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furpose

This study was addressed to decermining (1) if actual student char-
acteristice differed from student characteristics as perceived by the
faculey, and (2} 1f actual student characteristice differed from stu-
dent characterlstice as deaired by the faculty. Two hypotheses, aug-
gested by the theoretical bases, predicted the relationship of the
actual student characteristice, academic, personal, and socioeconomic,
to those perceived and desired by the faculty. Previous atudies sug-
geated that atudent characteristicea as percelved and desired by the
Faculty differed from actual characterletics, and student characteristics
aa percelved and desired by the faculty tended to relate to the hack-
ground of the faculty member.

Method

In thia investigation, data were collected on 173 full«time students
in attendance at Rappahannock Community College and measures of percefved
and desired characteriatice were obtalned from 30 full-time faculty mem-
bers. Data were collected for the following characteristics: academic-
reading ability, verba! abilicy, high achool grades, and math abilicy;
personal - age, race, sex, marital status, and college preference; and,
socioeconomic - family inceme, parental education, and parental work.,
Comparisons were made between actual student characteripstice and student
characterlatics as percelved and desired by the total faculty as well
ap faculty groups separated by age, geographiecal origin, teaching field,
and teaching experlence. The t-test was used to test for significant
differences between measures of actual student characterlstics and
measures nf student characteristics as perceived and desired by the
faculty.

Findinge and Conclusions

Repultsm, in general, supported the hypothesis that actual atudent
charvacteristices did differ from those perceived as well as desired by
the faculty., 5Significant differences bstween the actual and perceived
student characteristics were found for each academic characteristie,
one of five personal characteristics, and for each sociceconomic char-
acteristic. Significant differences hetween the actual and desired
student characteristice were foumd in each academic characteristic,




two of five personal characteristics, and one of three soclcecenomic
characteristica. The results did not support the hypotheals that the
faculty percelved student characteristice tendad to relate to faculty
characterlatica. The resulta did support the hypothesis that faculey
desired characteristics tended to relate to the faculty characteristics,
age and teaching experience.

The major finding of this study 1is that, in gereral, student char-
acterlstica as percelved and desired by the Faculty do differ from
atudent characterletics as they actually are. However, Lt does appear
that the characteristics desired by the faculty are nearer to the
actual characteristics than thoase percelved.
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FACULTY PERCEPTIONS OF SELECTED
CHARACTERISTICS OF FULL-TIME STUDENTS
ATTENDING BRAPFAHANNOCK COMMUMITY CCLLEGE

FALL QUARTER 1975



Chapter 1
Introduction

The public community colilege was born in the {mage of publie
achools and thus has its roote 1n the public school system. Many have
suggeated that the principles and traditlens upon which the public
schoola were bullt are also the princilples which have served aa a
gulde Ffor public community colleges. Three traditions of public scheols,
believed to have bean major influences upom the philcsophies adopted
by many of the community collegea, aret (1) universal opportunicty for
a free public education for all persons withour distinction based on
social class, family income, and ethnic, tacial or religious backgrounds,
{7} no, ot low, tultion educational systema, and (I} a relevant cur-
riculur designed to meet the needs of the individual. Phficaophies,
based on these traditiona, have led many comunity colleges to adopt an
open door admisgion policy.

The open door admissalon policy has been both the proudest claim
and the knattiest dilemma of the community college. Though this policy
has resulted in tremendous increases in enrollments, it has been crit-
icized by many of the opponents of tha community college. One major
criticism of the community college concept {a a denlal that college
education at public expense should be offered to the masses (Monroe,
1972, p. 17). Other criticism have included: (1) the community
colleges attempt to serve too many functioma, (2} they are of the past
and not the future, {3} they are inferfor imitations of the four=-year

iiberal arts colleges, and {4} these colleges are second-rate inasti-

10
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tutions diluting the intellectusl quality of the nation (Monroe, 1972,
p. 17y, Monroe has suggested that the mest convincing reply to such
critics 18 the fact that community colleges are now operating in 49 of
50 states enrclling millions of students (Monroe, 1972, p. 20). Though
Thornton supports Monroe's contention, he adds that the community
colleges must go bayond enrollment increases; they must be held account-
abie for their actions, They must be able to justify thelr procedures
and expenditureas by reference to outputs (Thorntom, 1972, p. 292). He
atated further that total self-examinations must be required of these
Inatituticns. To this end, many commmity colleges are investigating
many aspectsa of their educational programs. Rappehannock Community
College 1= one such college.

Rappahannock Community College (RCC} 1a located in a rural section
of Virginia, and it serves thirteen counties that conatitute a reglon
containing 3,000 square miles. The region is bounded on the north by
the Potomar River, on the east by the Chesapsake Bay, on the south by
the York River, and on the west by Interstate 95, The college has two
campuseg, the first (South Campus at Glenns} was openad in Septembher,
1971, and the second {North Campus at Warsaw} was opened in September,
1973, Both are housed in permanent facilities,

The programs on sach of the two campuses are comprehensive and in-
clude pecupational=-technical, university parallel or college transfer,
general and adult education offeringe. In addition, special training
and developmental {preparatory} programs are offered, as are specialired

tegional and community servicea.
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The public community college has several primary characteriatics
focluding ite open-door policy, its diverase atudent body, its multiple
functions and programs, its cloeenesa to the community, and its avowed
dedication to the etudents’ interests (0'Banion and Thurston, 1972, p.
4). Rappahannock ls one of twenty-three public community colleges in
Virginia practicing an "eopen—-door™ admisslien policy. The open-door
policy allowe admission to any person who holde a high achcol diploma
or its equivalent and who can benefit from a program of Imetruction.
This policy has resulted in a student body representing a wide varisety
of levels of ability and achlevement as measured by test scores,
age levela, backgrounds, and levela of interesat. The faculty has the
reaponelbility for providing meaningful experiences for this diversified
group. To perform thia funetion the faculty must be adept at helping
studenta make educational and vocational chofices and at i{mplementing
a program of inatructlion comeistent with the characteristice of the
gstudents and one from which they can benefit.

