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CHAPTER I
THE PHOBLEN AND ITS SCOPE

Today guidance services are clearly emerging as essential
parts of every educational activity. In attempting to individualize
instruction, teachers are realizing the necessity for more information
about their pupils. 4s we encourage children to become self~directive,
the need on the part of the pupils for information about their
capacities and limitations becomes more evident. In order to help
children adjust teo the complex society of today, more information is
needed about that soclety. Because of these and similar factors,
educators are recognizing that certain facilities, instruments, and
personnel designed to gather information to be used in helping boys
and girls adjust to their present situation and plan wisely for the
future play a vital role in a program of guldance services.

I. THE PROBLEM

Statement of the problem, The purposes of this study are
(1) to find out what facilities, instruments, and personnel are
available for guidance in the high scheols of Virginia and (2) to
discover how these facilities, instruments, and personnel are used

in providing guidance services.

Significance of the gtudy. When the school populstion was
S

& rather homogeneous group in which the aims6f the puplls were much



the same, the problem of guidance was not as acute as it is today,
Jessena‘ says that the 203,000 pupile :anrolle;:i in public high schools
in 1890 were a group characterized by great similarity in interests,
capacities, and destinetions. Because of the homogencous pupil
enroliment in schools, it was pogsible to offer a prescribed curricu-
lun designed to prepare one to go to college, to prepare for such
fields as the ministry, law, and nedicine.

Since 1890 the number of pupils enrclled in public high
schools has become larger. Accompanying this increase in numbers
has been an increase in the range of pupil abilities, needs, and
interests. This heterogeneity of the pupil population emphasizes
the need for individualized instruction and guidance for each pupil
consistent with his interests, capacities, and limitations.

In present-day soclety, a wide range of occupations requiring
spacial types of abilities and tralning have made it necessary that
there be a careful program of guidance in the high schools enabling
the pupil to pmpg,:ce for the occupation for which he is best suited.
Shorter working houré in industry have increased the amount of
leisure time and net;assitate careful guidance so that such time may
be used for the wholesome development of the individual.

In 1936, the Virginia State Board of Education published

1 Carl A, Jessen, Trends in Secondary Education, United
States Office of Education Bulletin, Nos 2, 1937



"A Tentative Manual for Guidance in Virginia Secondary Schoolsy"?
This manual was designed to aid teachere, principals, supervisors,
and other school officials to obtain a more complete and correct
concept of guidance. It suggested plans for functional guidance
programs that could be used in the schools. The publication of
this manual was the result of seversl years' work of a commitiee
appointed by the State Department of Education in connection with
the Virginia Curriculum Revision Program.

S8ince this initial aa;arenesa on the part of the Virginia
State Department of Educstion regarding the nact?s&ihy for functional
guidance programs in the schools, there have taeén a number of eignifi-
cant developments in forwarding guidance practices in Virginia. In
1939, the first sState Consultation Service was established and during
the following year it ﬁaa recognized that this service could be help-
ful in the development of guidance in the public schools. CGuidance
conferences for public school personnel were inaugurated by the
State in 19h42. 4t this time the Virginia Iducation Commission made
a study of the public schools and the State Consultation Service and
recommended that the Service be extended to serve all arsas of the
state. The Commission also recommended that increased emphasis be

placed on guidance in the public schools and that each high school

2 gtate Doard of fducation, Richmond, Va., Tentative lamal
for Guidance in Virginia Secondary ichools, 1936 S
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in the gtate should have a satisfactory program of guidance. In
April, 1947 the high schools in the stat; received a Superintendentts
NMemorandum® which advised the high schools that the State Board of
Education Hegulation requiring all accredited high schools to have a
satisfactory program of guidence, would become effective with the
boginning of the 1949-50 school term. Prior to this time, in the
Spring of 1947, en advisory committee of principals, superintendents,
and representatives from the Virginia State Department of kducation
discussed what was meant by a satisfactory program of guidance and
also what ingtruments and procedures would be needed in order to
determine what constitutes a satisfactory program of guldance., as a
result of this meeting a statement was prepared and sent to the high
schools regarding what is meant by guldance, its operation in school,
and the outcomes that should be expected from such & program. 4t the
State Principals' Conference held at the University of Virginia in
June, 1947, the subject of guidance was discussed., During the 1947-48
school term, principals devoted time in their local and district
meetings to the study of guidance programs and procedures for their
evaluation. Each district association submitted recommendations on
guidance programs to a production committee which drew up this set of
tentative accrediting standards.

3 state Board of sducation,; Rlchmond, Vas, Superintendent's
Memorandum No. 1968, 1947



1. Time for Counseling and Related Activities. all)
accredited high schools shall provide cne class period
for each unit of 75 puplls or major fraction thereof.
This time is to be used only for individual guidance
activities,

2» Reguired Space for Guidance Servicess 4All persons
asgigned time for guidance activities shall be provided
&2 private space for work during the time assigned.

3. gQualifications of Guidance Personnel.

a8+ Persons designated to head guldance services shall
have not less than 2 years of successful teaching
experience, a demonstrated ability to work with
teachers and students, and & minimum of 6 semester
hours credit in guidsnce courses, or 2 years
experience in guldance activities.

be In-gervice training in guidance shall be provided
for sll teachers.

he Cumulative Records. AlL accredited high schools shall
maintain a cwmlative record for cach pupil enrolied
which shall include information in regard to: Home and
Family Backgrourd, Scholastic Hetord, FPhysical and Health
Status, Personality Traits, Special Interests, Educa-
tional and Vocational Plans, Test Resultas.

5+ Qecupational and Nducational Information. 41l accredited
high schools shall maintain a file of occupational and
educational information. These files shall include
current information on vocational opportunities, trends,
and requirements on all flelds of work in the area served
by the school. fThe high school shall also meintein a
current file of informetion on post high school training
apportunitiez ustally accessible to students leaving the
high schools

During the 1948~49 school term the high schools studied their

omn guidance programs in relation to the proposed standards. An

b State Board of Hducation, Richmond, Va., Superintendent's
Memorandum, No. 2188, 1948
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inguiry was:sent out by the State Department of Education to find to
what extent schools were alrsady meeting the proposed standards and
whether the schools could meet the requirements by the opening of f;he
1949-5C school terms The production cosmittee studied the results of
this inguiry and made recommendations to the General Accrediting
Committee. - In & Superintendentts Memorandum® of June 2%y 1949 the
high schoels were nrotified thet the acerediting standards in guidance
had been postponed and that the whole problem of accereditation would
be studied in detail during the school year 1949-50.

II. DEFINITIONS OF ThRMS USED

Small schools Throughout this atudy, a ¥small school® is
ene whose enrollment lies within the range of 75 through 149.

Medium schoole. Throughout this study, & "medium school”
is one whose enrollmert lies within the range of 150 through 349.

Larpge school. Throughout this study, a "large school! is
one whose enrollment is 350 and above.

Instruments for guidance. In this investigotion,
%instruments for guidance” include tests, records, vocational and
educational information, placement service, and community resources.

Facilities for puidance. Opace and time for guldance
activities are interpreted as "facilities for guidance” in this study.

? State Board of Bducation, Richmond, Va., Superintendent's
Memorandum No. 2344, 1949




TII. LIMITATIONS OF THIS STUDY

This study is limited to the 412 public high schools
accredited by the Virginis State Board of Education for the school
year 1948~49. It is concerned with the facilities, instruments, and
personnel available for guidance in the high schools and their use

in providing guidance services during that school year.
iV, HETHOD OF ATTACK ON THE PROBLEM

A list was prepared from the 1948-49 Educational mrect.oryé.
of the public high schools that were accredited by the Virginia State -
Board of ié;duc:ation‘. Since accreditation, as rovealed in the Educa~ '
tional Direclory, is based on an high school reports for the
school year 1947-48, the list 'of accredited publdc high schools was
revigsed to accord with the li;st based upon the preliminary annual
reports of the supermbe;xdsnts of school divisions of the state for
the school year 1948-49. From the latter source enrollment, number

of teachers, and pupil-teacher ratio were taken.

Instrument used in collecting data. The data required for
this study were obtained from the principals of the high schools by
use of a quegtionnaire. The advantages and disadvantages of the

guestionnaire as a means of collecting information for research study

6 State Board of bducation, hichmond, Va., IHducational
Direstory, school Year 194849, Hovember, 1948
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have been argued by many educators. Since 1847, when the question-
naire was, reportedly, first used, its popularity has grown by leaps
and bounds until recently it has been estimated that one out of every
four theses of graduate students is based on information gained through
questionnaims.? Regarding the value of the gquestionnaire in réaeamh,
Kellyg asked a small group of college scientists from a variety of
fields this question: "In your opinion is a questionnaire ever an
appropriate instrument for use in the conduct of sericus research in
any scientific field? From seventy-five to a hundred percent of each
of eight sclentific groups catechized gave at least a qualified “yos®
to the guestion. 361339 further says about the questionnaire that

Unless and until experimental science relieves us of the

need of human judgnents, or removes from our minds an

interest in unique events, this wayward child of sclence,

feable as it ig, will remain an indispensable helper. It

will thus be always needed, and we can but hope that it

will curb ite inbtrusive disposition and mend its unseemly

Ways.

