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CHAPTER I
THE PROBLEM

SETTING OF THE PROBLEM

This study was made in & sixth grade olass in Matthew
Whaley School, Williamsburg, Virginia, during the school year
which began in September, 1836, and ended in June, 1937.

During the time these ohildren were in the fourth and fifth
grades they were taught by the same teacher, who placed emphasis
on mastery of skills, facts, and subject matter, rather than on
purposefully planned experiences for the development of
responsibility and other similar attitudes.

Hhén these puplils came to the sixth grade they brought
written records, on which had been indicated by their previous
teachers such information as the following: native sbility,
aceomplishments in ekills, home background, interests,
weaknesases, strengths, and health, The sixth grade teacher,
from discussions with these pupils, supplemented the information
on theae records. She discovered that one of her problems with
these puplils was the development of responsibility.

In this grade, some of the teaching was by student teachers,
and to most of these pupils such teaching was a new experience;
and they had to learn to know and work with the other teachers
as well as with the regular teacher ar‘the grade, Several of
the children were new to the sochool itself and they had to become

accustomed to practices with which the other pupils were already



femiliar,

The supervising teacher was an experienced teacher at
Matthew Whaley and understood thoroughly its prinaiples of
creating meaningful experiences for children; she also undsrstood
how to encourage them t6 work in life~like situations. She knew
how to guide children in their sotivities so that they would grow
in their power to assume responsibility. This group of pupils
was, therefore, under a teacher who was skillful in guiding
pupils, '

In sddition to these for continuing the development of
skills and the mastery of essential fects, plans were also made
for the development of responsidility. to the extent of each
‘4ndividual's eapacity. Under these conditions, it was concluded
that this study was posaible and should present significant
findings.

DEFINITION OF THE PROBLEM

The problem in thies gtudy 1a'emhadied in the following
statement: To show by evidence the growth of responsidbility in
children as the result of their working together under guidance
in the Matthew Whaley School, |

In order to secure evidenve of this growth, the following
conaiderations were of great importance and received careful
study: How does acceptance of responsibility show itself in
the child's actions; how can these esctions be recorded; how can
growth of responsibility in these actions be shown,

In thies study, it is not the purpose, nor will there be any
effort madse, to study the method of the teacher.



CHAPTER II
PROCEDURE

PHASES OF RESPONSIBILITY

In order to classify desoriptions of the child’s actions,
twenty differsnt pheses of responsibility were selecteds Esch
of these phases involved some form of thinking, choosing, or
soting-on the part of the ohild within his group relationships,
These phases grouped under four main headings, are as follows:

A& Growth in Responsibility in Individual Work.

1« PFinding problem,

2. Planning work.

3, Using references,

4. Reading.

5. Investigating otherwise than in books.
6, Expressing ideas,

Bs Growth in Responsibility in Class Work,

X+ Helping class plan for conditions.

2+ Helping claas plen activities.

3« Helping class plan use of reference material,
4. Pearticipating in group laboratory work.

5. ©Sharing idees, objects, readings found, etc.
6+ Organizing aend expressing class findings.

7« Helping individuals in group.

8. Leadership in class activities.

Ce Growth in Responsibility in Conduct.
1., Acting as an individusl.
2¢ Making contacts with others.
3« Participating in ection of group as a unit.
D. Growth in Responsibility for Formal Evaluation.
1+« Evaluation of ons's own work.

2+ Evaluation of group's work.,
3+ Evaluation of conditions for work.



THE CHILDREN SELECTED

For the purpose of this satudy, eight children in the clasa
were chosen by the writer and the supervising teacher. It was
felt that this number would give sufficient evidence of growth
in responsibility for the study and also an adequate oroas
section of the class. The children selected differed in economic
background, ocultural dbackground, native ability, type of school
attended in previous years, type of school work done in previous
years,; and attitudes involving responsibility. Names used to

designate the children in this study are not their true names.

Economie and Cultural Background. The eight children selected
were from various economic strata, extending from well-to-Go
families to families which hed been dependent upon relief
agencies for years, Some of the children were from homes of
college professors; others were from homes of paerents who had
no educational opportunities. Some had at home all materials
and help necessary to encourage good work in school, dbut were
emotionally upset by unsettled home conditions. Others had fine
home training which was reflected in their happy school lives.
Others came from homes which provided only the crudest living
oconditions, Still others who cams from artistically inclined
families had very fine appreciations, and were eager to find the

beauty of expression for themselves,

Native Ability. In naetive asbility the eight children ranged

from an I.Qe+ of 137 to an I.Q., of 96. In a class of twenty-
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four, the eight children seleoted for this study ranked as
follows: second, fourth, fifth, thirteenth, fourteenth,
fifteenth; sixteenth, and seventeenth. On the Progressive
Battery Achievement Test, Form B, the eight children ranged from
a grade plecement of 544 t0o a grade placement of 7«3

Previous School Experiencess Of the eight ehiléran, only the
three who had been in Matthew Whaley since the first grade could
be ssid toaun&eratand fully how they were expected to carry on
their aoctivities, Two others had been in Matthew Whaley several
yesrs and could do accveptable work: One had been there seversl
years, but because of unfavorable oriticism of the school heard
at home, he wes dlasatiefied and bhad never entered into the work
fullg.,. Two of the children had tome to Matthew Whaley for the
first time and had never been in a school whioh cerried on an
activity progranm aimilaffto the one to which they were

introduced.

Attitudes Involving Responsibility. Three of the children showed
enthusiasm, interest in'learning, and a desire to cooperaté with
the teacher, but they lacked initiative., Two others.cooperated
with the teacher, but showed little if any enthusissm, 4id what
they were told, but nothing else. Two of the children felt that
they were lost in the activity of the class and walted to be
told everything they should do. The other child was openly

antagonistic to ectivities going on in the ¢lassrooms



COLLEGE Or WILLIAY & MARY

GATHERING EVIDENCE OF RESPONSIBILITY

Qbservations Evidence of growth in responsibility was obtained
from observation. The euthor taught at soheduled intervale and
observed the olass continucusly during the session of 1936-1937,
He noted in particular the eight children selectsd for this
atudy and recorded any significant incidents in whioh they en-
3639&4

During the year rating oharts end educational tests were
used to supplement snd sheek the evidence from observation. A
brief desoription of these charts and tests is included in this

gsection.

Batinz Ohart On Responsibility. The writer devised a chart con-
teining r£ifty ways in which the childrean exhibited responsibility

in their daily school lives:. This chart was an enlargement of
one begun in the Citizenship Glub by the ohildren.

Rating Chart On Study end Work Habits. With the advige end oo~
operation of the student teachers, the writer devised & chart of

the habdits of work and study, desirable and undesiragble.

Heggerty-Oleon-Wiclmen Behavior Rating Schedule, Schedule B,
This test measursd intelleotual, physical, emotional, snd social
aspeats of child behavior.

