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CHAPTIER I
THE PROBLEM AND METHOD OF ATTACK

Tﬁe mble;m with which the investigator is concerned is that of
presenting an analysis of the philosophy of the Matthew Whaley saﬁmﬁt in
Williamsburg, Virginia, by means of a critical appraisal of certaein
practices in the school curriculum.

The investigator will present aspects of the problem and pertinent
illustrations a8 means of investigating thi two major theses on which the
problem is hinged; i.e., (1) the values inhérent in the philosophy of the
Matthow Whaley School, and {2) the extent to which the application oé
these values contributes to an adequgtal:} functioning philosophy.

The investigator is concerned first with establishing & point of
view, To this end, there will !?e presente& significant eoncepts of
{1) goneral philosophy, (2) &emoératie philosophy, and (3) democratic
educational philosophy. From these c;:mcapts, cortain principles will be
accepted which will serve as the criteria for the appraising of the
practices at the Matthew Whaley School.

In the light of these accepted principles, three experiences pro-
vided in the school curriculum will be analyzed to show the interaction
between the philosophy of these accepted principles and the application
of the philosophy in practice,

The investigator recognizes the value of the interaction betwsen
philosophy and practice in all phases of a school curriculum, The
investigator further recognizes that those experiences which pupils have
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in thelr regularly scheduled classes are among the most important in their
school life. For the purpose of this study, howsver, practices apart from
those carried on in regularly scheduled classes will be used. References
to points where the selected practices touch subject fields will indicate,
in part, tho application of some of the coneepts of philosophy accepted by
the school.

The history of the planning and development of the school gives a
background for the building of the philosophy upon which the curriculum is
founded. The process by means of which this philosophy was derived gives
indication of its strong and weak polnts irn operation., The three experiences
selected as further illustration of the interaction botwsen the philosophy
and the school practices are (1) faculty studies carried on by individusl
teachers, groups of teachers, elementary faculty, high~school faculty, end
whole school faculty; {2) the development of pupil plenning in elementary
committee work, high-school committee work, and joint elementary and highe
s¢hool. sammittee works (3) the development of cooperative planning in
commencoment programs,

The sources of evidenes used in this study extend from 1930, when
the Matthew Whaley School was established, to 1944, This evidence includes
minutes of faculty meetings, a study of cooperative faculty efforts made
for the Commission on Teacher Education, minutes end summary reports of
pupil committee meetings emd activities, coples of all commencement pro-
grams end pageants from 1930 to 1943, detailed and running accounts of the
class and committee planning of two commencement programs, charts showing
the development of several individual pupils who served on one commenceront
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planning committee, and two bulletins published by the high-school faculty,.

That & c¢ritical appraisal of school practices is particularly timely
is obvious. There are those who point with scopticlem to the glaring
diseropencies in the application of'%:he demoesratic concept to achool practices,
The causes of these discrepancies may be summarized as follows;

1. Some school leaders 4o not subseribe to the principles of democracy .
in theory or in practice, but they have not openly admitted their beliefs,

2. Soms school leaders have acceopted the thedary of the democratie
way of life but they have not appliecd the theory to practices in their schbools,

%, Some school leaders are msking every effort to apply the principles
of demoeracy to gsehool practices.

If the philosophy and practices of a school are kept on a high level
of cooperative intoraction, a more democratic philosophy with a more

intelligent school practice should be the result,



CHAPTER II
THE FROBLEM AND ITS LITERATURE

"1£ philosophy is for anything-~if it is not a kind. of mumbling
in the dark, a form of busy work--it mist shed some light upon the
path. Life without it must be a different sort of thing from life
with it., And the differonce whieh it makes must dbe in us, Phil-
osophy, then, is reflection upon social ideals, and education is
the effort o actualize them in human behavior."l
Interpretation of certain definite concepts is nscessary before the
problem of the thesis is attacked in detail, Theose coneepts are (1) What
is Philosophy? (2) What is the relation of FPhilosophy to School Practice?
{3} What are the values inherent in an adequately functioning philosophy?

"The philosophy of an individual or of a group is a set of beliefs
or values that serves as a gulde to action or as a basis for making choices
and deoisions,"®

Accoxrding to Hopkins, the chief characteristics of a good philosophy
are theset (1) "That the values or beliefs should be subjected to careful
serutiny and eriticism so as to meke sure that they represent the best thinke
ing of which the individual is capable at that time. (2) That these values
held in any area of life should not be isolated and unrelated but should be
definitely organized into a unity or working whole better to facilitate use
whenever occasion demands, (3) That the fumetion of philosophy is to

eneble the individual better to make intelligent decisions whemever he musi

-

1 Eduocational Policies Commission, The Purposes of Education in
Amerdican Democracy (Washingtonm, D. C., 19417': Pe Lo

2 Manual of Administration for the High Schools of Virginia,
"Philosophy,” XXV (Richmond, Virginia, 1942), p, 145,



weigh values in order to determine a choice of behavior,"S

There are many varying philosophies, but one which ecomprises the
characteristies of a good philosophy is the philosophy of life or the way
of life which is accepted by the people of the United States, i.e.,
Democraey, .With dém&em@x ag the undarlﬁng nrineipla of Amérh:;an society,
it becomes the "mspcnsibuiw’by of eduqation to foster the growth and dev;:tng-b
ment of the individuals who make up sag&ety in ordex that they may "feel,
think, and act consistently with the prineiples of d,emmey‘"‘\@

Democracy, then, as & philosophy of life is the most important means
of sheping and evaluating school practice, In faet, the conuepfion of
damomay is the Mase of tl;a 5%}06’1& A school in which traditions are
adhered to uncritically has no desirable relation between philosophy and
practice, In & school of this type, practice has becoms so important that
the maivmuaiﬁ in the sghaol rarely see the philosophical concepts which
are fundamental, No pruvis%.on is made for eritical appraissl of values;
no pmviaian ‘is mg&e for building better guiding values,

E’hg interactipn‘ between philosophy and practice is continuous in a
school curriculun which mekes provision for and encourages constant study,
eriticism, and evalnafmon of the practices of the school, Such study,
eriticism, and evaluation of practice often indicates limitations in the
philosophy, Certain revisions are men made in the ;:hi}.oaophy in order
that it he in harmony with the practices., As the philosophy is modified,

3 L. Thomas Hopkins, Interaction: The Demooratic Process {Boston,
1941), p. 174,

4 Harold B, Alberty and Boyd H. Bode, Educational Freedom and
Demoeracy (New York, 1938), p. 183,
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botter ways of putting it into effect are often suggested. Thus, better
practice is developed., "A dosirable relationship, then, betwsen philosophy
and practice is that philosophy should show the way for the improvement of
practics, but it in turn should be modified by the results which the
practice reveals,">

"The schools must teach demoeracy if they are to serve one of their
chief functions in American iife,. The schools can teach democracy only as
thoy become a demoeracy operating on, with, by, or through the beliefs
vhich are basic to demoeratic living. They must exemplify such beliefs in
all of their practices. The schools must become a meens through which all
individuals - pupils, teachers, administrators, parents, and others - may
build a bettor personality or ereative individuality, may grow to the
maximum of their capacity, may learn in all relationships to develop
cooperative interactive social action, may learn to use prepared«in-advance
outside conclusions as a datum and not a3 a dictum, and may learn to believe
in, respect, and utilize the appeal to reason in all sodial relationships,
B0 that acting on the best thinking svailable at all times beccmes a part
of thelir organic structure 8 .A school in which demoeracy is lived has
& philosophy which is based on a high sense of wvalues. A gchool shich has
a good philosophy is discharging one of its chief functions,~-that of
teaching democracy through everyday living. "If schools are to help in
defense of the democratic ideal, their purposes must be defined in terms

5 L, Thomas Hopkins, Interaction: The Demoeratic Progess (Boston,
1'9‘&1)', P 187,

6 Ibid., pp. 131-1%2,
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of that ideal, end their setivities must be resolutely directod toward it."7
In order to eveluate the purposes and practices of a school in terms
of the democratic ideal, 1t scems useful to note the elements or minimem
essentials of democracy,
- The principle assumptions of democracy according to Merriam are
(1) The essential dignity of man, (2) The perfectability of mankind, (3)
Mass gains and the many, (4) The consent of the governed, and {5) Conseious-
ly directed and peaceful social eha;ngega
Baslice to all of the assumptions of democracy is the first principle
which has been mentioned,~~the essential dignity of man, This principle is
the foundation stone which underlies the entire process of democraosy.
Without it, the other assumptions would be of little or no value. The
importance of provecting and cultivating personality is second only to the
recognition of the fact that human beings are different, and it is the
purpose of democracy that those difforences be recognized and "that they be
given an appropriate place in the grand intervalustion of human services,”
This statement leads into the second assumption of democracy,--the
perfectability of mankind.. "In the light of the progressive unfolding of
human possibilities democracy was developed and still -continues to set as
one of its cardinal principles the assumption of the indefinite extension
of this development."? The real goal is to build up the standerds of