Perhaps the greatest adverse criticism has come about ag a
result of the over-use of the questionnaire when other means of
obtaining the data could have been useds Also the careless formulation

of questionnaires along with careless tabulation of the results has

7 Henry L. Smith, Educational Hesearch, Principles and Prace
tices, Lloomington, Ind.: BEducational Fublications, 1944 p. 180

8 Truman L. Kelley, Scientific dethod -~ Ibs Punction in
Research in Edueation, Columbus, O.: The Ohio State Universlity Press

9 Loc. gite
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been one of the sources of much criticisme These criticisms are not
inherent in the questionnaire itself, but are in the use that has
been made of the guestionnaire and could be overcome largely by the
exercise of care and diligence on the part of the research worker.

The auther, cognizant of the limitations of the wuestionnaire,
attempted to overcome them by setting up certain safeguards. First,
the toplc for rescarch was analyzed to determine whether it was one
which would be of interest to the informant. Since the high schools
in Virginia are concerned with meeting the proposed accreditation
requirements in guidance it was decided to use the proposed conditions
a8 a base for the construction of the Questicmire'lg Secondly, for
purposes of velidating the questionnaire and judging the consistency
of responses, questions were asked in one section which were related
to information under other sections. Thirdly, as & means of improving
the questionnaire it was tried out on several scheol people acquainted
with the field of guldance for discovering week items., Fourthly, after
the guestionnaires were returned, as a futher means of validating the
instrument, three questionnaires from sach of the "small," “medium,”
and "large" groups of schools, which also constituted geographical
repregsentation, were compared with the returns. of an inquiry sent out

by the Assistant Superintendent of Public Instruction and the

10 state Board of Education, Richmond, Va., Superintendent's
Memorandum No.« 2188, 1948
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Supervisor of Guldance and Adult hducation< The checking of comparable
ltems revealsd that the information from both questionnaires was

consistent. -

The Survey. The questionnaire was mailed out on May fourth
with a letter of explanation {see Appendix A) of the purpose of the
questionnaire accompanied by a letter from the Stete Department of
Fducation (see Appendix B) asking the principals for their cooperation
in the study and approving it as worthwhile. By the twelfth of May,
fifty percent of the questionnaires had been returned. The {irst
reminder card was sent out on the fifteenth of May to each school which
had not returned the questionnaire. 7This reminder card brought in an
additional fifteen percent return. Another copy cof the questionnaire
was sent out on May twenty~fourth and a second reminder card was sent
on June eighth. Perscnal letters were sent out te various counties
which were not represented in the return in an attempt to obtain a
representative geographical return as well as a return representativa‘
of the population, The survey was clogsed on July first. The overall
response was grabtifying as the total return was 84.9 percent,

A check was made of the quasti;;i;xafires returned to see if
the results were representative geographically of all portions of the
state and also representative as far as school enrollment is
concerned., The map appended {see Appendix C) indicates that the
distribution oi" returns was satisfactor:,: as far ag geographical

distribution was concerned.
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The table below indicates that the percent of returns was approximately
uniform for each clagsgification of schools.

No. of Schools to Which No. of Question~ Percentage

Classification Questionnaires Wore Sent  paires Returned of Return
Small 160 127 9.4
Medium 169 m9 88.2

Large 83 74 89,2

In the following pages the author presents the data, his
criteria, and conclusions with the hope that they may be of some value
to those interested in improving guidante services in the high schools
of Virginis.



THE DATA

Aftey the survey was completed, the questionpaires were

grovped. ascording to the size of the sohools they represert. The

rasults from the questionnaires were then compiled 4n tadbles under

thegs hsadings:

1.
2%
3e

he
Se

b

T

Space and time wtilized for puldance services
Iostrunents used in providing guidence servicen

versonnel availsbles for guldence and the functions
they perform in providing guidence gervices

Buldence informational services provided students

Preparation and in~service training of tenchers and
counsaiors in guldence

Community reacurces utiliseds commuanity surveys,
adult education

Cutcomos of guldance prograse as recogniced by schoel
adrinistrators

The deta presented on the following pages on & particular guldance

seyvice repregont the percent remderding that service of the totael

nuber of schools thel answered the questionneire for sach sise group.

In cases where an stiespd was sisde to determine the degres

to nhich a given guidance service was renderud, the subordinate dats

wers presented as the percent of the schools stating that they partici-

pated in & given service, [lor example, in Teble II, the percentages

of data included in the cumulative record form were computed on the



basis of those schools which stated that they kept & cumulabive
record form.
Theoretically speaking; all schools should render each
guidance service noted in the tables; practically, if more than 50%
of the schools render a guidance service, it may be considered evidence

that the importance of a particular service is rec‘:agniﬁe&sl

Table I, Space and Time Utilized for Guldance Services

Examination of Table I reveals that over 50% of the schools
of each size group are meeting the sState Mcx;editation requirement
that each school provide a separate room for interviewing and coun—
seling. The data indicate that the percent of schools providing a
separate room for inmterviewing and counseling incresses as the school
enrollment becomes largers A further study of Table I shows that the
percent of counselors using less than one hour, and three, four, and
more than four hours, respectively, is substantially smaller than the
percent of counselors using one or two hours for interviewing and
counseling per pupil per year for each size group.

Lesa than 50% of each size group of schools are meeting the
Proposed State Accreditation standard requiring each school to set
aside one class period for interviewlng and counselling for each unit
of seventy~five pupils. It is desirable that the unit of pupils

1 Roderick J. Britton, "A Survey and Evaluation of Guidance
Practices in the High Schools of Virginia.” Unpublished Mastert's
thesis, College of William and Xary, wWilliamsburg, Va., 1946, pe 12



TABLE I

SPACE AND TIME UTILIZED FOR GUIDANCE SERVICES

T e

gza of School
Small ¥edium  Large
Items Reported — 15=349 150349  350-Over
Bumber of Schools Reporting » 27 0 14
' ‘ Percent Percent Percent
Schools providing z separate room )
for interviewing and counseling 53,3 61.6 7540
Kumber of hours per pupil per year
counselors utilize for interviewing
and counseling ‘
lLess than 1 hour 949 Laed 76
1 hour &‘(3&8 53 33 &203
2 houre 31,5 30.8 0wk
3 hours LB 6.7 3.8
L4 hours 9 0.0 0,0
Hore than 4 hours 6.ly 5.0 5.9
Time spent by tge‘mher in interviewing
and counseling per pupil per year , ,
20 minutes 26.0 2642 21.6
40 minutes 173 21.5 18.9
1 hour 26.8 0.1 17.6
2 hours 12,6 8.1 14.9
Vore than 2 hours L 8.7 8.1
pid not ansver item 12,6 154 18.9
Schools setting aside one class period
daily for interviewing and counseling
for each unit of: ) ,
50 pupils 7.3 20.1 17‘6
75 yup:i.ls 2241 23*5 .31t0
80 pupils 349 6.7 2.7
100 pupils Deks 10.9 16.2

No time set aside 3341 2440 Blfl
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upon which coungeling time is based be as small as possible in order
’that more individual time can be gﬁ.ven; However, if the size of this
unit of pupils were increased to 100, two-~thirds of the schools in the
State could meet the requirement, Although a desirable practice is
mot to raise the unit and lower the standard to conform to the majority
of schools when accreditation standards are being set up, it is desirable
to set up a minimum standard which the majority of schools can meet,

This 43 in accord with the recommendation of four school divisions of
the State in reply to an inguiry sent out by the issistant Supe;ivvisor

of Public Instruction and the Supervisor of Guidance and Adult Education,
that the number of pupils in this standard be increased from 75 to

100.%

Table I1. Instruments Used in Providing Guidance Services

The data contained in Tsble 11 reveal that intelligence and
achievement tests are used to some extent by at least 85% of each
size group of schools in the State. A further study of Table IIX
affords & striking comparison between the use of intelligence and
achievement tests. The relatively small percent of schools making
use of interest inventories, personality adjzistmeﬂt tests, and aptitude

tests may mean that schools have not been informed about the values

2 State Board of Education, Richmond, Va., Superintendent's
Memorandum, No. 2275, 1949
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of thegse tests in discovering pupilst possibilities and interests
80 thgﬁ they may be guided more effectively. The test which is least
used by the high'schools of Virginia is the one evaluating the

4 /

specisl interests of the pupil. Between fifty and seventy-five percent
of thé gchools listed this test as "not used." It is possible that
the séhool adninistrators are unaware of the value of this type of
test, and are untrained in the use which can be made of its results
in effective guidance of pupils. The four tests least used in order
of the frequency of their use are as follows:

1. Aptitude (56.0% small schools; 53.7% medium schools;

78.4% large schools)

2+ Vocational Interest (35.7% small schools; 43.7% medium

schools; 69.0% large schools)

3. Social and Personality (34.6% small schools; 37.6%

medium schools; 57.1% large schools)

Lhe Special Interests (26.0% small schools; 32.9% medium

schools; 48.7% large schools)
In eagh test used by the schools, the percentage of the item "used
frequently" increases significantly with the size of the schools
This trend would indicate that the large schools are better equipped
to administer and use these tests.