Ihe Hew York Rating Sosle For Sohool Habits. This test considered
nine treits of behevior development which concern the child's
ection in school: attention, neatnsss, honesty, Interest, initiastive
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ambition, persistence, reliability, and stabllity.

Zhe Progressive Battery Achievemont Togt, Xomn B. This tost

is given by the sohool each year ¢ determine levels at which
the children bave arrived in certain specific skills, It gives
the grade plagement for the follewing: reeding voecsbulary, read-
ing comprehension, arithmetic reasoning, arithmetio fundementals,
lengusge, and the total grade placement for the ehild,

OLASS ACTIVITIES CONTRIBUTING TO INDIVIDUAL AND
GROUP RESPONSIBILITY

A% the opening of school there wes no evidence of a feelw
ing of unity in the olasse. ZXach child seemed to think of him-
self with mo thought of his conneotion With a group.

As & means of ﬁiséevaring and later using the child’s own
personal end immediate interests, the teacher introduced a
Hobby Club. 8She also hoped fo lesd esoh ohild to appreciate
the contributions of his oclasometes and s¢ to develop a feoling
of group spirit and group scting.

The chief interest of the c¢leeas wes science, so the
ohildren etarted collecting lichen, rock, shells, wood, plants.
They made some effort, when w&eﬁ by the teacher, to mount,
label, and use theae objects in building an exhidit for their
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Hobby Club. The questions which the puplls were encoursged to
ask were used &8 & dbasis of research and sharing the information
- found,

One boy, because of his interest in chemlstry, brought te
class & simple chemistry set and did some experiments for the
groups He was also led to show by & simple demonstration how
rock is formed. This problem had come through the ¢class
discussions

As & result of the above experiment, the children became
interested in cosl: how it is formed, how it is mined, and
some of its productss The cless was divided into sudb=groups.
Each pupil took & topic to investigate and was responsible to
the chairmen of his groups The difficulties which naturally
arose were overcome by teacher guidance: The results of their
findings were put into & class book. The puplls thus saw that
each could do a part of the whole class job and with
cooperation produce an acoeptable piece of work,

When the pupils found that dye is made from coal, the
Hobby Club became lost in s more purposeful study of a unit on
clothing. The vless became interested in designs. Each person
thought of himself as an ertist making cloth, Each felt drawn
closer to the group in dbelonging to the "Cloth Designing
Corporation.” Pupils became interested in checking improvements
not only in their own designs but also in those of others.

Becauss of the interest in the study of cotton, & small
group volunteered to write a play about life on a cotton

plentetion. One day some visiting teachers from another sohool
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saw the play being rehearsed and sent tﬁa class a ootton plant,
The intsrest produced by this gift gave a sense of importance to
the small groups Some children from & South Carclina school

sent & box of ¢cotton and wrote letters telling of the manufacture
of cotton into oloth in their home town., Each of the Matthew
Whelsey children took one of the letters to answer and told the
children of South Caroline what their class had done in the study
of cotton and of the work of the class as & whole: This was a
lead in getiing the elass members to think of themselves as a
part of one big group working together., Each accepted the
responsibility with some plessure, for he could express his own
feelings orf the work of the class and could tell what he himself
was doing.

Cne of the student teachers planned with the class "A Narch
of Time." Raoh ohild made a pioture to show some step in the
development of ¢loth making end wrote the stoéy connected with
his picture. The pictures were to be shown in a projeotion
machine while each ohild told his storys. The parts were
gasigned by the teacher who also listed the references for each
childy The ohildren responded happily and Telt satisfaction in
the frinal production. This was a case of introducing the
children to the method of working as individuals end fitting
their work into that of the whole class, The parts of absentees
were teken over voluntarily by others so the "March of Time"
could be presented in its entirety. If one had failed in hie
asaignment, the whole class would havo suffered,.

In the next work, the children learned something about
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working in groups. The idea of a family budget for clothes oame
up, end different pupils decided to plan how to elothe various
members of an imaginery family. The cless discussion led to
group formation.

The pupils responded to besuty in art, poetry, and music to
a high degree, They loved to sing and they had superior singing
quality 88 8 group. The work in this field helped to dring the
group to a greater feeling of unitys. When the teacher explained
the need for vestments, with few exceptions, the pupils brought
them without further reminding. They practiced for the
Christmas program with interest. The pupils sang at different
churches by invitation. They were prompt, cooperative, and gave
their best efforts. Some shildren even left off other possible
interesting activities in order $o support this effort of the
whole groupe.

The olass had now learned to think together, When the
children returned after the holideya, the teacher cresated a
situation which required not only individual but also group
responsibility on the part of each member of the c¢less. She sel
up with the group a series of related individual problems
concerning housing and all the necessary materisl was pravi&gdo
Individual conferences were étea&ily held with the puplls, both
on materials and ways of working with the materials. The
teacher contributed richly herself and kept alive the idea that
each should have something good to share every day. One studen£
teacher from New York City helped by the besutiful word-pictures
she gave of the sky line and the sky-scrapers., Children brought
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pictures, cartoons, specimens, poems, and storles and each
became interested in the others' contributions., Individual
developnent strengthened as each eagerly sought interesting
material and planned to present his findings to the group.

The olimax of the study of housing ceme when one day the
teacher suddenly asked, "What in the worid would our grandfathers
think i1f they could come into one of those new-fangled apartments
with all the sutomatic contrivances you are disoussing?" All
wanted to tell thoir ideas of grandpa‘'s sdventures.: A girl
suggested that she would write hers. With one accord, all
reached for paeper and pencils A few geemed hazy 85 to what to
writes One suggested that she wanted t0 work with a friemd.
Soon all were at it in earnest, singly or in pairs, GSharing
these stories was geniune joy. At last the class had sn
experience in being both intellectually and ematianglly together
&t the sane times

The good feeling so sroused reached into the work on skills.
Teacher and children as a "matter-of«fact” went ebout msking
inventories of their neede in arithmetic and in spellinge They
used with energy the practice materials availabdble.

One day the art teacher was sought by the pupils to tell
them the story of Dslla Robbia placquess The teacher had
aroused the ouriosity of the class sbout some placques end dowls
from Florence, Italy, that were in the rooms From this
beginning, oame a very happy pilece of cooperative work on a
fruit border in the room.

When a student teacher ssid that she had heard about
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“"grendpa's adventures” and wondered how he got fed, the class
wag full of ideas on what probably happened. The pupils came to
realize how different are conditions now, With a little help,
they soon found themselves investigating how foodas are preserved
and preparsd in modern times. They quickly gathered into large
groups for work on various topics. A good deal of originality
was soon evident ss eash group sought variety in ways of
presenting ideas. Some planned questions to be disocussed, some
food demonstrations, and some movies,

In the meantime, pupils beceme excited over the Mississippl
flood because the teacher read them letters from her home in the
flood district. Children brought pictures and watehed daily for
news, The problen of what they goula Go if a refugee family
came to them seemed genuine to the class. The gquestion of how to
balance the meals for such a refuges family at a low cost led the
¢lass into various investigations. Individuals studied various
foods and groups preasented their findings on posters.

