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CHAPTER I
INIRCDUCTION

Sinpe the beginning of recorded history, thinking man has deen
evalunting his various scbivities in terms of group and individusl per-
formansce, Acoording to certain standards he hac accepted, he has judged.
Zrial and error are & oruds form of evalnation if there is s realisation
of orror and repeated attempts to attain some lnown ox; svon partially ro-
cognised objestive, Thinking in any form implies evaluation, Higher
intelligence means simply & superior ability to make oholces to conform
to certain determined objectives and to adhere to tho values shoson to
obtaln certain outeomos, Superior intelligence ‘ﬁmise' implice constant
evaluation of choloes end outoomes in the light of the best possible inw
formstion or date available from neny mﬁé sources, old and new, The
individual's oharacter or perconality is in veality the sum total of the
choioces he has made. If his evaluation has been good, the outecome will
be good.

The £ield of education has Been progress in direot proportion to
the wise determination of objestives, the constant evalustion of the ine
strument for obtaining those objootives, the outoomes of the work éerformed,
and the improvement of the whole prooess in light of the information re-
voaled by this sontinming prooess. Wherover wo find people thinking of
¢ducation, wo £ind cvaluation & vital subject with which to deal. |

Evaluation of eduoation and the educationsal proocss has been -
ovident, therefore, in many forms since the first records of man. More



recenoy is not e suffiecient aritetiw for excellense. Muock of the ap-
'pmiaa.:l is subjootive, suppcrtad by W or invalid premisos, preju=
diced, and emotional, Especially ie this trus of the publis schools
which belong to mrybw and often beoom the butt of unfair er&%&eism
ina demoamtzc amﬁety. maerm artioles at greas, uttemms of
(phtfom and ,pulpsptg anﬁ; comvaationa wmrawr paopls meet atwat thia
staizemom. ’Ehomat tham m thesrﬁea, there. are omﬁer theorz.aa.
Sm are umen, and m are otherwiss. Soms of -t:ha most m:m‘bla
mlwbicna are produots ar the ancients aud, it is hoped, we m toduy “
retpu;g the benofit of the accumlated thinking oi' mmr genemtiom to
mrm m& ﬁhﬁfy our think:s.ng Plato's: Regab Lo, ﬁwata m;
momns' m.cholaa mclmug,, ana. m of tha olass&ea. mn the 8ible,

m, in & aenae, mxuamionc of the aducaﬁion of *bha peaph. conoem&
S.nﬂi.vmu&ls and groups haw ’bwn engaged with the probiam of adaquate and

mguamo mluat&m banaum i‘b has ‘been ?magnizaé as an integral and
mcaasu;y part of ths educutioml provcess,

Hesd of Criteris to Bvaluate Schools in Qualitative
As Well As Quantitative Beces
Inagmuoh as we, in this study, are primarily concerned with the
svaluation of sshools, we shall not attempt to deal with the smaller
sroas which also rightly are insluded in evaluation. By this we mean
the dotailed atudy of such svaluation as one might make of a spsoifio
method of teaching alpebra; spaclf_w work in remedial reading, or teach-
ing the olaseios. However important these might be, apd however important

Webster's Unabridged Diotionary definos evaluation: <to sscertain
ths value or amount of; to appraise carefully.



8
the sum totel of suoh donsidorationsas these might be in the making of
the efficiency or inadequacy of a sohool, their names are lopion and
would- only tend to confuse our discuselon or maks the study interminsble.
We shall bave to confine ourselves to the brouder aresas as they concern
the whole ohilds It ic cur bolief that these smaller deteils will
funetion in a menner parallel to the functioning of $he broader eress
with which we &re concerncd. Very briefly we have attempted to show
the nedessity of evaluation in any education program, logioally, mim;-
tion of the educationsil provcess implies s need for svaluntion of the -
svaluations that are used: Just what sre the measures that might be ap-
plied by which we might Jabel one Znetitﬁ%on good and another tad, or
ono medioore and another superior! If wo could deoclide this with finality,
wo-might reascoably expect the millenium in education, We should, how-
ever, still be faced with the camplicated differences in the individuel
make-up, and it i8 the individual, after all, who has to apply the yard-
stiock and the application of the mesasures to attain that yardstiok.
Progress would preclude suoh an arrangement, for progress opens new
vistas horetofore hidden beyond the horison. Also, and most important,
wo have dedioated ourselves to & democratic philoscphy as the ideal wey
of life. We must never ;cge sight of the faot that we, in education,
are concerned with the nm of indﬁvimx.boys md'gms, men and womon.
We bave progressed beyond Websterts definition of education as, "the
process or manner of training youth for their station in 1ife,” for we
include adult life as m"z;; We believe in the improvement or enlighten~
ment of all the éoople. whatmrer their needes may be; and wherever they
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may be found; Demooracy can never lose sight of the fact that its main
objective 4a the. development of the individusl to his highest good, happi=
nesg, and servics in a sooiety of similar individuals. 7This is what we .
mean by developing the whole ohilds not ss a mere cog whose identity. ie
lost in-a vast machine. that performs some funotion  lost. in the hssze of
ideology and dogma, We want our super state to be super in its respeoct
for tho caoredness of the individual personality,.

.. There have been evaluations, of oourse, of schools as unite for.
many years. Wherever there are faoulties of scheools with professional
attitudes, there have boon eveluations of schools. Ths majority of
s6hool. evaluations have been for.ths purpose w‘ acoreditation, With the
advent of the: publio scbool systems, there arcse a poed for soms estabe
lshed Wdﬂti&k, or measurement to determinoe the eligibility for membere
ship in the larger organization and the eligibility of the school to
recoive public money.. From this we have local, state, and regional esso-
oiations that have set up standards of excellence for member schools,

Quantity bas been the tesis for most of the judgment of value
in schools, &g in mzw,:ot!'wr Judgments, -The yokel who inguired of his.
boasting friend, "If youtre so smart, why aren't you rioh," expressed
very well the idoa prevalent in svaluations. Quantity is often an oxcel-
lent. indication of quality. It $s still usod as tho best means yet
discovered to indicate or suggest qualities that 'u.é. behind the acoumuw
lation of quentity. The most modern educational tests of a prognostie
oature still rely upon Wﬁt&m Byoh measures as the hobbsgc. roading,
and other interests of a percon, for imstance, are validly used to



forecast aptitudes, The emount of knowledge & student oan put down on
a »taai;' is still & very strong messurs of the amount of goé& the student
has obtained from & given course. - It dods not, however, tell the whols .
shory.

Em!? in bis rathor cxhaustive study of the - programs of seoond~
ary edusation; has vevealed that s mejority of the evaluantions of
schools bave besn made on & quambitétim basis. The objectives that we
now designate as philosoply were most commonly the mein objestives of
education as listed by the Commission on Reorganisation of Secondary
Eduoation of the Eational Bducstion Assooistions ‘Health; Command of the
’ Fundamental f’rocasaasg Worthy Home Nembership; Vooationy Citizenshipj
Worthy use of !ai/ﬁnre;\ and Ethicall»@h;\m'bem ‘Yo this list, formulated
in 193.8, & fow similar gonoral objeotives were added. From that point,
ovaluation was made in terms of suoh measures a8 siee of classes, length
of sohool term; length of clase period, preparation of tesohors in terms
of oollege oredits acmnm;a}:ad,a “graduation requirements in terms of -
units, content of libraries, and laboratory equipment. BSuch qualitative
meagures a8 artioulation, guidsncs, teacher. retivement provisions, super-
vision; and student accounting wore pather vagusly recognized. 7The pose
sopsion of these things is indicstive of the making of & good school,
They are still necessary and are recognized in the best of evaluntive
oriteria. Yet, somehow those intangible things found in soms sohools and
not in others, or found in others in verying degrees, are equaslly as
important. They are hard to measure, and yet they sare so important thet
& true evaluation of & 8ohool cannot ignors them,

g&mﬁt Ellls, An Evaluation of Btate Programc of Beoonda
Education, Nashville, “Tennessess George Peabody Toachers College,

1982, , . 268. pp.




76 evaluatd s educational endeavor is-to paae Judgment on 7

the worthwhileness--the goodness or badnessw-of the endeavors.

This judgment is made, of nsoessity, by each person who examines
the endeavor, and is made in terms of the miuea held to by the
partionlar examiner, What one labels ®good™ or "bed" in an
aducational enterprise depends not alone upon what is obsorved

or counted but upon such factors as the observerts ideas of the
nature of learning and the purpose of educstion, Thus two per-
"sons examining the -dame ‘educational exporiment may ooms to entirely
different oonclusions ooncorning its worthwhilensss, It iz a
migoonception of the pature of evaluative prooess to think that
one person oan evaluato for another, All that one can do fcr an~
other 45 to present date from whioh evaluation cen be made,’

The oveluative endeavor is not an easy one, - Haiman was ‘consoious
of ‘this when ehs Badds |

‘Hational standsrds will not solve the problem ‘of meking
high schools what they should -be. A pational committes composed
‘of representatives of the regional agencies can formmulate mini-
‘mal otandards for the mation. If & qualified group oan git
around & table in calm discussion and in the simplest manner pos=
sidble malte each ztandard & floxidble but a forooful one so that
the now struoture of standards will not be morely s readjustment
Vof ;sw:juas.nas, emy Yy hegs.n %o aoxvﬂa the pmbm of atan&ards K

)(ora mrtimnt remarl:a amoerning an mluat&on come from the
am;emmen

Two oonstant dangers are that the standards will bamna too
complex and in & short time woodén again, :
‘00Gﬁtidfﬁiviv#ﬂOOC'O%hQtiioiﬁﬁﬂii'6

The competency of & school should be tested in terms of
objeotives.

