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CHAPTER I
BACKGROUND OF THE STUDY

"We learn what we live, and inmesh that learning inex-
tricably ianto ahgraetsr“x, wrote Eilpatrick. Belleving this
many teachers are more and more concerning themselves with chil-
dren growing as persone reather than merely scquiring & body of
facts and skills,

Prescott, conscious of this necessity for facing the prob-
lem of growth of the psrson, sxpresses the process desired as fol-
lows:

THRest contemporsry thought seems to be forsaking
the idea that "problem™ behavior is unsuslly the ex-
pression of bad heredity and mental deficiency. In-
atesd, 1t accounts for malad justment in terms of
sxcessive deprivation, frustration or insecurity
which denies the ohild opportunity to fulfill the
basic needs of his developing personality. It does
not tend to claasify behavior disorders into generic
types but seecks to understand in sach cese the 4dlis-
harmony or imbalance detween the dynamics of the in-
dividual and the 1limiting conditions of his environ-
ment. It belisves in the possibility of genuine re-
education, to dbe accomplished by reconditioning, by
ad justing the environment, by enriching and expanding
the ¢hild's experience, by aliding the individual in
the realization of worthy behavior goals, and by stim-
ulating hirm to evolve new value concepts.,” 2

1x1ipatrick, Williem Heard. The Fducation To Be Sought..
{Progreasive Education, The Progressive Education Association,
22llgas& 37th Street, New York, N. Y., Vol. XVII. No. 1, 1940),
D. 18. .

Zprescott, Daniel A. Emotion and the Educative Procsss.
{American Council on Education, Washington, D. C., 1938}, p. 138,




Paced with such expressions the more thoughtful teacher
realized that the individual persecn hed 1ittle plece in the
typical mmss instruction; it was all regimentation, this msass
education of children,and directed towards the end of acquiring
facts and iata that were supposed to prepare them for life, “
Ki{lpatrick contrasts this school with a more desirable point of
view,

"The old school depended largely on coercion,
fixing its attention predominately, if not exelu-
sively, upon the 4rill work or the nmemorizing it
foreed upon the child, For that older school it
was the child's outer behavior that counted; the
internal reactions, what went on inside the child,
ware largely ignored,

“But we now know that the child learns sll his
reactions as he accepts them. Which means that he
learns 1i¢tle Trom his outward conformity and obedi-
ance and much from his inner attitudes and reactions.
Indeed from the latter all sorts of unfavorable lesrn-
ings are possible; irritation at the uninteresting
work forced on him, irritation against the teacher
who does the coercing, against the school where such
things ooccur, asgainst books in general.™ °

Early attempts to take care of individusl differences
were directed towards handling the problem by roughly classify-
ing children into groups according to the big needs of that par-
ticular mass of pupils. Ungraded rooms and opportunity classes
flourished, diplomas without oredit towerds collegs entrance

were adopted, there wers olasses for the undernourished and for

Sgilpatrick, Williem Heard. The Fducation To Be Sought.
{Progrossive Education, The Progressive Eaucetion Association,
azllgaat 57th Street, New York, N. Y., Vol. XV1I. Ro. 1, 1940},
P. 16,




the hard of hearing. Sight-gaving clssgses and classes for the
‘tubercularly inclined developed.

In spite of such atﬁemjté at grouping, wany teachers con-
tinued to g,_tva undus coaaiﬁerétimx to "relatively isolaeted end-
profucts, expressed in facts or small specific .3}{5;13.3,”‘4 These
rirst efforts to meet individusl differences produced various
groupe of interpreters. Thers is the complacent tescher, the
shirker, and the timid soul each of whom is averse to doing
‘anything more then routine. Those mentioned in this passive
group edopt any n#w form in education much the same as one would
a pew style of dress. BSuth teachers want others to think that
he is alert, progressive, and very up-to-the-minute about what
is going on in the educational field. Even the teacher who ear-
nestly desires to improve teaching conditions, dbut lacks the
necessary training or background, somatines gets lost in the il-
lusive concept of *following the inzer;aﬁﬁ of the child™ and
substitutes the child's whims for the child's more worthy pur-
poses,

On the other hand there are the alert teachers who recog-
nize the individual dirrsrénces in children's processes, who see
differences other than speed in mastery of subjeot matter and
who devise ways snd means of dealing with thess differences,
Such teachers are indeed forward-looking. They ocatch glimpses

é.ﬁelae!m, Inga Olla.
Brothers, Ann Arbor, Michigan,




of the dignity of the individual; they reach some conception of
a child's right to be a person with a life of his own - his own
joy, his own sorrows, his own decisions to make, and his own
h&ppiﬁssa to work out for himself. Such toachers look and plan
" further shead, They are "the gemuinely fine tsachers who will
be looking for the growth of the ¢hild in personality . . . . .
Thoughts, feelings and .skills are to them but sides revesled
of the alli-inolusive seifhood. This gelf is emerging hour by
hour, as the child integrates his concepts, desires and ways of
thinking and scting around his ever~deepening l1life §nxgnaaa,“5
need to bocome officiel and who understands the pro-
cess goling on within each child so clearly that he
is alert to give only the exact help needed snd that
Bistinot srofoesional schievementon 8 o o orv 198
A8 the process of education was nmore deeply studied and
conceptions such as that guoted became more common, teachers aai
the necessity tar~u®rking a&%.mﬂthaﬁﬁ‘wharsby the taaﬁhar and
the children could plan tagather. This planning needed to bdbe 3&
concrete that the pupils would ba able to seec clearly what they
ware trying to 4o and why. This caused "the thoughtful teacher
to find herself commanding trivialities and routine matters into
their proper places, $ne fixes her sttention on the genuine ex-

periences of the child. In these the child feels himself impelled

51pia., p. 220.

Qﬁelsath Inga 011&;,?sre ective on Crou :
School. {chilﬂnaaé Bducation, Feoruary 1944, 1201 Sixteenth S8t.,
west, Washington, D. 6,5




to set, to struggle, to choose rightly, to express clearly, and
toc be ever re-~evaluating and plunglng deepsr into tﬁrthar~ex»
periences . . . + » « it means for the learner a greater inten-
sity of effort, a greater vigor of mental ection, and 50 & more
genmuine scholarship . « . « . It necessitates insight into large
relationships. It demands consistently applied initiative in
constructive thinking . . . » . Hence each child learns many more
facte and pasters more books than has been Customary . « « «
Each child will heve those factes that ilmpress him while he worked
to arrive at a degres of understanding of big ideas in common with
hia,fa£15wat“?

If this kind of an educational program is to be realized,
educators see that there is necessity for mmch study and thought-~
ful planning by those who guide children. Thiarglaaning must be
so thorough that in its execution each pupil can develop hia'agp
individual pexrsonality. Each person should be helped to attain
anlintaiiigent appraisal of life sxperiences in such a way that
he can sither conform to the plans of others, or project his own
plans in accerdanca’witﬁ‘what the necessity of the occaslion de-
mands. This i3 what one of the outstanding lemders in the educa-
tional field says should be the aim in educating youth:

®"The general aim of such a training is to produce

individuals who are neither spineless drifters {"blind
conformiste®} nor bigoted conservatives {thoughtleps

7Helseth, Inga Olla. le;_gﬁ {n the Classroom. (Edwards
Brothers, Ann Ardbor, Michigan, 1941]), p. 1.



privileged} but who mmintain their emotionalized
loyalties in e matrix of intelligent evaluation
of l1ife end its expsriences., Schools should pro-
ducs gersuns wha»knﬁs‘when to adapt and when to

DUrposs,”

The intelligent, far-szeeing educators reelized this change
in point of view about teaching and deviaed ways and means for
teachers to get together and work out processes of mutual help-
fulness, Workshops sprang up all over the nation whers educa-
tors shered experiences and studied child development. Clinics
were held in an sffort to get the data which would resolve aif-
ferences. Attempte were made to discover what generalizstions
concerning the lsarning process are Jjustified by the facts. The
whole endeavor represents a step towsards making available to
teachers those generalizations from experimentation which are
most significant for application in the schools, HNotabls among
the studies now available ars the reports of the differsnt com-
mittees studying child development in co-operation with the
Commission on Teacher Eﬁncatiaa.g

Educators are coming to sse, through experimenting with
study of all phases of the one individual in a living situation
over a xangﬂﬁafiqﬂ of time, that such case studies prova the

Bprescott, Danisl A. Emotion end the Educative Process.
{American Council on Education, Washington, D. C., 1938}, p. 109.