7 Educational Policies Commission, The Purposes of Education in
Amorican Democracy (Washington, D. C., 1941}, p. 16. -

| 8 Charles E, Morriem, The New Democracy and the New Despotism
(New York, 1939), pp. 12-43,

b2} Ibgd., Pe 55»,
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human beings in their lives with each other to & point higher than past or
present standerds., Men are continually striving toward the perfection in
practice of the perfection of the theory of democracy. Such perfection in
practico would mean "fulfillment on the widest possible scale of human
aspirations and potentialities,"0

The reslization of the "common good” is the mucleus of the third
assumption of Morriam,--mass gains and the many.ll If men recognize the
common canse and work for it, the gains belong to these men through whose
interests and efforts they wore made. Merriam's {llustration of this point
is with reference to time of war, During such a time of stress and strife,
men recognize the cause as common to them all, They are called upon to
give up their daily mode of living to defend this cause, In their defense
of it, if succsss is schieved and peacs is brought about, men have the
right to enjoy this suecess, because they made it possidble. Another im-
portant olement in this assumption is that the "nation has the right to
make rules for what it conceives to dbe the commoen good.“m

Although some human valuss will be fized by the government, "The
'general understandings' of the gommnity are the judgs of the form and
funcetioning of the legal order in which the system is aet."‘w In othex
words, the fourth assumption of democracy is the eonsent of the governed.

Popular control over basic questions is desirable, but sueh popular control

10 Ibvid., p. 36.
11 Ibid,., p. 38,
12 Ibid., p. 37.
13 Ibid., p. 39,
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mist recognize that there are procedures for the formlation of such con-
trol and the carrying out of these procedures. Thoe government plays its
part at this point in setting certain human values, in helping to decide
what 1s basie, and in helping to determine appropriate and e¢ffective means
of expressing the mass will, It muet be remembered that basic questions
should be determined by the mass. This asswmption involves confidence in
the value of mass judgment on basic problems,

Thus "the tools of demceratic liberation inelude intelligence,
education, persuasion, adjustment, administration, and adjudication, -
directed hopefully and patiently by the commnity toward the eommon geod,
through accepted forms of commnity action and control." 4 The last of
Morriam's assumptions is confidence in the possibility of conseious social
change, accomplished normally by consent rather than by violence, The
poople of a eommmity must have falth in the utility of government as a
social organizer. When the poople of a community recognize this and freely
discuss it in s peaceful atmosphero-~worthwhile decisions are made possible.
"Demooracy i8 not & set of formulas, but a ecast of thought and a mode of
‘action directed toward the common woal as interpreted and directed by the
common will,"*d

Since the schools are charged with the yesponsibility for preparing
boys and girls for their roles as c¢itizens in a demoocracy, school officials
mst make the essentials of the democratic spirit the essentials of educa-
tion. In the light of the assumptions of demporacy, previously discuseed,

12 M" Pe 45,
15 Ibido, Pe 44,
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it is valuable to examine the assumptions of democratic education. Twelve
"hallmarka" of democratic education outlined by the Educational Policies
Commission amw

1. Demoeratic education hes as its central purpose the welfare of
all the people.

2, Demoeratic education serves eagh individual with justice, socke
ing to provide equal educational opportunity for all, regardless of
intelligence, race, religion, social status, econmomic condition, or
voeational plans,

3. Democratiec cducation respects the basic civil liberties in
practice and clarifies their meaning through study.

4, Democratic education is concerned for the maintemance of those
economic, political, and social eonditions which are necessary for the
enjoymsnt of liberty.

5, Democratic education guarantees to all the members of its
commnity the right t¢ share in determining the purposes and policles of
eduestion,

6+ Democratic education uses democratic methods, in classroom,
administration, and student aectivities. )

7. Demoeratic education makes efficient use of persomnsl, teach-
ing respect for competence in positions of responsibility.,

8. Democratic education teaches through experience that every

privilege entails a corresponding duty, every authority a responsibility,

16 Educational Poliecies Commission, Learming the Ways of Democracy
(W&dhingtan, Db Gig 1.94:0); Ft 350
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every responsibility an accounting {to the group which granted the.privilege

or authority.

9+ Democratic education demonstrates that fer-reaching changes,
of both policlies and procedures, can be carried out in orderly and peaceful
fashion, when the deeisions to make the changes have been reached by

democratic moans.

10. Democratie education liberstes and uses the intelligence of all.

11, Democratic education equips citizens with the materials of
knowledge needed for democratic efficiency.

12, Democratic education promotes loyalty to democracy by stiessing
positive understanding and appreciation end by summéoning youth %o service
in a great cause.

‘Differonces in the interpretation of these assumptions have resulted
in the many varying epplications of the democratic spirit in both sducatlone-
al theory and practice.

Explanations for these differences in interpreting the assumptions

of demoeratic education lie in three problems, i.e, purpose, procedure, and

personnel, The primary purpose of democracy is concern . for the welfare of

¢ach individual.
of education, so that the individuals who comprise a group can find their

Only when educators aceept this as the primary purpose

welfare represented in the purposes of the group, can édueation function
efficiently in a demceratic manner. Those vwho credit autoeracy with the
moans ot‘ producing action more effieiont than actim'pro&uée& by the
democratic method are subordinating the welfare of the individuals in a
groap to something which they deem more importent then the individuals in
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a group. This subordinetion of the individual cennot result in efficient
action., Too often, "millions of poople of the unfortunate minorities in
a totalltarian state may be required to suffer hunger, degradation, and
disvased minds and bodies; too often, children in an autoeratic school may
be subjected 136 mnta:{. Starvation and spiritusl violenee in order %o
tyroteet the pur&t‘y mf the race,* 'to obey the will of a leader,' 'to be
loyal to the traditions of the founders,' *to meet the usual requirements
for college entrance,' 'to attain proper standards of scholarship,! or
*to give the montal diseipline for which the school has always been
famous , -7

The fact that an sutocracy needs to have a sot of traditions, a
pattern of loyalty to a leader or to a symbol, or a policy to which its
people must ¢ling is obvious. In a system of this kind, the ignorant
people can follow and support plans laid out for them by those in
authority, They need not understand why they are supporting such plans;
their allegiance to them is all that 1s necessary: As a group, however,
these same ignorant people ultimately will prove inefficient, because
the "thing” Yo which they are loyal and which is so far separated from
the common welfare will eventually drift into the shadows and cease to
inspire hearty response and loyal support.

Democracy meets the problem of procedurs with thiee definite
advantages over the means by whioch esutocracy meets the same problem.
In the first place, democracy provides for continuocus eriticism and
evaluation of procedures by the individusls who have responsibilitles

17 E-héﬁ';, Pe 19,
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for carrying out these procedures as well as by those who view them fyom
an edministrative point of view, In an autocracy, on the other hend,
those who are not in aathority dare not eriticize procedures formmlated .
by the "powers that be." Thus, the intelligence of individuals who have
been. subordinated by virtue of the workings of the autocratic method not
only is not utilized but discouraged and forbidden, In the segond place ..
democracy urges every worker to think thiough the purposes of the group
and to invent betier ways of carrying out these purposes. An autoéracy
dquells . this kind of thinking, because it may produce procsdurss which
would affect the policies set up by the lesader or policy maker., The
position of the leader might be endangsred by & yevelation of wéaknesses
1n his own policiess In the third place, democracy seeks to give its
workers opportunitios to help make policies, to study and understend
ways in which their positions in the working units may contribute to
carrying out the policies of the group. Autoeracy works on the basis of
workers carrying out policles for the sake of poliecles, Whether or not
the polieies are adequate for accomplishing the purposes of the group is.
left to the decision of the one-manloader.

It has alyeady becoms eviaexim that democracy meets efficiently the
problem of personnsl, bedause it provides .education appropriate to the
purposes of democracy. "Such education invelves careful study of each
individual's potentialities, complete development of his ebilities, and
provision for free commmication of ideas betwesn him and his felluwa."m
BEducation makes possible the efficient use of personnel in amny group in

18 Ibid,, p. 24,
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order that all humesn resources may be utilized effectively. This does not
mean that demooraey does not make use of experts, In fact, an expert in
a democeracy has opportunity to render invalusble service when the people
know how to make use of his special knowledge. On the other hand, "the
aim of autocratic management is to weld individuals into & machine-like
structure which will move at the orders of the boss like m real machine
controlled by a single lsver. Autoeracy i@arés the distinctive human
eapaeity to do jobs which machines eannot do, and particularly the
capacity to make free, intelligent, unbiaged deeistons 119

Demoeracy is not only a way of life but a philosophy of life,
because it has the characteristies of a good philosophy, and it meets
the tests of eritical thinking,

Frem the preceding discussion, the investigator derives a point
of view concerning Philosophy, Democratie Philosophy, and Democratic
Educeational Philosophy,

1. Philosophy: "The philosophy of an individual or of a group
is a set of beliefs or values that serves as a gnide to action or as a
basis for maling aholces end decistoms."?0

2, Democratic Philosophy: The basic assumption of democrasey
according to Merriam is the esseniial dignity of man.al’ Democratic
philosophy, then, must have as its foeal point & never wavering belief

19 Ibid., p. 24,

20 Manuel of Administration for the High Schools of Virginia,
"Philosophy,” XXV (Richmond, Virginia, 1942), p. 145,

21 Charles E, Merriam, The New Demoeracy and the New Despotism
{New York, 1939); p. 12,
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in the worth of the individual.