« » & Cooperative thinking in the problems of objectives shoul %
give & basis for & gener&l ayeemant of what & good high sohool is.°

T Sormer. M. . 5ims, "Evaluation in the Southern Ascociation Study,”
School and Booiety, 67476-9, vay 16, 3948

%513a Haiman, "A Point of View for Developing High School Standards,”
m EP‘ Sohool Qu‘mrlx’ %; P§ 11":2; 00‘(?01)31’. 1086,

S1v4d., pps 11412,
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Fot only is & determination to make ovaluation more qualitative
an important factor. 7o make such measures, included with quantitative
measures, it dbevomes necessary to provide soientific instruments of
measurencnts Jessup emphatiocally states on this scores

As long as standards sre arbitrarily defined, ss long ag

they are dased on traditional opinion and no attempt is made to
evaluate the standards experimentally, the standards will remsin
unreliable oriteria of achievement.

Consideration oan weil be given the thoughts expressed hy
Phillips, and others, on the evaluation of an effective guidance program.
Guidance, which 48 now beginning to receive the emphasis due it in educe~
tional study, is oo vital & part of the eduostive process that what is
said of it osn well bs applied to evaluntion of the whole sducational
Process .,

The major emphases in evaluations

{a) The dovelopment of ways beyond the messurement of

knorledge, per se, placing emphasis upon the functionml
aspects of ability.

(b) The achieving of comprehencivensss in the evalume

tion of pupil acoomplishment.

‘(6) The adequate eppraisal of the ﬁymmic espeots of

behaviors ‘

(8) The development of methods appropriste to studying

the whole ehild.

(e) The promotion of elfecvaluation.’

Another strong emphasis on the effeots on the lives of the chile
dren in the sohool in the oveluation of the educational process is
expressed by leonsrd and Eurdoht .

A responsibility that a&uoataré &avﬂ not always assured

is that of furnishing ths publioc with a continuous evaluation
of the effect upon the lives of boys and girles.B

5?( A, Jessup, "Standardiration and Achievemont, "The Educetional
'Record, 18:112~120, 1952,

- TPnillipe A, Boyer, and others, "Conditions that NMake Guidance
Possible,” Review of Educational Research, 12:37, February, 1942,

83, Pau) Leonard and Alvin C, Burich, An Evaluation of Modern
Bduoatioh, (New York: D. Appleton Contury cmﬁmi P Os
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More somprohensive are the following remerks and questions whioh
are proposed to be-asked by the community of eny sohool serving the

groups
-~ - Neithey laymen nor eéducators are agreed upon the proper
aims and methods of public educations One group eriticirzes the
schools beoause they bave no sontact with life, while amther
_group deplores the overwémphasis on practical thinge. -

LI B N I A IR B RN R R Y NN R S SRR S I NI S A

Criteris for good schools:

1. Locate and develop children with unusus} t&lents s with
1imited onpacities, with special disabilities,

2. Provided with good textbooks and equipment, properly
tuilt ‘elassrooms, helpful supervisory assistance, reasonable
working load, and other conditions oonducive to g&ﬂng adequate
attention to needs of each ohild.

- 8. Paoilities for introduoing ohildren into lacal
ocoupationsg

4. Adequate provisions for guidance,

6. Provisions to oliminate moral and health hazards.

8+ Development of libraries, playgrounds, and youth move-
ments which tend to reinfores public education,

7. Sohool boards free from political interference<-
elooted on non«gartiam basie to represent all the people.

84+ Doos.school board delegate the professional management
of school to trained, experienced, and professionally qualified
school adninistrationt®

Developmont of Evaluative Criteris by
Cooperative Study of Secondary School Standards

In response to the widely felt need for more adequate evaluetive
eriteria, s movement was started in February, 1982, when the Nationmal
Assosiation of Officers of Reglonal Associstions pacsed a unanimous reso-
lution proposing that the six regional mssociations enter into & ao=
operative study of school gtandards, end Gebrgg ¥, Zock, then United

asvaluaﬁx;g the Public Gohools, Published for the Joint Commise
sion on The Lmergency in bducation, Washington, 1934,




R:.

States Commissioner of Eduoation, called a oconferente of mprésentaﬁws
of the several rogional asvociations to meet in Washington the fol{w
ing August 18 and 19, At & meeting of the Exeoutive Committes in
Cinoinnatl on Novembor 4 and 8, 'isss, the purposes and gensral plan of
the study were further formulated. The purposes of the study were exe
procacd or implied in the following questions:

i, Wat are the characteristios of a good secondary school?

2. What prectioal means and mothods may be employed to
evaluate the offectivencss of & echool in terms of its objectives?

8+ By what means and procecss does & good school develop
into & better one? ‘
to cont 1:;036@ g:zzﬁ ;;g%%ona; associations stimulate secondsry sohools

At a ocost of much paticnce and planning the plans moved forward.
The totel cost of the study to July 1, 1987, was approximately $200,000.

The first pbase of the work, ¢we§£ng approximetely a year of
timo~-Auguat, 1988, to June, 1934eewns spent with the proparation of a
bibliography of eontributions to the arems in whioh etendards of ori-
toris seemed desirable. Collaborators in fourteen highor institutions
sooperateds In Jamary, 1986, the work of determining end classifying
the oharacteristios of a good secondary sohool was begun, The resulte.
ing fourteen bodies of tentative oriteris were then oritically examined
by students in secondary education in three university summer schools
and then by members of the Excoutive Comnittee at an extended confore
ence the following Septembor, After much more criticism end study by
hundreds of collaborators and the Exeoutive Committee, the oritoria were

printed during July and August, 1936, thus ocompleting the first periocd
of the study.

"o to Evaluate a Secondary School, Gooperative Study of
Seoondary Sohool Standards (1940 Edition), p. 1, pp. 165,
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During the cecond period, begun in tho spring of 1986, the
oritoria reccived try-outs in 200 secondary schools of varying sdzes,
types, and caliber. The progrom consisted of the foliowing fenturest

1.An ovalustion of cach school by its own mtnfi’, using the
Evaluative Critoria as a bagis.

2, A 5tudy of cach of the schools by & visiting committos con-
sisting of at loast three vompeteont cduostore; the survey was baged
chiofly upon evalustions in terms of the printed criterisa,

3« & tosting program in which sophomore, junior, end senior
pupils in emch school were tested for scholastic ability, achievement,
end social attitudes in Ootober, snd agein for achievement and sociml
attitudes in May. A total of more than 17,000 pupils wore tosted.

4+ A study of success in college of approximstely 15,000
' graduates,

Be & followeup study of & group of almost 6,000 pupils who did
not entor college. _

6+ Judgments of parents of almost 7,000 secondary school

seniors. 1
7+ Judgments of more than 17,000 pupile in the schoola.™

On the bagis of this work in the 200 secondary sohools, the
Washington ‘6&'1’5.@6 summarissd the work and made recommondations for ime
- provement of the oriteria and prooedures.

The third period of the work wans devoted to the swmmsrizetion,
miysie, and intorprotation of the extensive data oollescted, propara-
tion for publication of articles in educations) magasines, imterpreting
the materials, making revisions of materials and procedures, and to the
tentative recommondations for the prectical use of the findings, Norms
were doveloped for the schoole of the differont regionsl asscoiatlons,
for sohools of different sizes, for pubiic and for private sohools, and
for sohools acoredited and for sohools not asoredited by any reglonal
assooiation=~and for the developmont of composite percentile forms or

national percentiles.

Ilma' , Do 6o
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A fourth period, during 1958 and 1039, was spent in further
experdmentation, olassifiocation, and simplification of the materials
developed with further extonsive try-outs and complete ohecking of
datae in eightyw~nine a&&iﬁm‘x schoﬁzs. As a result of this work
Evaluative Criteria and related publicstions were again revised.

From this mommentsl, painsteking, and solentifioally acourate
work, ws have available for any sohool that so desires materiels to
aid in the most complete evaluation that has yet been devised for e
sohool. 7The makers of this materisl have taken into oconsideration
overy oritioism of past evaluative materials and procedures and have
tried to eliminate all the mowm errors. The product is generally ace
knowlsdged by educators as the best matorial yet devised and has the
endorsement of ¢he best educational agencies and associations in the
umbzzy.m

The basic materisl reoommended for use in evaluating a sohool
contains approximately 1,600 ctgaoknst items and 6500 ovaluations
covering all significant phases of the modern secondsry school, ins
oluding the following sections: Fhilosophy and Objostives, Currioulum
and Course of Study, Pupil Activity Program, Library Bervice, Guidanse
Service, Instruotion, Outcomes of the Eduo‘#ti.om‘l Program, Sohool
Staff, School Plant, School A&ni;zimzien. Data for Individusl Staff
¥embors, and Summary Forms. )

The procedure for use of the Evaluative Criteris is briefly
thiss

o ai—
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A, Work of School Staff, on Evaluation.

