery County that the teachers of the homewbound
children in the county were not taking advantage of the services
and materials available to them. In genersl, lack of time togethr
-exr with other professionsl duties of the teathers were stated as
apparent reasons for this seeming lgck of preparation on the

part of the teachers.

In view of Criterion VI, the Hontgomery County, Maryland
home instruction program does not meet the requirement of the first
practice; of enrolling the child in a regulur class at school,
Home instruction teachers in the county are ancouragiﬁg vi;ibs
and other forms of communication from regular classes st school,
The teachers should use to a greater extent services, materisls

and equipnent which are available upon reguest,



COLLEGE Or WILLIAM & MARY

CHAPTER IV
GONGLUSIONS AND RECOMMENDATIONS

Sonclusions. In (m&a etudy six categories of hone
instruction programs for the ghysically handicapped children
in Nontgomery County, Maryland have been apprailsed in the
light of critoria based on acoopted practices ss they exist
in the ten systems studded, and as .aggmvedv by Specialiste in
this £ield of apooiel oducation.
: There is one practics in onch category, except category
1, which uses five praoctices m"m astegory 6 whioh uges 'tc!;zfae
practices, Twelve practices are considerod in the six aatagcﬁam
In view of the results of the findings the home instrucs
tion program in this county aésma to be roasonably well estadlich-
ed in the use of seven practicea, but ghould be improved ia the
use of five pragtices.
The practices io the county which meet the spocifications
in the &tataﬁ Criteris ares

{1} Providing cortified diagnoses of pupilts physical
defeots by compotent, profesaional uuthorities.

{3) Using forms for medical refervals and resommenda-
tions.

{3} Limiting sexrvices to specific types of disabilities.
{4) Including pupils of edueadle minds in this program.

{8) Home instruction teschers holding certification.

[
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(7)
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equivalent to that of rogulsr classroom teashers
and aveilaing themselves of ineservice tralining as
well ap enreolling in oclasees at nearby universities.

Encouraging visitation and other forms of communi«
cations from regular classses at school.

Planning the ourriculum to moet the physical end
mental needs, abilities. and interests of the pupils.

The five practices in Montgomery County iaa&ma%mn“

program which do not meet the specifications as stipulated in the

Criteria are:
(1)
(2}
{3)

{4)

Including ohildren of kindergarten age. .
Providing for five weekly hours of instruction.

Enrolling the home~bound child in ¢ regular class
at soebhool.

Providing direot means of supervision of the home
instruotion program in Nontgomery County.

Becommendations, In view of the above conslusions the

following recommendations ere made concerning the six practices in

the Montgomexry County, Marylapd home inatruction program,

(1)

{2)

{8)

It 18 recomuanded that the home instrustion progranm
in the county be extenfied to include all ehildren

of educable minds from kindergarten through junior
oollege, as spesified in the Montgomesy County o
mxiumm for the normsl child who attends pudblic

It 4o ﬁeaemm&aé that the home instruction progream
in Honteomexy County be extended %o inelude five |
hours of instruction weekly for each ehild.

It is recommended that a more direct means of
suporvision be provided for the home instyuotion -
teachers.
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{4) It is rocommended that the home-bound child in
Hontgomery County be enrolled in & regular class .
at school, a8 a nmeans of providing more effective
sxparienses through which soclaliastion may be

encouraged.,

(3) 1t ds recommended that the home instruction toachers
in the county use to a greater axtent the materlal,
oguipment and services whioh are available to all
the teashers in the coumty upon request,

{6) The writer would like to rocommend further that
gonsidoration be given the statemente concerning
the education of the physicelly handicapped ch
in the eounty, as stabed in o school bulletin,

NPHE WORTH OF THE INDIVIDUAL IS KEPT IN MIND AS
WE THINK THATS

In providing teaching serviee for children
unable to attend school the ayatom s offering
equal opportunitiss to all children,

To oach ¢hild who 15 boing served through
home teaching the values of the servies is as
significant to him as though he were in regular
school attendance,®

{(7) 1t i= recommsnded that further study be made which
would designate definite ways in which the cwrriculum
of the home imstruction program in the county could
be more olesely coordinated with the rezular classe
room surriculus.

%lfcard of Education, NOf the Children,” {Unpublished
bummin) Rockville, Maryland, 1948. p. 101,
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AFPFENDIX A

Form Sent to Ten Bducationasl Systems Studied



HOME INSTRUCTION FOR THE PHYSICALLY BANDICAFFED CHIID

1., Rumber of pupils receiving home instruction
2, OGrades included in the home instruotion program

3. Most frequent disabilities

4. Certification of teachers

5. Tenwre __ : Pension

6. Teachers salery

7. Rumber pupils taught by o teacher

8. Schedule of classes

9« Timo allotment for each pupil {weakly)

10, Provision when t.aashér is sbsont

11. Provigion when pupil is .unadle to work

12, Help other than regular teacher: 1ip reading _, speech . sight __,

others

13. Zmparvision of teachers

14. Are pupils onrolled in regular sochool?

15. Are pupils adopted By class in school?

16, Of what does the curriculum consist?

17. What compensation is made for the lack of socialization? _

18. 1Is vocational training offered?

19. Is there a rehadbilitation program?




AFFERDIX B

Marylend lLaw -« Special Bducation













