Self-control in the elementary grades wss s prodblems To
help solve this problem, joint meetings of the three upper grades
gave an opportunity for gensral discussion.as to correct or
desirable conduct in the ﬁalls and in other parts of the building.
The sixth‘gradé pupils were made to feel that they were
responsible as lesders of the whols group and should set worthy
examples of self-controls Slogans and posters were used
throughout the school,

The suggestions made by the children in their meetings were

mimeographed and each child was given a copy, another paper
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carried 4 resulting pledge and sach pupil who was willing signed
the pledge, and wore the asccompanying blue ribbon with pride,
The pupils in each room held meetings to .decide on their own
particular problems and as to how they could work with the
entire school group., The Citizenship Cludb was the result of the
mae§1nge in the sixth grade with a banner, pins, programe end
much discussion of problems involving good sitizenship.

A story was t0l4 by the teacher about Drs Carver's dis-
coveries of many produots from a few.simple plants. This
aroussd interest in the children to study the by-products of
certain féaéaﬁ There was genuine effort on the part of ssch
committees to prepare the questions so that the remainder of the
class would get the basic facts shown in the posters,

A world mep was made which showed where different foods
are produced and how they are transporteds This called for much
cooperation on the part of all the children. Xach pupil by this
time eagily fitted into the activity whersver he was .ngeded and
withdrew and found worthwhile jobs for himself when he had made
his contribution.

One dey before Easter vacation the teacher read a letter
from a school in Newport News asking that a committee from the
sixth grade come to talk about Williamsburg. The tescher celled
four pupile, sxplained the need, and asked if they would like to
unaergake the Jjob.: They.showed delight even in the face of
indicated hard work. .During the Easter vecation on their own
accord the four pupils got together and made some plans, and

after the vacation they asked help from the teachers. These
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puplls orgenized, wrote, and practiced in the work room. They
gﬁzaﬁted=p$aturaa o take, ana'spgﬁﬁ their awn.mgﬁey for post
oards and other pistures. They interviewed the fourth grade
teacher who had taught them Coloniel History. They went 1o the
1ibraxry for meterial, One ohild interviewsd the suparintendent
congerning the history of schools in Willlamsburgs

The day bsfore the committes went to Newport News the pro-
gram wag presented o the whole oless which evidencsd olass
pride and enthusiasm in the updertaking. The next morning the
teacher and the other members of the claes wént to the ocar to
gee the committee offs The following day the members of the
conmittee told of the trip and expressed pride in what they con-
sidered the advantages of their own school.

During the time the committee was preparing for the trip
to Newport News the whole olass took a trip to the Paradise
House to see primitive Americaen art exhibit, The need for the
trip arose from a discussion of the differences in their draw-
ings in the sixth grade and to thcae done in the first grade,
Soms of the pupils brought exampies of théir drawings made in
the first grade and plased them by & more resent piece of work.
This led to a dlscussion of first painting in America and its
development, The pupils® response showed there was genuine
thinking end a relating of ideas.

On. the trip to the Peradise House the puplls followed the
plans which they had set up ror the trip. Thus they relioved
the teacher of any need to help them sither en route, or while
studying the pictures on exhibit: 80 interested were they,
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and with suoh understanding did they quietly discuss the
plotures mmong thomselves that other visitors ¢ommented on the
splendid interest and menner of the groups On the return to .
school, the tencher deliberavely sauntered, hoping that she
would £ind that the pupils conld return to the glsssroom and
esch find his work without being directed. When the tesoher
unobtrusively entered, esveryone was busy with bis work.: This
wag the firat time that the olaes had been able to follow
sugcesafully ite own planning for a S$rip.

‘The next phase of study, which the ohildren called "America
the Beautiful®, started with genuine interest end enthusiaem
on the pert of all the pupils.: This study came from a question~
naire whioh the pupils filled out to show theiy particular
interests in and out of sehool.

One gnestion asked was,"Fhere would you most like to go if
you gould take a trip?" Thia received varying answers. Later
teacher and pupile telked of these places, what they already
knew gnd why they would 1like t¢ see thems, The tescher saeid,

"I sse you all want to go to plades; so letta gbf We have &
room full of books that will belp us and meny more in the
livrary. We have maps and pagazines, movies, the redio, snd
our owni experiences to help us.®. The children wanted to atart
at onoces They decided to see imerice first,

Discussions arose about an interesting plece: Bocks were
sought snéd much hurried rsading done, and the story hour Lecame
eapecially interesting. The sottings 6f the storiss were lo-

cated on an outline map.
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Class 4iscussion brought out the need for improvement in-
sharing stories, in the time allotted for each person; and the
obligation of the group to listen. Among the suggestions as
to ways of sharing stories, the following were given: tell it,
wé; it out, drew & oartoon or series of picturss telling the
story, give a movie, make imaginary droadeasts.

The teacher found that many who volunteered to reed were
poorly prepared and she auggested story sharing be held only
three %imes a week, end the other two deys be used to dbuild up
a %ﬁ%e@ programs  She gaid she wented to hear some part of the
story of each before it was presented to the olases. This plan
helpod curd the wild stories which the ohildren made up before
the group, and also fostered better reading on the part of the
‘ohildren,

In selecting places for the pupils "to zo" in their travels
in this country, many were 1iste@ on the board and the pupils
seleetsd those which appealed to them, One boy -#aia that he
wuld like a quiet place whers hé’ gould we&t; The teacher played
on this point for the whole class} where they would suggest thet
bc:ﬁr go for needed rest, and what ressons they tould give for
their suggestions., They suggested deserts, mounteains, quisot
sountry placeg--phowing a rather vivid idea of what our country
affords those in need of gulet spots. The teacher suggeated
that she would like for the olass to help. her with her vacstion
problem for the latter part of the summer. This proved &
motivating point and from day to day the pupils planned how to
tempt the teacher to some particulay plage. The children made
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imaginery broadcests from the places they had choseny They
made radios from old boxes. The teacher would pretend that she
was listening and sometimes she gave monologuss about what she
had hesrd. The puplls enjoyed this. The children followed the
plans whioh they haed made for broasddasting and anjoyed every-
thing new which was proesented.

-The pupils slso decided to make a tourist folder of infore
mation, on each place. They suggested ﬁiviaﬂ.ma for these folders
to sepsrate wvarious types of information. They worked with the
gtudont toacher who helped them deeign and letier the dividing
pages. The pupils sought the teacher's approval or disapproval
of the quality of the product; they were self-gritical untild
they were satisfied with thelir work.