- 3¢ A etudy of the manual, ﬁov o Emlun-be B Saeon&arx &)I:m::l.:"5
and ’bh.a Evaluative Criteria,

2. Careful self ovalustion by entire amff of the sohool.
8» Cooperation and sounsel of pupils, parents, and other
ﬂiﬁﬂéﬁﬁ@ E

4, Fornulate philosophy for school.

B« Report the exceptional or unuaual, not included in
materisl,

6. Cheok oarefully dotailed oriteria,

B. Work of Committee oh Bvaluation.

1. Review evaluation of sohool.
2. Exemine school's daily schedulew=pubjects, rooms,
teschers, and hours.
8, Vieite to clasarooms. during classes.
4. Exsmine records, and inspeot buildings and groundas.
: 6o Informal oral report of the main findings et close of
visits
6. Eduoational Temperatures, giving detailed reports in
graphic form, or more t a hundred different aspeots of the school.
7+ & written report sumarizing and empheaising some of the
more signiﬁeant results of the eveluation.

The Qaq of Evaluative Criteris in Virginia Schoole

The Southern @aaotz&atiun of Colleges and Secondary Schools pro=
gns@d"tmtfha"ﬂrginm Conmittee undertake to provide for the oxperi-
fentel use, Guring the ceseion 1938-39, of the Bvalustive Criterie
developed by the Cooperative Study of Secondary School Stendards. It
wis dooided to devote the program of the oconference of High Sohool
Prinoipals held at the University of Virginia cach summer to a disous-
‘sion of the oriteria and thsir use, and to develop tentative plans and
an organization for earrying out the project.

B L
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The Conference of High School Pt&n@ipazs wne held at the
University July 7, 8, and 9, 1988, with a representative group of
prinoipals of private and public secondary schools. The history of
the cooperative study and the oriteria which had been developed were
oxplained bty Dre Es D. Orizzell, Chairman of the Executive Committes
of the Study, and Mr. Kenneth Eells, who had dono much of the statise
ticel work of the Study, Under the guidenve of Dr. W. R, Smithey,
Chairmon of the Virginis Committee, further study was made and & pro-
posal wap anocepted to attempt use of the materinl, It was further de-
terminod that a three«day period of training for prospactive members
of the Visiting Committees, for principals who Would use the oriteria
in their own schools, and for all others interested, would be held at
the University during tho month of August.

Dr, Grizzell directed tho training and detailed study of the
Manual of Inotruotion, the Evalustive Criteria, and the Temporature
Charts,

| M; & joint meeting of the Vi.rginia Comittee and tho members
of tho Experimontal Group, it was deoidod to evaluate thirteen old
member schools of the Asm'aoiation, an’ﬁ'three new sohools, It wae likew
wige deoided that the ourrent standards of the Southern Associatioh
should be spplied to all schools applying for membership in the Aesooiw
ation for the first time, and further, that the committee should select
threc new sohools to which the new oriteris should ve applied, together
with the o0ld standerds as modified by the Virginisa Committee. The ,
thirtsen member schools were selected from the group of schools repro-

sented in the conference.
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The Washington office of the Study ccoperated in a demonstra=
tion of the procedures involved in the use of the material at the
George Washington High School, Alexandris, Dr. Mathews, Dr, Johnson,
end Dr, Alstettor assisted Dr, Stetéon in this demonstrstion. All
‘menbors of the Virginia Committee and approximately ten prineipals and
nembers of the college faculties took part in the demonstration,

The sixteen schools wore evaluated.

The ovaluation, with its remifications, produced the following
resulte, as observed by the committees apd other interestod personss

A. Stimlation of growth of school personnsl.

B« Improvement in educational plant and program.

C. Improvement in underatanding of the funotions of the
socondery school and in the discharge of that funetion, -

'Dy Wholesame and stimulating effect in members of the
visiting oormittee through contacts with other schoole and personnsl,

E+ Decision that the use of the oriteris as & basis for accrede
iting should be a secondary consideration and optional with State
Cormittee,:

F+ Provisions ghould bo made to provide for oxpenses incurred
by visiting committoes. At this stage of tho work members had to supe
plement appropriations grented by State Committee with money from their
own pookets,

G. Some revision should be made for Virginia, especielly in the
sections dealing with the cutcomes of inetruotion, curriculun and
oourses of study, sohool staff, and the educational thermometers. A
recommendation was made that & committes should gtudy the resulte of the
evaluations and observations,l4

§1nce these ;.momms inlt;&él atops were taken, the work hss
continued and at this tima over f‘it‘ty aeaon&ry sohools, public, private,
large, snd small, have been evaluated, Some of the work will unfold as

thia paper progresses.

Mgeport of Evaluation of Virginia High Schools, 19861939,




Outoomes Dosired fram Evaluation

The purpose of evaluation is the discovering of strength and
woaknesses in order that improvement may be made. If progress is to
be made in & oohool, it must aamtant;ly seok to maintain its strengths
or to make them stronger, and to replace the weak areas with strength,

Porhaps the greatest value or outooms of the process for
evaluation in a high school is the stimlation offect upon the staff
of the school evaluated. B, E. Morley has this to say about the evalu-
ation of Heighte High School, Cleoveland, Ohio, in the opring of 1940:

It is undoubtedly true that the evaluation revealed no

new or unknown condition in the sohool. Most of us were aware
of the wealmesses and pointe of strength rovealed by the study,
The faot that these conditione oould be pistured so clearly
and presented in such definite form oompelled us to take the
faots of the report seriously.ld

Ralph Robb, Clinton High Sohool, Clinton, Illinois, woiced
something of tho same opinion in declaring the ovaluation was stimu-
lating in the healthful, self-inventory offeot it had upon the members
of his faculty in the actusl study involved for the evaluatien.m

The soisntific and scholarly beckground of the emlua'hive matew
rial gives ‘the svaluation authority that must be respsoted. Tbo deoper
8 school gets into & rut of complacenoy, the grester will be the need
of an impetus to get it moving. The Evaluative Criteria is the needed
impetus,

Another use of the material is the authoritative establishment

mm B. Morley, "Stimlsting Bffects of the Evaluative Criteris,”
North Central Association Quarterly, 163176, October, 1941.

lﬁ:b&da s PPs 185-187.
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of high am&»irdu of prme&:rés and practioes, C. Bs Manley found the
Evalustive Criteria valuadble in the estadlishment of an entirely new
school, Will Rogers High Sohool, Tulss, Oklahoma, and used the crie
toris as awndarda' for his gohool in its beginning of the building and
organisation. He gave oredit to it for unifying the thinking and phis
losophy of his organization, and understandingly noted that it was ime
possible to give lip serviece to & philosophy under its evaluation
boocause performance is chocked direotly with phs_.losophy-.m

After the evaluation; it would seem logical to expect certain
definite outcomes in addition to :l;haaa already mentioned. The evaluated
sohool ¢sn well oxemine and study oonseientiocusly all the findings.
Remembering that the £indings arc judgments and subjeot to error and
misinterpretation, tho results should be considered impersonally. Then
where improvements oan be made, & definite achsdule should be set up
with inmediate goals., If thore are goals impossible of atteimment,
they should logically be accepted as such. All this is to be done withe
in the acocepted philosophy. of the sohool.

Seotions of the findings that oall for outside help should bo
tekon to the person or groups oapable of giving aid., Interpretation
of the f’ind&nga may be of tremendous value in securing school iwlp; Ie
the need goes beyond the school board, publicity can be given through
tho press and hy other means to arouse publie interest to some to the
resoud ..

Publicity of findings might aleo be used to obtain better come
manity relationships and furnish real thought upon which P. T. A,
faoulty groups, and other professional and oivic groups may- ponder.

wn’idt s DPs 182-184,



7o the students of the school, the £indings may be of tremone

dous value, The child should know and understand his own séhool..
This gives him & chance to ocompere himself with others. With the -
proper spproach, he can do mich in the way of ocopsrating to attain
desired goals.

. With willingnéss, energy, and determination to tuild & better

sohool, the findings of tho evaluation give definite directions.

i
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CHAPTER 11
PURPOSES AND PIAN OF THIS STUDY

Plan, Weightotone summerizes resesroh in evaluation under:

. (a) 1dentiffoation, definition, and olarifioation of
objectives of the curriculums (b) construotion of valid,
reliable, and preotical evaluation instruments; and (o)
application of evaluation instruments to problems of educew
tional Wﬁﬁ%tm

| Tho Evalustive Criteria idshtifios, defines, and clarifies the
objectives of the currioulum under the acoepted philosophy of the

schools It has likewlse met the other requirements. It is not our
plan to evaluate the £indings or the procedures of the ovalustion of
the forty-two sohools that come within our study. Further explanation
will follow.