PAcpecta of Child Growth and Davelopment.*

Fhe Socil&lization of the Eﬁﬁivfﬁnﬁg ¥

PhysS.6l0g108) ASDECLE Of Gﬁiiﬁ Gra:th and Development.*
ﬁhild Development qgﬁ the Faychology Learning,

*{Division of Child Development and Teacher Paraonnol, University
of Chiecago, Chicago, Ill., 194l}.




most helpful for guidence when the teacher is taking care of
individual 4differences in learning situations. Data about
many individnals massed statistioally 4o not give the help
needed,

®*Children &t a given time will differ from each
other in any glven abiiity. It is alzo true that
differsnt abilities are unevenly developed within
‘the same child, PFurthermore the unlike rates of
development of separats abiliities result in differ-
ent patterns of a’bﬁiﬁy at different sges in the
same isdividual," 10

Therefore evidence abount any g;*bbism concerning growth is lost
in the mathematical combining of the data.

Through & case study of an individusl, the investigator
comes to see how Lhe person under observation is affected by
those with whom he comes intc contact., This makes the observer
try to explsin the relstionships to his mssociates of the person
under study. The person meking the case history attempts to
show how the hablits, customs and idesls of the person cbeerved
are modified through his associations with those arcund him.
HecIver says of this relationship:

"Whenever we seek to explain anything we relate
it to other things; we assign it to some order of
things, wo placs it in some rank or stetion or cate-
gory, wa compare it with other things, considering
wherein it resembles them and wherein it differs
from them., We investigate how it hes come to be
what it is, rslating its present state to its past

functions, examining their relation to ons snother,
their interdependence within the unity of the whole.

105 geport by the Committes on Learning, Child Development

and the Paychology of Learning, {University of Chicago), April
e "




All our investigating is & sesrch for relationships
and all our sgience is the knowledge of systems of
relations.”

A oase study is a search for relationships.

A case study can alasc throw light uvpon the nature of perw-
sopality in general, but in particular upon the relsatjon of an
individuasl to the group. As that individual comes to feel him-
self a worthwhile member of the group life, he begins to taks
on importance and self-respect, He feels that others consider
bim e member capsble of doing nhis part in the soclal living,
hence he becomes adaptive. He begins to see that he exists in
potentislity. EKilpatrick says:

"Education thus decomes the process whereby the
individual shares more intelligently in the actlive
direction of 1ife sbout him and accordingly grows
in appreciation of existing patterns and in the
practice of Jjudging them. Continual interactive
adaptation is thus consciously to be sought.* 12

Group living is a process within which the individual
grows,. He grows in his ability to adjust to cothers., He de-
velops a concept of social causes through analyzing his exper-
ience of living in the social environment. He is ablie to see
types of maladjustnments in others, and often through 5&19111&
then correct what ccused their previcus falilures, he is able

to recognize and modify hias own ways., The dominating person

1lyeciver, R. M. Social Ceusation. (Ginn,New York, 1942),
P. 97, :

12gilpatrick, William Heard. A Reconstructed Theory of the
Educative Process. (Bureau of Publication, Teachers College,
Columbia University, New York, N. Y.), pP. 8.



learns submissiveness; the exacting becomes less intolerant

of the careless as they atruggle %o help them overcome these
traits, while the careless take on many of the mors desirable
gualities of the exacting ones. Indesd, "learners themselves
become constantly active reorganizers towards ends that they
openly defend among %heir'felzﬁua,”la Each c¢hild thus learns
"the principle that development of experience comes about through
interaction, that education is essentially a soclel process.

This quality is reaiized in the degree in which individusals

form a community gmap.**“

In this community living, 2n opportunity is given for
all members in the group to develop in broasder and richer ways
of living, The pupils are given more opportunity to come in
contact with the deeper, wider experiences of the guide. They
also profit from the many experiences of each other. ﬁﬁa dirce-
tor, too, is continually being stimmlated, challenged, and foroed
to exert his utmost in order to meet the myriad demands of those
entrusted to his guidence. Dewey says of this type of work:

*In what are c¢alled the new schools, the primary
oF the work 4ono 46 & S0olal enterpriSe 1o which
8ll individuals have an opportunity to contribute

and %o which all feel a responsibilisy. Most chil-
dren are paturally "zoc¢isble®. Isolation is even

15gelseth, Inge Olla. Perspective on Grouping Children in
School. {Childhood Education, Februery, 1 * 1 sixteenth St.,
Northwest, Washington, D. C.).

l4pewsy, Jobn. Experience and Education. {Macmillen,
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moyre irksome to them than to adults. A genuine
community 1ife hes its ground in this natural
sociability. But community life does not organ~
ize itselfl in an enduring way purely spontans-
ously. It requires thought and planning ahsad,
The educator is responsible for a knowledge of
individuals and for .a knowledge of subject matter
that will enable activities to bs selscted which
lend themsalves to soclal orgeaization, an organ-
izatlion in which all individuals have an opportun-
ity to contribute something snd in which the active
ities in which all garticigata are the chief care
riers of control.” -

In considering the relationships between the process .of
actual experience and education we ses that gaining koowledge
doesn't stop with the scquisition of mere facts; it continues

-until the learner gets the meanings. The child learps what he
lives. The secker after information sees the necessity of un-
derstanding the subject matter he ecquires in this type of social
setting, Here both consciously and unconsciously is coreated a
social setting for the use of such information., Esoh member

of the group is continually mesting with sccially conditioning
factors. Each sees the need for factual information to solve
his problems. Esach lesrns to value scholarship and createsz an

atmesphere conducive to genuine investigetion until mastery and
satxstastian {8 found., Esach basgina to reach out towards the ful-
f£illment of Dewey*s idea of education when he says:

"What we want and nesd 1is éﬁucaﬁm pure and

simple, and we shall make surer and faster prog-
ress when we devote gurselves to finding out just

lﬁnm., p. 61,



what sducation is and what conditions have to
be satisfisd in order that education may de
2 reaslity and not a name or slogan.” 1

GubMEGE OF WitLIAl & MaBY
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CHAPTER II
SETTING OF THE STUDY

The slemsntary classroom in wh;ah the oase atudies of
this investigation were mads was onc in a consolidated county
high school. The school was situated near 2 large cultural
genter in Tidewater Virginie. There were four elementary class-
rooms; the one concerned in this study served for the seventh
graiiﬁ; pupils. These pupils were all the serenth graders of the
community and were considered an average group. They worked
with the typlcal Virginia squipment in buildings, 1idrary facil-
ities and materials,

The teacher had ‘i;aught in the school a number of years
and had a collsge degree. 8She was very mch interested in study-~
ing the development of children.