A glance at the data on the cumulative records indicates
that over 90% of the schools of each size group keep a cumulative
record form for each student, Data on health and physical condition,
scholastic progress, and test results are kept in cumilative record
form by over 90% of the schools. Data on special interest and home

and family background are included in three-fourths of the cumulative

records of each size group. It may be noted that anecdotal records,
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TABLE II
INSTRUMENTS USED IN PROVIDING GUIDANCE SERVICES

Size of School

, Small Medium Large
Items Reported — s 75-149  150-349  350-Ovyer
Number of Schools Reporting — 127 149 Th

Percent Percent Percent
Tests used in Guidance programs: .

Intelligence
Not used 12-6 12.7 5-&
Used rarely 12.6 6.7 4ol
Used occasionally 48,0 47.7 40.5
Used frequently 26.8 32.9 50,0
Achievement
Not used Yy 4.1 14.8
Used rarely 5.5 L7 1.4
Used occasionally L5.7 4049 36.5
Used frequently 3446 4.3 L7.3
Aptitude
Not used J AR 46.3 21.6
Used rarely 10.2 8.1 13.5
Used occasionally 36.4 34,2 8.7
Used frequently Goby 1.4 16.2
Vocational Interest
Not used 64.3 56.3 31.0
Used rarely 13.4 10.1 12.2
Used ocecasionally 16.0 26.2 35.2
Used frequently 6.3 7o 21.6
Social and Personality Inventory
Not used 6544 62.4 L2 .9
Used rarely 10.2 O 9.5
Used occasionally 15.0 16.8 284
Used frequently 9y 1l.4 19.2
Special Interests
Not used 7440 6701 51.93
Used rarely 7.9 12.1 10.8
Used occasionally 15.0 12.1 25.7
8.7 12,2

' Used frequently 3.1




TABLE IX {Continued)
INSTRUMENTS USED IN PROVIDING GUIDANCE SERVICES

I ' . ' 3ize of School
_ Small Heddum  Llarge
Items Reported e 15359 150-349  350-Over
Number of Schools Reporting R - S 1.\ Tk
o o Percent Percent Parcent
Schools keeping a cumilative
record fora for each student 90,6 9440 97.2
Types of data in cumulative record form
Health and physical 99,1 99.2 98.6
Scholastic progress 96.5 99.2 100.0
Test results 91.3 98.6 98.6
special intereasts 80.9 75.0 B7.5
Educational and vocational plams 5349 70.0 80.6
Personality and social growth 60,0 5547 62.5
Home and family background 89.6 9249 87.5
Anecdotal records 31.3 37.1 51,4
Use of Cumulative record formss
‘Helping pupils formulate future »
plans 86,9 8he3 9hsoly
Discovering potential drop-outs 47.8 47 .1 51k
Discovering problems and needs of o
pupils 8C.0 719 81.9
Haking up reports to colleges,

parents, and employers 86,9 88,5 93,0

?

Percentages for sub-items are computed on number of schools included
in the item concerneds
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data on educational and wocational plans, and personality growth cocur
less frequently in the cumulative record forms than the data mertioned
previously. The data indicate that the records are being used by over
75¢ of schools in each size group in helping pupils solve their
problems and revesl that most schools are cognizant of the fact that
the value of a record lies in the use that is made of it., It is noted
that less than 50% of the schools of each size group use cumulative
records in discovering potential drop-outs. An important use of the
cumulative record is thus belng overlooked,

Table III. Personnel Available for Guidance and the
Punctiens they Perform in Providing Guidance Services

4 study of Table III indicates that the teachers are per-
forming one of their important guidance objectives in attempting teo
build up a favorable attitude toward guidence on the part of the
pupils. Approximately BOZ reported that they performed this function,
indicating that they have a favorable attitude and attempt to build
good feeling toward guidance in the school, Over 60% of the schools
reported that the teachers disseminate ocoupstional information
through their subjects and use tests t¢ diagnose atrengths and weak-
nesses of pupils. The percent of teachers who refer students to the
counseling service increases with the emxollment of the school. The
reason for this may be that more personnel are available for counseling
while in the small school the teacher may do most of the counseling

herself,.
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Over two-thirds of the librarians in each size group perform
such functions as acqualinbing teachers with guidance materials,
arranging materlals attractively, and putting together unbound
educational materisls, The percent of librarians performing these
functions increases as the enrollment of the school becomes larger.

Since many schools wrute on the questionnaire that they had
no visiting tescher or that she worked only with slementary achool
puplls, the percentagea of her functions were computed on the basis
of those schools which have a visiting teacher. The percentages of
visglting tecachers performing various guidance funciions increase
with the school enrollment. One of the important functions which
the visiting teacher performs relative to guidance is to furndsh
counselors with pertinent information about pupils. Thers is signifi-
cant difference between the smell schools who perform this function
(43.22) and the large schools (Th«5%), Over two-thirds of the
vigiting teachers of sach size group interview parents im regard to
the child's personal history, help the child to become better adjusted,
attempt to find and remove causes of umsual conduct, and cooperate
with probation officers. These data indicate that vieiting teachers
are maldng significant contributions to the guidante program. Another
important function of the visiting teacher is that of contributing
to the public reletions diviaion of the school. -She should interpret

the meaning of the school purposes to parentc and attempt to bring
about a better understanding between home and school. THe percent of

teachers performing this function increases with school enrollment.
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In each of the three school~size groups, the percent of
achools having & guidance committee ranges from 15-24% higher than
those reporting that they have an argax&imd guidance program. This
may indicate a strict interpretation of an "organized guidance
program" on the part of those anéwering the questionnaire or it may
indicate an inconsistency in the response of school administrators.
Inasmuch as one of the important functions of the guidance committee
is that of policy making for carrying out the guidance program, it
would seem that the presence of a guidance committee in schools is
indicative of a degree of organization in their program, On this
basis it appears that 67.7% of the small schools, 79.2% of the medium
gchools, and 93.2% of the large schools have organization for guidance
to some extent. The data on the funciions performed by the guidance
committee indicate that over 50% act as an advisory group to the
prineipal, and over 75% formulate plans for carrying out the guidance
program. The most frequently appearing members on the guidance
comnittee are the principal, clessroom teachers, and homeroom teachers
in that order.

It may be noted in Table III that approximately 20% of the
schools of each size group do not have counseling service. Over 2/3
of the counselors in each size group interview parents regarding pupil
problems, and familiarize themselves with occupational and training
information. Less than 39% of the counselors of the small and medium
schools perform follow-up functions. Among the large schools, 63.5% follow

up in-school placements while only 41.9% follow up counselees who have



TABLE IIX

PERSONNEL AVAILABLE FOR GUIDANCE AND THE FUNCTIONS
THEY PERFORM IN PHOVIDING GUIDARCE SERVICES

Size of Geiwo
‘ Small  Medlum  lLerge
Items Roported 759 150-349  350-Over

Number of Sehools Reporting 7o A . N .
‘ Percent  Percent vercent
Guidance functions performed by teachers: )
Abtenpt to build up a favorable

attitude toward guidance 7945 87.0 89,2
Refer students to counseling service 472 624y 770
Disseninate occupational information

through their subjects é8.5 668 83.8
Use tests to diagnose strengthe and . ‘

weaknesses of pupils 65 691 730

Guidance functions performed by librarian:
Acquainte counselors and teachers

with new guidance materials 68 .8 81.2 83.8
Secures ami files unbound educational .

and vocational information 7.1 721 73.0
Arranges guldance materials attrags

tively and conveniently in library  68.2 694k 716

Guidance funetions performed by
visiting teacher:
Interviews parents in regard to the

childrents personal history, ete, 68.9 677 3.6
Enlists cooperation of parents when

child is delinguent in school 43.2 5%.6 70,9
Alds in securing better adjustment

Cooperates with probation officers 6746 66.7 85,5
Endeavors to find causes of umusual ' ‘
misconduct and to remove them 6649 707 80,0
Interprets to parents meaning of school

purposes as well as grades 4743 475 7049
Furnishes counselors with pertinent

information 43.2 5646 Thab

Percentages for sub~items are computed on number of schools included
in the item concerned.



