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CHAPTER I

INTRODUCTION

In November, 1950, the high school staff of the Matthew Whaley
School began to prepare for an evaluation of all aspects of the high

school program, The staff was divided into committees which worked on

various sections of the Evaluative Criteria, 1950 Editiont, Reports of
these committees were presented to the entire faculiy group for discussion
and change before final scceptance, In March, 1951, a visiting committee
spent three days at the Matthew Whaley School,:égédied the material com-
piled by the staff, and submitted a report of evalustion in written form
to the school, One of the areas of the school program evaluated was, in

each instante, the guidance services.

I, . The Problem

Stetement of the problem: The purpose of this investigation was to
suggest specific means of improving the guldance services, grades nine
through twelve, in the Matthew Whaley School in the light of two apprais-
als of these services during the 1950-51 school session,

Sigmificance of the study: The Matthew Whaley guidance services
have been appraised and the {indings of two appraising groups are available.
The logical next step secems to be to sebt u some steps for improving the

services in the light of the strengths and weaknesses revealed by these

‘Evaluative Criteria, Cooperative Study of Secondary School
Standards (George Banta Publishing Company, Menasha, Wisconsin, 1950).




appraiééls.

Seope and limitations of the study: This study was limited to the
guidance services in operation in grades nine through twelve of the Matthew
Whaley School during the 1950-51 session.

Definitions of Terms Used

Guidance: Guidance was interpreted ss Traxler does when he says
Houidancee, ... implies first of all recognition and understanding of
the individual and creation of conditions that will enable each in~
dividual to develop his fullest capacitlies and ultimately to achieve

the maximug possible self-guidance and security both economically and
socially, "=

Guidance Services: Throughout this investigation guidance services
were thought of as those organized activities of the secondary school "de-
signed to give systematic aid to pupils in solving their problems and
making adjustments to verious situations which they nmust meet "3

School gtaffs As used in this study "aschool staff" is to be inter-
preted as those members of the secondary school division of the Matthew
Whaley School faculty and the principal.

Visiting committes: As used throughout this study the term "visit-
ing committee" means that group of nine educators who visited Mgtthew
Whaley School in March, 1951, for the purpose of evaluating the high school
division,

Drop-outst In this study the term "drop-outs" designates those
pupils who withéraW’from sechool before graduation and who do not enter

another secondary school or its equivalent.

Zirthur E, Trexler, Technigues of Guidance, (New York: Harper and
’Cooperative Study of Secondary School Standards, op. cit., p. 221,



Follow~up: As used in this study the term "follow-up" designates
that aatiqn on the part of the school for the purpose of keeping in touch
with pupils who have left the school for any reason,

11

_Plan of the §

The plan of this study is as follows:

1. Sources of data will be described in the latter portion of
Chapter I,

2. The setting of the problem in Matthew Whaley School will be de-
scribed in detail in Chapter II,

3, Appraisals of the Matthew Whaley guldance services by the
school staff and the visiting committee will be presented in Chapter III.

4+ Recommended steps for effecting improvement in the guidance
services in grades nine through twelve at Matthew Whaley School will be
presented in Chapter IV,

oY : ] The unpublished
report of evaluation by the Matthew Whaley staff contained the findings

of the staff when it sgudied all aspects of the high school program as

they are outlined in the Evaluative Criteria, 1950 Edition, These findings,
which represented the best thinking of the entire high school staff, were
recorded on the various sections of the Evaluative Criteria, 1950 Edition,
in the form of numerical ratings and explanatory comments. Supplemental
sheets contained a complete statement of the school philosophy, a dis-
cussion of adolescent needs, the results of staff consideration of the
conditions under which learning best takes place, and the outcomes of

faculty consideration of oxperiences best designed to meet the needs of



sdolescents,

The report of evalu-

ation of the visiting committee was both verbal and graphic, It contained a
general statement concerning each of the areass evaluated which pointed out
strong points as observed by the committee and gave definite recommendations
for steps to be taken toward improving the services., The graphic summaries
were plotted from the average of evaluations made by the school gtaff as
modified by the visiting committes. The various sections of this report
were preparved by subcommittees and then presented to the whole committee.
After careful consideration, sach report as revised and adopted, became a
part of this general report, The opinions and suggestions contained there-
in, therefore, are those of the entire committes.

Statement of Plans and Progre

Report =~ Guidance Report, 1

school year the principal of the Matthew Whaley School submits to the
Virginia State Department of Education a progress report for that particu-
lar school year. This report contains a report of guidance activities in
grades nine through twelve prepared by the two teacher-counselors for that
level, as amended and approved by the entire high school staff, before its
final inclusion in the principal's report. Such reports for the sessions

ending June, 1949, 1950, and 1951 have been used in this study.

Midwyear, and Post-school: The Matthew Whaley High School staff meets

early in September for three or four days of conference, in late January
or early February for two or three days of conference, and for three or
four days immediatelyffollcwing commencement in the spring, Many staff

problems are considered at these cenferences'and, in some cases, definite



steps toward their solution are decided upon. Secretaries kesp accurate
records of these conferences and complete copies of proceedings at each
conference are typed {often mimeographed) and made available for staff
study and veview. Minutes of the conferences held during the years 1949
to 1951 were used in this study.

The Matthew Whaley Teachersg!

Handbook represents "a compilation of general and specific school policies
which have evolved over a period of years'4 and whose primary purpose is
"to aid the entire staff, not only in understanding Matthew Whaley School
and its program, but also to assist each teacher, student teacher, sub-
stitute teacher, and the administration in doing his most effective work. "5
The investigator found the presenﬁ format of the handbook to be a loose~
leaf binder with mimeographed pages of material inserted. Some movement
was found in progress during the 1951 postwschool conference to revise the
handbock bub there were no tangible results at the time of this study.
Individual Pupil Records on Hand at Matihew Whaley School: Chapter II

gives a rather detailed account of the records, used in this investigation,

and on hand at the Matthew Whaley School at the time of this study.

4iintroduction - Matthew Whaley Teachers! Handbook" The Matthew
Whaley School, Williemsburg, Virginia.
ITbid.



CHAPTER II
SETTING OF THE PROBLIM

1. School Commumity

Matthew Whaley School serves the white children of Williamsburg, the
Jamestown District of James City County, and the Bruton District of York
County. Williamsburg is not only the site of the College of William and
Mary but is also the center of the Williamsburg Restoration, an organization
which requires high educational standards of its employees., Williamsburg is
near several militery installations and many service officers meke their
homes in the city, The population of the city and the rural districts
served by the secondary school is estimated by the Office of the City Sup-
erintendent of Schools to be about 8500,

The principal areas of occupation of parents of children enrolled
in Matthew Whaley School as revealed by a survey of information in pupil
folders in November, 1950, are listed in Table I and Table II, pages 7 and

8 respectively.



TABLE I

PRINCIPAL OCCUPATION OF FATHERS OF STUDENTS
ENROLLED IN MATTHEYW WHALEY HIGH SCHOOL

OCCUPATION PERCENT
Laborers, except farm and mine 22.4
Professional and semi-profegsional workers 18.4
Craftsmen, foremen, and kindred workers 17.0
Proprietors, managers, and officials 1344
Other 29,8

TOTAL 100.0

It is significant to note from the above table that, of the fathers

of children enrolled in Matthew Whaley High Sehool, there is almost as

large a percentage (18,4) of professional and semi-professional workers

as there is (22.4) of laborers.



TABLE II

FRINGIPAL. OCCUPATION OF MOTHERS OF STUDENTS
ENROLLED IN MATTHEW WHALEY HIGH SCHOCL

OCCUPATION PERCENT
Homemakers 68’. 7
Clerical and kindred workers 10:6
Professional and semi-professional workers 6.9
Cther 13.8

TOTAL 100.,0

The table above indicates that approximately two-thirds of the
mothers of students enrolled in Matthew Whaley High School are considered
by their children to be occupied primsrily with homemaking.

Educational status of Matthew Whaley parents, as reovealed by a sim-

ilar survey of information in pupil folders, is indicated in Table III,

page 9.