3,  Demooratic Educational Philosophy: Bducation must gee to it
that the essentials of democracy are the essentials of education, In the
twolve "hallmarka", listed on pages ten and eleven of this chapter, the
Educational Policies Commission presents what it believes %o be the
essentials of democratic education,

How can democratie educational philosophy foster the walfare of
all the people? The answer Yo this question lies in the application of
the prineiples of émaéz-acy %o educational prectioces. Emphasis, then, will
be given to cooperative soeial action as an cutstanding characteristic of
the democratic process.

Slthough cooperation in its literal sense means "working together™,
there are various interprotations of this meaning of the word which bring
about a variety of applications in practice, Literally, the temm itself
i3 a desirable characteristic) in application its desirability is determimed
by the way it is interpreted in actual practice, According to Hopkins
thore are six levels of cooperation. These are campulsion, compromise,
exploitation, bargaining, leadership, and democratic coapemtinmza' When
two or more people work together to achieve purposes which have been set
up by one person apert from the others, cooperation is on the low level
of compulsion, compromise, exploitation, or bargaining. In application
it becomes a "working for" rather than a "working with." This kind of

gooperation is very undesirable. In the first place, it enables a strong

.22 L. Thomas Hopkins, Intaraeti’og: @g bemoez;gtic Process (Boston,
1941), pp. 214217, . -
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porson to promote himself at the expense of others who are helping him to
achieve his own purposes, because they have been forced or duped into the
plan. As a process of this nature progresses, the individuals who are
doing the work develop feelings of animosity, suspieion, or unfairness.
So divoresd are their purposes from the purposes of the leader for whom
they are working that, in spite of the fact that their efforts may be
characterized by a semblance of cooperative action, realization that the
ends to be achieved are not for the good of the group causes & cessation
of even this semblance of c¢ooperative effort. In the second place, this
type of cooperation causes friction between individuals and between groups.
Having no part in the establishment of purposes, workers feel no unifying
forece among themselves, Lack of group unity causes individuals to go
against each other and groups to 8o against groups, In the third place,
such cooperation is to be avoided, beeasuse it doss not provide oppore
tunities for individuals %o learn to improve their ways of working with
others. So accustomed do theoy become to accepting purposes set up for
them that they have neither interest nor experience in learning how to
participate in the formulation of these purposes,

The £ifth level of cooperation which izaa been indicated as
is far more desirable then those previously discussed. It is

not the highest form, but it has the sharacteristiocs of group unity and
group purpose. The implications of this level of cooperation are (1) that
a group cames together to study its needs; (2) that the recognized purpose
of the study 18 that of devising an effoctive plan for meeting these needs;
(3) that the members of the group f£ind it difficult Yo work together
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bocause of their lack of ability to set up purposes, to make intelligent
contributions toward the formulation of plams, or to feel themselves
vital factors in a group; {4) that out of this group there emerges a
person whose ability, vision, sense or responsibility, and desire to work
for the cammon good enables him to help eclarify the purposes of the group
and. o0 take the initiative in developing plans for the accomplishment of
these purposes; (5) that this individual has the respeet and support of
the group. Leadership of this type is not comtrary to the ways of
democracy. - In fact, Gemocraéy believes in and encouraged the emergence
of the more capable persons to aid struggling groups to solve their
problems intelligentliy.

Demoeratic cooperative action is the eixth emd highest level of
cooperation, It assumes that each individual in the group is A lsader .
who foels and carries the full burden of responsibility for the group;
that each individual can and will work with other members of the group
or with a chairman who has been selected to help coordinate the activities
of the members of the group; that each individual possesses éelf@eﬁﬁiéél
end self-direetion. These are some of the important aspects of democratic
cooperative action:

1. "Detormining the purposes to be realized:

2. "Formuleting plans for tchieving these purposes;

3. "Deviszing methods of putting the pland effectively into. operas
tion;

4, "Evaluating the results in improved living;

5, "Seleoting rew and improved purposss for continued cooperative



planning and aet 10:1;"’33

"The focused and eoordinated thinking of a cooperating groap ean
bring reascnable solutions to problems of living which the eblest
individual alone could not solve satisfactorily,s Thus by democratie
cooperation desirable growth of the individual and the improvement of
the good life go on simultamsously, To isolate them means disaster for
eaah-."gd‘

Demooratie cooperation 4is dependent upon the extent to which
individuals in a group can and do work together to study a situation or
prohlem and to formulate purposes for the most effective solutions to the
problem. The emphasis in democratic cooperation is on the process itself
as it affects the progress or growth of each individual toward a more
desirable achisvement in the good living now apd in the future. "Any
end which cannot be achieved by the democratic process is usually not
worth achieving, except possibly in some emergeney to protect the very
process 1t361fg"25

In this chaptey the investigator has established the point of
view that educators must see to it that the essentials of democracy are
the essentials of education, The Educational Policies Commission has
outlined the assumptions of demoeratic education in the twelve "hallmarks”
which are listed on pages bten and eleven of this chapter, The investiga
tor has also established the point of view that cooperative social action

23 Ibid., pp. 7, 8.
24: Ibid., P‘ 89’
25 ;‘E&.' yi 60
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is an outstanding characteristie of the process by means of which the
essentials of demoeracy become the essentials of eduecation. A deseription
of cooperative social action 4s given by Hopkins in his analysis of the
levels of cooperation which are disecussed in pages thirteen through six-
teen of this chapter.

The twelve "hallmarks® of education and the levels of Goopsration
will be the criteria for analyzing the philosophy of the Matthew Whaley

School and for appraising certain practices in the school curriculum.



CHAPTER 11X
THE MATTHEW WHALEY SCHOOL AND ITS HERITAGE

"*The Matthew Whaley School

An éxpression of
the spirit of cooperation
of
the ecitizens of Williamsburg
and

the College of William and Mary

Dedicated to
the youth of this community
that
in this spirit
they may learn to live

more abundantly.”

A tablet in the lobby of the Matthew Whaley School bears the inscrip-
tion quoted above, which reveals the feeling of the faculty, the patrons,
and the officials of the College of Willlam and Mary and of the City of
Williemsburg that the apirit of ccooperation which characterized the plamning
of the school might be an inspiration toward a finer spirit and a fuller
life among the pupils and the faculty members as they live together.

That the sped of this spirit of cooperation was planted many years
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before the actual establishment of the Matthew Whaley School in September,
1930, may be seen in the history of the conception, planning, and develop-
mont of the school itself,

The Matthew Whaley Sehool is located in Willismsburg, Virginia,
and the College of William and Mary which uses the school as a teachers
training laboratory. The school serves the o¢ity and the rural communities
immediately adjoining it, drawing its student body from various types of
homes. The enrolment for the period of the thesis is sbout 375 for the
elementary grades and 225 for the high sehool grades making a total of 600
pupils. A tuition fes is paid by pupils who do not live in Williamsburg.
Those, however, who live in the two counties adjacent to the ¢ity have
their tuition paid by the counties, because there are no high schools in
these counties.

The Matthew Whaley School has traditions which give it a distinct
individuality.

It is namsd after a 1ittls boy, Mattey Whaley, who died in 1705 at
the age of nine years. His mother, Mary Page Whaley, who dfed in 1743,
baqueathec'; in he:; will £ifty pounds sterling to endow & free school near
Williamsburg on the Capitol Landing Road to teach the poor children in
the Parish, provided that the school would be called the Mattey School
forever,

By its name and inception, the Matthew Whaley Sc.héel represents
childhood with 1ts simplicity, its faith, and its hopes.

Although the school was contemplated in the early part of the
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eighteenth esntury, 1t did not beeome a reality until the latter part of
the nineteenth century, Through the interest of the Gollege of William
and Mary, the residue of the bsquest of Mrs, Whaley was secured and in.
1870 on the site of the Governor's Palacé, the College erected a four-room
brick bullding whieh provided free instruction for children six to ten
years of age in Williamsburg and was used as a model and praetice sgchool
in conneation with the Chair of Pedagogy at the College. With the
excoption of twenw_yeara. 1873--1894, when the school was undex the
control of the city, the Mattey School was contimied by the Oollege until
1920 as a model and practice school. Many citizens in Williamsburg who
attended this school bear striking testimony to the experience and the
loyalty of its teaching personnel. The names of these persons are revered,
and the remembrance of the little Mattey School is hallowed by them. The
school had the astive support and coopération of the commmnity. In 1920
a modern school building was erected by the c¢ity on the Palace Green, which
made provision for elementary and secondary schodl children of Williamsburg
end the Mattey School building was wsed for auxiliary purposes only. Un-
fortunately, the location of the new school on the Palace Green did not
receive the unanimous endorsement of the citizens of Williemsburg, and,
as & result, it never recelived full community inberest and support.