Area of Problem

The decision to undertaks this study came from a realiza-
tion that in the group to de taught the next year were children
with a great variety of personal needs, HNuch guldance *.::f‘ indi-~
viduals would obviously be nenessary; It wae clear also that
there would be need for a c¢lass program that would meet their

many interssts,



Statement of Problem

The problem of this study 18 to show the ways in which
the relationships of a group of children in the classroom helped
the individunals in their growth, How were they aided in facing
their difficulties? Bow were they helped by seeing themsslves
as contributors to their group? How 414 the individuals solve
new problems g:cnins out of their work in the group? How, in
turn, was the group itself modified as the individuals interacted?

Plan

The chisf source upon which this study is based iz a cum-
ulative record in the form of day by day statements of the ex-
perisnces of twenty-five children who entered the seventh grade
in the fail of 1941 and ctontinued until the end of the session,
As the data accumulated and were somewhat analyzed, six children
were sclected for more comprehensive study since they represented
the range of problems that were arising. After selection, more
time was given ﬁailg{ts‘maﬁiag records for thesansix case studies
though study of the total group was continued.

After the close of the school year, the records were anal-
yzed to find the material bsering on each case selected,

In eddition to the records referred to ebove end the teach-
er's plans, analyses, aﬁﬁfévalnatiuns, records made by the chil-
dren themselves were used. The group set up its own criteris and
six times during the year the members evaluated themselves both
individually and through group co-operation. They particularly
checked on their progress in modifying relationships to improve
their group 1iving. '
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CHAPTER IXX
ANALYSES OF CASE STUDIES

The six children, Tour boys anéd two girls, whoss records
Tevealed the problems encountered by members of the class fGur-
ing the nine months will in this study be celled Susie, Hearns,
ia, Hens, Den and Rand. Their ages ran from eleven to sixteen
vears, Their case histories are given in the appendix,

Throughout the year the teacher was e member of the group
and is so considered whenever the term group ia used in this
study. She maintained her non-officlal status as far as possible,
but used her ingenuity, her understanding ét’thaﬁyrggnsaea with-
in the childrsen, and whatever forces of qnsatianingzané éhallﬁngw
ing that she posmsessed,

In preparing this analysis the investigator used as points
for organization the conciusions whieh‘aa§ become outstanding™”
to her in re-reading the records. To establish these conclusions
she drew freely on her interpretation of experionces described
in the various case studies, looking first at the records of one
child and then snother for drawing comparisonss

In the analyses page raferences are given to the six case
studies in the appendix in which are found the ﬁesariptiﬁﬁs of
the processes which justified the conclusions. )

An analysis of the'ﬂata of these studies indicates that
the individual sohildren studied all grew through group participation



though the cutcomes differed and the experiences varied, The
snalyses follow under four headings: A, B, C ané D.

A. GROUP RELATIONGHIPS HELPED THE INDIVIDUALS 70
FACE THEIR PERSOHAL DIFFICULTIES SJUARELY.

Children desire the approval of their classmates., Hans
and Eaarnﬁ., for axample, desired recognition and leadership.
Hearns, because of his size, was able to achieve this on the
pleyground a8t the sxpense of Hans,.{i. p. 33). Hans' nimbdble
wits (A. p. 48) gave him the advantage in the classroom where
Ezgms had not felt himselfl succesasful. (4. p. 21}. Pailure
of sach to achieve a8 ressonaebdle 3uc¢aa§ in both fields led %o
constant bickerings. {(A. p. 28). W%When Hans was glven a chance
to fesl himself a respected participator in playground activi-
ties by helping make plans for the group's ectiﬁtiaé and con-
duct on the playground, he degan to change his behavior towards
the group. This was seen in his no longer running to the teach-
er xith‘ tales sbout mistreatment from the group. {A. pp. 15&-5&} -
His changed manner soveantually led to g'énp approval of his abil-

ity to "take it", (A. p. 59}. On the other hand, the disapproval

by the group of Mearns when he bullied Hans caused Mearns to sse
the necsssity of changing his mode of conduct before he counld
aﬁta‘in the desired group approval. {A. p. 34}, The group's con-
cern about each dsveloping detter social relationships led both

15

Hans and Mearns to exert some effort towards solving their problem
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of adjusting to esch other, both sm. the playground and in the
classroom,. Susie*s expression to Mearns of her own-criticism
and that of other members made him willing to change his ways
svax; to the point of desiring and striving to win approval from
Hane, {A. p. 34}). |

Again the insbili{ty of Hans and Yearns to work success-
fully with each other brought disapproval and the group suggestad
ways of modifying their.aetim; Hans* kesnness in learniné and
consequent inability to see the other fellow's 4ifficulties was
a source o‘g group irrkitation imtii tr;xer were abls to recognize
what they at rirst took to be "showing off" as his handieap in
ad justment. Then they helped him to sﬁe héw Se ap#me& t+0 others
and to change his manner. {A. D. 55), It was only then that the
group was willing to railm;r his’ leadership. He bagan to see them
as struggling much harder for the very thing that he was achiev-
ing easily. His appreciation of their problems made them willing
to accept . help from him because they knew that he had grasped the
value of co-operative teamwork, He no longer attempted to impose
his opinions upon them {A. p. 57}, and he began to ésa ;hne possi-
bilities of &c;iﬂg thinga ri‘b:‘;x them,

The fsilure of Mearns to take constructive criticism with~
cmt losing his temper prevented him for a while from winning the
group support. (A. p. 28}. When he made a sincere effort to con-
trol his temper and profit from their suggestions, they were will-
ing to forgive his nistakes and give him their confidence. {A. p.35.
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His habit of holding grudges end getting revenge {A. p. 29) was
another handicap with which the group continusd concerned until
he showed hils ability to naster this.

#ith Susle, it was not as much & problsm of helping her
discover her dAifficulties as it was one of dirscting her energies
along constructive chaunels, Her sensitiveness about being &
cripple and having to use a drace and crutch was squarely faced
and matter-of-factly ac;,capta& by the teacher. (A. p. 1).

Like Hanz and Mearns, Susie had a problem at home. Herx
mother had fostersd her aggressiveness. i&... Pe 2} Her inadbility
to meke her true intantions undsrstood created a major problem
for her and caused the pupils to call her bossy end some teachers
to speak of her as self-willed. {&. p. 1). Eer teacher®s under-
standing of the real spirit in which the ¢child was acting allowed
her $o receive Susie’s help with apprecisation. {A. p. 6). This
led the children also to accept her help. {A. p. 6).

Unlike Susis, Hans and Mearns needsd recognition at home,
Hans* mother was an cutstanding leader in her community and wanted
Hans o become one. {A. p. 80). She several times remsrked to
the teacher thet "Hens bas never learned to influence people and
I sm afraid he never will,® His previous school failures hed
made his parents feecl that Hearns was mmoch slower than their other
children, {A. p. 16}, &nd probably less abls to succesd. Both
boys were aware of these family attitudes. Through being accepted
ag leaders in the school g;mu;x, they found ways of facing the
home situetions. {A. p. 31} (A. p. 60).
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Another member of the class, Lu, lived in a world of fear,
Yot the status of the home and t.fm apportunities for the child
there asemed good. Could her school life help her to recognize
this fear as s handicap? Could 1t help her to overcome the dif-
Ticulty?

The teacher had to win her confidence so that she could
graduslly lead ILn to dring the problem out into the open, A keen
desire for recognition at school paved the way for the teacher to
suggest modirications in her ways of working which helped this
youngster overcome her unwarranted fears - fear of her ability to
achieve, fear of her soclal status with her claesmates, fear of
the teacher's disapproval, and fear of attaining a secure place
in the group life. {A. p. 39).