TABLE III

EDUCATIONAL STATUS OF PARENTS OF ST'UDENTS
ENROLLED IN MATTHEW WHALEY HICH SCHOOL*

EDUCATION PERCENT
Attended but did not complete elementary school 2.6
Completed elementary school 14.8
Attended but did not complete high school 19.0
Graduated from high schcél | 28,0
Attended but did not graduate from post-secondary school 542
Completed a two-year college or post-secondary-school course 7.0
Graduated from four-year college {or equivalent) course 18.4
Engaged in graduate study - 5.0

| | TOTAL | 106.0

I PaTent " 1noludes BoLh TAtners and mothers, —Percentages are based on
420 men and women.

By finding the sum of the percentages of those parents who graduated
from high school and those who did some work beyond the high school level,

even to the point of engaging in graduate study, it will be noted from the
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table on the preceding page that 63,6% of the parents of students enrolled
in Matthew Whaley High School have a high school education or better.

During the 1950-51 session there were 222 pupils enrolled in grades
nine through twelve in the Matthew Whaley School., Of this total, 112 were
boys and 110 were girls. Records in the Offiee of the City Superintendent
of Schools indicate that during the 1950-51 session forty-six percent of
the pupils attending Matthew Whaley School, and enrolled in grades nine
through twelve, lived outside the city limits of Williamsburg and were
transported at county expense. Taﬁle IV indieates the age-~grade distri-~

bution of the pupils in grades nine through twelve for the 1950-51 session.
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TABLE 1V

AGE-GRADE DISTRIBUTION OF STUDENTS, 1950-51,
GRADES 9~-12, MATTHEW WHALEY HIGH SCHOOL*

AGE 12 W 15

16 17 18 19 20

GRADE

Twelfth 4 18 10 1 1
Eleﬁenﬁh 6 28 16 1 1

Tenﬁh | | 5 24 13

Ninﬁh o | 3 | 31 25 ”

.‘4

TOTAL 3 36 55

49 34 11 2 1

FThis table is bascd on the 191 pupils enrolled in grades ninme TATouph

twelve in November, 1950,

‘The table above does not reveal any abnormal age-grade placement

among pupils enrolled in Matthew Whaley School in grades nine through

twelve in November of the 1950-51 gession.
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I1T, Teaching Staff
Fifteen teachers of the Matthew Whaley staff worked with grades
nine through twelve during the 1950«51 sessgion, Two of these teachers dee-
wvoted half-time to guidance services and administrative duties. There is
one prineipal and one librarian for both the elementary and secondary
schools which are housed in the same building, The tables below (Teble V
and Table VI) indicate the teaching experience and academic training of

the fifteen teachers, the librarisn, and the principal, as of September,

1950.
TABLE V
YEARS OF TEACHING EXPERIENCE
OF MATTHEW WHALEY STAFF MIMBERS WHO WORKED
WITH GRADES WINE THROUGH TWELVE, AS OF SEPTEMBER, 1950

TEACHING EXPERIENCE NUMBER PERCENT
5.;5 yeoars | 11 | 54.6
610 years 0 0.0
11-15 years 3 17.6
16~20 years 2 11.8
2125 years 0 0.0

26-30 years 1 5.9

TOTAL 17 100.0
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The preceding table indicates that 64.6% of the Mabthew Whaley
staff who worked with grades nine through twelve during the 1950-51

session had five yeaers or less of beaching experience as of September, 1950,
TABLE VI

ACADEMIC TRAINING OF
MATTHEW WHALEY STAFF MEMBERS WHO
WORKED WITH GRADES 9-12, AS OF SEPTEMBER, 1950

ACADEMIC TRAINING NUMBER PERCENT
Held Doctorts degree | 1 549
HﬁiﬁvMaaxeﬁfa &eg%ee 3 17.6
Held Bachﬁler*g-éégwﬁe 13 ‘?6.5

TOTAL 17 100.0

The table above reveals that all the staff members who worked with
grades nine through twelve held at lesst a Bachelor's degree,

The foregoing paragraphs and tables indicate that the background of
the student body of Matthew Whaley School, grades nine through twelve, was
diversified; the oceupational and educational range of parents was wide; a
large percentage of the pupils was rural; and a large percentage of the

staff had five years or less of teaching experisnce.



IV, Guidance 8

Guiding Principless Close examination of the philosophy of Matthew
Whaley School, and the outcomes of study by the school staff of adolescent -
needs, reveals that the pwrposes of the school staff for the guidance serw
vices are in agreement with the purposes for guidance services as stated

in the Statement of Gu

 Princinles, Section G, Fvaluative Criteria,
1950 Edition. Seven purposes stated in the Evaluative Oriteris aves

Guidance services should

1. give systematic aid to pupils in solving their problems and in
making adjustments to various situations which they nmust meet.

2. assist each pupil in knowing himself as an individualland as a
member of soecietly.

3, assist each pupil in making the most of his strengbths and
correcting or compensating for the weaknesses that interfere with his
PrOgress.

4. assist each pupil in learning about occupations so that he may
intelligently plan end prepare, in vhole or in part, for a career.

5. assist each pupil in learning about educational opportunities
available to him,

6. assist each pupil in discovering and developing creative and
leisure interests.

7. reveal facts sbout the pupils enrolled and the community served
which the whole staff should study and interpret in the continuous evolu-
tion of the curriculum.

A complete statement of the Matthew Whaley School Philosophy plus

the beliefs of the school staff concerning adolescent needs may be found
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in the Appendix, Exhibits 4 and B, respectively,

Organization and Personnel: The following excerpt from the "State-
ment of Plans and Progress of Accredited High Schools - Progress Report ~
Guidance in Grades 9~12 - 1949-50"1 for the Matthew Whaley School will
serve to give a picture of the organization and personnel of the guidance
services, "The administration and staff at Matthew Whaley believe that the
most effective counseling is done when all members of the school staff
recognize and understand the value of counseling and when they share in
counseling responsibilities, The major responsibility for guidance is
carried by the homeroom teacher, who in turn,_is assisbed by other members
of the staff. Two members of the faculty (a woman and a man) serve as co-
ordinators of the counseling program for gredes 9-12, They, with the
principal, serve as s general guidance committee., They work with the
principasl, homercom teachers, librarian, school nurse, classroom teachers,
teachers of special fields, and people from the community in order to
counsel as effectively as possible all students in the high school group,"?

Individusl Inventory Servicest The individual inventory services

are usually referred to as the cumnlative record and are so designated in
this study. The records consist of a manila folder for each child in the
high school division, Each folder contains the current information con-
cerning the child and information of a more permanent nature. The content
of these folders will be discussed in detail below. Folders are arranged
and filed alphabetically by homeroom groups and are stored in steel filing

cabinets in the counseling offices on the first floor of the buillding,

J*Su m?.g.z P L4 40
z"Pregress Report - Guidance in Grades 9-12," The Matthew Whaley
School, Williamsburg, Virginia, 1950.
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opposite the central office,

A variety of current information is contained in the folders, Ex=-

amination revealed the following types of records to be present:

I, A questionnaire (See Appendix, Exhibit C) filled out by each child in

the 9th grade and a similar guestionnaire responded to by pupils when they

are in the 10th, 11th, and 12th grades. Such completed questionnaires con-

tain the following types of information about the child:

1.
24
3.
s
5e
6.
7s

8,

9,
10,
il.
12,
13,
4.
15.
16,
17,

Radio programs lisbtened to regularly.

Magazines read regularly.

Home duties.

If transported by bus, spproximate time of leaving home,
Church sttended, if regular atbendant.

Bunday School attended, if regular attendant.

Monsy spent per week; allowance per week; earnings per week;
things for wvhich money is spent; how money is earned.
Methods of keeping in touch with outside world.
Attendance at summer camp.

Hobbies,

Type of movie best liked.

Sports engaged in, in order of preference,

Other sports enjoyed as spectakor.

Membership in school and community organizations.

Kind of recreatlonal reading.

Musical, art, writing, and drametic interests.