During this periocd, when the mew school on the Palace Green was not
receiving the support of the commnity, College officials were interested
in developing practice school facilities, espscially for high-school
teachers, Proposals were made for the College to provide a separate

building for the highwschool children of the c¢ity and plens were made to
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this end. In the meantime, members of the Williamsburg Restoration
deelded to restore the Royal Governor's Palace and thorefore nooeded the
site on which the Mattey Sohool and High School were located.

During these negotiations, there were many proposals concerning
provision for public education in which the ¢ity and also the College were
mich concerned, The most persistent proposal was for the city to provide
instruction for the elementary grades in a separate building under city
control, and the College to provide instruction for the children in the
high school grades in a separate building under College control, Through
the vision and efforts of the late Dr, K. J. Hoke, who was Dean of the
Department of Education at the College of Williem and Mary at this time,
careful, patient, and searching study of the best thing to do for the
interests of the echildren of Williamsburg and the surrounding community
was pursued by the eity and the College. From this study, carried on
under the leadership of Dr. Hoke, came the decision thet the city and the
College would pool their rescurces and unite in a cooperative effort for
the construction and the development of a school in which the children
of this commnity could live more sbundantly.. As a result of the
cooperative effort, the present Matthew Whaley School came into existencs,

The development of the work in the education of teachers at the
College of William end Mary has hed a significant bearing on the instrue-
tion and orgenization in the Matthew Whaley School, Prior to 1922..1923,
all of the professional work at the Oollego was for teachers planning to
teach in the elementary schools, and the practice was in the elementary
grades of Matthew Whaley. By 1924--1925, this work had been changed to
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preparation of teachers in secondary schools, and the practice wus in the
higheschool division of Matthew Whaley, As a result, the instmuction in
this division with the aid of competent toachers and supsrvisors wes
carefully studied and improved, so that, by 1930, when the preosent Matthew
Whaley Sehool was occupied, the staff of the higheschool division was
doing work recognized for its merit. In 1929--1930, the College officials
re-cstablished elementary education for students preparing for teaching
in elementary schools, and practice teaching was rosumed in tho elementary
divisicn, ‘The result was that, with the aid of competent teachers and
supervisors, the instruction wae studied and so improved tﬁa‘b the staff
of this division was being recognized for its work.

During the time when the new Matthew Whaley School was being
planned, the members of the teaching and supervisory staff of the cld
school shared in the planning of the construetion of the new building.
These teachers and supervisors were skilled in subject matter fields and
{n methods of teaching, and, of more importence, they wore demoeratic
persons who were assuming the responsibility of their citizenship and were
interested in tho sffects of their teaching on the eivic behavior of Ymmgi]
peoples The suggestions of teachers vho possessed these qualities were of
‘great value in helping to determine the experiences which are essential to
the growth of the whole child and the physicel facilitlies which are
desirable in athioving this growth. These people, who wore experienced .
in using school buildings for educational purposes, were going to use the
new building, The philosophy underlying this sharing of opinions and
suggestions among teachers and supervisors "recognizes that in educational
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dlanning the technical competence of teachers as oducational sxae;ai_aliats
should be taken into account, along with the technical competence of
architects, engineers, and business managors as specialists in their
respective fields ;"26

An analysis of the history of the planning of the Matthew Whaley
School reveals three things, First, the purposes were those of a domocratie
society; L.6., (1) to promote the common good and (2) to foster the welfare
of each individual, Second, an important element of the demoeratic process
characterized the development of the school as the individuals who come
rromised the planning group worked together to establish these purposes
and Yo evolve the means whereby the purposes could be realized. Third,
this cooperative action was on a high level., The first two points have
been discussed in the foregeing deseription of the history and planning of
the school, An analysis of the thimd point is given in the following
paragraph.

Citizons of the commnity recognized their responsibvility for pro-
viding adequate educational opportunities for the youth of their community.
This in itself is a characteristic of a demoeratic society, These citizens
came together in an effort to essume this responsidbility. They purposed
$0 do two things. First, they were interested in making 1% posseible for
the people of their commmity to becoms intelligent eitizens, and seeond,
they wore intercsted in giving to each child opportunities to develop to
the maximum of his ability., With their interest in the common good and

26 Educational Policies Commission, Learning the Ways of Democracy
(Waﬂhmgtmﬁ D, C.. 194:0) » Do 563,
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in the welfare of each individusl as the purposes common to these citizens,
they proceeded to work together toward the developing of these purposes.

As the committee studied the situation, it recognized the need of having
help and direetion: The problem involved aetion which had taken place
prior o this time., The late Dr. K. J. Hoke was familiar with the nature
and extent of this action. It was he who drought the events of the past
before the committee; 1t was he who lsd the committes in the study; and
it was he who stimulatod the thinking of the committee toward a realization
of the purposes; Dr. Hoke was recognized dy the committee members as their
leadler, Theoy worked with him toward the asecomplishment of the purposes
which wore set up by them with his help; The planning, then, was on a high
lovel of cooperationi it was, therefore, demoeratic in its purposes and in
its procedures,
In the light of the characteristics of a democratic philosophy,>' the
history of the conception, planning, =nd establishment of the Matthew Whaley
School may be summarized as followss

1. The primary purpose of democracy is concern for the welfare of

eagh individual, This purpose is embodied in the tredition of the school;
it continued to be the purpose of the ecitizens of Williamsburg as they
planned the new Matthew Whaley School. It is apparent in the efforts to
provide equal opportunities to all who are pupils in the school. .

2. Demoorasy urges every worker to think through the purposes of
the group snd to invent better weys of garrying out these purposes. OCare-
ful study emd oritical appraisal of the developmenis in education in
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Williemsburg wore oarried on by the citizens of the community amd officials
of the College in order to devise the best educational opportunities for
the youth of the community. Throughout this study, emphasis on the
democratie process is evident.

3. Demoaracy makes possible the efflcient use of personnsl in
grder that all humen resources may be utilized effectively. In the planning
of the committee, the leadership of Dr. K. J, Hoke was recognized, respected,

and used. The committee was composed of people fram the commmity and the
College who were interested, concerned, and capable of contributing to the
problem. The technical knowledge of teachers and supsrvisors was wsed in
the planning of the new building.

The staff of a school which iz characterized by the spirit of
democracy in its conception, planning, end establishment faces the
responsibility of eontinuing the demoeratie way of life in the operation
of the school, When the new Matthew Whaley School opened in the fall of
1930, it had a system or an acoumlation of values which had been found
suscessful by society. They are the values, strengths, or powers of
demooracy as a philosophy of life, A preservation of these values and
their organization for use were the challenges of the leaders of the school.



CHAPTER IV
COOPERATIVE PLANNING IN FACULTY ORGANIZATION

"Administration is the problem of managing an enterprise so

that the purposes of those ongaged in it may be achieved., The

efficiency of administration must be seen in terms of the process

employed, not in terms of the speed with which a fixed end can be
reached.”

A further interpretation of the democratic concept of a@inistﬁtion
emphasizes cooperative planning of the whole school program by pupils,
teachers, parents, members of the administrative staff, and all others who
are conecerned, Cooperative planning 18 based on the theory that those who
are concerned with school policies should have a definite part in formulat-
ing them. Only through participation in establishing purposes, &evalaping.
plans, and devising techniques or methods for the realization of goals can
there be real purpose and understanding both of which are basie to the
lsarning process.

Montion has been made in a previous chapter of demoeratic cooperative
action as the highest form of cooperation, in whiech each partieipant, both
leader and follower, works to the maximum of his particular ability toward
the success of the group plan., In a school situation, the principal or
a committee appointed by him acts as a coordinating ageney to bring to
gother voluntary and delegated efforts of individuals and small groups.
This places upon the prinecipal the responsibility of a very high type of
loadership. He faces the initial challenge of ereating in his faculty the

28 L, Thomas Hopkins, Intersction: The Democratic Process (Boston,
1941), p. 13




29
belief in cooperative planning. He cannot hope for success in democratic
¢ooperative action unless he is certain that his staff has an understand-
ing, appreciation, and belief in {ts worth,

I% becomes obvious, then, that there must be unified thinking among
faculty members. The principal dare not assume this kind of thinking; he
mst make a gen;xine effort to weld his staff into a unified group and at
the sams time preserve the individuality of its mermbers, Once established,
the unity of the group is permanently secure only through the continued
efforts of its leaders and the feeling among the members of useful epdeavor
in the purposes and practices of the group, In order to bring members of
a faculty together, it is necessary to provide opportunities for them to
work and play together as a means of developing respeet for each other.