Dan's problem was to see the necessity for being a con~
tributing member in thls class life and to reallize thet each in-
dividual has an obligation to the others. He first began to
roalize this necessity of téking part in group living when he
saw that hie refusal tc do so worked a hardship on the rast of
the members. {A. p. 63). He begen to roelize that it was not
possible for one person to live and work by himself in such an
environment where all of the others Jjoined forces to develop a
higher comsunity spirit. {A. p. 64). Ho saw that his refusal to
4o his part made others ’re;aﬁjust. their plans 80 that they could
carry their own and his share too. {A. p. 64)}. He soon learned
that zsrtam kinds of attention were not alwsays unpleasant, in
fact, the attsntion of mates could prove quite satisfying even
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to a very retiring fellow. {A. p. 84).

Rand, also, in trying to participats, soon discovered
hiz difficulties. He ocame to remlize that the class expscted
nim tc improve himself, both in scholarship {A. p. 69} and in
grooming end personal appearance. {sf r. 67). His sloppy, un-
tidy work was remarked upon by meny members of the unit and
suggestions were offered for improvement. {A. pp., 69~70).

Becaouse Rand was willing to be helped by his group {A.p.68)
he more quickly came to ses his difficulties than some other mem-
bers., He allowed himself to be analyzed by them (A. p. 66) and
then let them help him begin to remedy faults. {A. pp. 88,20).
On the other band, he was slow about admitting one pet bad habit.
His éssa&iapes.haﬁ to bring rather heavy pressure to bsar on him
before he consented to do anything about this continuous darrow-
ing without repayment. {A. p. 74). At length the open disapproval
of the class awakened in him some desire.pertly to correct this
fault. {A. p. 74).

Thus in varied fashions, the group in which they lived
at school chellenged thess children to face squarsly their own
most pressing problems,

B. INDIVIDUALS GREW THROUGH COMING TO SEE THEMSELVES AS
CORTRIBUTORS AND PARTICIPANTS IN THE GROUP LIFE.

Bvery individual wishes to‘make nis work important enough
for others to recognize it and show appreciation of his efforts.

Then the group showed an appreciation of Mearns* interest and



success in the painting, it stimulated him to wish to achisve
in & heretofore unsuccessful field. (A. p. 22). He was sncour-
aged to carry over into the classroom situstion the same ideas
of helpful contributing. Illustrations of this were svident
when he brought maps, msgazines and books that proved helpful-
in the work. {A. p. 24}. 'This brought him his first realization
of the wvalue derived from being a useful rmember in cmmit& Iite.
Here he not only saw others using his materials, but following-
his example and lending their bolongings elso. {A. p. 25). Sharing
physical things led to sharing informetion as wes secen-when he
bégan to inform himself on pliace geography. This, in time, helped
him to become the unquestioned authority (A. p. 26} in this field,
This taste of success encouraged him to branch out into other
fields., He doveloped ability to do superior wark in geometric
designs, and to use instruments for drawing them., (A. pp. 31-32).
The fact that he shered both the instruments and eny superior
knowledge -of -them -with the class made him feel that he was a
useful member. {(A. p. 32). Even Bans cams to accept him as an
authority ané look to him for instruction. (A. p.53). Several
small successes spurred him on to greater achievements until he
was able to attain his greatest ambition in group leadership
%ﬁa laat week of school. {(A. p. 35). His reward for & Lerd year®s
struggle came with the realization thet he had succasafnlly passed
his test in self-control when the cless voluntarily turned to him
after Suslie had failed to restrain them. {A. p. 35).

Hans bad always tried to be a contridbutor to ths group,
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{A. pp. 46-47), but he needed to learn how to make his offerings
acceptable to it. (A, p. 47). Becauss the teacher haed e ayumpa-
thetic understanding of his probvioms she led him through confer-
ences, to see that his competitive spirit antagonized others
(A. p. 54), thus meking them refuse to accept his suggestions.
These refuaals-naturaXIy.tanﬁaﬁ to aggravate matters, When the
teacher was abdble to sat-ﬁyva:sitnatianyshara the class saw this
precocious child assocliating himsell with tha$¢ thelir attitude
changed becaunse they saw him accepting, not challenging, their
contributions and they willingly mede him one of them. {A.p.49}.
His 3upsrio§»a§111ty was agein acknowleliged when the students
later asked him to render a aimilar service, {A. p. 49). They
graduaslly learned to look to him to do the herdest work or help
them over a particulerly knotty problem. {A. p. 59). His willing-
ness to help others not only atrengthened his own but the group's
confidence in him., He came to see that those he helped were the
primary instruments in helping him reach his goals. {A. p. 680).
It was the clses who time and again made him their representative
to the public. {A. p. 60}). In each instance his parents seaw him
participate and realized that his sssociates had had enocugh con-
fidence in his ability to select him Tfor important parts., Through
this informal give and take both his eptitudes and weaknesses
became apparent to Hens and opportunities resulted where he could
express hisselfl in satisfactory ways accepiadble to others.

Susie also desired to be a contributor, but with her it

was a matter of getting her true intentions across to the group.
{A. P« 3).
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The room improvement plan was one where she had had previous
gmtﬁﬁiea}. experience. {A. p. 5). Also, this project was not
oo directly connected with any individual, so that each one
434 not feel a teoo personal element in it. Here Susie could
utilize all of her zest for plamning and receive admirstion

in place of antagoniam. Her gratification at seeing her ideas
accepted helped make her more willing to Teceive suggestions
from others. (A. p. 5). Because the class used her thoughts,
she gladly gave her time and sffort to do many things that \
proved profitable to them. An szample of this was her spsnde
ing of ssveral Saturflays in town ecquiring information that
would help the memders carry out their various projects. (A.pp.7,8).
The plan for the improvement of the ¥»oom paved the way for other
activities, and soon it became natural for everyone to turn to
her for help as was seen in the assembly and the ¥ay Day pro-
grams. {A. p. 18},

Perhaps, because Susie desired this shering of work and
responsibility more than most of the others, it made her willing
to do things that would further the growth of the class., Her
reslization of the values derived was volced in the evaluation
of herself when she said, "1 have *loved’ my work and my group
this year because 1t is the first itime in my school ilfe that
I have bean able to take part in every single thing done during
the year.” {A, p. 14). GShe “"loved" it because she felt herself
& necessary, integrating individual whose interaction and inter-
dependency to the group was felt both by herseif and the group.



22

Susie's hardship in using s brace and érntcnxwas sased
when the teacher refused to let this bs an influencing factor
in har school work. (A. p. 1}. Because the child sensed this
she wes sgon able to overcome any fesling of needing pity or
special concesslions and it helped ber to see that she had probe
ably been developing en undue sansitiveness about it that others
had not felt, {A. P. 2}. The acceptance of her normality led
Susie to minimize her own adverse opinions and she was later
able to aiscuss it with $he teacher. {A. p. 1}. It led her in
time to see herselfl as being like any other person in every re-
apect except she had to use a cruteh to get there as quickly
as they. (A. p. 2). She sven got %to where she lent her c¢rutch
to her alasamstéa for plays and when they were careless with 1t
she said, "Look here! Thet is my third leg that helps me to get
there as quickly as& you, 80 you'd better be careful with it,”

The informeal stmosphere brought about during the yagpting
elso broke down lLu*s shyness and gave her her first oppertunity
to contribute to the group 80 that they were able to ses and
appreciate her efforts. Her esgerness to work at anything, pro-
vided she was allowed L0 work as cone of the m&éb@rs, conyinesad
her claassmates thet she was both willing and anxious to be one
of then,

Susise and the others were no longer afraid of her because
they saw her scrubbing off paint, laughing at scmeons's mishap,
end even her own.

In's talent in music waa diescovered by the teacher when

her picture came out in the paper listing her as a member of



tht cherubim choir in e prominent church in the city. Har love
of music led Susie to practice songs with Lu and persusde Lu

to sing for the club. {A. p. 43]. Eecause the group recognized
her ebility and superior trsining, they selected her for all of
the most important musical parts, such as that in the radio broad-
cast and in the May Day program. {A. p. 44).