Material

As o result of the ovaluations made throughout the Commons
woalth of Virginis, thore accumilated in the office of the State De=
partment of Bduoation the complete or incomplete data on & numbexr of
sohools. In ms.mterﬁ.al were found the sommittee reports .on forty-
two schools and sixteen of the "X" Form, or summary forms, from whioh
the educational temperatures of the schools wereo made.

Curiosity alons would oause one to wonder what kind of story
these reports told of the sohools evaluated in Virginia., Still more

‘18% Wayne Wrightstone, “"Bvaluation,” Encyclopedis of Educa=~
tional Rescarch, (Now York, The MaoMiilan CORPRRY.Io%1) P 466+
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dmportant, what real value to the schools might be revealed by tho oom-
posite pioture that might be found in these reportst Tyup, each ovalue
ation had given the partiocular school a pioture of its own situation,
and ench school presumebly had dorived benefit from the study and had
yeceived direction for improvemont of its own situation, Were thare not
tronds end indioations of strengths and weskness, however, that might be
of value to other schools, to thoa& who are interested in the improve-
ment of the school aystem of Virginia, to members of the committees who
made the evaluations, and to individuals interested in the improvement
of their own individual schoole®? The challenge was intriguing. With
the valued assistanse of Dr. George Armmacost, of the College of Williem
and Mary, and Dr, Fred Alexander, of the State Department of Education,
the material wae placed at this investigator's disposal,

Procoedure

Because of the gonfi&axcbm mature of the ;ieporhs of the oom~
nittees, and because ‘t:hé purposes of the original evaluations had been
oompleted and the objeotives of the reports disoharged, there wes no
ogoasion for the use of names of schools or committee members in a study
of this kind. Therefore, etoh sohool was identified by number, and the
idontity of school and the committee was lost in the disclosures to be
made.,

For the m‘:.gi\mi oollection of data, cards three by five inchez
were uged and on each one were placed the name and address of the

sohooly the namer of ths committee members; the snrollment of each
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schoal, #8 revealed in the Ammual Report of the State Superintendent
of _Mm Schools and Handbook of Private Sohools; and the number of

typowritten lines devoted to each of the ten areas used in the
Evaluative Criteria and recorded in each of tho committes reports.

Then each school was given & number, These oards were used by the
investigator for reference end for the collsction of data whioh might
be of soms value in the study.

Then began the analyois of reports. For the colleotion of
this data large manila cards, sire 223 x 28 3/8 inohes, wore marked
perpondzeuhrl;} into ten areas representing i’-hnasoyhg, Curriculum, and
Course of Study, Pupil Activities, Iibrary Service, Guidanse Service,
Instruotion, Outoomes of Instruction, Sohool 8taff, School Plant, and
Administration. Each of these spaces was in turn divided into three
parts and lsbeled "Btrength," "Weaknesses,” and "Recommendations.”

On these cards only the mumboer of the school was uged for identificetion.
‘As the reports of the committess wore read, each mention of strength,
weakness, and recommondation was recorded on the large ocard in the ap~
propriate place, The original wording of this npc,;-t was observed as
acourately as possible in a chortoned form, These remarks fairly well
filled twelve of the large cards, In this way the information of the
forty-two sochools was collsoted. The next step was the transfer of

this material to emaller cards (11} x 14} dnches). This time the oards
were devoted to only one of the areas and repetitions of the seme weake
ness, strength, or recommendations wore tabulated in a “frequency”

colum. The mass of material was in this way shortensd and made more
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ascossible for study. IThe information was thus oondensed and trane-
forred from the more umwieldly ocards to thq;eg more easily handied. A
third transfer was then mads to latterssize sheots, and this time items
of rolatéd import were drewn oldseyr together in & now arrangement and
& few duplicated items were merged.. These ocompilations will appear
later in the study under titlos of respective aress for further analy-
sig {Tableé 1V « X1111).

From the sixteen summery forms ("X® Forms) the investigator
compilad high and low gcores on separate ocards (6" x 8%) for each school,
These oards bore a corresponding mumber for aaoh sohool; From the
Evaluative Criteris evaluations were assembled in each of the nine aress

in detmil under eaoh measure within the ares, In many cases each
measure was subdivided into from ome to twelve detailed messures, Each
of ‘these received a soore of from one to five., There was tho medium
seore,; three, corresponding to & percentile of fifty. For our purpose,
any detailed score above three was classed. high, end any below threas.
was designated low. Duplioate cards (133° x 143") were then made in
the oxact forms.as found in the "X Forms for the nine a;m‘as, loaving
the ares oi"f Fhilosophy for another p;ocadw‘e 40 be described later,
On theeo oards the high and low ssores wore assewblad under each meapure
in cach ares until they could be totaled.

The totals of the high and low soores wore then ‘hmnsfemé to
sheots (8" x 10%) to show the total of high and low scores made in each
measure, one sheet for each area., It was thought that an acoumilation

of high and low soores in any measure within an &rea would show trends
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and be a basis for comparison with the mccumilation of strongth, weak- -
nesses, and reccmmendations made in the committee reports.

As a further basis for comparison, other information was ace
sembled from the "X Porms of the sixteen Virginia sohools,

Through & rather oomplicated process thoroughly expleined in
the matorial and the conversion tables that mocompeny it, primery
soores (having values of from one to five) are converted to percentile
values, Thus all tho detailed meamsures within such & major messure as
"Specisl Service” within the area of "School Plant"™ can be shown in &
graphic poreentile that can be readily evaluated by :ayom-w

On & card (223"x 28 3/4") divided horizontally into eixteen
iines for the sixteen sohools having "X® Forms, and perpendicularly
into the last nlne areas, subdivided into the necescary spaces 1‘:0 aom
comodate all the major measures within each area, the porcentile
soores were oollected., From thece & median persentile was derived, and
the highest and lawgst peroentlles were recorded to qhow the oentral
tendenoy and spread of the group. These results were then placell on
the pages previously desoribed where are found the results of the
count of high and low soores in similer messures within each area,

To determine the tondenoies in the philosophies of the sixteen
schools, the profiles of the group were made into a composite profile.
This ohart will show the positiéns on the ohart e marked in each
school., The number of schoole designating positions are marked on the
profile, thus showing the goneral tendemsy of the group of sohoolss

3‘9"8mry Forms X,” Evalustive Criteris, Cooperative Study of
Seocondayry School Standardsj Waaﬁi"g?on, 1940, po 174,



Purpose

The over-all purpose of this study is to get a ploture of the
genaral oonditions of sehoole in Virginia from this oross seotion or
émple of schools in the commonweslth,

IABIE I
DISTRIBUTION OF S8CHOOLSs PUBLIC, FRIVATE, IARGE, SMALL

Tumber of schools  1arge Nedium  Smell
__evaluated Publie Private over 600 200-499 1-199

42 82 10 8 16 " 18

To disoover strengths in each of the ten aress indioated by

Evaluative Criteria. By the study we have to seo specifio strengths

enumerated in the analysis of the reports of the cormittees for the
fortystwo schools .” Chapter IV will give the findings in each area for
oasy anélyaiso Whore the frequency runs con:pmtﬂ,vel& high, it seems
logicnl to deduos that such & tondoney is significant,

gg discaver wgukneaaea 3_3 each 3_.{ thp ten areas indicated m

Evaluativeé Criteria., By a aimilar enumeration of the wesknesses re-

oorded !.n committee reports, significant wesknesses might also be dis-

covered. As in the ocase of the enumeration of strength, any tendency

toward frequent montion of specific wealnesses should be signifioant,
Jo aompare strengths and waknass,es in the written reports with

those indicated in "X" Forms. Chapter IV will inolude the results found

by the analysis of the "X" Forms of the sixteen secondary schools. For
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conveniense, and to meke the comparison more vivid, the tables of enu-
merations will be placed together in the ten different areas to permit
us to think of one area at a time,

To meke & study of the speoifio recommendations mede by the

gommittees for Amprovement of sohools. After the tables enumerating
strengths, weaknesses, and results of analysis of “X" Férms will be

found tables of rocommendations mede by the committees ovaluating the
forty=two schools. In these are to de found the fregquency of the recom=
mendations of the committees which should be significant and indioative
of mammtiam 10 be made in general.
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CHAPTER III

A SUMMARY OF THE ANALYSIS OF THE WRITTEN REPORTS
OF THE EVALUATIVE COMMIT'TEES

The analysis of ocommittes reports was produotive of information
and school trends that should be of value to those interested in the
upbuilding of the school system. In addition to the unexpected revela~
tions of strength and weakness initially expected in such & study, '
othor disooveries were made and several observations wore aroused. It
16 to be remembered that the comittess ere not bound to any specifio
procedure in the meking of the written report. An oral report to the
faculty of the school evaluated, made at the conolusion of the ovalua-
tion, was most 1ikely more aemgled and more in oconformity with the
cheok ldots of the matorials of the Evaluative Criteria than were

written reports. The written report was to ocontain, aosording to ine
structions, those significant oonditions found in the school ovaluated,
and wes to be left with the schoel for further study end action of its
own volition. The nature of the written report, therefore, cannot bve
considered in the nature of & statistionl report, A definite list of
conditions and recommendations was not provided. The "X" Forms more
neerly meet any suoh specifications as that. The written report is in
the language of tho committee, school psople~~often near neighbors,
sympathetic in their findmga, and generally well aware of the strengths
and wealknesses to be found in thelr state.