Future plans and choice of occupations,

II. 4 summary sheet of the results of standardized tests which the pupil
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.
v

has taken, This summary sheet includes space for recording the results of
mental ability, reading, mathematics, language arts, and any other tests
vhich may be administered to %he pupil. (See Appendix, Exhibit D)
I1I, A permanent Record Sheet (See Appendix, Exhibit E) on which is re-
corded the

1., date of birth

2+ place of birth

3. present address

4Le name, birthplace, occupation, and education of father,

5, name, birthplace, occupation, and edueation of mother,

6, data relative to marital status of parents and number of children

in the fanmily,

7. places of residence,

g, langvages spoken in the home.
IV, All records sent up from the elementary school, Perhaps the most
illustrative of these is 2 cunulabive form which is incluvded in the Appendix
as Exhibit F,
V. Copies of the reports sent to the homes These contain both letter
grades and short summarizing statements by each class teacher and homeroom
teacher of the pupil. A4 sample form may be found in the Appendix, Exhibit G.
VI. Records of interviews either by teachers or counselors. These records
are of two types. One is designed principally to record the decigions of
pupil, parent, and counselor regarding the pupil's educational program. For
the type of form turn to Appendix, Exhibit H., The other form is larger and
is more amenable to use when a running record of the interview is desired

rather than the decisions reached. This form is included in the Appendix
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as Exhibit J.

VII. The record of physical growth and development. This information is

recorded on a Grid for Evaluating

dividual Progress from Infency to Maturity, published by NEA Services, Ine.,
1200 West 3rd Street Cleveland, Ohio. This grid provides for a continuous
record of the pupil's development as well as results of examinations given
by the medical profession. Progress ls reported as a line graph and the
record is so organized that the amount of deviation from normal develop-
ment is showm. For a copy of the Grid see Appendix, Exhibit K,

As was stated above, information of a more "permanent™ nature is
also a part of each pupil's record. In this category pupil folders contain
information of the following types:

I. A record of scholagtic achievement by subjects. This record is main-
tained by the administration directly. See Appendix, Exhibit L.

II. A yearly quartile rating sheet of the subjects taken by the pupil.
Quartiles are recorded by subject teachers at the end of each marking period.
A sample of this form is included in the Appendix, Exhibit M.

I1I, An informal record (See Appendix, Exhibit N) executed by the pupil's
homeroon teacher at the end of each school year., This record provides in-
formation about the types of extra-curriculer and community zctivities in
which the pupil has engaged and the manner in which he has met his re-
soonsibilities. There is algo space in which the homercom teacher writes
his general estimate of the pupil,

IV, An additional record for seniors (Appendix, Exhibit O) which is ex-

ecuted by each subject teacher who works with the senior. This record
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provides for the teacher's general estimate of the pupil and has space for
a personal rating of the individual on intellectual curiosity, ability to
grasp idess, originality, personality, dependability, ambition, emotional
control, leadership, and home environment.

V., A recent photograph of the pupil,

The records which have been mentioned are maintained cooperatively
by the staff and administration. The administration assumes overall ree
sponsibility for all records and definite responsibility for maintaining
the sheet showing the pupil!s scholastic achievement and c¢redits earned,

A word sbout the testing program seems in order here. In the
"Minutes -- High School Post-school Conference, Jume 9~15, 1949"3 a com-
plete report of the committee which worked on the revision of the testing
program may be found, A4 "Report of the Testing Committee" is included in
the Appendix, Exhibit P,

Subsequent to the work of this committee on revigion of the testing
program, upon suggestion of Mr. Wingo of the Virginia State Department of
Education, further changes have been made. The status of the testing pro-
gram in May, 1951, is indicated briefly to be as follows: One staff member
is responsible for supervision of the testing program., Responsibilities of
this coordinator do not include recording test results or making attempte
at interpretation of these results. The present program provides for ade

ninistering and checking the following tests on the grade levels indicated:

 2Supra, p. 4.



1.

2

3.
o

fo
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Reading tests, 9th, 10th, 11th, and 12th grade levels.
Aptitude test, 9th grade level and new pupils on entrance,.
Aptitude test, 12th grade level.

Achievement tests, subject fields, at all grade levels accord-
ing to the discretion of the subject teacher.

ional Services: The informational services include those

designed to give vocational information and to disseminate educational ine

formation.

Attempts at locating and defining pupils' voecational interests are

rade throughout the pupil's high school 1ife through testing,the study of

vocations in the social studies classes, and through conferences with the

coungelors.

The librarian maintains a file of vocational information and

pupils are urged by their teachers and the counselors to avail themselves

of this information. A4 planned program of vocational guidance is contained

in the "Teachers' Handbook, Matthew Whaley School" 4 Its stated purpose

is "T'o aid pupils in gelection of a voeation and in choice of electives.®

The placement of this program is in the social studies and langusge arts

classes.

It provides for the following emphases by grades:

9th ~~ Vocational information in groups of occupations.

10th - Study of specific occupations; each pupil chooses three

which seem possible for him,

1lth = Individual guidance is studying occupations.

12th -~ Field experiences.

“Supra, p. 5.



The Handbook goes on to list techniques which may be employed by teachers
in carrying out the program. Those listed for the 10th grade will serve
to illustrate the type of activities in which pupils might engage:
"1, Hearing talks by employers and professional men,
Panels
a, Education: College, high school, elementary
bs Medical and Nursing
¢. Social Service
d. Technologyt Chemist, engineer, draftsman
2¢ Seeing movies concerning individual occupations which the
group is studyings discussion of training required, working conditions,
opportunities for advancement, ete.
3, Writding business letters
4e Studying the relationship of speech to personality
5, Dramatizing interviews
6. Investigating data concerning a) job trends b) types of work
available in Williamsburg, the surrounding area, the state,
7. Studying opportunities for advanced study: Colleges, Norfolk
Division Regional Vocational School.
8., {(a) Making self-inventories; on appropriate forms, in essays,
in conferences, ete, or :
(b) Anslyzing each other,"
A copy of this program is included in Appendix, Exhibit Q.
The program of educational information runs band in hand with
vocational informetion, Copies of catalogues on institutions of higher
learning usually chosen by Matthew Whaley pupils are available in the



counselors' offices. In addition to these catalogues, information concerne
ing any private school, junior college, college, or university is available
in the counselors! offices., Pupils are urged to use this material freely.
Counselors attempt, in interviews with individual students, to aid in the
wise selection of courses. Parents are urged to attend these interviews
with their children, Appointments are made far enough in advance so that
they may attend if they wish to do so., An appointment ¢lip is included in
the Appendix as Exhibit R.

Counseling Services: Counseling services at Matthew Whaley fall

into three categories:

1, Services rendered by counselors

2. Services rendered by homeroom teachers

3. Services rendered by subject teachers
I, Services rendered by counselors. The "Progress Report - Guidance in
Grades 9-12"5 referred to in the discussion of Organization and Persomnel
has this to say about the services rendered by counselors to pupils during
the 1949-50 session:

"Counseling

The coordinators have arranged interviews with each student in the
high school division concerning the remsinder of his high school program in
the light of his future plans., Students have indicated a desire to avail
themselves of these conferences by making specisl appointments when it has

beén necessary to miss one previously scheduled, The coordinators have

5Supra s Po 4o
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been encouraged by the increasing number of students who follow the course
of study worked out in these interviews; A1l this is planned in coopera-
tion with an eaneing program of vocational guidance carried on through the
Social Studies and Languages Arts classes.

Under the supervision of the coordinators separate meetings of the
boys and girls have been held relative to personal and group problems,

The coordinators have arranged special meetings with representative
people for those interested in mursing, Navy, Army, or Air Force enlist-
ment, and various types of college selection,

The coordinators administered and interpreted results of an apti-
tude test to students in grades nine and twelve,

Coordinators have worked with parents and teachers of students who
had definite problems to solve, In some cases a solution was effected in
the school by a conference or change of schedule -~ in others, referral was
made to the local mental hygiene clinic where definite help was received.