TABLE 1XI (Contirnmed)

PERSORNEL AVAILABLE FOR GUIDANCE AND THE FUNCTIONS
THEY PERFORM IN PROVIDING GUIDANCE SERVICES

~ Size of School
Small Hiodium © Large
tems Beported 25=149  150-349  350~-Over
ortdi e 2T 159 Tk
S Pergent  Percent Percent:
Schonls having an organized 4 _
guidance program 4343 61,7 7844
Schools having guidance committee 67.7 792 93.2
kembership of guidance comrittee
Principal 965 91.5 85.5
Pirector of Guidance 30\&21 50*@ é@vi
Director of Inpstruction 3.5 549 101
Vigiting teacher 19#8 22‘9 31.
Apslstant Principal 3.9 16.1 4345
Dean of Boys 0.0 3 8.7
Dean of Girls 2.3 345 10,1
Claseroom teachers 69.8 5t 154
Homeroom teachers 58.1 TR+ 7245
Stvudent's 244& 21&1-6 3-&«5
Patrons 13.9 11,9 T2
Counselors 8.1 314 4240

Functions of guidance committee

Formulates plans for garrying oub

the guidance program 791 797 2.8
Aets ap an advisory group to the

mrineipal and faculty on problems

of guidance 56,9 65.3 82.6
BEngages in such research studies as

will aid in guidance work 39.5 INAR: 65.2

Percentoges for sub-items are computed on mumber of schools included
in the item concerned,
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TABLE III (Continued)

PERSONNEL AVAILABLE FOR GUIDANCE AND THE FUNCTIORS
THEY PERFORM IN PROVIDING GUIDANCE SERVICES

o
rn

- Sise of School
Small Hediun large
Items Reported N e 239 350349 350-Over
Rumber of Schools Reporting 127 et Tk
' T - Percent ercent Percent
Schools with counseling service '
1-3 counselors 60,6 5844 37.8
46 counselors 15,0 15.4 28,4
7=10 counselors 8 4.0 9.5
11~15 coumselors 146 2,0 hel
Fo counselors 2240 2042 2042
Guidance functions performed by counselor
in connection with individual counseling
Interviews parents regarding pupilst
problems 7347 730 797
Assembles individual inventory
of connselees 402 hlre3 62.6
Familiorizes self with occupabional
and training information 67.7 T84 8244
Assists in following up inwschool
placements of counselees 38.6 3346 63.5
Assists in following up former '
counselees who have left school 33.1 30.9 4149
Aggists pupils in ldentificabion
of problems and planning for
their solution 3.2 8443 89.9
Provides instruction in guidance

for other memnbers of the faculty  23.6 31.5 37:8

Percentages for sub-items are computed on number of schools included
in the item concerned.
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left schools It may be noted that less than 38% of the counselors of
each size group are performing a function ¢f prime importance in
guidance services, that of providing instruction in guidance for
other members of the faculty. The perdent of counselors performing
guidance functions increases with the size of the school, which may
be due to tﬁe ‘ability of the large school to employ highly trained
personnel who devote full time to couwnseling activities.

Table IVe Ouidance Informational Services
Provided Students

It may be noted in Table IV that there is wide recognition
of the need for Weat.iam;l information, HMore than 70% of the schools
of all sizes can comply with the Proposed State Accreditation require~
ment on vocational infaxﬁatiam' The percent offering the service
inereases with enrollment., A further examination of Table IV indicates
that informationsl services are provided prospective college students
to a greater extent than mwwlg.sgez students. For example, the item
on providing conferences with college and universily representatives
was checked by 71.7% of the small schools, while only 25.2% indicated
that they provided conferences with employers and business representa~
tives. Asong the large schools, 94.6% supplied up-to~date facts about
college entrance requirements, but only 43.2% kept a list of community
employment opportunities. |

The fact that over 90% of the schools used £ilm strips and
motion pictures on vocatiens indicates a widespread appreclation of
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TABLE IV
GUIDAKCE INFORMATIONAL SERVICES PROVIDED STUDENTS

B O e o A A e e A S i AN A SO

5ize of School
Small Hediun Large
Ltems Reported e N 15109 A50-349  350-Over
Number of Schools Reporting . 127 149 (.
- Percent  Percent Percent
Schools systematically maiking
available vocational information .
to pupils Thel 82,6 87.5
Serviges provided to students:
Bringing back for discussions with
pupils slumni attending collage or
other special schools 543:3 416 5Ly
Maintaining up~toedate files contain- v
ing employment registration data 10:2 A3k 270
Arranging for special wvisits to )
employers to obtain information 15,0 8.9 4549
Making available jJob descriptions 58¢3 664 7547
Listing of community employment
opportunities 35k 3546 4342
Providing up-to-date facte about _
college entrance requirements 81.9 9343 G eb
Providing conferences with college _
and university representatives TLrT 758 83.8
Arranging conferenses with employers )
and business representatives 2542 35,6 56«6
Providing for field trips 6747 65,1 770
Making use of film strips and motion
pictures on vocations 9241 96.0 973
Schools having an organized placement
service 244 40 23,0

Schools providing a follow-up service 21,3 29.5 3945

Percentages for sub~items are computed on nmumber of schools included
in the item concerned
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the value of audio-visual education. |
In comparing the small and large schools, an increase of
from five to thirty-one percent is noted in the guldance services
rendered students. This increase indicates that the large schools
offer to their students a much more varied and extensive progran of

guidance services,

Table V. Preparation and In~-Service Training

of Teachers and Counselors in Guidance

The information contained in Table V indicates that
approximaztely one~third of the teachers in the typleal school for
each size group have had a basic course in g;xidame, The percent
of teachers with such training increases as the school enrollment
becomes larger. Approximately two-thirds of the teachers in each
gize group have not had a basic course in guidance despite the emphasis
placed on advising teachers to take a guldance course by the State
Department of Education. It is noted that 57.6% of the coungelors in
the small schools, 58% of the counselors in the mediwn schools, and
78,3% of the counselors in the large schools have had training in
guidance, These data indicate that the large schools have more highly
trained personnel than the smaller schools.

Over 75% of the schools of each size group con meet the
Proposed Accreditation Stardard requiring the head of the puidance

program to have two years of successful teaching experience.
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It is noted that 49.4% of the small schools, 60.4% of the medium schools,
and 79,7% of the large schoola can meet the proposed standard reguiring
the head of the guidance program te have six hours in guldance or two
years experience in guidance activities. Only 9.4% of the small schools,
17.4% of the medium schools, and 28,4% of the large schools have
Airectors of guidance programs with Masterts Uegrees, which indicate.
that most schools have not gone far beyond the proposed stendard relative
to preparation of the heads of the guiﬁanc& programe These data
indicate a trend which has been evident throughout the study, namely,
$he guidance service improves as the enrollment of the school becomes
larger.

The data on in-service training show that over 50% of each
gize-group meet the FProposed Accreditation Requirement for in-service
training in guidance. As has been the ¢ase in other phapes of
guidance, the large schools are in advance of other schools. Over
80% of the teachers in large schools have improved in service by
college courses, and educational conferences outaide of schooly; whereas
less than 68% of the small and medium schools have improved in this
respact.,

Approximately half of the schools of each size group provide
a specific in-service training in guidance such as workshops and
instructlon of faculty: The number of teachers participating in

extengion courses increases with the size of the achool.
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TABIJ:: v

Pﬁﬁ?&%ﬁ@ﬁ ARD 1&*3&%1&& TRM%JIHG OF TEACHERS
ARD COUNSELORS IN GUIDANCE

Number of Schools Reportdng . 127 M9 T

Percent  Percemnd Percent
Counselors having special training ‘
in counseling techhiques

1.3 counselors 5345 5446 5647
46 counselors 3. 245 15.0
7=10 counselors 040 9 343
11-15 counselors 1.0 00 343
Ko counselors K24 4240 21,7

Average percent of teachers having »
a basic course in guidance 30.8 3146 39.3

Teachers participating in extension
courses in guidance

1~3 teachers 1645 22,1 25.7
k=6 teachers 643 8.1 S5kt
7-10 teachers 2 3ol Sedy
11~15 teachers -8 2,0 Lok
16~25 teachers 2.0 040 2.7

Ways by which teachers have improved
in service in guidance ;
Interschool vieits 31.5 1.6 Lib

College courses 52,8 5243 8140
Lducational conferences outside
the school 6340 67:1 82.4

School provides a specific in-service

training program in guidance such as

study groups, instruction of faculty, .

workshops, etc, h9.2 50.6 53.2

Qualifications met by head of
guidance program

2 years successful teaching 86.6 7949 91,8
6 hours credit in guidance or

2 years experience in guidance 49,6 6044 797
Master's degree in guidance Sels 1744 28,4
Ability to work with adolescents 75:6 7L.8 85.1
Thorough acquaintance with working

conditions and requirements 2aly 34.9 6642

Fercentage for eub-items are compubed on nUIber of Schools included
in the item concerned,