The written report of the committee was no amsll or unimportant
- part of the evaluation of & sochoocl), It represented the cutstanding
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findings of the visiting ocommittes and left to the school, in tangible
form, the impressions roceived by the group while observing the sohool.
Tim division suporintendent, the adninistrator of thg gystom of which
the partiocular school was s membor, received a copy of this report, and
it bocsme for him the graphic resulte of the entire evaluation, The
oarrative form and the non~technical language of the report made of it
& ploture of the school that could readily be undarstood.by laymen and
non~professional officials of the sohool system, s well as those vorsed
in the intricate material of the other part of the procedure

The report represented a Summary or sonclusion of the entire
svaluation. m three or moré members of tho committes were experienoesd
men=«high school prinoipals and teachors, members of the Virginia De~
partment of Edueation, and college px:so‘faaaora.. Their Quazifimyiana
enabled them readiiy to see the outstanding oritiocsl wealmesses end re-
decming strengths, and to meke pertinent recammendations for improvement.
The report was not 8 casual judgment resulting fyom inadequate abéexw
vation, It must be remembored thst previous to the written report mch
study and work had been done by the sohool staff and the committee.

Long bofore the committeo appeared on the scene, the school' staff had
mde a study of all the Evg&ugti{re erterie.. Hundreds of measures had

been checked by the staff and had been weighed on & soore of degrees of
value ranging from one to five. A goore of one indicated & very unsatise
factory oondition; a score of five, exosellent, The staff bad already
evaluated itself and had oonsulted pupils, patrons, and others. After
a1l of this, the oommittes had personally inspected all phases of the
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gohool work, had oarefully checked the staff evaluation of the school,
and had made oral reports of their findings. Charts, in the form of
thermemeters to indicate the rolsative percontile positions on many
moasures, bad been mede from swmery forms ("X" Forms). Then, as o
result of all this, the written reports had been made to sumarize the
£indings of significant valuwe. Although there was otill some room
left for subjective judgment by those who perticipated in the evaluation,
the foregoing procedure should alim;n&te it as much as poésihle,- and the
results may be considersd es objective as advenced procedures can reke

ehemq

Variatione in the 8iges of Reports

We found some of the reports terse end rather perfunctory.
Others went into detail and apparently tried to cover every phase of
the findings, even to the extent of admonishing one school to repair e
door that had been neglected.

The reports varied in length from three and one half papges to
twonty-six pages. Nine pages was the mode used in the reports, and the
average nunber of pages was seven and forty-six hundredths. The greate
ost apam’s wags devotad to Currioulum and Course of Study, and the least
emount of space was deveted to the Outoomes of the Eduoational Program.
It 1s logioal that more space would be dovoted to those areas in which
statements had to be made more gensral. The table following will give
the numbor of lines and the average number of lines devoted to each
area of the reports,
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TABIE II

SPACE ALLOTED T0 AREAS IN REPORTS OF COMMITIEES
BVALUATING FORTY-IWO SCHOOLS

~ Areans N _ of lines lines
I Philosophy 802 19.6
IX Currioulum and Course of Study 217 29.6
IXXI Pupil Aotivity Program 1058 25,7
IV 1ibrary Sexrvice 880 21.4
¥V Guidance Service 966 28.3
VI Instruotion : 746 18,
VII Outoomes of Bducational Program 460 11,
VI1I School Staff 618 16,
IX Sohool Plant 108} 25,
X School Administration _ ,, 204 _ 22,
Total pages 318.5 | ~ Average pages to report 7,46

Typee of Criticiem

In general, the reports were found to be constructive and help~
fuls The tone was respectful and friendly, In no case did the investiw
gator detect arrogmnce or anything that might be construed to be the
feoling oi; & superior and omniscient group giving supgust command to en
inferior institution. Rather, there wao s feeling throughout that the
committoe might have congratulated the staff for its foresight and pro-
fessional ooncarn that prompted it to have the sohool evaluated. That
the report was morely committee judgment, to b taken for its worth
after the committee had departed, with a hops that the observations may
be of some ‘vl'a.luc to the aschool. A majority of the reports made specifio
wman"bi.on of ths kindnosa and consideration the host schools had shown the
sommittess,
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On the othor hand, there was no evidence of the committee's
failing to say ﬂlmﬂy what they thought, The happy arrangement for the
coumittes cvaluation has wisoly removed obstacles in this path beforew
hend by having the school take the initial step by extending the invi-
tation to "come over" to see what the sohool has, good end bad. Evidence
of the willingness of the comnittee to speak frankly of its f£indings
may be seen in Table XLITI,used in page 124 Dbecause ite story is more
pertinent to that seotion of the study,

As to the reports being genoral or specific, we ocan only answer
that there are some of both kinds. Some of the reports erred toward
gm'wralmiaa. This is not offered as a specific oriticism, It is poae
8ible that the writings, when lsolated, as is this study, might give
the impression of slhetchy goneralising, &and oven hasty oconolusiong to
an aprduous task, The reports that might have goemed this way could
otherwise be very revealing to the school staff concerned if oonsidered
in the 1ight of &1l tho sotivities, check lists, and oral reports that
proceded the final aot, the written report. It might not be amiss to
recommend to future ocommitiees, however, that the mttan‘report be more
specific. The report ocan be of mush value to a school &n its attempt
to pr‘agraaa; and it might be & gulde a?e;‘ a poriod of several years.
Changes in school personnel will make a more deteiled and specific re-
.port more intelligible over a period of time and for new members added
to the staff from year to year.

As 48 thoroughly understandable and expected, the individuale
somposing the committees leave their marks on the reports. As time
advanoed, thers was a noticed improvement in oommittes reports. At
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firet, uncertain and unprecticed, the groups soemed somewihat strained
and unwilling to speak freecly. The language of the roports was more
formal and not always convincing. Undoubtedly, with the support of ex-
perience and inoremsed understanding of the proocedure and the opening
of the new possibilities and opportunities that the plan unlooked,
strength and ocourage oame to epoak more freely.

As 3o shown in ZTable III, some of the individuals who served
on committees did yeoman sorvice. Of the known eighty-seven individusls
who served, only thirty=-nine acted in the capacity of svaluator btut
ones. Ono membeyr served as many as 7 times, three served 6 times, and
three aoted as ohairman 8 times.

1ittle doubt remains in the mind of the investigator thet the
reports are somewhat flavored by strong emphasés of individual members
of the committee. An exemimation of the entire group of reports, and
comparison of some reporte prepared by the sams person reveal strilking
similarity of phreaseology and similar strength and wemkness. We would
not imply by this any doubt of the sincerity of the committec members.
It is simply part of the human mekewup for porsons to have dertain

. mossures for & &choo) which thoy consider more important than others.
This same point of emphnpis is 1ikely to to ignored, given cabual monw
‘tion, or passed by as of no great importance by other members. It is
& hablt of sohool people, if allowed to vielt s ‘sohool, to make & diw -

" yoot 1ino to some pot point of the school system whioch he things indice

‘ative of the effioiency of the-entire school or systems If he finds
that particular point weak, he may let &t color his 'cpmiong'mié othey

- things, J
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There is dangor in this sort of thinking and this observation

mey be worth something to future members of evaluating committees. In
our overeall pioture, this emphasis that might be & fault, may also be
& virtuo. The member who wns particularly interested in the operation
of the principal*s offics, for instance, can make some very pertinent
obgsrvations for consideration. The person who sees tho guidance serve
ioc as the most important part of the school's contributions can 1ike=
wise give the bensfit of his practiced oye as it gees goveral schools,

TABLE 1IX

COMPOSITION OF COMMITTEES EVALUATING FORTY-IWO
VIRGINIA HIGH SCHOOLS

Number of individumls serving on committees 87
Members who gerved as chalrman twice 9
Sembers who sorved &8 cohairmen threo times 3
Menbers who served on sommittes only once 58
Kembers who sorved on committes twice 7
Mombors who gerved on committee three times 12
Msmbers who served on committee four times 7
Nembers who served on gommittes five times "%
Members who served on committee six times 3
Membors who served on committee soven times 1

~ Comnmittee nemes not available 4

The requirement that & visiting ocmmittee numbor no fewer than
three has a tendenoy to prevent eny ons person's personal values from
bearing too mioh weight. Committees moting in the evaluation of the
forty~-two schools of this study averaged over five in number.
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Suggoeations for Use of Reporte

The committee report is tooc valuable to the sohool evaluated
merely to have it road at faculty moeting and then filed away with meny
other good intentions in the wault of the school, It can become & valuw
able aid in the making of the annual Progress Report. It should be the
baais for some genuine solfwevaluation on the part of the school, Fram
it can be determined the outstanding strengths to be gumrded, and the
outstanding weaknesses to de romedied. Again, & sohedule of improvement
in the form of an objective chart can be drawn for the school. Imme-
diate, near, and distant objectives can be set up to be held before the
£0hool and commmnity until the desired objectives have boon obtainsd,