The coordinators have worked with several potential dropeouts and
have effected s satisfactory continuation of their school programs.“é
II. Counseling services rendered by homeroom teachers., It was stated
above that "The major responsibility for guidance is carried by the homew
room teacher, who in turn, is assisted by other members of the staff, "’
However, little concrete evidence was found as te what types of counseling
activities are engaged in by Matthew Whaley homeroom teachers, From con-

versations with the homeroom teachers it appeared that all of them had a

b"Prbgreas Report -~ Guidance in Grades 9-12, 1950".
Tsupra, p, 15



sincere desive to work effectively with their groups but that some of them
were not sure how to proceed, That it is a problem for the entire school
staff is evidenced by its inclusion in the post-school conferences in June,
1950 and June, 1951. Minutes of the June, 1950, conference indicate the
following: "It was decided that all students report to their homerooms

for a five~minute roll-taking before going to their first period 3133538@”8
Context of the minutes indicates that this action was taken so that home-
room teachers could assume more responsibility for attendance counseling
of the pupils in their homeroom groups.

The Matthew Whaley Teachers'! Handbook gives a complete description
of the types of counseling for all pupils which should be engaged in by all
Matthew Whaley homeroom teachers, In Part IX, Responsibility of Homeroom
Teachers, Section B, Counseling for all Pupils, of the Handbook one finds
the following:

"B, - Counseling for all pupils
1. Health

a. Emphasizing the necessity for cleanliness

b, Urging pupils to be neatly and appropriately dressed.

¢. Working with home economics and physical education teachers
on individual health problems,

d., Checking with pupils on health records and urging correc-
tion of physieal deficiencies,

2. Attendance

SSupra, P. 4.
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a, Visiting homes in cases of extended illness

b, Calling homes in cases of absences

¢. Seeing that unexcused absences and tardinesses are in-
vestigated and settled to the satisfaction of both pupil
and teacher,

d, Informing other teachers if pupil leaves school during the
day

Program of Studies

a. Helping pupils plan their courses (1) to meet their needs
(2) to have credits necessary for graduation

b. Checking with each pupil and his parents on his 'Pupil's
Program' sheet each year,

Activities

as Guiding pupils in the selection of activities

b. Seeing that pupils have well~balanced activity progranm

¢. Offering opportunities for those who are talented in art,
masic, ete.

d. Helping class officers recognize thelr responsibilities and
providing opportunities for them and others to shoulder re-
sponsibilities and develop initiative.

e. Acting as parliamentarian for homercom and class meetings.

Habits and 4ttitudes

a. Emphasizing good conduct in homerooms, classes, auditorium,
halls, library, and cafeteria

b, Guiding pupils into setting high standards and trying to

reach those standards
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¢, Trying to build group feelings in connection with class
activities and other cooperative enterprises
d, Guiding pupils in carrying out responsibilitiecs undertaken
e. Teaching importance of conserving and protecting all school
property
6, Progress
a. Studying report cards with pupils
b. Studying report cards with faculty members who teach pupils
c. Conference with parents at appropriate times on all aspects
of their child's progressg"g
I11. Counseling services reﬁdered by subject teachers: In Part XIV,
"Counseling", of the Matthew Whaley Teachers! Handbook is this statement of
point of view: "Other (than homeroom) teachers should assume responsibility
for giving help to pupils as occgsion arises." There is little evidence of
a planned effort in Matthew Whaley School for the classroog tegcher to give
counsel to students, When "the cccasion arises® is left to the judgment of
the teacher concerned., The investigator is aware that much incidental
guidance is done by classroom teachers in connection with
1. opportunities in various subject fields
2, acceptable social behavior in and out the classroonm
3. promptness
4, neatness

5. work habits

7"Matthew Whaley Teachers' Handbook," The Matthew Whaley School,
Williamsburg, Virginia .



6. tolerance
7. respect for properly constituted authority
8., institutions of higher learning
9. course selections for remaining high school years
10, respect for good workmanship
Other aveas could be mentioned but this 1list of ten will give the reader
an idea of the types of counseling activities entered into by Matthew
Whaley classroom or subject teachers,
Placement Services: Placement services in the Matthew Whaley School
will be considered in the three following areas:
I, Placement within the school
II. Placement in institutions of higher learning
III, Plgcement in work
I, Placement within the schools It has been pointed out that the coun-
selors and homeroom teachers make s definite effort to guide Matthew Whaley
pupils into courses best suited for them, 7This guidance isg done in the
1ight of the pupll's stated future plan, the ambitions of his parents for
him, the results of mental ability, aptitude, and interest tests., Each
pupilts problem is discussed by the pupil, counselor, and parent, if it is
possible for the parent to be present. In the light of the foregoing cone
gsiderations a program is mapped oul for the pupil and he is placed in those
classes where it seems he can derive the grealtest possible good, These proe-
grams as worked ocut usually cover grades 10, 11, and 12, but they are
tentative in nature and frequently change as the pupil progresses in
maturity and his plans begin to crystallize.

ITI. Placement in institutions of higher learning: All Matthew Whaley
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pupils who plan to go to college are encouraged, by counselors and homercom
teachers alike, carly in their high school careers to begin to think of the
type of school they would like to attend, As they proceed through high
school the counselors attempt to help them find a suitable school of higher
training of the type they desire. Entrance requirements are faced squarely
and sometimes cause pupils to eliminate some schools from their possible
choices. If deserving pupils are prohibited finaneially from attending
college, the school staff attempts to help them to obtain scholarships or
to select a gchool where part-time employment is available,

IITI, Placement in work: At Matthew Whaley the only organized effort to
place pupils in work is made through the Distributive Education class.

This program is open to seniors and certain selected juniors and is de=-
gigned for any student who is interested in retailing, but is more helpful
to those pupils not planning to go to college than to those who plan to
pursue a course in a liberal arts college, Classroom instruction, coupled
with supervision by teacher and employer, gives the pupil a reasonable chance
of establishing good working relationships with the community,

The counselors have cooperated with the director of the Digtributive
Education program in suggesting and interviewing possible candidates for
work when employers in the community have requested him to help them find
suitable youths to fill existing vacancies. On the other hand, the director
of Distributive Iducation has worked with the counselors in apprising them
of the work opportunities existing in the community, In the Progress Report -
Guidance in Grades 9~12, Matthew Whaley School, 1949, the following notation
appears under Vocational Guidance: "At the suggestion of one of the co~

ordinators (of guidance), the staff member who directs the program in



Distributive Education made a survey of job opportunities in the community
for use in vocational counseling. The coordinators have assisted community
employers by recommending student employees. Coordinators have assisted
students who desired part-~time employment in securing jobs, "10

Records indieate that sporedie

efforts at follow-up have been made under the direction of the Matthew
Whaley guidance services, However, there is no evidence of a consistent
and planned program of followw-up of the schooll's drop-outs and graduates,

In October, 1949, an effort was made to study the withdrawals from the
school in the 1948-49 session, Resulta‘of these efforts were presented to
the staff with the suggestion that further study would be helpful in view-
ing the whole school and its offering to all types of pupils, Documents do
not indicate that any further action was taken., During the 19/9-50 session
one of the counselors made a tabulation, by name and reason for dropping
out, of the drop-outs in the eighth grade during the years from 1942 through
1948, This material, too, was presented to the administration and staff but
there is no available record of further action on it. In February, 1951, a
thorough follow-up, through records and interviews, of the 33 graduvates in
the class of 1950 was accomplished in preparation for the visiting com-
mittee on evaluation of the Matthew Whaley School, A question was posed

to the staff gbout the information revealed by this study concerning its

use in the study of the secondary school program in relation to human needs,

The recorded answer is "VWery little.t

+UtProgress Report - Cuidance in Grades 9«12," Matthew Whaley
Sehool, 1949.
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Matthew Whalé&, like numerous secondary schools, receives reports
from its graduate when they atiend college, These reports have been little
used during the last five years and have not been made available to teachers
generally.

As was stated above some sporadi¢ interest in follow-up is indicated.
However, there is no available record of any plammed effort by the school to
keep in touch with those who are gféduated or those who drop out prior to
being graduated, It is assumed that much informal follow-up is done by some
staff members in their chance conversations with students after they have
left Matthew Whaley. There is, however, no central school repository of the

information obtained in these informal interviews.