In a discussion of what made Americe so wonderful, and of
who had helped in making the tountry snd the cities famous, the
ehildren beoame interested Iin reading diovgraphies of Yfanous
Americans. The children aslready knew about Burbank, Carver,
Roosevelt, MeCormick, and otber famous men. They put a Iittle
information sbout each perscn on the dbulletin board and oalled
1t "The Hall of Feme™s: When one of the children found something
pew and interesting about soms other man; he would nouninate him
for the *Hall of Fome" and the ¢less would then decide whether
he deserved to be placed theres When all the work on Amerisa
‘had been eompleted, the children wore pleased at hnaving learned
something about their own sountry, and in having participated in
8o many activities. _

At the end of the year, it was apparent to obeervers that
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the group was working as a whole, with eseh individusl definitely
contributing to theé ongoing movement of the group. Each shild
had & feeling of fellowship toward the othors in the ‘room end was
intereated in the welfare of the group as 6 whole, The olams
was 6 harmonfous whole with pupils ranging in ability to accept
and maintain responsibility; yét it was evident that saoh had
veached. & higher level in responsibility then he hed ghown at the
beginning of the years
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CBAPTER I1ZX
TREATMENT OF INCIDENTS FOR EVIDBNCE

CATHERING INCIDENTS FOR EVIDENCE

The writer observed the class throughout the year, TFrom
February to June this observation amaanzaﬁ to two bours daily.

He talked with various teachers of the grade to record any
ineidents which he hsd missed Auring his observations or whioh
had taken piéae»enrﬁng his ebsences The children were thus
abserved in every possidble type of activity end the writer
obtained a fair pieture of them Guring their life at school when
they engaged in those sotivitiee which provided for opportunities
to think, choose, and eot sincerely. Significant incidente cone
cerning the eight children were recorded in & diary.

In order to supplement the inecidents recorded in the diary
of the writer, the writer and the supervising tsavher referred
to previous records which had been kept in the school. Case
studies made by former teachers wers uged for specific information
ebout the children. Samples of work done by the children in
former grades had been kept, and these gave information whioh
would not have been otherwise available.

While the children were in the sixth grade, the supervising
teacher and the student teachers had written a class history which
proved very helpful in recalling specific incidents, The super-
vising teachert's cumulative record kept during the year with
specific information about certain children was roferred to when

DOCOSAATY »
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Incidents from the diary were not always sufficient for all
phases. Incidents from other sources than the diary were used only
after they had been carefully checked by the writer and the super=
vising teacher to make certain that they répresented an actual part
of the child's behavior at the approximateadata.givens No such in-
cidentﬂwas used unless it was approved by eaéh‘pérsan doing the

checkigg‘
GROUPING THE INCIDENTS

At the end of the year all incidents for each child were
grouped under types of behavior by date of occurence. An example
of such grouping is the following:

"March 1 - Came into lhe room late; got the assignment
from another boy, and completed the work on
hand before the time setl agide for it was up,

as he worked steadily after he started.

“March 16« Looked at work another boy was doing and
offered suggestions, and then started working
on foods for the world map.

"april 6 - Started right in to work after missing several
weeks because of mumps. Noticed that some
foods had been left off the map, so he typed

them and pasted them on the countries where
they belonged.

tApril 23- Worked on the smerica booklet as he was the
only one who could do this work for which he
had planned and studied.®

Such incidentes as these indicate that Charles had shown

some increasing responsibility under this type of behavior. Similar
findings abcut each of the others brought forth the problem of

determining what steps this responsibility represented.
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DEVISING A SCALE'

These incldents seemedl to show that there are certain
recognizeble stagos or steps in the growth of responsibility.
These steps ranged from a negative status, when ths child did
only what he was told to do by the teacher, to & positive astatus
in which he directed his sctions as a well~rounded and capable
pupil.

The inoidents gathered for one child were used as a guide
to find the various types of responeibility and 8 socele was
developed showing what appeared to be thirteen steps in the
devslopment of reepanaibilitng

When the scale seomed aﬁaquata,‘it wag presented to a olasgs
composed of supervisors and principals ﬁaking~aavancea work in
elementary education in the summer of 1937. The scale was ex-
plained to the ¢lass,and was modified eccording to sugéeationaq
411 egreed that the thirteen steps of responsibility wore present
in the ohild's aotions from the least desirebdle to the more
desirable steps.

To determine the agouracy and adequasocy of the scale, the
writer used incidents for four of the eight ohildren in each of
the twenty phases of responsibility. It was seen that there was
dupliocation in several of the thirteen sfaps, so the scale was

again modified. This time stages were combined or omitted end a

1 The term "scale" is not used to describe an instrument that has
been determined by statistical treatment as the term is usually
used. It £s here used to desoribe types or levels of behavior
that are revealed through the evidence which has been collected.

£ See Appendix D.
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soale having six steps was developed which seemed clearer and
equslly a8 adeguate.

Incidents were placed on the new scale of six steps and the
results compared with those of the first scale of thirteen steps.
The comparison showed that the six steps on the revised soale
showed as much growth as the thirteen steps on the original scale.
The newer soale was much more compact and clesrer then the first
secale.

The scale of six steps was exemined by a class taking sd-
vanced work in elementary education in ¢the summer of 19838. Esch
menbexr of the oless examined the incidents on the scale and all
agreed that growth was evident,

The following is the form in which the revised ascale appeared
after a eritical analyeis of the dats by the teacher, the super-
visors, the teachers and principals in advanced courses of

educstion, and the writer.



THE SCALE ON RESPONSIBILITY AS COMPLETED

1.

The individual neglegts soting or acts with heedlcseness
to consequences for self and others; as this action is
begun by chance or by oulbside pressure.

2.

The individual performs smelil formal actions made dlear
by another or does in routine manner what others ere
doing at the moment.

S

The individuel gives some conslderation to others when
his interests are involved.

4.

The individual sees ixi,s part in group actioni then
conaclously directs his actiona toward meeting immediate
and relatively obvious responsibilities.

G

The individual goeks to rind more meaning in his actions
and habitually seeks to find his responsibilities.

6.

The individusl seeks and acoepts his responsidility for
the kind of person into which he is developing.
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COMBINING THE INCIDENTS T0 FORM STEPS

The following illustration is an exemple of how several

inoidents from the diary combined to form a significant step

on the scale;
"May 1l=-

"May 1l-

"May 18-

"May 18-

Was interested in radio programe, and he

‘helpoed z0 mich in planning them that the clasna

eleoted him anncuncer for the station.

Urged the members of the group to practice
their talks for the progrem the next days

Vent around to see that esach person who was to
broadeast had a talk prepered which would be
worthwhile.

Vianted to make gure a member of the group would

be ready to substitute if the program ran ghort.”