Her progress in school work was a soures of much satisfac-
tion and when the other children put this ymuggte:g $u the better
group of spellers everyone enjoyed s&;aing her swsll with pride,
{A. p. 44)}. The modesat svalueticn of her work in social studies
says, “They tell me I can do m}.i now,” This assurance from the
¢lass helped mske her say, "I forgot to think adout people be-
¢ause I kneow what X wanted to 4o so well,”™ [A. p. 40}. When the
teacher was able to help her recognize fsar and she saw no ne-
cessity to worry about study, she was sble to release her ener-
gies for more intensive study. {A. p. 39).

As Ian began to see desgired results in both her work and
social contacts, she was encouraged to push still further ahead
in this new field of self-expression. {A. p. 44}, She begen %o
gee that other's opinions of her became much the same as her apim
fon of herself and she realized that her fear had brought on many
unfavorable thoughts or comments. (4. p. 42}.

) Like the others, the interest displayed by Dan in the paint-
ing was strong enough to make him forget his diffidencs and enter
wholeheartedly into meking 4t a success. {A. p. 62). Through see-
ing his companions directly faced with thelr difficulties and
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1a§ming to take coustructive oriticism,’ pan came to graduslly
accept & limived amount himself. (4. p. 66). He alsc became
less reluctant to admit his inedility to solve a prodlem.{A.p.66).
A8 & result of working with small groups, he learned to ask for
and take needed aid. {A. p. 63}, With this realization of the
necessity to take help, came the awsreness of the necessity to
give help even though he dida't like to do things before people.
{A. p. 63). Hers we see an individusl overcoming difficulties
because he saw thet a beiter group iiving depended upon his abil-
ity to rise above his previous failures,.

Gensrally speeking, it is true that Rand rege;v;ea’mrg fron
%X;e group than he gave to it, but he did 4o some things that
helped him to realize that he had been of some velue to this
social living. His uesistonce in e:sam&ting the paint nceded
and his canvassing the neighborbood to esra may-rer buying it,
helped him to associate himself as a contribdbutor. His taking &
picture of the window that he designed and peinted, and bhis work
in social studies made him fesl his affilietion with the others.
{A. p. 70}. This was more strongly impressed on hin dm*i,ng the
latter part of the year when ﬁ:tf;te.reﬁg members mlugtgﬁ his
growth and showed him that he had been of some value to the
class thinking. (A. pp. 70-71}.

The group made him realize thaet when he accepted an obliga-
tion, he was expected to fulrill it. Feailure to 4o so resulted
in class disapproval and a#qn caused the class to feel a sericus
lack of faith in him. {(A. p. 74},



%hen individusls are given an opportunity to take m
active part in group living, and hence, are able to see thst
their contributions ere not only acceptable but vitally neces-
sery to the group 1ife, they begin to see a purpose and reason
for doing things that had previonzly deen meaningless to them,

C. UNDER THE GROUP'S GUIDANCE THE INDIVIDUALS LEARNED
TECHNIQUES FOR COPING WITH PROBLEMS ARISING IN THEIR
DEVELOPMENT.

As the work progressed and group relationships were degine
ning to take on greater importance for the individusls, new prob-
lems arose, new conditions developed, and unsuspected individual
talents sappeared. This was seen with Hearns,

His hebit of carrying s grudge and his insbility to forego
revenge for & real or imegined injury hurt him with the class as
was evident from ﬁmﬁ: oriticisms of him. {A. pp. 29-30). Through
individual conferences with the tescher, by Hans' feeling of
being affiliated with the playground group {A. p. 59}, and through
the direct intervention of Susie and others {A. p. 33), Meerns
came to gee himself in the wrong. This was revealed in his con-
versation with the teacher when be admitted that he was changing
his opinion of Hans. {A. p. 33). Then he began to step up in
the estimation of the group. This was verified when they threw
their support back of him in his dealing with Charles (A, p. 31},
and again when Susie feiled to control them and Mearns came for-
ward. {(A. p. 35}, After he learned to admire Hans for tolerating
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him in bhis unwarranted conduct {A. p. 34), he found that this
admiration led to the formation of a new, helpful friendship

that proved more valuable to him than any previously carried

grudge. {A. p. 36}).

His sulking and criticizing when things 4idn't go his
way also made the group refuse to let him lead them decause
they saw that it would impede progress if they desired to do
something that he dldn*t want, An example of this was his
refusal to work on the windows, {A. p. 22). Here, sven his
best friend wasn't willing to stand with him against the group.
{A. p. 23)., This experisnce helped him to see that he was los-
ing both the desired 3‘.&&&6;*523&3; and the fun of doing things
with the others as was ackunowlsdged in his grudgingly partici-
pating in the last psrt of their work in construction. {3.-, P.23).

Because it was possible to directly face him with a dif-
Tficulty, it was also possible for him to see and steart working
to overcome & handicap sooner then some of the others. The
teacher's fraguent plain apeaking about his supposed failures
{A. pp. 16,21,22] are illustrations. It was not only easier
for him to dreak = habit bscause of his way of making a direct
approach to any problem, bdbut also because the varied group ac-
tivitises permitted him 2 wider range of choice than he had pre~
viously had.

With Hens the biggest problsm that developed was his ing-
bility to éiaagrea without being unpleasant about it. {A. pp.54,55).
The teacher was able tactfully to bring him to see how and why



this was hurting him by pointing out its effects on others.

{A. p. 56). He was helped to ses how Stowe and more diplomatic
psople were able to get better resulis with less friction.{A.p.56).
His appreciation of this beiter method led him to attenpt to
modify his own conduct {A. p., 57}, and also made the group aware
that he was trying to change. {A. p. 58}, This gave them & mors
sympathetic understanding of his problem as was seen in their
willingness to help him do something about changing his manner,,
{A. p. 58). Eis method of solving this problem brought him a
greater appreciation of soolal contacts with nembers of his own
grouyp -and made them more willing to help him achieve his goal.
{A. p» 59).

Hans was not only helped to solve &2 problem, but he was
helped attain & compenionship with his father through their
matual intersst in his study of astronomy. {(A. p. 50)}. His
sharing thoughts with his fether built up like apprsciations
that led them to participats in & number of experiences. The
study of the stars took them into another world when & trip to
the deiry barn at four o'clock on 2 winter's morning was not s
dreaded chore, but as Hens said, "A thing that I have *loved’
because the sky is more beasutiful then than at any other part
of the night.” {A. p. S51}. Another time it led his father and
him to attend a lecture on astronomy thet gave both of them
enjoyment. {A. p. S50}.

In Sueie's case it became necessary to help her adjust

herself to a wholesome boy-girl relationship. Her admiration



for Stows, her sggressiveness, her dramstic qualities, and her
forcaful perscnality led her intoan emotional situation which
threatened both her normal relationship with him and her group
ad justment {A. p. 3). It became necessary for the teacher to
step in =nd help her overcome this by having a sympathetic,

unflerstanding discussion of her problem with her, and helping
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her to become interested in other people and other things. (A.p.4).

Several new pupils entering ths group at this time furnished

an opportunity for the teacher to appeal to Susie to help them
become adapted to the class way of 1iving. {A. p. 4). This ap-
peal from the teacher for Susie to shers work and responsibility
with the teacher was the first needed stimulus, ¥hen Susie got
%ovmrking with the new members the novelty of being s guide so
appealed to her that she was ables to forget herself in this new
situation until Stowe and the group had gotten oweér her previous
behavior. {A. p. 4). After the Tirst thrill of this new exper-
lence hed worn off with Susie, she found it easy to go back to
the old footing of mutual working end sharing which restored her
emotional balance. {(A. D. 4).