It is also necessary for the principal to discover the spocial interests,
‘hobbies, and ekills of his individual faculty members and to provide
oppartuz;itiea for these to be utilized in the school program,

After this "ground work™ has been laid, the prineipal continuss
his efforts toward a program of cooperative planning through his most
important function,--that of supervising instruction., That cooperative
planning is basic to effective supervision which, in turm, mp?ses to’
stimilate cooperative planning may be noted in the following quotation:

"Supervision of imstruction is the most important function

of the principal, Supervision is the systematic effort to

stimulate and direct the growth of teachers in order that they

may meke their maximum contribution to the desirable growth of

pupils. OCooperative planning by principal, teachers, and

pupil underlies effective supervision. The optimum type of

supervision is *creative', seeking to promote originality in
teaching procedures and to eneourage intelligent experimsntation
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to the end of providing. opportunities for meximum pupil growth,"29

The prinecipal mist now devise ways in which to continue among faculty
members the belief in cooperative planning.to the extent that the staff
will make it vital in the school curriculum. Some of these techniques ine
‘¢lude faculty meetings, conforences, directed cbservation, committees,
intervisitation, extension sourses, supervisory bulletins, study and
discussion groups, and comunity’ staﬁy,so

‘The success of these techniques may be determined by appraising
certain 1tems relating to teacher and pupil growth, Since the pressnt
discussion is concerned primarily with faeulty efforts, the following items
concern only a means of eveluating supervision as it relates to faculty
growth:

1. "The teachers' increased enthusiasm and interest in school and
community problenms,

2, "Sugegestions of new ideas and activities for more effectively
meeting pupil needs,

3, TAbility of the teacher to explain his progrem and show the
twhy' of his activities,

4, "The teachor's satisfaction and accomplishment and lack of
frustration in his work.

5. "The teacher's ineremsed ability to criticise and evaluate his
work.

6. "Improved planning cn the pert of teachers with both pupils

29 Mamual of Administration for the High Schools of Virginia,.
"Philosophy,” XXV (Richmond, Virginia, 1942), p. 99

30 Ibid., p. 100
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and prineipal.

7. "The teacher's increased voluntary activities in enriching
pupil expsriences.,

8, ™Improved learning - environment ."33‘

Sinee 1t 18 true that "the efficioncy of administration must be seen
in terms of the process employe&",zg there is justification in formulating
a school philosophy through the combined thinking of those who are going
to live by this philosophy. Likewise, there is justification in develop-
ing or setting up & philosophy only after careful thought and study.

There is no speeific time for developing a philosophy, because it should
be developed geperally and constantly be revised. Various sources for
developing & philosophy should be used by members of a school. group, Some
of these follow:

1, "Studying the nature of the individuml, .

2, "Studying the nature of the process of learning.

3, "Studylng the ideals of democracy.

4, "Studying the needs, aspirations, and behavior of the pupils of
the school.

6, "Discussing the purposes of eduscation with friends, parents,
and people of the community.

6. "Studying the problems, conditions, and the meds of the school
comminity,

7. "Understanding various social, cultural, and political systems.

31 Ibid., pp. 102-103,

32 L, Thomas Hopkins, Intersetion: The Democratic Process (Boston,
1941), p. 13,
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9. "Examining their own teaching procedures and sehool practices,
and the philosophy that supports them," 33

There are two general ways of deriving a philosophy. One way is by
accepting without question the boliefs and modes of behavior as they
elready exist in society. Individuals who obtain their philosophies in
this manner are capable of making decisions, but the quality of their
decisions is unpredietable. ™A philesophy which has been unintelligently
accepted can rarely be intelligently applied,”®® This kind of blind
acceptance of ideas has proved a stumbling block toward the achievement of
more democratic schools. The other method of deriving a philosophy 1s by
constant critical appraisal of the beliefs, attitudes, and modes of
behavior as they contribute to the experiences of everyday living. The
great value in this kind of philosophy lies in the faet that "the quality
of the philosophy is determined by the quality of the thinking which
enters into the study of ordinary experience which is the basic source of
philasaphy;“% "An individual who develops his philosophy under asuthoritarian
control will generally have one of low quality since creative eriticism
through high cooporative interaction hes mot entered the msking of 1t."58

There is much to be said concerning the ways of acquiring a philoesophy.

33 Manual of Administration for the High Schools of Virginia,
"Philosophy,” XXV (Richmond, Virginia, 1942), pp. 146-147.

34 L, Thomas Hopkins, Interaction: The Democratic Process (Boston,
1941), p. 174,

%Ib&&@, Ds 175,
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Edueators who follow the plan of accepting uncritically the traditions of
socliety keep these twaditions alive by a hand-mo-Gown process with littile
concern for their value in the light of present needs. On the other hand,
educators who axe constantly appraising those treditions and seeing them
in the light of their values to present needs are going to reach more
intelligent decisions whiech guide them in making cl;anges in these tradition~
al practices. "The problem, then, for the educator is not whether he will
have a philosophy; he cannot escape heving ons. The real problem i{s
whether he shall allow bis philosophy to be hidden in his practice or
whether he shall exeamine it consciously and eritically, better to use it
in directing intelligently his educational practiees .:,“37

If the principal of a school accepts the belief of developing a
philosophy based on a eritical appraisal of ordinary experiences, he must
establish ways of guiding the faculty into such an appraisal and constantly
provide opportunities for revisions of the philosophy from time to time.
He may do this through individual eonforences with teachers, through
commi ttee work, and through faculty meetings by

1. ™interesting teachers in the edvisability of formulating a
philosophy for the school;

2, Tleading tho teachers in a critical appraisal of their present
praotices for the purpose of detgrnﬁning wh;ch are desirable and which are
undesirable;

8« Mproviding cpyﬁr%ﬁnities foi.' reading a;na for utilizing the

sources of a philosophy;

37 Ibid., De 173,
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4. "belping teachers. to clarify their present beliefs and ideas;

5. ™interesting laymen and pupils in formulating e philosophy and
eaiding them toward making & contribution to the philosophy of the school;,

6+ "planning with teachers, laymsn, and pupile for a study of
significant phases of commmity life;

7. "stulying with the faculty, pupils, and laymen how ehildren
learn, their nature, their basic needs, their backgrounds and bebavior,
end thely possibilities for improvemsnty

8 "studying with the faeculty, providing for free discussion, ways
of improving the commnity and the program of the school op the basis of
the results of the commmity study;

9, "formulating e philoscphy, on the basis of &ll information
rovealed, that is consistent with the prineiples of democracy ‘far the
gchool to use as a gulde in meeting the needs of the pupils end the
commnity and as a means of evaluating the practices of the schools

10, Teontinuously studying, eritically evaluating, refining, and
revising the philosophy in terms of the results of chenged practices and
in 1ight of commmnity and pupil needs "8

Efforts to obtain the unified thinking of the faculty at the Matthew
Whaley School wore begun in 1930, Three things were evident. First, the
prineipal encouraged the promoting of social activities for the faculty
out of which grew respect for each other., Pienles, teas, parties, fishing

trips, and dinners wore given by principsl, teachers, and schooleboard

38 Manual of Administration for the High Schools of Virginia,
"Philosophy,"” XXV (Richmond, Virginia, 1942), pp, 147-148,
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members. - Second, the prinecipal noted the special interests and hobbies -
of the staff and provided opportunities for them to be used in the school
program. Various activities far pupils developed around these teacher
interests, apd teschers sponsored such activities, Third, the principal
encouraged suggestions, experiments, 'and comments by teachers making it
clear that there was flexibility of administrative control.

Publication of a bulletin in 1931 by the higheschool teachers of
Matthew Whaley may be used at this point as an instrument of evaluating
the success of the supervisiom of instructicn at the school quring its
£irst yea? of cperation: The bulletin is entitled, "The Unit Plan of
Teaching as used in the Matthew Whaley High School, Williamsburg, Virginia."%
The title itself indicates efforts toward "intelligent. experimentation ¥o
the end of providing opportunities for maximum pupil growth™, for at this
time the unit plan of teaching was odamparatively new, The fact that the
faoculty mombers wrote the bulletin reveals two significant points.' First,
supervision in the school hed succeeded in stimlating and directing the
growth of teachers to the point that they had something worthwhile about
which to write and to the point that they did the actual writing, Second,

a measure of cooperative planning was necessary in order for teachers to
merge their offorts in thé writing of the bulletin,

Although the bulletin contains no statement of the philosophy of
the school, the following excerpts give hopeful evidence of the concept’
of the philosophy of education and the place of education in ocur society.