These records appear in the rifth step combined into one

inotdent as follows:

ﬂ}‘ay -

¥as announcer for the radio droadessts and each

day got the programs for the following day lined
up by talking with each person and looking over

his tslk; arranged for substitute programs when

the planued progrems ran shoxrd.”



GROWTH IN RESPONSIBILITY DETERMINED BY THE SCALE

With the scale as a basis, the following incidents were
taken from the disary and placed under ﬂm twenty phases ar¢
raamn&ihuwy in which the aiam shildran engaged, In the
temﬂag pagaa are ;ham:

1. A atmripsmn of the shild at the beginning of
. the atudy.

&+ A desoription of the ohild at the end of the
astudy,.

S+ The inoidents relating to the child's life shich
show hie development of yesponsibility in the
wmi;y phases by the seales
By meaning class activities, one may see from examining
the following cherts the ohild's development of responsibility

acoording to the ateops of the somles



CASE I ~ CHARLES

1. Status in September
2, Statuas in Jums
3. Development According to Scale

51
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ANALYSIS OF CHARLES' STATUS IN SEPTEMBER

At the opening of school, Charles was cepable of doing
routine work, but he generally walted for suggsstions from
others to st to work. He followed directions given by the
teacher, but made no attempt at self~direotion.

Because his interest was with a few children, most of the
work which Charles 414 concerned the members of this immediate
“group rather than the whole ¢lass. He worked with a Tew boys
to whom he had been drawn, and he encoursged them to do better
worK.

Charles knew how to regulate his aetione, although
sometimes hé became a little unruly. At such times, he usually
‘sorrected himself end showsd that he was sorry.

He did undersftand how $o make his own work gatisfactory,
but his main conecern was to please the teacher, and he atcepted
her directions and ideas as the basges for Jjudging the value of
his work.
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ANALYSIS OF CHARLES®' STATUS IN JUNE

Charles directed his own sctions and oarried his work to
completions . Although he sometimes esked for ideas and oriticism
on the work he was doing, he usually went ahead with the work,
but he wanted the reaction of others as t0 the. way he was
attacking his job.

In September he was interested only in his partiocular group;
in June he had & "whole group consclousness”, and was interested
in all of the projects of the class, He frequently started the
slase on & new phase of work,

He showed a sinoere desire to be a good oitizen of the
olassa He kopt his own actions beyond reproach, and often
reminded others when they were not conducting themselves
properiys

Charles was not satisfied until his work wae done as well
as he could do it. He had the seme ideal concerning the work
of the group as & whole, He kept urging the e¢lass to achieve
the best results possible so that its members would have the

satisfaction derived from a jJjob well done.
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FINDING PROBLEM

Sept- Started working on Coal booklet after teacher told him
others in his group would not work unless he did his part,

Oct- Worked on talk and picture for March of Time after cards
were given out containing questions and references and time
wes set aside for that wark,

Mar« Bet ug list of foods he had typed for world map, and
wanted to help others get thoeirs done in the same manner for
he liked to write gtories and type them.

Apr- Came in late, got the assignment from another boy, and
went to work after helping ancther #ith his work; came back
and returned 1o his work after an absaznoe of two weeks with
interest and determination to ¢omplete unfinished work,

Apr- Had some work to do to complete booklet on America and
went to work on it whole~heartedly; would come to schoel early,
begin work on arrival, and stop only for necessary announcew
ments or ¢lass work.

May~ Reminded the group what to prepare for the radie broade
caste and volunteered 1o give his broadcast firat as an
example for the rest,
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PLARNING @ORK

Sept~ Did not plan shead on work on coal, but waited for
directions from teacher before procedding further.

Sept~ Thought he should have & table of contents to show what
his dookiet on coal contained after receiving criticism for
“3$k§0Qr arrangement and seeing how others arranged their
booklaets,

Oc¢t~ Became interested in drewing and mechanics brought out 1in
March of Time and began to study inventions and how they
worked mope thoroughly.

Cet- Wanted to work on his story more fully and help othera
improve their work for presentation while seeking information
about Cartwright for March of Time,

Kay~ Had pictures and ideas clearly in mind before starting to
plan radio broadcast on parks.

Hay- Planned his work so that he would be up with rest of the
class; was usually ahead of them, and wanted to get sclf pree
pared to g0 on into high school by getting teachers to help
him see and improve weaknesses,
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USING REFGRENGCES

Sept~ Folt he knew enough about coal without using roferences,
but used them when pointed out and provided by teacher.

Oct~ Kept list of references uged on Cartwright and sought
additional information to answer questions other than those on
reference cards,

Dec~ Looked up some informstion about Indians which furthered
the knowledge he had ga}nad through reading about theu,

~

Feb» Helped some of the slowar boys find the type of infore
mation about foods which he had eslready found for himself and
wag using to further bis own knowledge and work.

Apr- Found out what he was Lo do about topic¢ listed for study

and looked in encyclopedis for Montana, then gombined stories

of two parks into one; wrote imaginary stories about plages in
order to make the reference work seem more aiive.

Apre Looked in all available references for information about
Montana; concentrated on getting it clearly expressed,
stopping only for necessary interruptions,
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HEADING

Sept~ Read books for primary ohildren unless teacher pointed
out spepific pages to be rsad about coal or other work.

Oot=« Read pages set up about Cartwright on problem cards for
March of Time and also some other readings suggested by oclass
work, or by other c¢hildren which he though¥might be ine
teresting.

Feb- Became interested in reeding sbout the growing of foods
and t01ld other menmbers of the class about it and told them
where they could read about it, Would also read so he conld
follow the class discussions and participate &n them,

Mar« Read much information about the food which came from the
British Isles so he could get the necessary foods for the
lists which were to be placed around the world map,

Apr- Read stories about American art s9 he could know more
about peintings found in Ludwell<Paradise House; looked for
some stories about western Americe which would help him with
nis story sbout Montana,

|

May~ Read widely in books whioh he found in various libraries
30 he could increase his knowledge aboul many things when he
got to high school and would have a wide range nz\knawleéga
at the completion of the yearts work, i

|
;
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INV.STIGATING OTHERWISE THAN IN BOOKS

Sept« Handled materials carelessly, but looked at them and
tried to use them after teacher showed him a plece of rock
which he had brought to c¢lass and wae shown how he could
illustrate how coal is formed by showing its different layers,

Oct~ Wanted to type story for March of Timo and drew a picture
of varveright's power loom &s his part, fellowing lead suge
gssted by the card of directions end by what other shildren
were doing,

Jan~ Worked to draw some pretty fruit for the fruit bdorder for
the room because of beautiful colors; pointed out to others
how they could draw effectively and help complete the work,

Mar- Found a poemm about oysters and thought it would be
interesting as the class was studying about foode and this
poem would help others understand about one kind of food, so
he agked permission to read the poem to the e¢lass; placed it
ﬁg tge bulletin board for others to read after he had read it
aloud,

Apr- Brought in some boxes which cvould be used as radio seta
for the broadcasts and then helped set up microphone and
other apparatus needed for class use, Sald that the Chamber
of Commerce could help members of class get information about
Williamsburg and that information would lead into historical
glde of America as Willlameburg and Jamestown were very old,

Moy~ Worked to complete his study of America s0 he could help
others get theirs completed and then could review all the work
done on America, drawings, stories, etc., and learn more about
ways of showing information which would help him later.
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EXPRESSING IDEAS

Sept~ Kept ideas for expressing thoughts to himself until
teacher asked him to showm his group how coal was formed; then
he brought in informetion from home and led his group in
making booklet with help and advice from teacher.