Susie had an opportunity to discover and develop an unsus-
pected social talent at the room-warming which helped her later
to meet and deal with strange adults in a satiafactory manner,
as was exhibited in the report of her trip to the locsl radio
. station. {A. p. 13).

Her love and talent for music was not evident at first in

the situation involving Lu. It was only by a chance remark to



the teacher {A. p. 43) and her picture in the Sunday paper that
the class became aware of it and encouraged her to share this
gift with them. {A. p. 43}, This opened up t0 her a new con-
c¢eption of school and of the teacharts possible relationship

%o the individual pupil®s private 1ife. Lu was happy to shers
with the teacher materisls and ideas, and even her accret am-
bitions {A. p. 44)] which reached its fruition in her writing
of a book, {A. Pp. 44-45), Susie snd the entertainment commit-
tee were able to get her to share her talent with the group.
(A, p. 43). This afforded the: enteriminment and helped Lu
overcome her timidity and fear by feoling that she hsd done them
a service which they enjoyed and appreciated. {A. p. 43). The
sharing with the cless of something that she loved helped them
increese thelr appreciation for music and afforded her a wider
field for trying out a soveted ambition. (A, p. 43},

Dan's habit of evasion when he was too dirsotly faced
with a difficulty did not make its appearance until later in
the year. Then it was discovered dby chance (A. p. 6%) when
his mother revealed it to the teacher at the room-warming. In-
staences of it occurred from time to time, as when he was asked
to take a charscter part in the play written especially for him
and his svasion of it by doing another task. (A. p. 62}, Again -
he side-stepped the issue in the ¥ay Day program by saying that
the teacher in charge 4id not think his conduct warranted his
doing the part. {A. D. 63). As the members of the group becams
more aware of this weakness, they began to work with hi:u They
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succeeded in their effort to overcome his evasion with regard
to raparté to the group, (A. p. 63) and also to the 8.C.A,

{A. p. 83). Partiél success was achieved at the party {A.p.64}
where the members helped him realize that not only in classwork,
but in social relationships the group &xpected his co-operation
and participation in their sctivitiss, {A. p. 64). His reluc-
tant compliance with Cherles' regquest and his thenking of Iu
for refreshments showed that be realized the necessity of modi-
fying bis conduct. (A, p. 64).

‘Randts prﬁblém persisted so that be had to be continuocus-
1y helped by the group. These problems arose gven during the
par:icd of his first coming face to face with his situation.
Thrausbmt; the claas helped him to solve them,

As this type of work took on meaning and progressed,
techniques of genuline investigation begen to devslop and become
apparent. Sustained offort until mastery and satisfaction were
achieved in some field bscame more pronounced. With Mearns, it
was apparent as he met his problem on how to atuﬁir more effici-
ently. He was not content just to famillarize himself with places
on the map dealing with carrent news, but he went to various
sources of information and scquainted himself with the histori-
cal setting. {(A. p. 26). Agein he displayed this scholarly at-
tituds when he made himself proficient in the fileld of geometric
designs and showed his ability to use the tools with which to
draw théss, He desired a high degree of schievement as was seen
in his studying each night with his father, {A. pp. 31-32).



Hena already had the desire to investigats, In his cass
it wag gulding him into doing & decper type of study so that
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he might better be able to broaden and deoepen his comprehension. -

Kany instances of this appeared during the year. BREis research
study in the field artastranany'{aﬁ Pp. 49,50}, and bhis work
in the radio snnouncing area (L, y. 60) are examples.

Time and again Susie sxhibited the desire to be e;pert
in whatever she went after. Her various trips to the city to
acquire more information about the windows (A. p. 7}, the drapes
(A. pe 7}, and the Christmas ornaments {A. p. B8} show this, Per-
haps no better exsmple can be seen than in the carsful study
mede of Japanese lirfe and customa preparatory to writing a play.
{A. p. 12},

lua started the year under heavy handicaps, doth from lack
of solid scoholastic achieveaent and from socially conditioning
factors. Being alert and desirous of succeeding, she quickly
came to sease the advantages offered her in this group living,
and immediately began to work out better ways of studying.
(A, p. 43). This proved so helpful that it left her time to do
work in other subjects. Thue she was able to do some very fine
work in her chosen field of music, {(A. p., 44). At the snd of
the schocl year 1t was generally conceded by both the pupils
and the teacher that Iu hed made more progress through sustained
effort then eny member of the group. (A. pp. 44-4%8).

No detter instance can be seen of the futility of trying
to force scholarship on a ¢hild than in the cass of Dan. He



convinced the teacher éf this futility in ber struggle with
him over the mathematics of area and volume. {A. p. 61). He,
partxcniarly, was the type éx'garaau who has to see 8 strong
nﬁceaéitx for achieving an nnﬁ.hefera he,-in his heart, acoepta
it as a purpose to live br;'!&i PP. 65,64,66).

Rand, through the efforts of the cless early in the yesr,
beceme conscicus of his need to develop 2 higher scholastic
standard then he had previously had. Rand, with the help of
the class, set about developing more effective study habita,
They helped him to schieve higher gosls in speliing (A, p. 686],
to put forth more effort in group participation (A, pp. 89-70},
and through the warioues individual*s criticisme and recognition
of his progress (A. pp. 70-71) they spurred him on to exert
greater effort. By the end of the year he was able to say of
himself, "That wasn*t such a bad report from as duamb & cluck
as I used to be.,”

Thus, these case gtudies show how individuals were helpsd
to cope with new factors growing out of their work, 014 habits
that hed previously hindered in their work were modified. Rela-
tionebips to the opposite sex were gulded into normal wholssone~
ness, and opportunities wére given for dsveloping satisfying re~
lationships with adults. Scholarship developed and new concep-
tions of genuine investigation becsme apparent te the students
in their attempts to becowme expert in eny osrtain rield.
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D. THE GROUP ITSELF VAS HODIFIED A3 THE ISDIVIDUALS INTERACTED.

In order to unify the group, sn effort was made to enlist
the co-operation of the members in some projeect of interest and
benefit to the whole. ?irém, a study in putrition was sterted
with two rats, This seemed worthwhile to some, while in the
case of others it only succesded in arousing minor activities
in regard to the care of the rata,

The group had e drab room which the teacher made no effort
to chenge. Each time a child commented on 1ts appearance the
tencher sald she wished there was something that t.}iay could do
about it, After several such repetitions one child said he
could not stand 1t for & whole nine months and asked what could
be done to improve things. This started the class to thinking
and the teacher encouraged all suggestions from them., Thus, by
degreas, tarongk the teacher®s manipulation of conversstions, a
plan was evolved for painting the room and generally improving
its eppearance. This was the first opportunity the cless had
hed to work and plan together to accomplish something of mutual
interest to all. They began to reslize the necessity for team-
work in bringing this undertaking to a sucgessful completion.

Previocusly the class as & group had gone on with little
thought for the group's welfeare, its npembers bdelilng mostly cone
cerned about their own individuel problems. This cless intersst
in & specific project brought aboutl & necessity for their thinking



and acting togsther Lfor the general welfare. WVhen learns saw
that by going back to l8ss interesting work he would be promot-
ing the more effective completion of that work, he willingly
turned back to Hans the more plessant job. For the iirat time
Mearns as & member began to realize that the completion of a
big undertaking by all of the participators often demands the
relinquishing of amall persanal desires in order that the group
may become efficient as & unit,

The ﬁamplaﬁian,'ﬁy the group of a project which resulted
in mitual benefit, laid the foundation for a spirit of commune
ity iiving. The cleas saw, whils dolng this work, that team-
work by the individusls brought beatter results. An instance
of this was evident when the mexbers worked together to raise
the money to buy the materialis with which to improve the room.
The class was willing to adopt any suggestion which it balieved
would better achimve the desired end, even though this meant
accepting the plens of a previously spurned member. (A. p. 5).
In this room project the group got ita first insight into the
talents of 1ts individuals,. A4S & result, & reslization of the
possibilities sceruing through utilizing those telents came to
this newly formed organization,

The clase was also modified as the individumls, through
sharing activities, dacanms more awars of the profits derived
by its individusl members from an established group security.
Through recognizing and accepting the talents of sach of its mem-
bers, the unit furthered its own activities end lessened sach



persont*s fear of the others. This brought sbout a greater
conradeship and interaction of all of the pupils so that meny
problems in communal living were sither solved or modified be-
cause there was & seocurity in group approval.