39 The Faculty, "The Unit Plan of Teaching as used in the Matthew
Whaley High School, Willlamsburg, Virginia®, School of Education, College
of William gnd Mary, Bulletin Number 1.
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In the General Discussion of the Unit Plan, the following paragraph
introduces scme of the underlying principles of this type of teaching:

It 1s generally agreed today that all teaching should be based
upon these prineiples: first, that learning is dependent upon the
activity of the individual; second, that pupils differ greatly in
their interests and abilities; and third, that the most educative
use of materiels 1s that in which selection and crganization are
based upoen important life problems or concepts,

A Word of Werning in the introduction to the bulletin makes the follow-
statements:

1. "No form of procedure in itself will revolutionize teaching.
It is the spirit that quiockeneth,'™

2, "The unit plan is a ussful tool,...The finer the tool the more
disastrous may be the results if it is handled by one who is ignorant of
its purposes, possibilities, and dangers.”

3. "No sducational i‘-éehaique ean be superior to the personality
which administers it."

4y "ien .eduoétien is not on the level of mechanies, and its
processes demand intelligent guidance."”

5, "Those who are willing to draw upon themselves freely, to
evaluate results honestly, and to profit by their mistakes, will find
adequate reward in the satisfaction which comes from the emselousness of
progress,” )

The following quotations from subject fields continue the thoughts
expressed in the introfuctiont

"In plenning the English work in the Matthew Whaley High School,
the faculty have subseribed to the belief that more high school graduates

go into tlife' than into higher institutions of learning and that the
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college preparatory function of high school 18 not the most important
function,"

"Pupils seem to understand sach other, to appreciate individual
interests end difficultlecs among their classmates., For these reasons the
unit in French Literature was worked :t;_u‘!; ona g:c':aup» plans In tizs different
groups were some of the faster puplls and some of the ‘slower omes. This
was arranged to give the faster pupil an opportunity to help the slower
.and the slower an opportunity to be helped.” ‘

"In a Latin unit, om boy w;zo is planning j!;o study forestry at é.
technical school becams intaresteé in some interesting words of Latin
origin that are used in Boteny, He asked to mbstitute additional work
on this topic for numbers 15, 16, and 17 of the contract.”

"A unit of work in the soeilal sciénees is a comprehensive,
significant movement, trend, or tendency which calls for judgment,
reflaective thinking;and understanding on the part of the pupil as opposed
to the fomef é%rass in history of the memorization of ieoia:bed and une
related facts,"”

V;arious techniques were used toward the aemiopmnt of prég;ress in
tﬁe growth of teachers, These techniques were used among individual
teachers, groups of teachers, The Teachers® Association, elementary end
highu-soh;ml faculties working as separate groups, The Parent-Teacher's
Assoclation, and the school a@ministratiom

Individual teachers sought professional connections by working in
laboratory meetings on Saturday mornings with teachers and supervi sora‘
from the surrounding region, by participating in state and national
studies, by visiting in other school systems, by attending state and
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national meetings, and through membership in the national end state educa-
tion @ssociations, Teachers also tried verious ways of meeting the needs
of individusl children, Among these were visiting in the homes, improving
the gquality and content of inatrucﬁi on, providing opportunitiss for the
development of hobbies through hobby feirs, providing opportunities for
the development of lsadership and responsibility through c¢lass organizae
tions and pupil committee work, and providing opportunities for the
development of interests through an activities program,

Faculty members worked with each other, with children, and with.
school patrons and cammnity citizens in carrying on such various activities
as management of routine ways of working together at school, producing e
commencement that would express the ideals of the ela:;s and the school,
fostering initiative.in beeutiful religious services, developing choirs
who visited in the churches, promoting unique Christmes and Easter
services and Health Days, fostering spontaneous c¢ivie programs, cooperating
with city organizations, developing the tendency to exemine critically and
cooperatively the endeavors of groups and individuals,

The Teachers' Association sought greater activity as a professional
organization and cooperated with the program of the state organization.

It sponsored social functions which brought the faculty members together
‘in a pleasant way, and worked for the good of the whole faculty.

The elementary and the high-school faculties carried on many
important activities. Among the activities of thg elementary faculty were
the woekly evening meetings during which teachers studied problems of
the elementary school, wrote observations of growth of particular children

over a period of years, made indications of the interrelations in class rooms,
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experimonted. with, different types of report forms to parents. Among soms-
of the activities.of the high-school faculty were the study of the survey
of the high school by an invited camittee, publication of two books of
units, experimentation with report forms, the development of a guldance
program, the inclusion of & Diversified Occupations Course, and an
integrated progran for seventh, eighth, and ninth grades. Some of the
Joint sctivities of both faculties include descriptions for the public
of the activities going on at school, membership in the Parent-Teachers!
Assoclation, examining status of experiencos and results in particular
phasos of childrents growth, as reading, studying the relation between
the school and the home, expressing through a serles of meetings the
philosophy held by groups and the whole faculty, and continuing to adapt
the physical plant to the changing program of the school,

Through the Parent-Teacher Association came the following activities:
surveys of different phases of the school program; social events for
patrons, teachers, and pupils; the plan of having room mothers; attempts
to have study groups; sponsoring speakers for meetings and assemblies;
end sponsoring the bringing of professional artists to Williamsburg.

The flexibility of administrative control encouraged such things
as the elimination of requiring every class to have complete sets of text
books, omission of set examination poriods end formal marking, promotion
on the basis of values for growth of individual pupils, variations in
forms for recording and reporting, visiting by teachers and children
during school hours in each others' classrooms, spontansous formation
of teacher or ¢hild groups for carrying out particular purposes, control

by classes over expenditures of their own fees,
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Five years after the opening of the Matthew Whaley School, the

faculty worked toward the stating of the philosophy of the school: From

a year of careful study came a list of aims or goals. The high«school
faculty published & second bulletin entitled The Developing Curriculum
at the Motthew Whaley High School in which the goals of the high school

department are expressed as followsi

A,

The aims of the Matthew Whaley High School as set forth below
are the product of the thinking togethor of the high school staff,
working as & whole and in committees during the school yesar of
1935+36, In this process it was necessary to analyze their own
practices and to compare their tentative list of aims with similar
aims set up for other schools and school systems, Such a procedure
helped to clarify the thinking of individual members of the gmoup
in some c¢ases and to modify their points of view, The aims chosen
for Matthew Whaley are similar to those found in the Virginia State
Course of Study, but they have been stated in a manner more
satisfactory to the staff in the light of their concept of public
secondary education in Williamsburg,

GOALS OF THE MATTHEW WHALEY SCHOOL - HIGH SCHOOL DEPARTMENT

We aim to have the 'pupils develop the following abilities:

1, To believe in their own worth and ability,
2+ To maintain high standards of -conduct.
%, To fesl vesponsibility toward end to work cooperatively with
individuals and groups.
4, To have respsct for properly constituted suthority.
5s To establish and maintain good physical and mental health.
6+ To read the English language with understanding and to
commmicate ideas in it effectively.
7. To use effectively books, maps, charts, graphs, statistical
tables, and other tools.
8, To utilize the resources of one's envirocnment eeonom&cally
, and with sesthetic satisfaction.
9. To see problems and $o attempt to solve them in a scientifie
manney.
10. To appreciate religious and moral values, _
11. To see and enjoy the beauties of nature and to enjoy mants
artistic expression in many forms on increasingly higher levels,
12, To find and pursue with satisfaction worthwhile interests.
13, To sppreciate the soeial beritage in its meaning for the present.
14, 7o understand the world of today.
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school developed, it becams evident that each division had mueh to contribute
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In our endeavor to attain these aims of education, we undertake:

1, To uss the existing interests of the pupils as a means to
develop in them wider interests and understandings,

2. To coordinate the work of pupils in their several school
sub jeets,

3, 7o organize learning activities around problems which have
meaning for the pupils, to provide practice in the reflective
thinking necessary to arrive at & solution of these problems,
to distinguish between essential and non-essential facts,
and to provide sufficient dril)l to establish mastery of those
facts and skills which have meaning in these and in related
problems,

4, To provide a flexible setting and to use that varlety in pro~
cedure which will make possible as great a breadth of
exparience for all pupils as is within the limits of their
capacities. ‘

5. To provide a wealth of usable material,

6+ To use all availsble methods, objective and subjective, of

evaluating all the outeomes of school activities,
7. To grow professionally, culturally, aend socially.

As the work of the elementary and the high school divisions of the

to the other, that there was need for greater unity in the point of view

and practice of the school as a whole, and that the two divisions needed

to atudy eooperatively the work of the school as a whole,

To this end, the entire faeulty in eooperation with the Depertment

of E&ueaﬁcn of the College met once each month during the session of

1937-38, The following letter summarizes the work of the group during

this school year:

To the Faculty of the Matthew Whaley School:

During the past year, the teachers in the elementary school,
the teachers in the secondary school, and the teachers in the
Department of Education presented a statement of what each group
considered fundamental for the objectives in the Matthew Whaley
School.

From these statements a committee composed of your represenw
tatives formulated the following definition of growth as a
tentative working procedure:
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"The growth of the whole individual expresses
itself in a continuous process which is the
rosult of interaction between the individual's
aotive tendencies and his snvironment .”