Parts of the report can be used for study bty the at;xdonta of
the school to solicit understending and ccoperation. Parts oan be used
for publicity purposes to build desirable commnity relationships and
to interpret the school program to the publie. ,

School units can use combinad reports as a basis for p“mm;ilngc
These units may be sounty-wide or stateewids, Such & study, one would
think, oould bhave been of some value in such an ux;demwg a8 the
Denny Comnission in its study of the state schools, for planning and
direction,

Visiting committees should derive sons benefit from & study of
other committee reports, either singly or in combination. The evelu-
ated school, after & period of study and attompted improvement, might
benefit by bhaving one of the original ocmmittee members return to the
school and make & roview of the sohool in light of the report previocusly

mhde,
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CHAPIER IV

QUISTANDING STRENOYEHS, WDAKNESSES, AND RECOMUERDATIONS IN
FACH OF THE TEN AREAS OF THE EVALUATIVE CRITERIA

In this ohaptor wo shall attempt to show by emumerations of
weaknesses, strengthe, and recommondations, the significent findings
&8 recorded in the reports of visiting committess. The tables of
strengths, weaknesses, and recommendstions that follow are aotusl oome
pilations of all notations made by comittess serving on evaluations
of the forty~two schools, The titles of the tables, and the lists of
items with the frequonoy of appearance tell their omm story., BSome of
the tables aro necessarily long and asontain many isolated items, many
montioned only once in the evaluation of all the schools. Each item
is important s.n that the comittees were endeavoring to carry out their
intent to list all outstanding findings, and each notation was signie
ficant for some school, '

The recommendations are indioative of weaknesses in most casec.
The committeos did not, in all onses, make & spooific recommendation
for each weakness, and many are not duplications. Thers is no way to
show in this study whore thic was true; that is, to indiocate those
places where a recommondation is made to cover & weakneoss already
statod in the report,

The tables made from "X Forms are prosented as a oheok, to
see if the detailed sumarios of these forms correspond with the more
genoral £indings of the conmittoe reports. Following the tables of
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wosknesses will be found brief summarios of the salient features of
the significant findings of the committees. Each table of weaknessee
will likewise be followed by a brief aﬁmary of ﬁh? table, and a
similar aumm;y after cach table of recommendations. The tables show
ing the peroentiles and number of high and low scores in various
measures in the last nine of ‘the ten arcas are for oomparative pur-
poses, end each of these tables will be followed by brief summaries
oalling attention to the etrengths and weaknesses found in the sixteen
sohools having "X™ Forms. In these summaries somment will be msde to
*emghasize the ocorreletion, or lack of correlation, in judgment there as
ocompared with the ccmmittee reports. /

As there was no "X" Form for Philosophy similar to the forms
used in the other areas, & oomposite profile of the points of view of
the sixteen echools is presented in Figure 1 to make ecomparisons with
the comments of the committecs evaluating the forty-two sohools.

The tables will follew in the order in which they eppesr in
ths Bvaluntive Criteris.
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FHILOSOPHY

STRENGTH IN PHILOSOPHY AS RECOGNIZED IN REPORTS
¥ EVALUATIVE COMMITIER

Strengthe ] Froguency

i
#
11

0
>4

1. Progressive and liberal point of view

2, Sound in conospt

3+ Demooratioc

4. Carefully prepared

B. Original in statement

6. Stimlating

7. 8ane balanve between progressive and oonservative
8. Philosophy evelved and adopted by entire faculty

', oy &

9. Bincere; sohool moves towards expresved philosophy
10, Comprehensive
1l. Thorough knowledge of pupil and community
12, Strong in religious and spiritual phases
15. Pupils given responsibility to develop strong charscter
and sense of civio responsibility 1

-~

4, Pupils given enoouragement 4o appyaise themselves and
to be intelligently oritioal of own work 1

Total S — ‘ , ‘ &6

Sinoe each school chose its omn point of view, there was littls
the committee could do in the way of oritioism. It was expected that &
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a@ohool's practices bs in accord with its expressed philosophy. The
table on strength showed a high“fiequa’my of commendation for the pro
grossivensss and iiberslity of poizrb of view, Conoomitant qualities,
suoh as demooracy, sincerity, and Goundness of ‘cenoep‘b_. followed in
olose opders Thorough knowledge of pupil and commmnity also received
f‘ivé ;@nt;onq as o strength in ths ’pm;paoprw of the schools.
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TABIE V

WEAKNESS IN PHILOSOPHY A5 RECOGNIZED IN REFORES
OF EVALUATIVE COMMITIEE

Wealmossos ; B » Fragueno,

1. Philosophy is not ooncrste in its statemont of

objeotives of. sshool 14
- 2+ Philosophy needs slsrification b
S« Philosophy is too narrow to suit the noods of o
large mmber of students 6
4+ Not in keoping with philosophy of democracy 4
6+ Philosophy 4s not consistent with practices
of sohool 2
6, Conservative 2
7+ Complacent and self-psuffioient 1
8+ No provisions for ohanging oonditions that
might comse«no elasticity 2
9+ School and commnity not rglata& S

10, Evident need of more gystematic compilation of

f

data on pupils and community 1
11, Ingufficiont knowledge of child psychology and

shangos that oocour in children 1
12, Insufficient pupil participation in setting wp
objeotiven of school i 2

13. Philosophy is not formlated through active
partioipation of all membors of faculty 1l
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TABIE V (oontinued)

WEAENESS IN PHILOSOPHY AS RECOGNIZED IN REPORTS
OF BEVALUATIVE COMMITTEE

Weoknesges A | o "Fregueﬁdx

1¢. Needs dnclusion of objeotives in health education,

ocitisenship, and use of leisure time 1
16. Narrow in religious view and does not allow for
respeot and tolerance for other denominations . _ 1

Among the womknosses of the philosophies, lack of conoreteness
and olarity received high renk. The attempt to put on paper a person's
or group's phileosophy prosented & real problem and this criticism may
be direoted sgainet a failure in &lgtian or somposition rather than
against intent and purpose. A most serious indictment was the critie
oism in five cases of failing to meet the philosophy of democratic
thinking.
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TABIE VI

RECOMMENDATIONS IN PHILOBOPHY AS RECOGNIZED IN REPORTS
F EVAIDATIVE COMMITIEE

A

Recommendations - , , Frequency
1, Continue study of philesophy to keep abreast of
ohanging oonditions i0

2. Btudy community through soientific aids and by
visitation to besoms bettor soquainted with needs
of vomminity and children 8
3.+ More oxperimentation and tyy~oit of modified
practices 8
4. Giveo staff further opportunity and stimmlation
in the matter of evolving individual philosophies
of education 2
6. Philosophy should bBeaome property of every student
4n school as well as adult population of sehool
comminity 1
6. Broaden philosophy and enrich ourrioculum to allow

/

for exploration and experiences in sotivities other
than scademic

7. Break down objeotives 4nto each area of school

8, Need for more correla‘bf&.cn of subjects

9« Evaluate sohool room praotices in light of philosophy

e o ps RN

;0. ¥ako data of school more aooeaan_:le to teachers
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TABIE VI (oontinued)

RECOMMENDATIONS IN PHILOSOPHY AS RECOGNIZED INK REPCRTS
CF EVALUATIVE COMMITIEE

Reoommendations e L EOQUORCY

1L, Inorease nmumber of periods during the day to

fnoresse offering 1
12+ Encourage use of schoo} plsnt by commnity 1
13+ More considoration for fine erts 3

34, Study unusual conditions more advanced than

retarded pupils drop from school 1
15.. Inolude stetement of specifio objeotives in

school eatelogue and handbook 1

Total e N ; __ 88

The reconmendations admonished ten schools to oontinue study
of philosophy to keep abreest of ohahging conditions, an admonition that
might well be given all schools, Closely following was o rougmnéaw
tion to study the commnity through soiontifioc aids and bty vi\siwuon.
with an implioation that the school was not awnre of the valuable aid
to be obtained from eommunity resources and the olose relationship that
nseded to be drawn between sohool and community if the school wes to
be of greatest walue.
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The Figure showing & compdsite philosophy (Figure I) of the
sixteen sohools studied through the "X® Forms, §& en mterestiug,?neého
froquencies ocourring to the right of center represent & loaning towsrds
progrossive views; the farther to the right, the further towards pro-
}gresaive tendenoles. Likewise, o swing to the left of center represents
& swing towards conservatism, The story 1s readily seen, an expressed
philosophy that is decidedly progreesive in view. Only two ccunte were
registered to the extrems conservative sids, wheress there were 194
counts to the extreme progressive side. '

The area of Curriculum showed more conservatism tiat sny other
ares, but it is still preponderantly liberal and to the right of the
center and is skewed townrds progressive views,

‘It would seem that, in a comparison of the expressed philoso-
phies of the a-ixtéen s0hools and the written reports of the forty-two

achools, all show & stropg correlation in this ares.
’ 1 ]