CHAPTER III

PRESENTATION AND DISCUSSION OF RESULIS OF EVALUATIONS
BY HIGH SCHOCL STAFF AND VISITING COMMITTIEE

In this chapter are presented the results of the findings of the
school staff and the visiting commitlee when they evaluated the guidance
services of the Matthew Whaley School during the 1950~51 gession. For
cach evaluating group the results of its appraisal in tablular form will
be presented first, This report of appraisal will be followed by a state-
ment of the recommendations of that particular group. A comparison of tﬂe
findings of the two groups will follow, Points of agreement and disagree-
ment will be specifically noted,

In order to clarify the information given in Table VII and Table VIII
an explenation of the meaning of the Arabic numeralé:énd the capital M's is
necessary as well as an interpretation of the literal symbols a, b, ¢, and
d under "Evaluations". The Arabic numerals and capital M's are parts of a
rating scale which is defined below:

5oe= Excellent; the provislons or conditions are extensive and are
functioning excellently

4o~ Very good; the provisions or conditions are extensive and are
functioning well, or the provisions or conditions are moderately
extensive and are funcbioning excellently

3.=~ Good; the provisions or conditions are moderately extensive and
are functioning well

2.~ Fair; the provisions or conditions are moderately extensive but
are functloning poorly, or they are limited in extent but are
functioning well

1.~ Poor; the provisions or conditions are limited in extent and
are functioning poorly
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M,~~ Missing; the provisions or conditions are missing and needed;
if present, they would make a contribution to the educational
needs of the youth of this community

Literal symbols a, b, ¢, and d have reference to specific guestions asked
about each division and subdivision of Section G of the Evaluative Criteria.
They do not have the same meaning in each case. In general, g refers to
adequacy or extensiveness of the aspect of the services; b refers to ef-
fectiveness or appropriateness; ¢ has reference to extent of use; d, in the
cne instance where it is used, has reference to this gpecific question: "To
what extent is use made of these data?" F¥or a complete breakdown, by divie
sion title, of specific questions symbolized by a, b, ¢, and d please see
Appendix, Exhibit 8,

Average ratings in each table are arrived at by dividing the sum of

the numerical ratings for a particular section by the number of numerical

ratings for that section.

I, Results of Evaluation by High School Steff
Table VII, which is on the following page, indicates the ratings,

agreed upon by the high school staff, of the divisions and subdivisions
of Section G of the Evaluative Criteria, 1950 Edition,
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RESULTS OF EVALUATION BY THE SCHOOL STAFF

TITLE OF DIVISION

EVALUATIONS

AVERAGE .

General Nature and
o Organization

@

b

[+

Guidance leadership

Referral Congultants

4.1

Teacher Participation

Sources of Information
about Pupils

- o I

4
4
4
4

?““

Home_and Family Backetound

B~

Physical gnd Medical Status

148

Scholastic Progress and
test Information

Personal and Social
Development

Maintenance end Use of

Pupil Information

3.7

Informational Services

General Principles

Interview Procedures

Placement Services

W U U R N

o B M P

Follow-up and Adjustment
Services

=

=

General Evaluation of the
Guidance Services

4

AVERAGE OF EVALUATIONS

A

3.8
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Examination of Table VII reveals that, of the forty-one ratings given
by the school staff, two are M, three are 2, three are 3, thirty-two are 4,
and one is 5. By turning to the meaning of the symbols a, b, ¢, and &, it
will be noted that items rated as M (Missing and needed) are provisions for
follow-up services and contribution of follow-up services to the improvement
of the educational program. Specific aspects of the services considered to
be 2 (Fair) are (1) extent of use of physical and medicsl data, (2) adequacy
of provisions for employment placement services, and (3) function of educa-
tional placement and employment placement services. The one item rated as
5 {Excellent) was availability of the services of special consultants, The
average of evaluations of 3.8 in the opinion of the school staff rates the
sum-total of the guidance services as better than halfway between "Good" and
Wery good!y
The high school staff

made the following recommendations concerning the guldance services of the
Matthew Whaley School:

1. That a systematic program of followsup of graduates and drop-
outs be begun, . {

2, That the system of recording personnel data be improved.

.3, That the operation of the program of occupational guidance be
improved,

11, Results of Evaluation by the Visiting Committee
Table VIII on the following page indicates the rasulté of the

evaluation of the Matthew Whaley guidance services by the visiting com-
mittee in March, 1951, DNumerical and literal symbols employed in this
table have the same meaning as in Table VII, page 33, of this report, (See

pages 31 and 32 of this chapter and Appendix S for complete explanation of



RESULTS OF EVALUATION BY THE VISITING COMMITIRE

TABLE VIII
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TITLE OF DIVISION

EVALUATIONS

AVERAGE

General Nature and
Organization

B

e

2

a

33

Guidance leadership

5

Referral Consultants

Teacher Particivation

B o <U't e~ P

> B O A

4B

Sources of Information
_about Pupils

o

Home and Family Bac ound

Physical and Medical Status

Scholastic Progress and
Test Information

Personal and Social

———Pevelopment

Maintenance and Use of
Pupil Information

Informational Services

General Principles

dnterview Procedures

Placement Se ces

o s B ke M

s i R W

o

Follow-up and Adjustment
Services

=

3.5

General Evaluation of the
Guidance Services

3

4

AVERAGE OF EVALUATIONS

3.7
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Examination of Table VIII indicates that, of the forty-one ratings
given by the visiting committee, two are M, three are 2, eleven are 3,
twenty-one are 4, and four are 5. Items rated as ¥ (Misesing and needed)
are provisions for followeup services and contribution of follow-up ser-
vices to the improvement of the educational program., Specific aspects of
the services considered to be 2 (Fair) are (1) extent of use of physieal
and medical data, (R) adequacy of provisions for employment placement ser=
vice, and (3) function of educational placement and employment placement
services. The average of evalusiicne of 3,7 in the opinion of the visiting
committee rates the sum~total of the guidance services as approximately
halfway between "Good" and "Very good,"

Beconmendations of vigibting committee: The writiten portion of the

report of evaluation by the visiting committee of guidance services at the
Matthew Whaley School presents the committee's recommendations: This ree
port readss

"The committee commends the staff of the Matthew Whaley High 8chool
on its capable snd qualified counselors, the apparent general understanding
and spplication of the guidance concept by the entire faculiy, and the enwr'
thusiasm and pleasure that pupils apperently derive from their association
and work with counselors and teachers,

The convenient location of attractive rooms for counseling and other
guidance activities end the availability to pupils of counselors at dew
signated periods further atiest to the staff's awareness of the importance
of an effective guildance program,

The committee should like to make the following recommendationss:

1, That more consideration be given to close coordination among the guldance
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counselors in planning a contimuous over-all program of guidance services;
and in utilizing the experiences and knowledge of staff members through
committee work in developing these services,

2. That all information concerning the individual pupils be compiled and
kept up to date in individual folders which are filed in a central office
accessible at all times to gtaff members working with pupils,

3. That more attention be given to providing pupils with information con-
cerning occupational opportunities through improved occupational files,
Carecer Day, guest speakers in ciassgs, and assembly, ete. That educational
information pertaining to further study be extended and made accessible to
those needing it.

4., That a student handbook or bulletin be provided in order that both
pupils and parents may understand better the policies and currieular offer-
ings of the school.

5, That further study and attention be given to the placement and follow-

up services, "t

Examination of the foregoing tablesand recommendations indicates
that the school staff and visiting committee are in agreement that

(1) Informational services are "Good". However, the visiting come
mittee rated use of information by pupils as 3 (Good) while the staff had

considered it to be 4 (Very good);

“TiReport of the Evaluative Criteria Committee Visiting the School",
Unpublished report of visiting committee, Matthew Whaley School, Williams-
burg, Virginia, March, 1951.
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(2) provision for and effective function of employment placement
services are 2 (Fair);
(3) a1l aspects of systematic follow-up and adjustment services are
M (Missing and needed);
(4) the following aspects of the guidance services of Matthew
Whaley School are 4 (Very good) or 5 (Excellent);
(a) Guidance Leadership
{b) Referral Consultants
(e) Teacher Participation
(d) Scholastic Progress and Test Information

(e) Counseling Services (General Principles and Interviews
Procedures);

(5) Over-all Physical and Medical Status Information is "Good";
however, the use made of these data by teachers was agreed upon by both
groups to be 2 (Fair),

There were the following disagreements between the ratings made by
the school staff and the ratings of the visiting committee:

1. The school staff rated Sources of Pupil Information and Main-
tenance and Use of Pupil Information as 4 (Very good), while in the opinion
of the visiting committee these aspects of the guidance services were 3
(Good),

2, The school staff rated Guidance lLeadership as 4 (Very good); the
visiting committee's rating was 5 (Exeellent).