Qet~ Wanted t0 draw a picture of a gawer loom by Cartwright

for his March of Time after others began drawing and getting
storiss rsedy, for he felt thatl wes typlcal in representing

Cartwrighie.

Fab«~ Made up some questicns about food as & guide for the
¢class while it was studying bacteria and $o help him remember
what he had reads Asked one of the teachers if he was doing
all right with ink after using it for first time, for he
wanted his story to be neat and well-writtans

Apr~ Coming back after an absence and finding his part .on
world map done; went over his part of world map and pasted in
several foods which had been left off during his absencd; =
went t¢ geek other work which he could do Lo help complete the
mapy %éaﬁ of the obvious Jjobs having been taken while he wses
abasents

Apr« Wanted to write faaginary stories about the western part
of Americe as he felt they wonld be more interesting and aleo
would siow how much he had read and Knew aboub the West
because he would then be combining his information.

May« Tyled te express things he saw as they appeared to him in
everyday life and puat in typical occurrences of Williamsburg
and at home in whet he wrote, all the time expressing himself
as well as he could. BExpressed self beautifully in poetie
language when the occasion presented itself, ‘
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HELPING CLASES PLAN FOR CONDITIONS

Sept~ Gave no consideration to actusl conditions of work, but
would change desks around s0 he and others could get cloaser
together or move something he found in the way of teacher,

Qote~ Haw need for rearranging reference books for March of
Time on bookshelves; worked with another boy to put them in
order 5o they could be found and he gould logate some infor-
mation he wes looking for.

feb~ Took his group off to itselfl in working on by-products of
food 80 they would not be disturbed by others and would not
disturb anyone eiaag Suggested other groups do the sanme.

Mars Suggesated that members of class go to library and get
more reference books for work on food lists and keep accurate
list of references 80 they could go back t¢ the books when
they needed them and wounld not have to Keep the books all the
time they were working.

May- Worked with group arranging broadeasting station and
making redio sets s0 they could listen to the broadcasts.
Suggested how the room could be arranged to make it appear
marg life~like and all could hear the talks given by verious
members . ‘

May- 5aid he was doing all he could in way of getting and
arrangiug information and everyone in the class nseded to do
the same Af all were to enjoy the work; after all, what wags
done concerned everyone in clase and not Just a few,
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 HELPING CLASS PLAN ACTIVITIES

Sept~ Agréed that his group could make a booklet on coal; but
waited for teacher to make suggestions as to its mekeup; sald
if each took a apecial job, they could get done much quiocker

when this wed guggested Lo him.

Oct~ Planned, with help of teacher, to give a sketch of
Cartwright first, then tell sbout his invention of the power
loom, Heanted to help set up lantern for ahowing pictures
for March of Time, :

‘Beo~ Ganted while studying Housing to go into the uses of the
various tools used in building, 88 he liked to builid things
and knew about the uses himself and wanted to let others:
know as well as learn & 1ittle more himself,

Feb= Signed for dey's activities on places provided on the
board so he could get right to work and complete what he was
supposed to do that day. )l

RS . .

Apr- Looked at all aveilable maps and pictures of parks before
starting his work on them, so he would know more what 10 do;
suggested that class combine findings on one large map of the
United States after individual meps had been completed,

|
May- Said all should try to 4o as well as possible on broade
casts as that would help them learn mors aboul differsnt

places in this country, and what kind of a country the United
States was~-jnat what he thoughtall of them needed to know,




42
Charles««9

HesLPING THE CLASS PLAN THE USE OF REFERENCE BATERIAL

—

Sept~- Uged references after shown to him, then discovered by
looking in table of contents he could find what was in the
book without having to look all through the book aftey
teacher explained use; told ancther boy how to look up
references after seeing he knsw nothing about finding then,

Oect~ Found references given for work on March of Time and told
ethers that thse enecyclopedia and book of inventions would hekp
in getbting talks prepared.

Dec~ Told the class what he learned about the way Indians
lived when the class wss discussing housing, Told them that
different stories would tell how people lived and they could
enjoy the reeding more,; if found in such story form and nod
in direct references,

Feb~ Told group when it was having diffiocunlty finding about
bacteria, where to look in books for information. Looked up
hard words in dictionary for definitions and pronunciations
and would put that information on board so all could use it,

Feb-~ Told boys next to him sho could not find materials where

they coculd find what they needed and t0ld them how to put the

information into an interesting story form about foods. When

he came across information for which the c¢lass was looking, he
told them where he had found it and explaiped it to them.

Apr~ Told the class he was listing the references he had

found for Hell of Fame s5¢ he could go back dnd use them wvhone
ever hie needed them; for often people talked about things he
was supposed to know and he had a hard time finding about
them; therefore, he was going to keep a 1list of rdferences and
suggested that others do the same,
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PARTICIPATING IN GROUP LABORATORY WORK

Sepb= Did 1little work untll it wae necessary, but would follow
teacher’e directions in deslgning cloth for Cooper Corpos
ratggg, although he did not do this woerk for sustained
Pericdis.

Oct= Went right to work when questions and dirsctions were
given him for March 6f Time for writing stories and drawing
piotures as others in class vere doing it and time was aet
salde for that particular work,

Jan= Liked to draw and experiment with different kinds of
materials, 8o the work on the fruit border gave him an oppory-
tunity to experiment and use the different materisls as he
wanted to, although he d4id not interfere with anyone elese who
needed them for completing his omn work.

Feb- Became interested in bactoria and led group in answering

queations about 1t and told them how to find more ways of
studying and learning about feodss Took part in play given

gy a g§03§ on foods and learned hle part well as he wanted to
8 g004.