CURRICULUM ARD COURSE OF STUDY

TABIE VIX

STRENGTH IN CURRICULUK AND COURSE OF STUDY AS RECOGNIZED
IN REPORTS OF EVALUATIVE COMMITIEE

.gtwm | - Frequency

1. Quentitatively adeguate 8
2+ Diversified 4

3¢ Clase work is funotional and oonducive to character
training and leadership 5

4, Faoculty is salert to needs, and works to improve
ourrioulum —

6+ Well adapted to commnity

6+ Strong attempt to meet vocational needs

7+ Liberal instruction in aoademic Bubjests

8¢ Good homomkine; progyam

‘9 Good mw program

L - S -

104 Good course in shop work

11 Exoollont oourse in fine arts, dramatios, speech,

ot

and sooial life

-

12, Excellent health and physiosl edusation program

13; Successful program in practical arts, well integrated
with school

14: Offoring in oreative writing

16. Good work in remedial reading

16, Beginoning of good art course

17. Good use of visual aids

18+ Provisions pede for five year high school

Total

“%h’!\’ww‘ww

A AN e AN OO S b
e e
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Strengths recorded in the currioulum had in highost frequency
“quantative adequacy™; closely followed by support in such desirable ’
qualities as divorsification, funotionnl, well adapted to commnity,
and faculty alortness to needs and desire to improve ourriculum, BEpe=-
eifioc courses were oommendsd in rather small quantity and in deolining
order as followss homemaking, acndomic subjects, shop work, msic,
fine arte and dramatios, physiosl and heelth, practical arts, creative
writing, romedial resding, and art. The last six courses received but

one mention esach.
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TABIE V1IL

WEAKHNESS IN CURRICULDM AFD COURSE OF STUDY AS RECOGNIZED IN
REPORTS OF EVALUATIVE COMMITTER

1. Content of cources need more application to life situs
ationsw~more referense to natural and sccisl environment 27
2. Insufficient regard for non-college<bound students 22
8+ Need for correlation of courses or inter~relationship
between subject matter fields 1
4. Need for more individuslisation of instruotion 4
6. Need for more acourate, constant evaluation of offering 8
6+ Too much text book teaohing 9
7+ Too little ocontemporary material 4
8¢ Staff not orgenised for curriculunm study and dsvelopmont 7
9+ Inock of correlstion between offering and philosophy 3
10. No pupil participation in planning 5
11, Neod for reorganization of physical and health progrem
to meet needs of students 10
12, Music not available for all students 13
13+ Hoavily weighted with mathommtios and soeial studies 2
J4+ Need for more fine arts and crafts 15
16+ Need for diversified ocooupations gourses 2
16. Insuffioient emphasis on business training 18
17. Keed for immstrial arte 11l
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TABIE VIII (ocontinued)

WEAKNESS IN CURRICULUM AND COURSE OF STUDY AS RECOGNIZED IN
REPORTS OF EVALUATIVE COMMITIEE

45 a

— —
e —

I ______Proguency

18,

Insuffioient omphasis on homemaking

19, A oourse in general business neoded

20,
21,
224
23.

24.
26.
26,
27.
@B

Need for agriocultural sourses
Insuffisient time in perdods for shop werk
Ton=utilization of matorials available
Bomemaking laboratory faoilities inndequate and
.onrly arranged
Inboratory faeilit_&es for solences Meqmw
Inadequate teachers, equipmont and space (geiaeral)
Feed of supplementary meterial (audioevisual and toxtbooks)
No oourse of stndy to show soope of work in departments
Offering classes in higher mathematios and lLatin to the
exclusion of subjeots noeded by a groator numbor of students

29. Ardbitrary requiremonts of one unit in algebrs

80.
3l.
2.
83.

34,
354

Neod of oxtension sourses

Inadequacy of aotivities offered

inok of schedule provisions for student activitios
Commnity not given necessary place in ourrioulum

Noed for artioculation with grades and after high school groups
Chemistry and physics on college level unwarranted

b

B = o B
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FABIE VIIl (contimed)

WEAKNESS IN CURRICULUM AND COURSE OF STUDY AS RECOGNIZED IN
REPCRTS OF EVALUATIVE COMMITTEE

Weaknesses _ o o 7 Freguenoy

56. Commercial department overwemphasized 1
87, Progressive change in pupil bebavior lacking in
mny olasees B A | l

Total ) - , 218

Weelknosses in Curriculum show significant trends. Twenty~
seven somplaints of courses having insuffioiont referemce to life ss.tuwi
ations; and twenty-two mentions of e elosai;y rolated fault, that of
insuffiocient regard for non-college bound students, indicated & strong
tendency towards traﬁitio;:al, compartmentalized teaching, Frequent
mention of too much texthook teaching, need for correlation of courses,
need for individualization of instruotion, and lack of pupil participa~
tion in planning furthor supported this observation. Eighteon mentions
are made of laok of currioulum study and development, Classes i;elb to
be needod showed & lack of consideration for the nonwgollege bound
student and lack of wvalue for a.esm,atia development. Fine arts and
orafts, business training, industrial arts, musio, physical and health
education, and homemaking received freguent montion, The implications

of this table wore clear,
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IABIE IX

RECOMMENDATIONS IN CURRICULUM Aﬂﬁ COURSE OF STUDY AS RECOGRIZED IN
REPORTS OF EVALUATIVE COMMITIEE

. Repommendations , , e Frequency

S———

i, a'mm’bar of the staff have the definite responsibility
of insugurating plans for development of curricula
suited to the requirements, abilities, and intorests
of students 18

2. Inmugurate a program of curriculum experimentation 2 -

3. Faoulty study recently published professional material
on curriculun development i

4, Investigate oarofully before dropping one course to be
replaced by & now course 1

6. Closer coordination between hamémsking and practical arts
program 1

6. Remedial reading within courses rather than separate
sourse

7. Remsdial course in handwriting

8. Liberalized graduation requirements

9. Alternate physies and chemistry

N N e s

10, More attontion to biological vontent of general science

11, Elininnte English History and substitute course in

N

curront social problems
12, Include first year students in industriel az;'ts, 1
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'TABIE IX (oontinued)

RECOMMENDATIONS IN CURRICULUM AND COURSE OF STUDY AS RECOGRIZED iN
REPORTS OF EVALUATIVE QOMIT?IEE

Reumendatiana _ , e TEQUENOY

3.3. More mielo ol’fering

}4. Courses in gardening and landsoaping

16. Consider offering Spanish

16, Course in elementery mechanical engineering

17, Courses in industrial arts and voocationsl ah;yp

18, Refinement of content of courses now | offerod

19, Classos in library science

20, Bpeoinliszed courses in English

21. Add two years electives in foreign language course

22, Add coursc in general mathomaties

© @/ 2 g o D e B e @

23, Add oourses in goneral soience and biology

24, Replace fm units offered in industrial arts by two
units in exploratory and general training in industrial
erts, ss there is & full oourse in vooationel training 1

2B+ Offer Spanish and & third year of latin, as & large pere
oohtage of students attend oollege

26, Extend faocilities for homemaking department to boys

27+ Investigate poseibility of oorrespondence sourses

28+ Offer glee olub to boys &s well as girls

B o e O g

29, Add a unit in fine arts
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TABIE IX_(ocontinusd)

RECOMMENDATIONS IN CURRICULUM AND COURSE OF STUDY AS RECOGNIZED IN
REPORTS OF EVAIUATIVE COMMITIEE

Reoomnondations erecmem—— | 7 . ‘ Frequency

50. Extennion of offering in homomeking and industrisl arts 7
81, Extend offering in tusiness training 6

82, Modify musio program so as to make provisions for regulsr

sourses in music, oarrying oredits end inoluding misio

reading, singing, and approciation 2
53, Extend homemaking and agriculture to grades 1
34, More amphasia on spocch and dramatios 1

56, Expand work in industrisl arts to include sush offering
as metal work, wood work, ceramics, plastioc arts,
eleotrioity, etc; 2

36, Bxpand offering in social studies to inoclude sociology,
history, and geography

57. Drop one unit requirement in algebra

38, longer ¢lass periods for laboratory work

89, Add commeroisl department

L A - A

40, Provide. gymnasium ,

41, Frovide opportunity for practice on btusiness machines
in commercial field.