Each teacher was asked to give types of work which contributed
to this concept of growth, These types of work were analyzed in-
to ways of behaving as factors in growth, It was apparent from
this anslysis that work in hermony with this concept of growth
was being done through the school,

Prom a discussion of the work which was presented, there are’
two phases of study which would seem profitable for the coming
year: ; ‘ B
‘ 1., Do the experiences or activities in which
pupils engage show a continuous development
fron group to group? '
© It is reeognized that one activity follows
ing another may claim the interest of pupila
without resulting in growth,
2+ Is the learning of the individual as he
passes from one levsl of attainment to another
developing into organized knowledge?

An element in learning is the organization
of knowledge which is the result of seeing re-
lationships botween facts and ideas.

During the coming year, it would be profitable to analyze types
of work in the different groups which represent these two elements
of growth in the individual, In such an undertaking, the faculty
of the Matthew Whaley School and the Department of Education should
have a matual interest from which much benefit could be derived.
If you desire to continue such studies, I shall be glad to assist
you in any way I can,

' Sincerely yours,

K. 7+ Hoko, Dean
Head, Department of Education

Thisg attempt on the part of the whole faculty to look at the work
of the school as a whole created an interest which continued to develop
86 that when the College becams.a participant in 1939-40 in the study of
the Commission on Teacher Education, the faculty of the Matthew Whaley
School in cooperation with the Department of Eduecation was soon engaged
in a cooperative effort of self-appraisal in their work in the school as

a unit.
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During 1940-1941 the Teachers' Association organized for more cone
contrated study of child growth. Several spediers were invited to #eaa
the Association in soms of the aspects of child growth. One of these
spoalors was the elementary supervisor of education who hai been working
at the Child Development Center in Ohicago under the auspless of the
Commission on Teacher Education. She spoke on two occasions, The first
time was in Decembor when she presented data on c¢hild growth. In April,
the Association imvited her to spesk again. In the meantime, various
meetings to plan for progress at Matthew Whaley had been held by the
superintendent, supervisors, professors of education, and the Dean,
Discussions in these meetings led to the topie of this April talk which
was.use& to ta}l how organization fﬂr.f?sﬁarins nmore attention to child
growth was being achieved in many p&a@esf It gave a pioture of the
;brends in those efforts at the Matthew Whaley School over the years, and
expressed a ﬁiz'aat: eh&llengg. to 'bhea faculty to consider making the year
1941-1942 a year of special unified effort in self-study end self-
evaluation in the Matthew wﬁaleyv»?»ehml. The superintendent suggested
the possibility of a halfeday of school time in which to consider this
further and stated that it was possible for teachers to _;gef, gounsel from
the specialists who wore working with the Commission on Teachsr Education.
The faculty decided to use the ha;fwday and proposed to themselves a pre-
liminary meeting for plamning,

When the preliminary meeting was held, the superintendent presented
to the teachers as a first contribution of the supervisory staff toward
the work of 1941-1942 a reorganization of superxvisory efforts in certain

ways. In 1941-1942, the supervisory staff would attempt to work es a unit
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on the self.study which was to be undertalen, ‘the secondary supervisor
would add supervision throughout the sehool in selencs in en effort to
see what experiences in that field could comtribute to the understandings,
habits, and attitudes of children, and the elemsntary supsrvisor would
work on hslping the whole faculty in ‘their study of the growth and develop~
ment of individual children and certain groups..

When the faculty next met, under the loadership of the superintendent,

eight areas for study were listed es a beginning toward selfestudy. : The
areas set up were

1, , School end Commmnity Resources ‘
2, Guidance of the Growth of the Individual
3+ Development of Child Groups

¢, Faculty Growth

S, Unity in the School

6. Currieulum

7+« Parent-School Relationships

8, Whole Sehool Activities

Suggestions were made gbout arganizaﬁcn of the faculiy for further
cooperative work as follaws:

THINGS TO BE CONSIDERED THIS YEAR (SPRING 1941)

1., Make a list of opportunitiss for inawwual childron
- %o serve at Matthew Whaley.

2. Each teachsr evaluate himself in terms of strengths
and weaknesses, Each find a job he eould or ghould
carry for the schcel.

3. Maintain a file of msterials outlining steps in cow
operative faculty efforts,

4, Continue camittess organized with such modifications
in personnel as seem desirable,

5. Committees define thelr functions,

6, Continue expression of actlivities growing out of
faculty discussions and ways of going into action.

THINGS TO BE CONSIDERED NEXT YEAR (1941.42)

1+ Hold regular faculty meetings of total group next year
in addition to ths sub-group meetings that are usual.
Hold a meting every week then adjourn into committees
on specific jobs.
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2, Find types of orgenization for meetings.

3, Have a specific purpose for each mesting.

4, Have committes of faculty to set up organization and type
and ways of workling, .

S+ Plan how to gt faculty committees organized to 4o specifie
Jobs.

6. PFind some half-days and whole days to work together on
professional yroblemz*

Gmtteas were appointed as follows:

Policies Committee

Records and Reports Commitice
Evaluating Commitiee
Coordinating Committes

At the teachers' own initiative, work went forward. They arranged
for committees to meet in order to summarize and mimeograph whet had been
done snd planned, that there might be a solid basis for beginning work in
the fall,

The members of the staff looked forward to the continuation of their
efforts at gelfwanalysis amd study in the fall of 1941, It seemed to be
the concensus of opins.cﬁ in the group that the study and discussion during
the 1941442 season had been stimlaeting, hed opensd the way for further
growth of the staff, and should be pursued with zesl by the staff members
themselves together with such aid as mi_grb be secured from the Conmission
on Teacher Educatiog, and other helpm soureces,

A roview of these faculty efforts of 1941 reveals much that is
significant concerning the program of self-study. First, the whole faculty
was not only interestod but actively interested in working together; second,
the whole faculty was seeing a common problem, i.e. fostering child growth;
third, the whole faculty was becoming aware of the value of the work of

its individual members and committess; fourth, this growing ewareness led



46
the whole group into planning and setting up ways of sharing their thinke
ing, findings, and techniques; f£ifth, the whole group was beginning to
feel somewhat definite responsibility for plamning its own self-study
program and for sotting up best ways of doing this plamning; sixth, the
whole group felt the need for purposés of meetings to be clearly defined;
seventh, the whole group was interssted in s eontinuation of the program
of selfestudy.

Near the close of school in 1942, interviews with individual
faculty members eoncerning the program of self-study revealed several
pignificant points. Several teachers expressed the foeling that there had
been too many faculty cammittees, Although these committees provided
opportunity for leadership by more teachers and stimulated more teachers
to engage in active work, the majority of teachers wore of the opinion
that they would feel less pressure of time end more satisfaction in
working on & fow problems rather than on so many. Some high school and
elementary teachers shara;i the feoling that they had missed their separate
olementary and high school group meetings which had had to be very ine
frequent because of the committee and whole faculty problems which
absorbed the interests and emergies of teachsrs. Although a fow teachers
felt, also, that somo members of the faculty hed been held back in group
efforts because they had experionced at mrevious times many of the pro-
oesses through which the faeculty passed in meeting problems, it seemed
to be the genoral opinion of the faculty that working together as one
school group hed been helpful in many ways. Actual statements made by
teachers are evidence of this fact., Soms of these are listed belows

1. "Through our study togethor I have seen problems pertinent
to the whole sehool rather than to one group of children,”
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2+ "The elementary and high school teachers have s better underw .
standing of sach otherts problems,”

'3+ "The faculty seems less inhibited and less antagonistic. The
spirit of the whole group has improved,"

4, "Although there is not yet a hundred percent participation of
teachers in the gmup meetings, these meotings are much betier
then the high school meetings of formexr yoars.”

These illustrations from the cooperative faculty efforts at the
Matthew Whaley School indicate

1. . The fdemocratie concopt of the administration of the school.

2, The efforts of the superintendent toward unifying the
thinking of the members of the staff,

3. The use of wvarious techniques in developing cooperative
plamning among faculty members,

4, Theo emphasis on the value of the process used in formulate
ing a philosophy for the school.