ST

Har« Would get help when he felt he needed it in making lists
for world map or finding other information and would tell the
¢class how he thought they should work during clags perlods if
thay were to get their work done the way it ghould be., Led
discussl. ns on palintings prior to going t0 Ludwell-Paradise
House, and gave suggestions to boy a8 40 how to get a map
drawn to gcale,

Apre Told group how by looking at finlshed map one could get
the complete story of the producing and transpoprtation of
foods; the work had been done with materiale found right
there in the room and he fell the jJob was well done and
showed how well they could do when they worked.
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SHARING IDEAS, OBJECTS; READINGS, ETC., FOUND

AU S

Seph« Brought in a pebble which he picked up from street when
teacher asked that children bring in strange rocks they foundj
. showed no particular interest in hie contribution.

ﬁaﬁﬁﬁ Tried to get the booklet on coal completed for hils
group although he thought the books given for work on coal

ware hards Told the class how decaying trees formed coal
after milliona of yearsa.

Oct= Enjoyed finding about machines and how they worked and
then telling the class how they workeds Told the clase how

he was golng to tell aboul Cartwright firet; and then tell
gbout his inventlon and what it did for Induatyy.

Febs Shnred with the class some pletures and inf ormation which
he found about food which made the dlacussions more ine
terestings Found some plctures of coffee plants and berriss
which more fully explained the tescher's talk about coffse,

Apre Looked for ways he could add to the lists of foods and
plotures on transportation as map neared completion go it
would be more nearly complete snd show the story which the
claga wag atbempting.ta show; dosired the map to be useful
for othey groupe which might see if.

May+ Looked for poems and stories whioh wers interesting and
helpful %0 the ¢lass ce he wanted to make hie contribution to

the group; for he was capable of making helpful contributions
and wanted to help as much ag he could,
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ORGANIZING AND EXPRESSING CLASS FINDINGS

gept~ Followed in §‘maagar-waflaarﬁain specifie directions of
teacher in hils committee in making a section of a class book
on study of ceoal; wae satisfled with commonplace result,

Oct« Followed the queations set up on cards by teacher in
finding about the life of Cartwright and hisg invention, but
was more interested in the invention than in the other part,
and would talk with other boys about the inventions which
they were studying. '

Oct=~ Buggested to others that they keep a list of referonces
uaed when he found how much eaplier it was to keep a3 llst of
referencea; in order to go back when he needed additiocnal
information, Ssald that he could have a better talk with tw
storises and pilotures, one of Cartwright and one of his -
invention, -

Har= Wanted all to hand in typed lisie of foods so they could
be mors easily checked Ly the committes in charge of checking
and the ones left out c¢ould be found; offered to help others
sae that thelr liste were complete for he had found how to,
look up the various foods produced in different countries,

Apre Wanted to help the group golng to Hewpori News gather
information as it would help him learn more abeout Filllameburg
and thoy would be able %0 make better talke when they got to
Newport News,

May~ Asked teacher what elee he should learn before going to
high school which would help get along better there and would
help him get & Job laterewgald he wanted to be ag well prew-
parad as posclible at the end of the year; for he had towork
gome to haelp his family and 4idn't kmow how long he would be
able to stay in schoel,
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HELPING INDIVIDUALS IN GROUP

Sept+ Helped boys around him who needed help in getiing work
done when the teacher or they asked him to help with come
class work, .

Qot« Helped hig brother find information he nesded for March
of Time and worked with others planning the order for the
talks for thigs Bhowed what they should include in thelir |
talka to make them fit in with the general 1dea of a March of
gige, and help in finding information when they needed that
nelDe

Fob« Asked the tescher if he could stay after achool to help a
boy who needed help in working arithmetic. Xnew how to deo
thepe problems,; arithmetic belng one of his strengihs,

Apr- Told another boy who wanted to know about a motor trip
through Virginia, how to locate c¢lties on the map and then
look at the hlghways lesding from thope cities, Had Just
finiphed nis work along that line and felt he could help the
boy Af he tried to help himself first,

May= Helped anothey boy get hils work for Hall of Fame comw
pleted when he wasg having difficulty getting ii{ done; got one
of the more backwerd boys later in the day to tell a etory
about hunting and heiped the boy make it more interesting by
adding remarks and suggestine as the boy progressced.

¥ay« Went over and helped in a pleasing and sncouraging way
whenever he saw another having difficulty, Would try teo

help another boy get his work done gatisfactorily. Had a very
pleasing and encouraging way of working and helping othersg.
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LEADERSHIP IRB CLABS ACTIVITIESB

Sept+ Would make casual suggestions about class work; but did

not put them into practice until told to do so by the teacher,

ggen he showed them what had been done on the Coal booklet by
8 groups

Oct+ Helped arrange reference books for March of Time and told
others where they could find them; eugrested that anothep
c%agg be invited in to hear them when they presented the March
1} My

Deg- Worked with others in planning work on Housing,; with
sapeclal emphsalis on the uses of various toole in building;
igr he wag famillar with them and wanted to find more sbout

Peb~« Had a group working on the by<products of food so as 4o
have an attractive poster, then went to work on next phase of
food, producing and transportling; urging that all information
poseible be gathered, ‘

Haye« Was timekeeper in 4ifferent activities, such as storye
telling, -then suggested that talks for broadcasts be planned
to £it in with the time allotted and r»un jJust like a regular
broadcasting station, '

May+ Helped in setting up standards for the work on booke on
America s0 they would all have good work and do what they
were supposed to do, Would be posslible 1f they followed tlie
directiong and plans set up by wmembers of the clags,
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ACTING AS AN INDIVIDUAL

Septs Found it rather difficult to keep from talking with
those around him and teacher had to remind him frequently to
keep at the work planned,

Oet» Wanted to get the work on March of Time completed and
kept at hig work in order to get it finished, Interfered less
withithege near him in keeping them from getting theilr work
completed,

Feb« Wanted to¢ get as high a rating as possible on the
Citizenshlp Charts and told others how he was getting his
sonduct improved, sald that all needed to be more prompi in
thelr work and gquieter in the halls; told how he was getting
higher ratings each weok,

Mare Reslized that he was wrong in snowballing and took the
blame; told teacher he was sorry and would not 40 it agaln,
Quieted down at once and performed what he had done over again
when he came into the clase making noige, dut quietly showed
he knew how t¢ behave, '

Apr~ Told olase they were still disturbing the whola scheol
with noise in the halle and Ye wae willing to try to do
better and thought all the rest should try to do betier also,..

Nay» Tried to make himgelf work harder as he wanted to go on
through achool and then to college and asked teacher what to
do to make self ready for it., He wanted to behave himgelf at
all times becaupe he realized that he should do that 1f he
was to become a good citizen, ‘
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HAKING CONTACTS WITH OTHERS

A————— e e i M . ——— Ml
fept~ Helped others when tsacher asked him t0 and he could
help them, but for the most past his contacts were ¢f the
“social” nature and not hekpful to himself or others,

QOct» Asked teacherg if his work was all righti had leayned to
let others alone more than before except when working with
thems, Had not realized that he ¢ould work with others helpe
fully and not disturd them oOr self.