42, Drop third year of iatin

43, Bliminato one lenguage offering

N N N

44, Pull~timo toachers in physioal education to meet needs
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TABIE IX (eontinued)

RECOMMENDATIONS IN CURRICULUM AND COURSE OF STUDY AS RECOGNIZED IN
REPORTS OF EVAWATIVE COMMITTIEE

Reomendations R i ‘ . Prequoney

§
it

45. Bettor dwaloped intra~mural program in phys.'«ml

education 1

46. Sohoolwwide health progrem 2

47. More hand tools to complement supply of powsr tools 1
48+ Giveo more at‘bem;ion to the fact that four-fifths of

~ pupils do not go to college . 2

Total - - ——— - ——— 109

The reccmmzzdaﬁon of highest crder was for an organization,
definite and with a responsible head,for & study, revision, and develop=
mont of the ourrioulum in the school. This recommendation was made for
eighteen of the fortyetwo schools, elmost half of the group. .Tha ro=
meinder of the recommendations had to do with faoulty study and addi~
tions of oourses. Musloc was tﬁe_ most £requently recommended addition

to the ourricula of the schools studied.
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TABLE X

EVALUATION OF CURRICULUM AND COURSE CF STUDY IN SIXTEEN SCHOOLS
AS REVEALED IN "X" FORMS

FREQUERCY PERCENTIIES

N
L
f L ’ 'i‘- f L
Title of moesure 7 & v | g 3 73
General Prinoiples & 1 58 62 20
Currioulun Development $ - 82 286 68 16
Amount of offering 11 4 60 80 20
Bnglish 7 ' | 60 80 30
Ancient langumpes 13 B0 76 24
Modern Ianguages 11 7 50 756 20
Mathematios 4 14 41 50 20
Soiences v 12 12 60 80 20
Social studies 16 8 60 80 S0
Musio 13 50 80 2
Arts and orafte 7 70 74 50
Industrial Arts 3 5 70 38
Homemaking 7 8 62 80 20
Agrioulture B 4 70 70 B8
Business Education 7 10 80 76 10
Hoalth snd Physioal Educations Boys 5 12 30 50 16
Hoolth and Physieal Eduoations 0Girls g 3 76 16
Voocational Shop 3 7 60 70 26
Genoral Evaluation 6 7 50 €2 26
40 66 26

~ Equivalent Poroentile
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"X® Forms chowod & high degrec of correlation with the aomu:«—\
teo reports, An equivalent porcentile of forty showed the sixtesn
sohools to fall below the norm of the nation's sohoolss The greatest
defioienoy in torms of low scores and low percentiles lay in general
prinoiples and ourrioculum development, étrongzy implied in the committee
reports. Whoreas arts and orafts ren high in perventile and high soores,
it might be noted that while this occuld bs true of the schools where
these were provided, & great many of the schools had no such course at
-all, This obscrvation might likewise be made of homemeking, agrisulture,
industrial arts, and muede. The amount of offering seemed to be ade~
quate quantitatively. langueges, social studies, and English fared very
well; and mathematios not so well, Physioal and health education was
very low, and it was interesting to note that this complaint wes rogis-
tored throughout the committes reports.



PUPLYL ACTIVITY PROGRAM

. TABIE X1 »
STRENGTH IN PUPIL ACTIVITY PROGRAM AS RECOGNIZED IN
REPORTS OF EVALUATIVE COMMITTEE

v
vsne

Strengths , _ ) . ‘ Frequenoy

L Existing aotivities are well organﬁzmd 10
2. In accord with philosoply of acho;ai
8s Fine spirit of group

4, Clody understanding of noeds

6. Adequate faculty supervision

6+ Variety of offering

7+ Good pupil planning for whole program

Mo @ b D 0

8. Impressive mumbor and variety of “out of sohool progrems"

o
o

9, Bumbor and frequency of school publications
10, Space provided for work in publications
11, Quality and value of instrumental and vooal music
12, Good type of public spesling olass
13, Good program in art
14, Exoellent outedoor physicel program
16, Good work in speeoix ;nd drapatioc art
16. Good home room progrems '
17. Good essembly programs
18, Good B, C. A. programs
19, Physical aotivitics woll adjusted
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TABIE XI (continued)

STRENGTH IN PUPIL ACTIVITY PROGRAM AS RECOGNIZED IN
REPCRTS OF EVALUATIVE COMMITTEE

Strongths ——— — , Frequenoy

20, Provisions for pupil partioipation in government é
21, Clubs are outgrowth of olass activities 1
22, High quality of sooial life 2
23, Pupils plan and participate in assembly progroms 8
24. Acocounting system efficient 2
25, Comprehensive military program 1
26. Organizations of religlous nature enrich spiritual,

intellectual, and sooiel 1ife | - 1

Totel — _ e 27

Strengths of the Pupil Activity Erogrém in ‘ten oases, fewer
than one-fourth of the number evaluated, stated that the existing active
ities wore well organised, The greatest number of commendations wore
for school publications, mmsio, 'phyaiqai education, ana‘ pupil partici-
pation in government, a fourth or less of the whale:\ number in each
cases After a gratifying number of observations of splendid spirit of
the groups, pupil planning, end variety of offering, the report recorded
small pumbers of espesially good programs of different kinds.
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TABLE XII

WEARNESS IN PUPIL ACTIVITY PROGRAM AS RECOGNIZED IR
REPORTS OF EVAIUATIVE COMMITTEE

rd

Weaknoeses —— e _Prequenoy
1. Pupil initiative not sufficlently recognized and
little pupil evaluation 25
2, Neod for greater peraéntaga of pupils to participate
in aotivitiesn, g,nd to partioipate more often 1b .
8+ Need to integrete progrem whereby aotivities would
more closely tie into regular work 156
&, Activity program not given definite 'pl;.oa on
schodule 5
6, Iack of organization and responsible sponsorship 3
6. Whole ohild ia; not recognized 3
7. Not enough social aotivities 8
8. Need for pupils to participate in moral instruction in
ohapel ' 3
B« No record of pupil participation 3
10. Insufficiont number partioipating in publications &
11, Schedule does not provide for activities of bus
ochildren 2
12, lack of proper budgetary procedure 10
13, Too few pupils participating in music activities 12
14, laock of speech and drsmatic activities 8

16. r'roa few olubs 8
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TABLE XII (oontinuaed)

WEAKNESS IN PUPIL ACTIVITY PROGRAM AS RECOGNIZED IN
REPORTS OF EVALUATIVE COMMITIEE

Weaknesses _ __Freguency
16. Homo room sotivity usually just & study hall 12
' 17+ Student ocounoil needs more responsibility | 10
18, Insufficient attention to health progrem 2
19, Inadequate provisions for physioal activities ° 1}
20. Inndequate provisions for wintor months 2
21, Sohool publications neglected 4
22. 1aok of opportunity for boys in music program 1
23, Athletio program dwarfs other programs 1
24, Physiocal sotivities do not reach enough girls 2
&by Insufficient time devoted to activities b
264 Means of selecting officers not democratie 4
27. level of performance is low 1
28+ A fow toachers domipate olubs 1
29+ Clubs not open to freshmen 1
30+ Art not provided for 1
$l. Cliquos in school 2
352, Inndeguate auditorium provisions 2
88, Activities hampered by lack of material 8
84, Student motivitles dominated by college department
(gunior oollege and high snhpol) o 1

Total | | 190




b7

Again, signifiocant trends were noted in the listing of
wenknesses in the Pupil Activity ?mgrama. Over half of the sohools
were oondemned for lack of pupil initiative and pupil participation
:«’m the program. Too many of the acbivities hmd no relationship to the
sohool progrem, and insuffioient authority was given to the students
in school gwamnt.' Budgef;ing oonsiderations were frequently mon-
tioned, and the real purpose of the home room was not being fulfilled
or utilized in too many cases.



TABLE XIIT
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RECOMMENDATIONS IN PUPIL ACTIVITY PROGRAM AB RECOGNIZED IN

BEPORTS OF CVALUATIVE COMMITTEE

Regonmendations

_Froguency

1. Have central coordination ot" director for
sotivities px;agmm
2, Heve ooanmitteo study needs of pupils
B ltslaa keoping of records the duby of some one,
sapable person ‘
4. Vigorous proseoution of progran of improvenents,
as adopted
5+ Determine pupil desires in aotivity program by
f quoestionnaire and other means
6, Sharpen and intensify whole program of pupil
activitios
7. Incorporate definite aotivities program into daily
program of school
8; Faculty enoouragement for pupil participation
9, Inetitute more pupil plamning and responsibility
10, Provide for utilisetion of e;\x;xcatﬁ.onﬁl valye of hoh?aies
11, Weekly mimeographed paper to mterpmfa program
12.. ?ublisﬁ sohéol mperf.”printe& or mimeogmpﬁéd
13, Rovise schadﬁle to provide for pug&i activities
14, Produce publications more frequently

EL - T U I I S - * T A - |

3.5. Have own print ahép
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TABIE 'XIIX (continued)

\
RECOMMENDATIORS IN PUPIL ACTIVITY PROGRAM AS RECOGNIZED IN
REPORTS OF EVALUATIVE COMMITIEE

.

Ra@mmndatiom B o ‘ Froguenoy

16. Correlate newspaper activities with class aotivities
17. Eliminate exponsive hyuaut of annual

18, Use local -newspaper column for student pubumﬂon
19. Provide creative writing in English

20, Develop literary magaszing for oreative writing

*31,' Seoure staff teacher ospable of work in musioc

22, Organize band, orchestre, or glée 6lub

28. More masic activities

24, Provide aspace for orchestra and band rehearaglsﬁ

26. Reoognize and provide for broadoasting

26+ Pupile participation in handling of financial activities

27. Create department of dramatios and speech art or improve
e&iating-&epgﬂmexxﬁ

28, Malko assombly & culmination of student activities

29, largor and more purposeful homo room programs

30, Full=timo teacher to provide adequate physioal treining

81, Have pupils preside ovor assembly under feculty supervision

52, Dovelop additionnl olub activities

.'38.: Allow aradi;;s in drematios for graduation

34, Have English‘ olagges to give onewaot plays

P T -

85. Abolish seoret or closed organizations -





































































































































































































