Table V1. Commnity Hesources Ubilized:
Compunity Surveys, Adult Education

The data in Table VI rewveal that, on the whole, community
resources are being used only to a2 limited extent in providing
guidance services, 4 majority of the large gchools obtain speakers
from community organizations for use in guldance programs,

4% least 20% of the small end medium size schools make
no use of civic organizations. It 18 apparent that a valuasble aid to
guidance is being neglected. Among the large schools, however, only
5% stated that no use was made of community resources, indicating
perhaps that large schools are in a position to make more extensive
use of their surrcunding opportunities.
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TABLE VX

COMMUNITY RESOURCES UTIIIZED: COMMUNITY
SURVEYS, ADULT EDUCATION

o ‘* N Size of School
Snall ¥edium Large
JIbems Reported — o 10349  3150~349  350-Over
Buaber of Scheols reportir e S -
* - Percent Percent = Percent
Surveys made in comsunity _
Population 30.7 9 2947
Resources 13.4 18.8 17.6
Gotupational 1547 26.2 h4ib

Schools using information from surveys
in their guidance program 69.2 86,5 87,2

Commnity organications cooperating
in the school guidance program:

PuTehie 33.1 31.5 27,0
L nlubs, Scouts 3.9 440 54
Churches 847 Tk 945
Businessmen's orxganlzations 11.0 24.8 47.3
Fraternal organizations Lo 40 6.8
Federal, state, and county agencies

(health board, home demonstration) 6.3 847 16,2
o use made of community resources. 2440 2242 5.6

Ways in which community organizations
gooperate in guidance program:

Asgisting in Yoarecer days* T+9 1.1 37.8
Sponsoring clubs, athletics, trips 2746 by Lisab
Providing work-experdence in

cooperation with school 545 154 3645
Supplying follow-up information

on graduates 0.2 174 243
Supplying speakers for conferences

and discugsions ' 28.3 48.3 595

Classes for adults and out~of~school

youth in the community 3349 L5.6 5440

Percentages for sub-~items are computed on number of schools included
in the item concerned.
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Table Vii. Outcomes of Guidance Programs as Recognized
By School Administrators

It may be noted in Taeble VII that there are many results
listed which indicate. that guidance programs serve a number of
different purposes in the schools, The facib that schools wrote in
the responses to this question contributes to the validity of the dats
and also is a factor in the variation of results listed. The largest
percent on any outcome reported was 35.1% which was the percent of large
schools which listed "better formulation of educational and vocational
plans." The outcomes listed most frequently are ranked accordihg to
size of school:

Small schools

1., Batter formulation of educational and wocational plans

by pupils 15.7%
2. Better adjustment of pupils in school 134
3. Ulore effective placement : 10.2
4. Increased holding power of schoo 10,2
5. Better understending of occupational

problems and opportunities 8.7

Medium schools

1. Better adjustment of pupils in school 18,1%
2. Better formulation of educational and vocational
plans by pupils 16.1
3. Better understanding of occupational
problems and opportunities iL.1
4. Improved community and home relations 4.1
5. Better teacher understanding of pupils 13.4

large schools
1. Better formulation of educational and vocational

plans by pupils 35.1
2+ Better adjustment of pupils in school 18.9
3. Better teacher understanding of pupils 16,2
ke Improved community and home relations 1.9

5. Increased holding power of school 13.5



TABLE VII

QUTCOMES OF GUIDANCE PROGRAMS AS RECOGNIZED
BY SCHOOL ADMINISTRATORS

33

sy e ot S A O et Ao+ oy - e > e~ S v At e i - et e ot 0 o 2 B

Fize of School

A Small Medium Large
Items Reported . , o 15=2h9 150349 350~Over
Number of Schools Reporting i27 149 Ih
Percent Percent Percent

Program in initial stage - no

results evident 13.4 54 bed
None 19.2 12,1 R.6
Lessening of discipline problems L7 6.0 Lol
Complete student records available 8 2.0 Lol
Increased vocational interest 4T Boly 2.9
Emphasis on special interests 1.6 1.3 0.0
Enrichment of currdiculum 3.1 2.7 Lol
Inproved community and home relations L7 14.1 14,9
Increased school aid to pupil «8 2.7 2.7
Better school spirit 71 2.0 247
Better care of school and grounds .8 0.0 0.0
More interest in achool program 3.1 4.0 Lol
Better understanding of occupational

problems and opportunities 8,7 15.1 6.8
More effective placement 10.2 6.0 54
Better formulation of educational

and vocational plans 15.7 16.1 35.1
Increased holding power of school 10,2 10.7 13.5
Reduction of school failures L7 6.7 bl
Better cooperation of staff 349 34 Sely
Better teacher understanding of pupils 545 134 16.2
Better adjustment of pupils in school 13.4 18.1 18.9
More pupils attending college 7.9 La'? L
Increased follow-up program 8 0.0 1.4
Improved and extended counseling 24 Tk Lel
Organization of student government -8 0.0 0.0
Improved pupil leadership 1.6 0.0 0.0
Pupils better understand school's ideal 2edy 3.4 0.0
More guidance materials <8 0.0 Seli
Increased audio~visual work «8 0.0 0.0
¥ore intelligent selection of electives 0.0 o7 0.0
Improved school program 1.6 1.3 0.0
Better social adjustment of pupils 3.9 S5ey 10.8
Better personality adjustment 0.0 0.0 10.8
Pupils become health conscious 0.0 2,7 2.7
Establishment of occupational clinic 0.0 0.0 l.l}:

0.0 1.

Orientation program in school 0.0




CHAPTER III
SELECTION AND VALIDATION OF CRITERIA

In order to make judgments regording the adequacy of the
available facilities, instruments, and persomnel used in providing
guldance services in the high schools of Virginla, it is necessary
to have certain measurdng sticks or criteria. By using these measur—
ing sticks any high school in the State can determine the status of
its guidance services with relation to the Proposed Accreditation
standardst and to services deemed necessary for an adequate guidance
program by the authorities in the field,

The basic criterie selected for this study were found in the
Proposed Accreditation Requirements. In addition, fifteen outstanding
authoritles in the field of guidance were selected and & list of the
facilities, instrumenis, and personnel necessary for an adegquate guidance
program and their appropriate use in providing guldance services was
prepared, based on the common agreement of these authoriti&sm(see Appendix
F). From this list criteria in addition to those specified in the
Accreditation Requirements were derived, The important factor regarding
guidance facilities, instruments, and personnel is the use that is made
of them which is not necessarily determined by the size of the school or
its financial condition. The number of guidance services provided is not

a conclusive indication of the kind of guidance ofiered in a given sgchool.

1 state Board of Fducation, Richmend, Va., Superintendent!'s
Memorandum No. 2188, 1947



The six phases of the criterla selected for evaluating thg 2

guidance services in the high schools of Virginia are:
i« OSpace and time utilized for guidance services.
2, Instruments used in providing guidance services.

3+ Functions performed by personnel in providing
guidance services.

4o Guidence informational services provided students.

5+ Preparation and in-gervice training of teachers and
counselors in guidance.

6. Community resources utilized.
Space and Time Utilized for Culdance Services

Without a private space for work, it is difficult to conduct
interviewing and counseling in a manner that will be beneficial to
the individual concerned. Jones states that satisfactory interviewing
and counseling cannot take place where there are constant interrup~
tions and distractions. This is further substantisted by Koos and
Kefauvar3 who point out that “a private conference room should be
available where the interview may proceed undisturbed,®

The amount of time to be allotted for interviewing and

counseling by each counselor caniot be accurately measured in terms

2 Arthur J. Jones, Principles of Guidance, Hew York:McGraw-
Hill, 1934, pe 273

3 Leorard V. Koos and Crayson N. Kefauver, Guidance in
Secondary :chools, New York: The ilacmillan Company, 1932, p+ 409
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of hours and minutes, Some authorities snggest an allotment of
time for individual attention to the pupil, but the value of this
time depends upon the pupil, his situation, and the counselor himself,
Most authorities apgree, however, that sufficient time should be
scheduled to permit the pupil and counselor to confer without feeling
rushed. Eriaksonh suggests thab:

Two hours of counseling iime per year per counselee

is a fairly adequate program to get started. WNore

or less time can be allotted in accordance with the

value of the time used.
The North Central Assceiation Guidance Domitteef" recommends a
full-time counselor for every four hundred students; Rothney and
Roe.ns6 say that there should be one counselor in the department
for each three hundred and fifty students. On the basis of a six~
hour working day in these instances, the connsalqr would devote from
three to four hours each year to each pupil.