3. The visiting committee found utilization of the assistance of

all instructional staff members to be 3 (Good); the staff had considered it

4 (Very good),



39

The reports of the school staff and the visiting committee agreed
on the following recommendations for improving the guidance services at
the Matthew Whaley School:

1. That a systematic program of follow-up should be instituted,

2, That the cumulative record system be studied with a view to
improved recording and use by teachers of the information contained therein.

3. That the program of occupational guidance be improved.

The visiting committee's report suggested two recommendstions which
40 not appear in the report by the school staff, These were:

"1, That more consideration be given to close coordination among
the guidaﬁée counselors in planning a continuous overwall program of
guidance services; and in utilizing the experiences and knowledge of staff
members through committee work in developing these services.

2. Thet a student handbook or bulletin be provided in order that
both pupils and parents may understend better the policies and curricular
offerings of the school,"?

First observation of the ratings and recommendations by the visiting
committee would lead one to believe that their recommendation concerning
¢loger coordination among guidance counselors in utilizing the experiences
and knowledge of staff members through committee work is not consistent with
their ratings of 4 on all phases of Temcher Partiecipation., However, their
recommendation is supported by their rating of 3 on provisions made to
utilize the agsistance of all instructional staff members in providing

guidance services to pupils,

ZVisiting Committes, op, eit,
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Tables VII and VIII reveal, after careful analysis of their content,
that of the pogsible forty-one evaluations, there were eleven cases where
the visiting committee disagreed with the school staff., In three of these
eleven cases the visiting committee raised the rating given by the school
staff, In the eight remaining cases, whers the visiting commlttee lowered
the rating agreed upon by the school staff, gix dealt with questions con-
cerning the actusl operation of the guidance services at the Matthew Whaley

Sehool »



CHAPIER IV
RECOMMENDED STEPS FOR IMPROVEMENT

Wrenn and Duganl have pointed out that "4dny attempt to install all
guidance services at once would result in diffusion and confusion. No
more should be attempted at the start than the school and commnity are
actually ready for and for which there are staff, time, and materials, "2
This would seem to be a logical approach alsc to the improvement of
guldance services in any school, Therefore, rather than to suggest re-
commendations for improvement in terms of reorganization of the entire
program at Matthew Whaley this chapter will be concerned with those areas
which are indicated by the evaluations and recommendations of the two
appraising groups 1o be in greatest need of improvement., Wrenn and Dugan
have this to say further: "The gpecific guidance service to develop first
poses & real planning problem for the typical school. One school may al~
ready have a useful record gystem and appraisal program in effect and may
wish to devote its next attention to the improvement of counseling serviees,
Another school may be fully satisfied with its facilities for occupation
and educational information, but may desire to improve its individuel in-
ventory. A third school may provide no particular guidance services and
may desire to begin with a plenned orientation program for new students, or
with plans for a more adequate use of the homeroom for guidance purposes.

fach of such starting points may have merit in a particular school., The

TIC, Gilbert Wrenn and Willis E, Dugan, Guidance Procedures in High
School £Minneapolis, The University of Minnesota Press, 1950) ,
Ibi‘.g_q., p# 7.

PR
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important thing is that each school should have studied its most urgent
needs and be-ready to devoﬁeptime and attention to one service as the
initial point in its orderly plan of steps."?

Since the recommendations of the school staff and visiting com-
mittee have suggestcd five areas in which improvement is most needed in
Matthew Whaley guidance services, it is the purpose of this chapter to
outline steps which should be taken by the Matthew Whaley School to effect
improvement in these five areas rather than to suggest an entirely new
program for the school, The recommendations will not be considered in the

order in which they are listed in Chapter III but rather in the order in

which it seems the program may be most expeditiously improved.

I, _Recommendation for Closer Coordinatien
of Services

The first recommendation made by the visiting committee iss "That
more consideration be given close coordination among the guidance coun-
gselors in planning a continuous over-all program of guidance services; and
in utilizing the experience and knowledge of staff members through com-
nittee work in developing these serviceg," This recommendation implies
.that the guidance services would function better if all phases were pulled
together and planned better from the point of administration of the services.
Rather than an attempt to bring closer coordination among the counselors it
is suggested that one of the counselors be designated by the prinéipal as

Coordinator of Guidance Services in grades nine through twelve at Matthew

SIbid., p. 7
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Whaley School, This will pose no problem in time and training since there
are now two coordinators who give half-time to guidance and administrative
duties and the recent evaluations rated their prepasration, experience, and
personal qualifications as "Wery good" by the school staff and "Excellent®
by the visiting commitiee,

This Coordinator of Guidance Servieces would be directly responsible
to the principal for the operation of all phases of the guidance services
in grades nine through twelve at Matthew Whaley School, He should be ag-
signed a separate office, preferably the one where the pupil records are
now filed, He should have a private telephone and have available to him
adequate clerical help for the hours when he is free to be in his office,
The need for such clerical help will be pointed out below in the further

plans for improvement,

The initial peint of emphasis for the Coordinator of Guidance Ser-
vices in the Matthew Whaley School should be the planning for a systematie
program of followwup of graduates and drop~outs from the school, This pro-
gram of follow-up has been recommended by the school staff, as well as the
visiting committee, as a service needed in order that the school may better
fulfill its responsibilities to the students enrolled in the system and to
enable the school better to examine its practices and offerings. In order
to initiate this program the staff, under the 1eadership'af the Coordine
ator of Guidance Services, should take the following steps:

STEP I. A planning committee of four staff members, preferably volunteers,



of which the Coordinator of Guidance Services is chairman, should be formed
to:

4. List the purposes for which the follow-up study is being considered.
The listed purposes should include the following:

1. To gather data which can be used in evaluating the school's
instructional program and its guidance services., The school can have little
idea about the strong points of its program or the mistakes that are being
made unless it has some data concerning the outcomes, that is, what is
happening to the product of the school,

2. To help the graduate or drop-out get settled and adjusted in
his next step in 1ife,

3. To gather data of general interest concerning those who have
left, This purpose should not be stressed in the Matthew Whaley School as
much ag the two listed above. It can, however, have some bearing on the
school's work with the home and other community institutions and can give
the staff some information which will be helpful in working with the young
people of the community.,

B, List the possible benefits to be derived from the study, Such re-
sults would help:

1. In evaluating the school curriculum in the 1ight'of the ex-
periences of gchool=leavers; The data gathered in a follow-up study can
have far-reaching results in bringing about chenges in the school curricu-
lum, It is through the results of such a study that the school staff can
‘determine the weak and strong places in its instructionsl program.

2. In evaluating the guidance services, Pupils who leave the school,

either as graduates or drop-outs, are the ones who have experienced the
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attempts of the school at guiding them, It is through their experience
that the worth of the services in operation can be determined and through
thelr suggestions can come changes in the program from which later students
will benefit,

3. In evaluating the effectiveness of instruction, The program of
studies at Matthew Whaley may be adequate for the situation but the in-
struction itself may not be effective, It is envisioned that ocut of the
data gathered in a systematic follow-up study there would come information
concerning weak and strong points in the actual instruction.