Febs Mare Wanted to show teachers how heé could work snd often
consulted them about art work on foods or lists: of fodds;
wanted to be friendly with the teachers and apprecisted thelr
talking and advisging him on his work,

Apre Offered to help others when he had done his work for that
vgay on America and talked quletly with them on, the work to.be
aone,

Apr+ Reminded the whole group that the work of America was the
work of the whole clasa and each should work hard 1o do a good
Job, said he was going to 4o his part on his dbook and thought

all the others should 4o the same,

‘May~ Had worked on a story for some? ime and came over for
teacher to se¢e how much he had done and help him improve 1t
before presenting it to ¢class,.
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PARTICIPATING IN ACTION OF GROUP AB A UNIT

6ept~ Found 1t d&fficult §¢ gat into the uark of the whale
class and ususlly sat by waiting for something to 4o or to be
told by teacher what he could do. Usually lei his work run

. along unlegs reminded that he could do better than that,. -

’ﬁat& Was $0ld that he was nn% gatﬁ&ag tha correct znfarmatien
for Norgh of Time; 80 he went back over references and worked
the story over, then practiced the.talks fer'ﬂareh of Timc
with group in workroom, ‘

Fab* mriaﬁ to imyrava hig eonduct in Gitizenahip Chart
checkings and urged the whole class to try to make less nolse
in. the builﬁin% g0 a1l could bvenefit by the work thay were
-Aoing in the Citizenship Cluby

Mare Waited until time prasenteé.itéelf befare anﬁaring 1nta
clags discussion although he was eager to offer worthwhile
infornation; went in and suggested to boys im workroom how
they could do better work-on. the map in Arawing it te scale,
Could do these things and wanted to help the ulaas, but -Aid
not interrapﬁ in order to tell them, :

-apr« Saw ditfinulﬁy beyﬁ were haw&ng geﬁting lettera got uﬁ
top of map and helped them until they could start again; felt
thie was the work of the clage and he should helyp whan
neesded and it was something he could &o,

ﬁayw ﬂuggeated that aldl h&kﬁ par@ in br@adaaata by praparing
interesting talke and sharing them, then they could work on
their books for America and share their findings with the
other members of the class by ghowing thelr books and
explaining what they had done,



COLLEGE Ur WILLIAM & MARY

GharlﬁaQ;la 51
EVALUATION OF ONE'S OWN WORK

Bept* ﬂarrectea miataksm aftar they'wera gn&ntéa aut bg
teacher; but often left many in the paper; 4id not look far
ways of improving work other than by sorrastions of teachar»

ﬁ@t« ﬁﬁ&liaﬁﬁ that %he 1nf¢rmatacn asked far nn'baﬁk &f card
about Cartwright was not suffiocient for a good report and
began looking for additional Informatlion to make it complets
after sesing others writing more intereating aturiaa.

nee~ Aaked ard tﬁadher ﬁ¢‘hazp him with the drawing materials
80 he could illusirate his work on housingj asked a boy to
%ell him about the West as he gaw 1t .80 he could bebtter
underatand the storlies he was ‘réading sbout Indians,

Febw Read more when he raaitaeﬁ how little he knaw about
bacteria and followed discussion with open book 80 he could
understand better, and the ¢lass could also understand} came
back after being slck,; locked over his work on the map and
tried to chegk anvthﬁ mistakes which remained to prevent it
from being a good plece of work, After using ink for the
first time, asked teacher how it looked before geing any
further as he wanted it to be aaatn

aprw wrsﬁe imag&nany stories about parka he had in America and
asked teacher to help him correct them; 4id not mind doing 4%
over if there wers only two or three miatakﬁa on themj
finished putting names on nmap,; went to reading; saying he had
finighed his work all right and wanted to reazd, Felt he knew
how to evaluate his work as he had a feeling for what he was
auppeaed to do; )

nayn Braugh% his nataboak to teachey and sa&d 1% was almmst
finighed and hae thought 1% was all right; felt teacher would
agree with him; but he wanted her to look it over carefully
and glve him heér opinion to see how well he oould judge.



Charles~=19 62
EVALUATION OF GROUI'S WORK

Sept« Wag satiafled to let group go along as directed ang if
he gave any criticism, he offered no constructive suggestions
to offeet 1t, ,

Oet+ Thought of how group could improve ite March of Time work
following lines suggestsad by cards made up by teacher by
adding extra thoughts of children, such ag showing more
directly tho effects of the inventions atudied on manufacs
turing and transportation.

Mars Liked to read and check over work of others; wanted
membere of group to keep list of references on food lists and
hand them to others so they could bo checked before beling
listed on map, .

Apr= Suggested after map had been completed and clase wae
discuseing the work, that some could have worked harder so the
work would not have fallen to the lot of a few, for the entlre
clags recelved credlt for the map and everyone should have
done equal work on it. .

Kay+ Said in planning the work on America that the booklets
and . broadcasts were to glve a good idea of this country and he
thought they should work to show all phases of America and
have a good job when conpleted,

May+ Told the members of the group that he thought they had
worked wall together in getting the dlfferent jobs done for
the work on America and could be proud of what they had done
a8 the information was very complote,



Charlegs«20 53
EVALUATION OF CONDITIONS FOR WORK

mm.n . ‘il‘i'"i‘:I'i_i'l" s _. e , T"“‘_ﬁ - "“,l' o) '.,.:h:v oy WIS L,‘f‘i,"' i PRASUT AT STEm P SURT e
Sept+ Would change desks or make use of time as suggested by
the teacher; bubt feldt no need of changing them because of his
own decisiong

5554 s i et S esbi
Octe Signed up for tasks on beoard sc he could use the material
to the best advantage in March of Time work; suggested that
group work in comnittees go they could help each other and
give suggestions, : "

Jen~ Brought in materials which would help self and others in
drawing the fruit for the boprder, pleturses; crayolas, paper,
etes, thus gaving the trouble of moving around for materials
gnﬂa@akins“it;pnaaibla t0 plan work scecording ¢ msterials on
1800 &

Feb« Brought books for class to use on food and told the
others whoere they counld find references; thought of getting
information on by«producta of food from grocarymen in .
Willlamsburg as they would be familiar with the ones they
used,; Cleaned out his desk on one occaslon 80 he could work
better and 1% would be as neat es he felt it should bdbe.

Mar~ Worked quietly and buslly when working on the nap, res+
placing materials when he had finished them s¢ that others
could have tham,

ot A S S
Apr~ Bought information for group going to Newport News oo
thaér reports would be accurate and told them whaere they could
£ind more, ‘ -
Haoys Suggéated—thaﬁ the broadeasis be planned s0 that esach
could take part and have hils part well done.




CASE II - JACK

4.+ Status in Septembex
2. Status in June

3. Development According to Scale




































































































































































































































































































































































































































































































































































































