From the foregoing discussion these criteria were set up
concerning space and time to be used in providing guldance services:

1. A separate room is provided for interviewing and

counseling.
2. One class period is set aside for interviewing and
counseling for each unit of 75 pupils.

3. At least 3 hours per puplil per year are used by
counselors in interviewing and counseling.

e

b ¢iifford E. Brickson, A Practiecal Handbook for School
Counselors, New York: The Ronald Press Company, 1949, p. 18k

5 "High School Guidance and Counseling." Ihe North Central
Association wuarterly, Vol. 22, No. 2, Oct. 1947, pe 232

6 John #. M. Rothney and Bert A. Roens, Counseling the Indi-
vidual Student, New Yori: william Sloan Associates, Inc. 1949, pe 9
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Instruments Used in Providing Guidance Services

In order to help pupils adjust to their present situation
and plan wisely for the future, c¢ertain instruments are naeded,
Records are of great velue in counseling and advising pupils. Thege
records to be adequate must be agcurste, systematically organiced,
up~to-date, and easy to interpret. The Tentative Hamual for Quidame?
points out that:

A few well-chosen and well-kept records are preferable.

'« '» -+ No record should be made unless its existence can

be justified « « + Attention le called to the fact that

what guldance sdvocates insist upon is not mere accumulation
of records, but the best possible use of them.

Records are of no real value unless used, no matter how
adequate and conprehensive they are. Xoos and Eai‘e.nmrs say that
data should be recorded that is meaningful and can be of help in
aasisting pupils to adjust to thelr situations. To supplement the
basic information recorded in the cumulative records there is a need
for anecdotal rocords. Brown and Martin state, regarding the purpose
of the anecdotal record, that they should be used:

To furnish a variety of descriptions about students

in specific and diverse situations. This purpose

comtributes to the generally accepted criterion of

good cumulative records -~ that they should be based
upon multiplicity of eovidence + « «

7 State Board of Education, Richmond, Va., Tentative
Manual for Guidance in the Virginia Secondary Schools, 1936, p. 69

8 Koos and Kefauver, gp. ¢its, p. 429
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To contribute towsrd understanding the "core® or basic
personality pattern which may be revealed over a period
of time and under varying conditions. Characteristice
nay be obscured unless, through repedted recordings, the
same general pattern emerges over and over agains

An important instruzent of guidance is & program of
objective measurement« Regarding the place of tests in a guidance
program, Hamyin and Brdckson state thaé: |

One of the most valusble parts of the program of studying
pupils is & wisely administered testing program. It is
granted that tests have been abused and that all too
frequently the resulis have been unused or used ill~
advisedly + « + The results of tests, like the data
from any of the other devices described previously, will
become & part of the total picture of the individual.lO

Further, Jones says thab:

fihen properly understood and intelligent.iy uged « o«
tests ard scales are powerful factors in imgmveﬁnt
because they enable us to dlagnose difficuliies.

On the basis of the previous discussions, these criteria were
formulated regarding instruments for pmﬁ&%g'mMnca services:

1. Objective tests and inventories are used for guldance.

2+ Schools keep a cumulative rccord for each student.

3+ Health and physical, scholastic progress, test results,
special irberest, home and family background data
included in record.

L+ FEducational and vocational plans included in record,

5. Personality and social growth data included in record.

6. Anecdotal records included in cumulative record.

7+ Cumulative records used in helping pupils formulate plans,
discovering needs of pupils, and making up reports.

8. Records used in discovering potential drop-oute,

? M. Brown and V. Martin, "Anecdotal Records of Fupil Behavior,"
Californis Journal of Secondary ¥ducation, Vol. 13, No. 4, April, 1938

10 shirley A. Hemrin and Glifford E. Ericksen, Cuidance in
the Secondary School, Hew York: D. #ppleton-Century Cos pe 99

11 Jones, ops gits, p. 144
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Funstions Performed by Personnel in Providing (uidance Services

The development and the operation of & program of guidance
services are the functions of the entire school staff. Cortain
responsibilities and duties may fall more heavily upon some members;
nevertheless, the participation of all is essential for a successful
program of guidance services. Epickson and amithm in support of
this view say that the activities of a program of guidance are
ingeparably bound together by purpose and necessitate the cooperation
of all members of the staff, ixach person w1l have certain functions
to carry out, but all members of the staff will be found to be
interdependent.,

The head of the guidance program shares the responsibility
with the administrator of the school for the organization of the
guidance program. Erickson and &aithla state that the head counselor
is the coordinator of guidance services and should be prepared to
counsel with special cases and assist other staflf members in carrying
out the functions of the guidance program.

thether a counselor is full-time, or whether he devotes
only a portion of his time to guidance activities, he should perform

12 c11fford E. Erickson and Glemn E. Smith, Organizetion
and Administration of Suidance Services, New York: KeGraw-Hill,

947 p. 56 ‘
13 1pid., pe 57
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certain définite functions, Rothney and Roens stress thet "the primary
duty of such counselors will be that of collecting, collating, and
interpreting dats about, and to, the individusl,"YLefever, Turrell,
and Weitzel outline the counselorts activities as: group activities
with students, individual counseling, sdministrative and coordinative
duties, and providing instruction in guid;mc& for other smembers of the
faaulty@w Erickson and Smith stress the point that one of the
important functions of the counselor is to 3y_stmatiaany follow-up
former counselees and use the information gathered in improving the
counseling agm::easlé

The ¢lassroom teacher occupies & strategic position in
the guidance program. Every day innumerable oppertunities present
themselves for the teacher to zssist in the overall guidance service
of the school, £Erickson and smitht7 state that the teacher through
her daily contacts with pupils can contribute more thaen any other
staff membei to the appreciation on the part of the puplil for guldance
services. Jones states that:

The clagsroom teacher + » « has definite responsie-

bilities for assisting other parts of the guidance

personnel. She canr give much valuable mfoi%mﬁion
about the pupil to prinecipsl and counselor.

1k Rothney and Roens, op. git., ps 9

15 De 'é‘afelty Lefever, sarchie Me Turrell, and Henry I. velbzel,
Principles and Technigues of (uidance, Kew Yorks The lonald iress, 194l
P 82 ‘ ’ !

N frickeon and Smith, ope gite, po 64

A7 Ibtd., p. 58

18 Jones, OF. m;, pe 459



Smith and Soos furthoer say that:

+ + « there are at least three definite ways in which
the teacher can contribute toward an adsguate guidance
program; first, by guiding and counseling individually
or in class whenever and wherever there is evidence of

& need for guldance which she can meet} second, by
directing to the guidence worker those individuals who
need more- specialized help than the teacher feels eguipped
to give; third, by co-operating with the counselor in the
presentation of nea and old occupational, psychological,
educational, cultural, and vocastional materiel in the
home-reom period, snd by presenting such material in the
regular clasi period through planned ard purpeseful
assignments.” 9

Conecerning the functions of the guidance committee, Erickson
says that “the responsibility for developing the plan for the (puldance)
program is assigned to the guidance committee."0 Koos and Kefauver
state that the responsibility of these committees is the proposal of
policies and the direction and control of the work of guidances In
a fow schools the committee carries on the actusl work of guidme.zl

The visiting teacher is associated most often with the
elementary schools; however this work should be extended into the high

schoolss The visiting teacher's work should supplement the work of

19 Charles M+ Smith and Mary M. Roos, A Guide to Cuidance,
New York: FPrentice-Hall, Inc. 1941, ps 254 '

20 s1sfford E. Erickson, i Basic Text for Guidance jorkers,
llew York: Prentice-ilall, Inc. 1947, ps 443

2L Koos and Kefauver, op. cite, pe 586
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the counselor. Jonss explains the function of the visiting teacher as

follows:

The viasiting teacher is a irained social worker attached
to the school, Her special function is te help the school
and the home in dealing with the problems of children « 4+ »
The vigiting teascher is really an assistant to the tescher.
s+ » » She goes out from the school with the problems
referred to her and attempts to discover what the situations
are in the child's life which are causing the difficulties
and what resources areérneeded to overcome them « « » The
vigiting teacher not only agsists the child in his adjust-
ments bubt interprets the school to the home and also ,
interprets the honme and out-cf-schoel life to the sehool 22

The librarian is among the most lmpertant officers of the

school although she may have no teaching duties at alls It is her

duty to make the library an interesting place for students to obtain.

out~of~class information. She should have the cooperation of

teachers and counselors in the task of making the pupils "guidance

conscious” through the 1&1:»1‘&:*3.23 Erickson says thab:

The mere presence of adequate library materisls is by

no means an adequale measure of their value, The guidance
service that is effective must center much of its attention
upon printed materiale, visual aids, end charts 1n a
functional sense « » « Thought must be given to the
arrangement of those materials for ready referenge.<”

Pe 520

22 Jones, gp. cits, Pe 200-201
23 Lefever, Turrell, and ieitzel, op, cits pe 127
%k ¢1ifford E. Erickson, A Basic Text for Guidance Workers,
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This is further substantisted by Smith and Roos who say that:

The school librarian is the keeper of some of the
counselor!s most effective tools. Whether these tools
are 1o be used or buried, pguarded or offered, depends,
on the extent to which the librerisn is “guidance
conscious«" « « « Current publicetions having to do
with guidance and related subjects can be so attrac~
tively and obviously "on view" that the child is
continuously given the suggestion to read and to
investigate them every time he enters the librarya%

On the basis of the foregoing discussion, these criteria

were set up regarding the functions of the persomnnel:

1a
2e

3.
be

S

ba
T

.
Fe

Coungelor performs follow-up functions.