4s In forming closer ties between the school, the individual, and
the community, This is certainly a desirsble step since the school~leavers
of today will be, in many cases, the parents involved in the school tomorrow,
It is important to have their good will and to have them feel that the
school did its best to help them in all ways possible, One of these ways
is helping them o make adjustments as soon as they are out of school and
indicating & friendly interest by keeping in touch with them for a peried
of time after they have left school,

5. In gathering data about the individusl during the first year of
his postesecondary-school 1life, As it now stands, Matthew Whaley gathers
information about the individual before and during his stay in grades nine
through twelve., When he leaves school the date of leaving is usually re-
corded and his record is closed, A follow-up study would enable the school
to extend its information about the individual,

6. In justifying changes in the school program, Such changes as
‘were‘indicated to be desirable from the results of the followeup study

would not have to be justified to staff or administration on any other basis.
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At the present time it is believed thaet there should be insugurated some type
of work-study program, similar to the Distributive Fducation progrem, for
students of limited ability on the ninth'grade level at Matthew Whaley. It
is almost certain that a follow-up study of the dropwouts for the past two
years would indicate and support the need for such a course,

Ce Examine the plans for follow-up in other schools, and study par-
ticularly the state-wide plan now in operation in Virginia, Such a
comparison will give insight into the uses to which follow-up studies are
put in other schools and will give help in determining the types of infore
mation which will be sought. Also, it is conceived that some obstacles
which other schools have found may be circumvented by the Matthew Whaley
staff if the procedures of these schools are carefully considered, Con~
siderable help is available from the State Department of Education in view
of the recent state~wide followw-up which has been conducted by that organi-
zation. Matthew Whaley participated in this study and therefore the results
should be made available to the school,

D, Decide what personnel are to be used in making the follow-up study
and ogtimate its probable cost. The Coordinator of Guidance Services
should have the major responsibility for seeing that the study is made, but
he cannot be expected to do all the work, Three staff members should be
sufficient for such a study for Matthew Whaley School since the number of
people to be reached would not be very large. Records from the Office of
the City Superintendent of Schools indicate that the usual number of gradu-
ates from Matthew Whaley School is approximately'fifty, and that during the
period September 1949 to September 1950 there were fifteen actual drop~outs

from the school, In estimating the probable cost, the committee will have
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to keep in mind such things as cost of printing of gquestionnaires, postage,
and transportation of interviewers if much travel is necessary., 411 in all,
cogt should not be a prohibitive or even restrictive factor in such a study
at Matthew Whaley,
STEP II. The Coordinator of Guidance Services will then report the findings
of this committee toc the entire faculty for discussion and approval., It may
be that the staff members will have other purposes which they will want to
add to those suggested and may wigh in some way to modify the committee's
ideas on the value of the gtudy to the school, The real purpose of this
discussion will be to secure participation from the entire school staff and
let them begin to help with the follow~up so that they will be ready for the
study and its findings when the time comes for those two steps.
STEP III. The Coordinator of Guidance Services will then lead the school
staff in deciding the following questions:

A, Will both graduates and drop-outs be included in the study? There
is value to be gained at Matthew Whaley in studying both groups, Graduates
will be able to give ideas on how they have found the entire school program
has helped them to do the things which they are now doing, whether it be in
further training or in work after graduation. This type of information is
valuable to the school in looking at its offerings and services to all
pupils of all ages. The drop-outls, however, will be sources of other types
of informastion such ag the weaknessges in course offerings and instructional
vrogram which made school seem of no further use to them, It may be thal
the reactions of the dropwouts will indieate that counseling in the school
has not been effective in indicating the advantages of staying in school,

Their experiences will give insight into the adequacy of the program at



Matthew Whaley.

B, By what method will the information be obtained? A gquestionnaire
will be sent to those who live so far away as to make & personal inter-
view burdensome to the three workers who will conduct the survey, However,
in all cases where it is possible, the questionnaire should be used as a
schedule for an interview as the personal element will do much toward
bringing the school and the individual closer together. The telephone
should be used only as a very last resort because the person talked to
should have ample time to think through the questions posed by his quesw
tioner so that the school will have the benefit of his best thinking.
Telephone conversations are often hurried and lack the warmth of talking
face to face, For Matthew Wheley, then, the personal interview is pre-
ferable, with second choi¢e being a mailed questionnaire accompanied by a
cordial letter from the Coordinator of Guidance Services.

C. Who will devise questions to be answered by graduates and drop-outs?
This type of work will best be done by a small committee of staff members,
Its personnel should include one of the counselors, a language arts teacher,
and another interested member of the school staff,

STSP IV. Questions for the questionnaire and interview should be drawn up
by the committee of three selected to phrase these questions, The resulting
questionnaire should be subjected to the strict scrutiny of the entive staff
before its content is finally decided upon, Help from cne of the members of
the Department of Education at the College of William and Mary will be
valuable at this time., Reasonable care should be exercised that questions
are clearly stated, easily responded to, and the whole form is not very

time consuming,
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SIEP V, The questionnaire should be printed., A mimeocgraphed form does not

convey the feeling of importance that e printed form gives. It is believed
by this investigator that the return will be greater if the forms are print-
ed,

SIEP VI. Pupils in the school, and the community at large, should be pre-
pared for the follow~up through the following means:

A. Homeroom discussions., Homeroom teachers should explain the questions
asked and the use which the school plans to make of the responses, These
explanstions should emphasize the need which the school feels for learning
about the problems which the pupils will encounter after they leave school
and how the school may aid each pupil in later life., Discussions of this
nature will help to insure that future follow-up studies will be more
easily conducted and the returns will be greater.

B. The school newspaper, The Matthew Whaley School newspaper goes into
a large percentage of the homes of Matthew Whaley students, so by this means
not only pupils but also their parents will be informed of the impending
study. Former students also subscribe to the paper and will in this way be
prepared for the questionnaire or the interviewer.

C. The commnity newspaper. The community newspaper, The Virginia
Gazette, has been very cooperative in carrying news of Matthew Whaley. It
could serve ag another means of disseminating information about the pro-
jected follow-up study.

D, ‘Parent-Teacher Association meetings., The Matthew Whaley Parent-
Teacher Associstion is an active organization and reaches a large number of
parents of Motthew Whaley children., The organization has shown keen inter-

est in projects undertaken by the school and will prove a good means of
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providing information about the follow-up study.

E, BSpecial bulletin to parents, This will probably prove to be the
least effectiVe of all the means suggested for publicizing the follow-up.
It has been Matthew Whaley's sad experience that there is a high rate of
mortality of written bulletins given to children to take home to their
parents, However, this method should not be overlooked, since it may
reach someone who has been by-passed by other means of communicabion,
STEP VII, Interested and responsible personnel should be selected to con-
duct the survey., It was stated above that three persons should be suffi-
cient to visgit or correspond with the graduates and drop-outs, The
coordinator of the Distributive Educatien Program should be a member of
this committee as it has been pointed out in the description of the services
at Matthew Whaley that he does some follow-up of ‘the members of his program
each year. The types of information which he needs can be included in the
original questionnaire so that all information can be secured during one
interview; At least one of the counselors should be on the committee be-
cause the counselors will be interested in getting in touch with pupils
with whom they have worked closely., The other member should be an interest=
ed member of the staff who will handle in a professional manner the ine
formation he receives.
STEP VIII, Time of year for the completion of the study should be decided
upon. The study should be conducted during the first two weeks in March
of each school year. In this way information obtained can be tabulated
and presented to the total staff before the end of the school yesr and
plans for detailed work on the results can be made for the post-school cone

ferente,
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STEP IX. After the results of the survey are in, a committee composed of
the Coordinator of Guidence Services, one of the mathematlcs teachers, and
one other interested staff member should assemble, organize, tabulate, and
interpret the data, Plans should be made by this committee to present the
findings to the total staff pointing out particularly the implications in
the results for change in school curriculum and poliecy., The Coordinstor
of Guidance Services, as chairmen of this committee, will have the re-
sponsibility for seeing to it that this material is presented to the staff.
SIEP X, After the Coordinator of Guidance Services has presented the find-
ings of the follow~up study to the entire staff, the principal has the rew
sponsibility for leading the staff in further study of the implications
for change, and he should begin to make plans to study the school to see
whether such changes can be made in the local situation, This dlscussion
of changes in school policy and curriculum would be better done if left
for consideration and action in the post-school conference when there is

time to follow through without interruption,

I1I. JRecommendation that Provision for
Occupational Information Be Improved
Simultaneous to the beginning of the study of the program of follow~
up, the Coordinator of Guidance Services should turn his attention to the
recommendation by both staff and visiting committee that the dissemination
of occupational information be improved, Examination of the program as it

is outlined in the Matthew Whaley Teachers! Handbookl indicates that there

Isupra, p. 21 .
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is provision mede for occcupational ingwrmation service. through the soecial
studies and language arts elasses. Héwever, course offerings in the Matthew
Whaley School for the 1950-51 session do not include social studies on the
ninth grade level,. The necessity for revision of the program of occupa-
tional guidance is thersfore apparent as the continuity suggested in the
Teachers! Hanébéok includes the ninth grade, The Coordinator of Guidance
Services should take the following steps to improve the program of oc-
cupational guidancet

STEP I, Meet with the social studies teachers to determine the present
status of the program, It is quite feasible that the oulcome of such a
meeting may be the knowledge that the program of occupational guidance is
not being carried out by any of the social studies teachers.