The co-operative, informal environment brought about dure-
Ing the improvement of the room broke down the previous miscon-
ception of group relationships; namely, that teacher-pupil re-
lationship was necesssrily an official, formal one and that
pupil-pupil relationship was s highly compotitive relationship
in the open with meny underground currents. This projest for
the common good revealed s new side of each member and gave op-
gwmiﬁaé for pairs and iargar segments to work informally
togsther, end thus brought about a 4ifferent conception of the
glass itself. It alsc let down the bars of officisl dignity
with the teacher. No one felt fear of 1oss of prastige. The
way to a continued informal living in the classroom was appar-
ent. This informality in the unlit itself eased the tensions
of its members and brought ebout an environment where ssch per-
son felt that he could plan with end for the others. This kind
of living allowed each one to profit slike in this scciety.
Indeed, 1t was only possible to acoomplish the many desired
changes in the group life by changes in the individuals. By
interaction, they promoted the best wolfare of the pupils as
& group.

The group characteristics were modified through the Cone
tinuous atrugegles with the problems of each of the associates



in the room. There was 8 conscious effort made by every person
to develop & more desirable community lita.; The class realized
that through the sfforts of its individuals, standards of ths
olass were ralsed or lowersd, This was evident in the attempts
made by the unit to raise Band*s achievements. (A. pp.66,88,89,70).
The members deliberately sst about changing the status of any
oune member who was willing to work for droader rsiations to other
people. They curbed a minority*s efforts to lmpose its wishes
upon the totel group. {A. p. é{;} « They insisted on standards
of honesty {A. p. 74) and modified undesirable habits of veri-
cus participants, {A. pp. 28,31,56,64).

?wwa:;ﬁa the end of the year the group fell a necessity
‘for changing the poor habdblite in its members. {(Contrest A.pp.73,74
with pp. 64,29,94,5,42,56,57).

We may, therefore, say that while the group becomes an
instrument for ceusing its members to chenge, the group itself
is what all individuals in that group make it.



CHAPTER IV
CONCLUSIONS OF THL STUDY

An snslysis of the data of this study indicates that the
individual children who were studied, when given guidance in
the daily working and planning together, were able to duild up
relationships with eech other which helped them to discover end
to solve problems that might otherwise bave retarded develop-
ment. Thess pupils, through their daily interactions, partici-
peted in 2 very realistic process of socisl living. "hen initi-
ative on the part of members was welcome, end when the fdeas
of the class werse readily tried cut, growth becans evident in
both the individuals and ths group.

The 4ata were anslyzed to determine how the individual
child?*s relationships to the other children holped him develop
‘himself, and in turn how the group itself was modified as the
children interacted, From the anslyses of the preceding chap-
ter the following conclusions are drawn:

I. GROUP RELATIONSHIPES HELPED INDIVIDUALS TO FACE TEEIR
DIFFICULTIZS SJUARELY.
1. The individuals desired good group status,
2. Hembers of this group opealy disapproved of unsocisl
conduct,
3. EHexmbers continuously suggested modifications of ways
precticed by certain individuels in the group.
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The group assumed some of the responsibiiity until
the individuals could adjust themselves ﬁo the group
1ife. ‘

The class forgot past errors when the maﬁbars ceaged
to repeat their mistakes. |

The class continued concerned with the individusle®
progress in developing better ways of group liviﬁgg
Through 9$rtinipatian in group activities, individusls
lost any unwarranted fears ceﬁe&raing thelr inabiliity
to Iit into the group life, |

The class showed its willingness to follow when the
leadership was worthy, thus developing leadership in
the 1&&&11&&&1#.

INDIVIDUALS GREW THROUGH COMING TO SEE THEMSELVES
AS-CONTHIBUTORS ARD PARTICIPANTS IN THE CROUF LIFE.

1.

Se

3.

L

Carrying forward & group project revealed apﬁitudea
and weaknesses in its members,

By working with others, the individusls saw the
necossity for contributing to the group living.

Fhen the individuals saw their contributions used,

they head &8 sense of belonging in the group.

When the group set up situations which allowed the
individuals successfully to contribute, they overcanme
dirficulties that had previcualy led to fallure,



5..; There wers more opportunities for individuals to
express themselves in satisfactory ways when they
could profit from group oriticism and group spproval
of their contridvutions,

6. The individuals felt their worth to the group when
thone they helped in turn helped them.

IIT. UNDER THE GROUP'S GUIDANCE, INDIVIDUALS LEARNED TECHRIQUES
FOR COPING ITH PROBLEKS ARISING IN THEIR DZVELOPMENT.

1. Habits which previocusliy hed been & hindrance were
modified during cso-operative work,

2. Lesrning to work with the school group led to better
relstionships with adults in the home.

3. Group activities allowed boys and girls to enjoy
esach other's society naturally.

4, NKeambers learned gracious assocletion with adults
in wvarious social asgencies,

$. Group members became alert to find potential talents
in self or others.

$. Informal group liviog tended to free individuals
frowm restraint and to create an atmosphere favorable
to the developmen® of the more creative side of their
personalities.
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[HE GROUP ITSELF WAS MODIFIED AS THE INDIVIDUALS INTERACTED.

Planning for common ends created a spirit reesdy for
commnity living.

A comradeship of common security developed through
sharing ectivitlies,

Teamwork developed in the group a8s 1t struggled
samassxvaxy with the problams of its members,

The coreating of a oco-operative informal environment
sncouraged each individual to plap with and for the
group so that all benefited alike in the group.
Kembers bdecane willing to chsnge their habits in
order to promote the welfare of the group.

Through practicing growp relationships, the imdividual
grew in power to form deajirable groups.

Members achieved facility in fitting new members
iato the group.

In general, this atudy shows clearly that a group involves

a two way process, nsmely: the group shapes the individusl, dut

in turn, the individuel shapes the group.

The group bas & powerful influence on shaping the individ-
uel. It foaters, cuddles, pats, and disciplines its :ieamars.
Only through yielding themselves to the discipline of their fel-

lows can individuela participate in s process of social iiving.
Through planning together the members bring sbout satisfying



relationsbips with othera,
The group exiets only in the interactions of its membera.

The individual pmembers ahape and c¢olor the group by the inpress
of their personalities; iad;a&, -Miviﬁnale contribute the
unigus aiemmta in the group life. UWhile each person conscious-
ly builds relationships to @a;?‘tain other members, bondas to the
group aa“ a unit sre also unconsciouvsly modified, Whatever the
group is exists only in the am;;viﬁme of its menxbers. |
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CASE STUDIES

In this investigation six children were studied,
as follows:

The Teacher And Susie Share Responsibilities
Mearns Faces Eis Difficulties Squerely

Ia learns To Anelyze And Help Herself

Heans Achlieves Dosired Leadership

The Teacher And Group Plan Situstions For Dan's
Development

The Group Influences Rand's Way Of Living In The
Classroom '



Six Case Studies
A. The Teacher and Susie Share Responsibilities

As a result of infantile paralysis, Susie was a cripple
who used both a brace and crutch. She had contracted infantile
paralysis when she was eighteon months 0ld. In her lower grades
she had left the raputation of not being adble to get along with
the children or the teachers. The faculty sagreed that Susie
wes "spoiled and self-willed” and many of her peers referred
t0 her as "hoassy" or "mean".