Counselor provides instruction in guidance for other
menbers of the faculbty. o

Counselor interviews parents, familiarizes self with
occupsational information, helps pupils solve problems.
Teachers attempt to bulld up a favorsble attitude toward
guidance, disseminate occupational information, and
uge tegts.

Teachers report to counselors in writing significant
data about pupils.
Teachers refer students to counseling services.
Iibrarian scquaints counselors and teachers with new
guidance materials.

Vigiting teacher provides counselors with data on
counselees.

Guidance program is organized.

Guidance Informationsl Services Provided Students

One of the most important sspects of guidance services is

to provide students with relisble informstion about the acclety in

which they live, opportunities for work snd further education.

25 amith and Roos, ops cite, ps 258
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An important task of thé senior high school is to make

available fo students leportsnt facts zbout colleges: cost, standing,

'i,ypes of mmumm s admission requirements » and degraesx%

Regarding the provision for occupational informstien, Clifford E.
Erickson says!

Throughout all the years of the scheol life of the child,
there should be an effort to emphasize the real nature

of the world of work. This should be done in a variety of
Wayss. + + » Occupational films should be shown,

outside speakers brought inm, trips to significant
industries taken, and special sssemblies held ab which
every type of group~guidance technlyue is used to

present ccoupational information . '» « 56Lf appraisal

and careers study also has aspects that should be

taught intensively » « «» The value of this course is
directly related to the amount of materisl available,
Self-sppraisal materials in the form of psychological
studies; tests, and work projects, and careers materials in
the form of up-to-date occcupational studies, sre needed ..
Bach clessroom should be equipped with o bookshelf of
carcers information . « +» Articles clipped from current
magazines dealing with ocoupational information should
become a part of the careers information available
ogcupa gml information have a distinet place in theing
coursSe - e e o B
ccmrsmzv

This need is further substantiated by Smith and Roos=® who declare
that '"modern guidance emphasizes the need for analyses of current
occupational trends and markets." The provision for work-experience
is a field which is gaining headwsy in the curriculum of today's

high schools. It is a modern carry=over fx;om one of the oldest

26 dones, ope git., ps 249
7 Brickson, 4 Basic Text for vuldance iorkers, gps cib. pe 294

28 gmith and Roos, ops gits, pe 12
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practices in our history. IDrdckson states thatt

Work sxperience, then, is a term applied to one method

of bringing reelity inte the program of the school. It

is & means and method in the program of the school by
which the learner actually produces useful goods or renders
usaful services through participation in socially desirable
work activities in the commmunity under real conditions.

It can readily be seen that, concelved in this way, work
experience offers many pospibilities: 4t 1s likely to

be educative; it is first-hand experlience; it involves
work or sorvice; it is concerned with sng%am desirable
activity; it is exploratory; it is real.

Bothney and me;ns wntand that:

The growing program of work experience for school credit

should, if carefully worked out and guarded sgainst

misuse by employers and students, provide exeellent data

for the counselor and useful training for the youth.3V

The placement and follow-up gervices rendered by schaéls
are generally less adequate than is desireble. In order to complste
the educational and guiding process, the school should make an active
attempt to place the pupil in a suitsble Jjob or school upon graduation
snd to follow his progress in the 'mv:»w situation. In support of this
activity, Erickson says:

Regardless of differences in opinion as to the

responsibilities of the school, placement is now

‘generally accepted as one important phase of a
complete guidance programe

29 'ﬁ';:'ickson, A Basic Text for Guidance sorkers, op. gite,
pe 355

30 gothney and hoens, op» cits, P 225

21 Erickson, Op. Libs, pe 379
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isfever, Turrell, and deitzel agree that:

Placepent reguires not only assistance in getting a job,
but alse suggestions to teachers regarding the kinds of
preparation needed for most successful vocational
adjustment. Information galned from contacts with
amployers is also nseded for the efficient administration
of the vocational guidance program « «

No longer can the schools consider their task finished
when a student graduates, withdraws, or is dropped, The
broadened concept of guidance that has accompanied the
diversification of job opportunities has led to¢ the
realization that job training alone is not onough « « «
A knowledge of the activities of graduates for several
years subsequent to leaving school might reyeal the
types of information and skills that are useful
immediately upon graduation.’<

Erickson concludes that “follow-up studies are means of testing the
effectivensss of guidance programs."s3

After studying the previous statements by authorities in
the field, these criteria were set up:

1. Schools systematically make vocational information
available to pupils.

2. Ychools have a placement and follow-up programe.

3. Schools provide conferences with college officials
and up-to~date facts about college entrance.

4. Schools arrange conferences with employers and list
compunity employment opportunities.

32 Lefever, Turrell, and Weitzel, op. git., ps 440

3 Erickson, A Basle Text for tmidance ¥Workers, op. gits,
ps 391 |
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Preparation and In-Service Training of Teachers

and Counselors in Cuidance

The majority of educators today adhere to the view that
teachers should be trained professionally. The dynamic complex
society makes it necessary for teachers Lo keep abreast of the times,
Teachers today need more than prabaration in a specific subject matter
field such asz hisbory, mathematlics, or English. They need to lknow more
about boys and girls, their needs, interests, and characteristice.

in support of this view, Francis Ce Rosecrance, writing in
the 37th Yearbook of the National Society for the Study of Kducation,
gayas

In the past, fully 75% of most teachers! preparation

was spent on subject matter and how to teach it, whereas

training in understanding children was confined to a

course or twe in psychology + + « Ideally, the teacher

should be acguainted with the more recent developmenis

in the fields of nutrition, psychology, social work;

psychiatry, and mental health 4+ » + in training of

teachers the understanding of children should or must
receive at | gﬁs‘b equal emphasis with the understanding

of subjects.

Regarding preparation desired in guidance for the head of
the guidance program, the Horth Central Assoclation, in & study of
guidance practices recommended that he have at least three years

successful experience as a classroom teacher, extensive training in

I Francis C. RHosecrance, "The Staff Needed for the Develop-
ment of an Effective Guidance Jervice.,” Thirty-seventh Yearbook of
the Nutional Sociely for the Study of Bducation., Part 1, 1938, ps 285
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mental hygiene, psychology, health education, and guidance as & factor
in the educational program, and a lasterts Begremgﬁ

the counselor, or guldance specialist, because of the nature
of his duties needs special training in eguméling and interviewing.
Erickson and Smith stress the pa:i@ that a m@sehr should possess
4 highey degree of professional training tha}x other members of the “
staff and should be familiasr with specialized @eehniquae uged in
counseling and interviewing2® This is further substantisted by Smith
arsl Reos who state that the counselor's trair}ing, should be squivalent
to at least the training necessary for a Kaéier*s f}egz‘eaaB?

Herely taking courses is not sufficient preparation for
guidances There should be a program within the school that provides
for faculty growth in guldance. FErickson emphasizes the need for
in-gervice tyaining in guidance in stating:

That a good school is a growing schoul is a maxin suggesting

the need for increased emphasis on in-service training

programss Good guldance procedures do not emerge as a

result of chance: They come only when administrators,

teachers, counselors, parents, and pupils, develop an

understanding of the basic problems the% face and examine
solutions in a cooperative atmosphere,”

35 “High School Guidance and Counseling." The North Central
Association Quarterly, Vol. 22, Ho. 2, Oct. 1947, #e 237

36 Brackson and Smith, op. Cib., pe 57
37 smith and Foos, op. cit., p» 371

38 1rickson, 4 Basic Text for Luidance Workers, op. git. ps 400
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It ls pot necessary to have a course offered to faculty within the
school to have an adeguate guidance in-service tralning program.
In-service training can be provided through the media of home
visitation, outside conferences, inter~school visits, study groups,
and faculty meetings.

On the basis of the provious ﬁisﬁm&én; thesge criteria
were set up relative to preparstion and in-gervice training in :'
guldance of counselors and teuacherg: |

1+ All schools have ab leagt one counselor who has had
training in counseling techniques. .

2y All teachers have had & basic course in guidance.

3+ In-gervice training program is provided for all teachers.