STEP I11. Come to some decision with the social studies teachers as to how
the program will operate without the elass in social studies on the ninth
grade level, At Matthew Whaley the pogsibility of reinstating the social
studies on the ninth grade level seems rather remote since the problem has
‘been discussed in detail several times during the last two sessions, The
most feasible solution to this problem seems to be to combine the ninth
grade program with that suggested for the tenth grade and offer both in the
tenth grade, This procedure should present no major difficulty since the
material as ocutlined contains many phases which can be carried on in the
language arts classes at the same time the study is being condicted in the
social studies classes.,

STEP IIT, With assistance from the librarian, acquaint the members of the
school staff with the content of the occupational files in the library.

It is possible that the teachers at Matthew Whaley are not aware of the
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wealth of material which the librarian has filed in such a manner as to
make it readily amccessible to the pupils at Matthew Whaley,

STEP IV, Decide, with the social studies teachers, the approximate time of
the school year to present the information concerning occupations. As a
general rule, this will be more suitable if it comes after the end of the
first semester. This procedure will enable the teacher to know his pupils
better and therefore be better able to help them with their problems, It
does not seem particuléylyudssirahle{that all ﬁhe social studies classes
attack the problem simultancously, but it is imperative to the success of
the program that social studies and language arts classes on the same grade
level carry ofi the progrem at the same time., If different teachers are in-
volved in these classes, careful planning will be important,

STEP V. Consider the most effective way to bring representatives of busi-
ness, éﬁucation; and industry into the occupational informsition program.

4 Carcer Day at Matthew Whaley is not justified fyrom the standpoint of

time that it will involve as compared with the number of persons whe will
really beunefit from it. It has been possible for counselors to invite
representatives of industry and professions when a group of pupils has
expresaed interest in the same vocation, This practice is more economieal
in time than hélding a special Career Day.

STEP VI. Inform the principal of the decisions reached and ask for his

aid in seeing that the necessary supervision and help is given to teachers
in order that they may carry out their part of the program.

SIEP VII. Look carefully at the program at the end of one year's operation

to determine what changes need to be made. These changes can be more

meaningful if the results of the follow-up study are taken into consideration



54

in revising the program of oceupational guidance,

STEP VIII., Acquaint teachers with the following areas of aids which will

help them in teaching about occupations:
1. Regularly published current annotated references, such as:

8, Guidance Index

b. Cecupstional Index
¢, BSelected U

d. Work and Training

2. Bibliographies and special lists, such as:
a, Aid in Coungeling
b. Guide to Occupational Choice and Training

¢. Free bibliographies from the Cccupational Information and
Guidance Service, U. S, Office of Education
3. TFilms and film etrips, For list of sources see West Virginia
State Board of Lducation publication, "Reference Manual of Occupational
Information Materials," page 72.
4» Current periodicals, such ass
a. Cuidance Chronical
b, Qceupations
c. ZFPrep

5. Community occupational surveys.

IV, Recommendation Concerning Organization

of Information About Pupils
Early in the school year the Coordinator of Guidance Services should

turn his attention to the recommendation made by the visiting committee
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"That all information concerning the individual pupils be compiled and
kept up to date in individual folders which are filed in a central office
accessible at all times to staff members working with pupils." Chapter II1
indicates that the information is filed in a central office which is acces=
sible to all teachers, The Coordinator can hardly improve on the location
in the local situation. However, there are some steps which he can take
to improve the organization of the information and to insure that it is
kept up to date. Some of the necessary 8§eps will bes
STEP I, Debermine what information now contained in the folders is used
nost frequently by the principal's office for the purpose of transcripts
and correspondence of a similar nature., Such information will probably be
the followings

1. Pupil’§ neme, birthdate, sex, and parents' names, occupation,
and address.

2. School grades.

3, Test results in raw scores and percentile ranks, giving name and
form of test and norm group.

4o Attendance record,

5, BRecord of participation and leadership in school activilies,

6, Rank in class and date of graduation or leaving

7. Placement after leaving by graduation or otherwise,
STEP 1T, With the aid of the principal and one of the counselors work out

a form to be printed which will contain all the information needed quickly

" TSee page 15 for description of how the records are filed.
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and often by the principal's office,

STEP ITII, See to it that forms are printed and the information desired is
transferred by the Coordinator's clerical help to the printed forms., When
completed, these forms should be placed in the front of each pupil's folder,
This step would mean the consolidation of several of the mimeographed forms
now in use at Matthew Whaley and thus would lessen the bulk of the records
of each child, What is being suggested here is a variation of the "visible-
type permanent record",t

STEP IV, Keep other information deseribed as being a part of the present
record in the folders, but print the "Informal Record of Pupils® blank so
that each homeroom teacher will add to the present form rather than use a
new sheet each year. This will facilitate use of the record as it will
give a sequentiel record of teacher comments,

SIEP V. Continue the present practice of filing the records alphabetically
by homeroom groups to encourage the use of the records by homeroom teachers.
STEP VI, Assume the responsibility for seeing that the Coordinator's
clerical help records and files information in the folders, This is es-
pecially true of the recording of test informestion, since no provigion is
made for this important feature of the record in the present testing program
as described at Matthew Whaley,

STEP VII, Secure the aid of consultants from the College of Williem and
Mary and the Virginia State Department of Education for the purpose of

acquainting teachers with the implications of the material now contained in

ifrenn and Dugan, op, cit., p. 22.
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the pupil folders. This step is especially necessary ia connection with
the interpretation of test results since many teachers do not know how to
use the results after the tests have been given and scored., Topics for
discussion with the consultants mentioned sbove should include:

1. The Cumulative Record

2. Use of Test Results

3. lUaking Anecdotal Reecords

4. Case Study Procedures
SIEP VITI, Encourage the language arts teachers to turn in to the Co-
ordinator the autobiographies now required and used in the language arts
classes in order that they, too, may become an important part of each pupil's
cunulative record.
STEP IX. Work with the total staff concerning the need for including the
following data in information requested from pupils:

1., Harked talents or accomplishments of family members or close
relatives,

2. Health status of family nmembers.

3. Absence due to illness and reasons for excess absence or tardiness,

4, Explanation for subject failures.

5. Attitude of the parents toward the school.

6. Parents' plans for their children which are at variance with

children's plans for themselves,

YV,  Provision of Student Handbook
Although the school staff did not include a student handbook in its

reconmendations for improvement, such a handbock could help pupils better to
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understand the policies, curricular offerings, and general operation of the
school, The following steps in providing a student handbook are suggested:
STEP I, The advantages of a student handbook should be given consideration
by a committee composed of two student leaders, two parents, and two staff
members., The Coordinator will be an ex-officio member of this committee
and will meet with them, Pupils, parents, and teachers will benefit from
sueh a handbook, Pupils and parents will understand better the policies
and currieular offerings of the school., Teachers will be saved many ques-
tions to answer and will profit by the good-will such a move will create,
SIEP II. The committee of six should report their findings to the ex-
ecutive board of the Parent-Teacher Association, the school staff, and the
Student Council in joint session.
STEP III. The responsibility for getiing out the student handbook should
be given to the Matthew Whaley Student Council, Such a handbook should be
mimeographed on half-sheets and bound in an attractive cover. The following
are items which may need to be included in the handbook:

1. Floor plan of the building

2. Master schedule for the year

3, Daily schedule for periods and lunch hour

4. Course offerings by grades

5, Requirements for graduation

6. Credits necessary to be classified as a member of a particular
grade, e.g., 10th grade, 11lth grade

7. Explanation of use of any school permission forms

8., Explanation of planned study of graduates and drop-ocuts

9. School policies concerning:

























































































































