Before Susie entered her class, the teacher made an ef-
fort to get acquainted with her. She had felt admiration for
Susie's independence and her determination not to let her handt-
cap overgome her, Perheps Susie sensed this for she zald some
months later, ';I iike you because you have never made any differ~
ence between me and the other children. You are the first teacher
I have ever had that hasn*t nade e feel in some way that Y am
a oripple. I know I sm, but I don'¢ ifke to feel that other
people are always making allowances for it. You treat me exactly
like the rest of the group and expect the same from me as you do
from them, I have always wanted to be on the safsty patrol and
‘the other teschers would may, *Oh, No, Susial You ars a cripple.
Give it to someone else who can get around better than you.?

When we started our room ciub this fall, I announced my thtian

to run for the safety patrol. You stood up for me when some of



the children thought I couldn®t do it and even said that X
would meke a good aayﬁm. This showed me you didn*t make any
difference towards me, and I know it was the reason for my being
slected, I 4idn't get to be captain, but I believe I stand a
good chance of ggtting it shen we have re-election of officers
in February.®

She 41d get her coveted captaincy in Februsry and at the
end of the year she was voted one of the best patrol leaders
the sohool had ever bhad.

At the time the tencher had spoken in Susie's behalfl she
had not realized how much this bad meant to the youngster; in
fact, the teacher had forgotten it until Susis reminded her in
the preceding conversation, . \

One of the first things the teacher discovered about
this child wes that she liked to mansge things, people included.
When Susie wes about four years old, her mother and father had
seperated. Because of this the mother began to teke the young
daughter into her confidence and talked things over with hsr,
Thus Euaig came to feel _ that she shared home responsidilities.
Susie's health and homwe finences helped make 1t necessary for
them to scheme and work together to make ends meet, Four times
the naaaagny arose for her to spend the summer in the cripx_slad
Children's Hospitsl where she underwent operations and treatments.

When Susie was nine her mother married sgain, but not
without first talking it over with her Qaughtar and making her
setisfied about this chenge in family 1ife, Later sho beocame



quite fond of her step-father and fraquently talked about him.

This child gave the teacher the impreasion of being
bungry for companionship with those of her own age; conssquently,
the teamcher created situations where it might be possible for
Susie to f£ind companions. The instructor noticed that Susie
greatly admired two other members of the group, Stowe and Evelyn.
Stowe was often the leader of the class, He usually aaw withe
out being told what Susie needed. Evelyn was near the lattert's
age and seemed more like her in temperament and tastes than many
of the other girls. ZIvelyn was strong in scholastic work snd
in her ability to get along with others. Susis®*s dssire for
acquiring these traits caused a c¢lose fellowship between the
two,

The teachear devised means of throwing the three together
in working situations in order that Stowe and Evelyn might lsarn
to appreciate Susie's contridutions. It was also necessary for
the two to realize the admirmtion that she had for them.

This trio worked together in such a way that by mid-year
Susie monopoliged Stowe's time to the extent of oreating & prob-
lem. She began to bicker with Evelyn again and was in danger
of destroying all she had dbuilt up in the past months,

The teacher noticed that the other two were beglnning
to shun Susie; therefore she had a confidsntial telk with the
youngeter wherein she suggested that perheps that ths others'
teasing Stowe had embarrassed him. This condition had naturally
made him resentful towerds her. The fnstructor advised that she



wOoTk more with other boys and girle by forming an entirely
‘dirr&rmﬁ unit, including in it thres new pupils to help them
become adjusted to the work and life of the oclass,. She readily
agreed to this suggestion and decame interssted in the new
mexdbers in such a way that she soon found herself back on the
old friendly besis with Stowe and Evelyn.

Susie first revesled her worth to her aesocistes in what
she did for improving the room. This scheme doveloped naturally
in the group, The teacher had realized the necessity of having
soms project that would interest everyone in the class and would
aiso give to each an opportunity to feel that he had dons some-
thing worthwhile, A complets renovation of the room would com-
pel all to work and plan together.

In this situation Susie?s financial home training proved
helpful. 3She suggested taking orders for Christmss cards immed.
jatoly to forestall other agente and wrote for terms. She looked
into the possibility both of renting movie films from a local
theatre and of selling candy.

Susie provad herself & unique leader, Mearns was willing
to 40 the work bLecause he llked to do snch thinge; Stowe's civie
pri;ie aanerted itself, especially since he was room president;
Evelyn was naturally neat and hated such a dirty room, but Susie
was able to visualize the improved room to the sxtent of actually
reproducing it in drawing in i{ts completed form and displaying
it to the reat of the group. This, no doudt, had much to do
with firing the group's mginatien and spurring them on to



undertaking such a project.

Her interest in a common cesuse, her many worthwhile sug-
gestions, and her practical knowledge brought her to the atten-
tion of the entire group. Thiz was shown when she drought
colleetions of paints and curtaln mmterials with cost lists to
compare with those of other membors before selection. One child
exclaimed, "Susie certainly does know a lot about these thingst"

"I reckon I ought to,™ shs replied. "I hslped mother
do over the whole house this summer. I msde the kitchen curtains
for her. I know lots of things about curtains so I will help
all I can when we get ready to meke them for our room."

When data had been assembled, the group asked the prin-
cipal %o give his opinion on the best way to relse the money.
Be sgreed with the children that Susie's plan of taking orders
Tfor Christmas cards was the best idas. Haturally Busie took
an active pert in canvassing the neighborhood, It was she who
suggested that the salesmen first study in the classroom the
propsr method to use in saleamanship. She helped many with
their talks and atimulated greater enthusiasm for the plan.

On the day when the tescher had yard duty she forgot the
money from the sale of the cards and left it on her desk. When
she returned she xound.Suaia\sastea at the desk sternly obssrving
her. "You went right off and left thie seventeen dollars on
your desk", she remerked. "I don't think anyone in here would
have bothered it, but I wouldn?'t De 8o sure about everybody."

Susie was "bossy" but now she won warm thanks for her concern.



The teacher's remark that she did peed an assistant encouragesd
Susle often to say, "Mrs, Cw-«-, could X help you get your things
together bofore we leave, and did you get that particular book
you ware wanting yesterday?®

At another time she remarked, "Mrs. C---,. isn't it about
time for our next /3‘6',3.* meeting? Shouldn?t I notify the officers
pretty soon about our next sexecutive mesting?®

The Tuesday before Thanksgiving, prior to the painting
of the room, she said to the class, "Here is a list of all of
the tnxnés' that we need for this jJob, I thought it would help
to remind us of everything. Be sure and be here early so we
won't lose any time getting to work. You know we heve only
two days to do it, and that isn*t much time for a Job like this.®

The teacher could ad4d many instances to show why her
colleagues sometimes said, "I don't see how in the world you
oau atand heving that Susis slways trying to run things,. Believs
met If I had her I'd scon put her in her place!” It was im~
possible to convince some teachers that the sharing nx‘ responai-
bility between them was one of the strongsst ties that she and
Susie had, It stimulated Susis to greater thoughtfulness and
took many nagging 1ittls worries off the teacher learing her
free to look efter more important natters,

During the painting Susie was one of the first to get
there and the leat to leave., Shs worked shoulder to shoulder
with the rest. She 414 everything except climd the scaffold.

No one told her not to, dbut she salid it was detter to let the



























































































































































































