Lk« Head of the guidance program has two years successful
teaching sxperienns,

5. Head of the guidance program has six hours credit in
guidance or tuwo years experience in guldance activities.

6 Head of the guidance program hes Haster's Degree in
gﬁdm@@%

Community Resources Utiliged

The interdependence of community and school must be taken
into account if the guidance needs of individual boys and girls
are to be met. 4n adequate guidance progran will mske use of
commnity agencies and clvic organizations in order Lo render & betbter
service to the individual pupils Concerning the i.portance of the
community in the school program, Hdgerton reports that:

In nearly all comaunities there are elementary school,

high school, wvocational scliool, and college withdrawals

or graduates who, unable to attend school or secure

employment, now find themselves without educational
chart and occupational compassg.



50

‘Ondy a small percentage of these localities have beéen
thoughtful enough to organize these young people in
continuing their educational and life plans. Through
sulbtable arrangements, such asg post-graduste study, work
experience, correspondence study, and extension courses,
all unoccupied youths cén be alded in malking better
proparabion for adjustment to commnity life.39

To emphasize further the importance of school~community relatione
ships, Frickson and Smith say:

The development of an adequate program of guldsnce
services is a community-wide respongibility. lot

only should the community cooperate with the guidance
progran of the school, but the school especlally should
make its services available to owof~school youth and
adults in the community. The testing, counseling,

and placement services are only a feéew of the gerviees’
vhich the school has to offer the commundty.AC

The ways in which the community and school can be of service
to each other depend largely upon the type of community and its
individval needs., An industrial community, for example, could
cooperate in offering and emphasizing job opportunities, while a
residential comaunity and school may work together in club work
and recreational activities. Erickson and Smith suggest that:

Commnity resources are an integral part of & schoolls

guidance program, and they have much to contrioute to

the schoolls fund of occupational informetion. Career

conferences offer an opportunity for providing pupils

with first-hand information aebout occupations in which
an interest is expressed » « «

3 4+ He Bdgerton, "Guidance In Tranmsitlon from School w,
Community Life." Thirty-Soventh Yearbook of the Hational Soclety for
the Study of pducation., rart I, 1938, Pe 232

40 urickson and Smith, gp. cits pe 6
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- Individual speakers might be invited to speak before pupils
in assemblies, classes, and extra~class organizations, to
explain their respective occupatlions or a variety of jobs
performed by workers in local business and industries.

Amxxg the services which the school can provide the
cormmunity are classes for out-of-school adults, The increased
number of veterans desiring ftmt&iar education presents an uppnrtunity
to the school to provide classes in agriculbure, business and other
vocational courses. Lefever, Turrell, and Weitzel, in support of
this view, say:

i

Y¥any believe that the out-of-school youth under twenty-

five years of age presents the most pressing problem

confronting the guidance proyram of the school + +

The direct regponsibility of the public schools for

planning and supporiting an adeguate and efficient guidance

service for all youth in 123 comnunity should not be
shifted to other agenciea,

It is often difficult to start a program of community
cooperation because of lack of information about the facilities
available. "It is suggested, Ysay Hrickson and Smith, "that such
regources be discovered through the survey technique-“’w Koos and

Kefauver add that:

The state director (of guidance} might well collate these
local surveys, make them available to other comaunities,
and develop techniques for perfecting them., Their scope
could then be hzvzﬁdened sufficiently to include the
county or states

4L 1bid., p. 9%
ha Lefever, Turrell, snd ieitzel, op. cit., p. 422
A3 srickson and Smith, op, cit., p. 88

4 Foos and Kefeuver, op. cit., po 474

\
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By recognising the importance of outside agencies, the

school can provide & well-rounded program for the child. Through

its guidance services, the school carries on an active part in

connecting the home, the child, and the‘cammﬁnity.

On the basis of the preceding discussion, these criteria

were formlateds

1,
24
3
-
54

Occupational, population, and resource surveys are
made in the community.

Schools uge information from community surveys in
the guidance programs.

Civie organizations and public!agencies are used in
helping develop giddance programs in the school.
Sehool and community cooperate:in providing guidance
services.

School provides classes for adults and out-ofeschool
youth in the community. '



CHBAPTER IV
APPLICATION OF THE CRITERIA

In the precgding pagesa, the data and the criteria by which
guidance services may be appralsed have been presenteds In the follow-
ing pages, the author compares the existing guidance services in the
small, medium sized, and large high schools of Virginia with the criteria,

In this study the criteria are applied in this manners if
over 66 2/3% 4in each size group of schools answering the questionnaire
render & given service, the typiecsl aceredited high school in the size
group is ecredited with satisfying the eriterion for that service. It is
clear that 100% of schools rendering a given guidance service would
definitoly satisfy the criterion for that service. In considering the
percent necessary for satisfying a glven criterion, the author decided
that 66 2/3% would be sufficient in this respect. Many of the schools
indicated in the guestionnaire and also in replying to an inquirylsant
to the school divisions in the State by the Assistent Superintendent of
Public Instruection and Supervisor of Guidance apd Adult Education that
they would meet certain of the Proposed Accreditation Requirements by
the beginning of 1949-50 school session. These schools in addition to
the 66 2/3% vhich is set up in this study as satisfying the criteria
will provide the State Accreditation Committee with a basis for congid-
ering the feasibility for putting into effect certain standards for
guidance.

1
State Board of iducation, Richmond, Va., Superintendent's
Hemorandum, WNo. 2275, 1949
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The application of the eriteria is presented under the six
prineipal phases of the criteria stated in Chapter III. A tabulation
is presented under ecach phase, indicating by a "yes" or "no® if the
criterion io satisfied in accordance with the definition in the preceding
paragraph by the typical school of a given size groups A succinct
discussion is presented after each bable explaining the eveluation of

the guldance services.

I. Bvaluation of Space and Time Used
in Providing Guidance Services
Size of School

Small Hedium Large
Criterion _ B ; L5149 150-349  350-Over

1+« A separate room is provided for

interviewing and counseling Ho fio Yes
2+ One class period is set agide

for interviewing and counseling

- for each unit of 75 pupils Ho Ho No

3. At least 3 hours per pupil per

year are used by counselers in

interviewing and counseling Ho No o

Examination of Table I {of. page 14) reveals that over
66 2/3% of the large schools provide a separate room for interviewing
and counseling and thus it may be seid that the typical large school
satisfies the criterion, Less than 2/3 of the small and medium schools

provide a separate room for interviewing and counseling and therefore

do not satisfy the criterion.



55

Less than 50% of each size group of schools satisfy the
criterion in reference to providing a class period for each unit of
seventy-five pupils for interviewing and counseling. In reply to the
inquiryzsent to the school divisions in the State by the Assistant
Superintendent of Public Instruction and Supervisor of (Guidance and
Adult Education, four School Divisions recommended that the requirement
for setiing aside class periods be modified o reaé: "One class period
to be set aside for each unit of 100 pupils for interviewing and counseling.®

Although less than 50% of the schools of each size group
provide a c¢lass period for interviewing and counseling for each unit of
75 pupils, counselors in over 90% of the small, medium, and large schools
utilize at least one hour for individeval guidance per pupil per year.
These data indicate that time 1y being used for individual guidance
activities despite the fact that less than 50% of the schools of each
size group provide a specific period for each unit of 75 pupils for
such activities.

4s pointed out in the foregoing discussion, only one of the
three criteria is belng satisfied amd that one is by the large mhm;

ETOUpe
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II. Evsluation of Instruments Used in Providing Guidance Services

Size of School
Small Medium large

Criterion : ; el G 350-349  330~Over
1. ObJective tests and inventories are

used for guidance , Ko No Ko
2+ 8chools keep a cumulative record

for gach student Yes Yos Tes

3. Health and phygical, scholastie
progress, test results, special
interest, home and faiily back~

ground data included in record Yes Yes Yes
4e Bducational and vocational plans

included in cumulative record No Yes Yes
5. Personality and social growth

data included in cumulative record Ko No Ho
6. Anecdotal records included in :

cumulative record form Ho Ho No

7. Comulative records used in

helping pupils formulate plans,

discovering needs of pupils, ,

and making up reports Yeo Yes Yes
8+ Dimscovering potential drop-outs Ho Ho Ko

1t was noted in the discussion of Table IX (cf. page 17) that

a relatively small number of schoole make use of interest inventories,
aptitude and personality adjustaent testa. 8Since these tests are of
primary importance to the guidance worker in discovering pupils'! inberests,
needs, and problems, it would seem that they should be used more exton~
sively in guldance work. Although achievement and intelligence tests
are used by more than 85% of the achools of each sige group, on the
basis of the relatively little use of interest inventories, aptitude,
and personality adjustment tests it was considered that the criterion

for obJjective tests and measurements used in guidance was not being

met by the high schools in the State,

























































































































