CHAPTER V
COOPERATIVE PIANNING IN PUPIL -ORGANIZATION

"If the child learns what he lives and lives what he learns,

he mist live demoerary in order to learn it, And ho mwt learn

it in order to live it suceessfully,"40

Since the function of school officials in teaching demoeracy has been
discussed in & previons chapter, the purpose of this chapter is that of pre-
senting same of the means by which the school can discharge this function
with illustrations from the development of pupil committee work in the
Matthew Whalsy School,

Not only should the principles of demoeracy be discussed in classes
and studied from books, but they should be lived dy pupils and teachers sll
the way through school from the first through the last school year, In
other words, the entire curriculum of the school should provide opportunities
through its course of study for the study of demoeracy and throusgh its
activities for the testing in practice of democratic prineiples. Through
experiences in cooperative living pupils learn how o got elong with each
other; they discover the capacities and talents of cach other and learn
how to use these for the accomplishing of group purposes; they learn to
1look for the intrinsic worth of their fellows and to develop tolerance
and subordination of solf to the plans of the group. Actording to Hopkins,
by the time pupile reach the secondary school, they should de able to

manage successfully, undsr guidance, their entire life at school.él

40 L, Thomas Hopkins, Interaction: The Democratic Process (Boston,
1941), p. 170.

41 Ibid., p» 170.
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The school which accepts the prineiples of democratic educational
philosophy both in theory and in practics, mﬁst gsee $o it that its.
activities provide experionces of high educative quality. Twelve criteria
for selecting experiences of this kind follow:

1. The experienée must begin with and continue to grow out of
the real felt needs of pupils.

2.  The expsrience must be mansged by all of the learners cone
cornad ~- pupils, teachers, pavents, and others -~ through a process
of cooperative democratie interactiom.

3. The experience must be tmiried through evalving purposes of
pupile. ' '

4, The experience mwst aid eaeh 1ndividua1 to increase his
pover to make intelligent cholces.

S+ The experience mast aid each individual to mature his oxe
preriences by making progressive improvements 4n the logic of such
experlences,

6., The experience must increase the muber and variety of
interests which each individual consciously shares with others.

7, The experience must help each individual build new and
refine old meanings.

8: The experience must offer opportunity for each individual
t0 use an ever~inereasing variety of resources for learning.

9. The exporience must «id each individual to use a varlety
of learning asctivities compatible with the variety of resources.

16. The experience must aid each individusl creatively to re~
eonstruct and expand his best past experience in the developing
situation.

11, The experience must have soms dominating properties which
characterize it as a whole and which usually give it o name.

12, The experience must c¢lose with a satisfactory emotional
tone for each participant.42

One of the school activities which has possibilities for providing
experiencos of high educative quality is pupil organization., The success
with which pupil orgamization meets any or all of the criteria for ex-
periences of high educative quality may be determined by its purposes, by
the effoctiveness with wﬁmh it develops these purposes, end by the degree
to which 4t reflocts the principles of democratic education, "The characters

42 Mﬁ, p. 218,
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and purposes of schools diffor, and in any given sechool, that student or-
ganization is *best' which accomplishes most effieiently the purpeses for
which 4t exists in thai school, and which at the same time exhibits most
fully the characteristics of democratic education,"43

Since the demoeratic concept of education was accepted by the ad-
ministration and faculty of the Matthew Whaley Sehool, 1t becomss necessary
to examine the application of the concept in the school curriculum. The
development of pupil organization will be used as an illustration of the
application of this eonecept.

One of the tjgcnlty canmd ttees was organized in the spring of 1941
for the purpose of ;wrking with a conmittee of pupils from the elementary
and the high-school grades. The faculty committee was camposed of four
teachers,~«two from the elementary grades and two from the high school,
Thege four faculty members were sponsors of the committee of pupils.

Only two of the teachers had schedules which pexmitted them to work
regulerly with the pupil committee. It is with the h&evelepmat of the
pupil committee that the following discussion is concerned.

A survey of the opportunities provided by teachers for the develop-
mont of leadership and responsibility through pupil committee work im both
the elemsntary and the higheschool groups will be considered as a mecessary
background for the development of the pupil committee work of 1941.1942.

Pupil cammitiees in both the elementary and the high-school groups
doveloped from needs recognized by the prineipal and members of the faculty.

» 43 Educational Policies Commission, Learning the Ways of Democracy
(Washington, D, C., 1940), p. 244,
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A beginning was made in the elementary group in 1930, a few months after
pupils moved into the wew building. Because of the many problems in
diseipline which arose, the elementary supervisor proposed that the
children themselves be invited to study their ways of living together

in the new building. One toacher was asked to take the chairmanship of

a gcommittee of ¢hild offiecials,
which met with offenders and tried to gain their socoperation.

This group organized into a pupil court
Frequent

group meetings wore held with the entire elementery group at which time
pupils discussed problems, suggested remedies, and pledged their support

to the suggested remedles, The teachers led in these discussions and

provided opportunities in their class rooms for following up the group
The pupil court continued for two years with various teachers
During these two years teachers

meatings.
gerving as chairmen frem time to time.
worked with their class groups toward the idea of living together in such
a way that they would peed no reminding or reprimanding by the comittee
officials. Oradually, the pupils' court meetings decame less freguent,
and the responsibility for remedying difficulties was shared by the entire
elementary group with pupils reminding one another in en informal manner
in place of passing the burden to a few pupil offiecials.

In 19341935, the pupil committee began a more constructive program.
Its major function was to lead the elementary group in progrsms and
celebrations, tut it comtinued to discuss with the group particular problems

which arcse from time to time. One of the activities sponsored by the

committee with the help of a group of pupils from the sixth grade was the
mimébgrapha& publication of an elementary sehool paper. Contridbutions to
the paper wore made by pupils from the differont clementary grades,
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Representatives from cach of the aix elemsntary grades formed the
committee in 1936-37. The leaders were mombers of a grade which presented
the greatest problem, -There were, in this paiticular group, 00 many new
pupils to be normally absorbed by the old group, end their undesirable
influcnces were épreading end getting the upper hand over the more’
desirable group. Difficulties.which arose on the school playzround
offered the starting point for the committee. Committee meetings were
held to discuss playground games and rules for playing these games. It
was discovered that much of the difficulty had been caused by the new
pupils', who played the gamfas aceording to their rules. The physical
education teacher was called in and discussions of good sportsmanship, use
of the playground, and rules of the games wore diseussed with the conmittee
and the slementary groups. Committee members accepted the responsibility
of seoing that mimeographed copies of the rules and of a diagrem of the
playground were given to each pupil.

After this endeavor to improve conditions on the playground, the
teachers called together the elementary groups and discussed with thenm
ways of making Matthew Whaley an even more desirable place in which to
live., The idea was discussed in the separate class groups after the pre~
liminary discussions, emd the committes oampiled the jdeals submitted by
each class, While pupils were listing ldeals applicable to class room,
playground, halls, lavatories, suditorium, and cafeteria, they were also
working on publicity cancerning ways of living., One class made posters
for the library, others made teble notices for the cafeteria, a sand table
for the hall, and a new bulletin board on which wore posted instences of
pupils accepting responsibility. The cammittes compiled all of these
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ideals and activities and mimeographed coples for esch pupil. With the
help of the teachers, the committee conducted a group meeting in which
each elemontary pupil was given an opportunity to pledge his support to
the sugeestions of the group.

As the cammittes eontinned to function in the elementary group, it
faced several problems, Many new children were coming into the school,
The eommittee helped these children get acquainted, adjust themselves to
their new environment, and feel their responsibility for making the school
a happy place in which to live. Not only the teai:hex'a who worked directly
with the committes, tut other faculty members also suggested ways of worke
ing, problems needing attention, and pupils whose leadership might be used.
They provided opportunities for following up the work of the commities
in their class rooms, and they sought to be helpful members of the group
rather than official directors,

At the opening of oach subsequent school year, the work done by the
committee during the preceding years was reviewed for the elementary
group. This served a double purpose. New teachers were able to see more
eloarly their own responsibilities for helping in the development of pupil
initiative and responsibility, end the children, themselves, could work
ahead fram the point at which they paused the preceding year. Working
together on their group and individual problems became habitual with the
faculty and pupils of the elementary group.

A higheschool committes of pupils, although not organized until
1932, has used similar methods. The prineipal described to a fow leaders
of the students the possibilities of organizing a high-school representa.

tive committee after soveral requwsts for a school annual end for
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developing an organization of school officers came to him from pupils,
Orgenization was discussed by the fow leaders with their class groups,
investigations of similar crganizations in other schools were made by
pupils who were interested, teachers were approached for sdvice and
suggestions, and finally a committee of officers from the high-school
classes was organized into a Student Representative Comittee. Among the
first problems underteken by this group was that of meeting the wish of
the students concerning publication of a school anmual, A study of the
complexities and expense of an annual convinced the committee that the
idea was impractical for them at that particular time. A mimeographed
handbook, which was published, engaged the interests and energies of the
committee during the first year.

For the next few years, the Student Representative Committee con-
tinved to funetion in the best interests of the high-school, with the help
of a teacher-sponsor. Progress was slow; much time was nesded to guide
this group into accepting the responsibilities of a committee representing
the students end to guide them into recognizing end using this type of
representation, Languasge Arts teachers coocpersted by teaching unite on
parliamentary procedurss, and homseroom teachers provided time during
home-room periods for discussions by their groups and pupil reprecenta-
tives. Time was set aside in the fall term for classes to meet, discuss,
and elect class officers who would represent them effectively on the
committes. The eccmittee Sponsor kept the faculty informed ccmeerning
the work of the camittee and with the help of other teachers directed
the members of the cammittee to problems which needed attention.

During the years 19721938, the committee worlked successfully on









































































