Throughout its existence, Rappahannock Commmity College has made
no formal effort to help ites faculty underatand and appreciate the
gpecial characteristics of its atudenta. This etudy 18 designed to
identify the level of awarenesa the faculty has of the characteriatics
of students attending RCC.

Purpose of the Study

The purpomse of this atudy was te explore to what extent, 1f any,

student characterlstica as perceived by the faculty, and student char-

acteristices ap desired by the faculty differ from actual student char-
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acteriecica, More specifically, 1t was the purpose of this study to
determine 1f differences exist among three sets of characteristice--
the perceived, the deaired, and the actual=-in each of the following
categories:
a} Academic Characteristics
l. Reading aebility
2. Verbal ability
3. Quantitatlive ability
4, HRigh school grade point average
B) Sacioceconomic Characteristice
1., Educational level of parente
2. Type of parental employment
3. Family annual income

¢) Personal Characteristice

1. Age
2, Bex
3. Hace

4. Marital status
5. Cholce of college
The major problem, then, was to determine if there is a disparity
among student characteristics as perceived by the faculty, atudent
characteristics ag deaired by the faculty, and actual student character=
istice. The student characteristics studied were limited to selected

academic, socloeconomic, and personal characteristics.



14

Definition of Terms

The following terms were used In the atudy:

Comparative Guidance and Placement Teat (CGP). Thia 1 a combina=-

tion aptitude and achievement test. It has seven measures:
acaderic motivation, academic interest, vocabulary, reading,
sentences, mathematice, and speclal abilities.

Grade Point Average (GPA). The grade point average represents the

total numbetr of grade pointa esarned 1n couraes.

Academic Chatacterfstics. Theae characrerlsatics are scores received

on the CGP Teat in the following areas: reading, sentences,
mathematics, and the GPA attalned in high achool.

Socloeconomic Characteristics. These characterlstics are the

education level of parents, types of parental work, and family
annual income as reported by atudents on the Btudent Data Form.

Peraonal Characteristica. These characteristics are the sex, age,

race, marital status, and coliege choice of the atudent as indicated
on the Student Data Form.

Occupational=Technical Faculty. Theae are the faculty members with

the primary responaibility for teaching courses in occupational-
technical (terminal) programa.

Tranefer Faculty. These are the faculty members with the primary

responaibility for teaching courses i{n those programs designed to
prepare students for transfer te a four-year college ot university,

Theoretical Orientation

Park citea that the perceptions of the inatitutions and etudenta
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held by inetructore are based on the valuea held by the instructars
{Park, 1971, p. ). Perceptiona were one pertinent aspect considered
vital tec Rokeach's idea of a system of action. According to Rokeach,
values are standards or criterila that tell us how to live, juatify our
own actlona, and judge the actlions of others. He cited that the teacher'a
behavior 1s based on hie beliefs and how he percelves his surroundings
{Rokeach, 1968, p. 14). An analyala of the concepts presented appeatrs
te reveal that the mode of claasroom behavier, ot the proceas of in-
struction, by the fnatructor will be di{rected by how he perceives the
studenta and the institution and how these percepticns relate to his
value system. Park supports this analysis when he atates that the
teacher's behavicor relates direcily to his perceptiens ef the students.
Similar conclusions were drawn by Rogerm who stated that & teacher re-
actas to his perceptions of his enviromment, and that what he percelves
ia hia reglity (Rogers, 1951, p. 494). Park further concluded that £f
thia reality varies with individual perceptions, teaching roles will
vary accordingly (Park, 1971, p. 6), Newcomb feels that people will
perceive aituations as they have learned to do, and that the learning
process or hablts of responses are a4 result of auccessea and failurea
that fellow from actiona based on "right" and "wrong" ways of percefving
a situation (Mewcemb, 1971, p. 3). Hall and Lindzey state that it is
not objective reality which serves ms a determinant of behaviar but
rather objective reality as it 1s perceived by the individual (Hall
and Lindzey, 1968, p. 25).

Jaceb, in his study of values held by college students, concluded
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that values are inseparable from teaching {Jacob, 1957, p. 1ii). Med-
sker cites that teachers In any type of fnstlitution inevitably in-
fluence, by thelr perceptions, the nature and quality of Instruction
(Hedsker, 1960, p. 169)., Park supported this posirion.

A reassonable assumption is rhat a teachetr teaches according

to some theory of learning. Such is not the case. The

teacher teaches in a way because he mees the school and

atudents in a particular frame of reference {Park, 1971,

p- 10}.

Accepting that the instructor's classroom behavicr, the techniques
and strategies used to provide for the educational needa of the stu-
dents, 1 directed by the way he perceivea the students, their academic,
peraonal, and socioeconomlc charactetristics, it appears that the effec-
tiveneas of community college programs is partlally dependent upon
lnatructor perceptions of student characteristics. Kally and Connolly
suggest that a lack of understanding of the studente, and lack of total
acceptance of them as viable students of higher education on the part
of the faculty, can greactly modify the direction of the institution
{(Kelly and Connclly, 1970, p. 14). It appeare conclumive that accurate
faculty perceptions of atudent characterisatics are inatrumental in the
development of an effective instructional program.

Further, it has been suggested by many that faculty often do not
have accurate perceptions of studeni characteristics. This contention
ia aupported in an experiment conducted by Ulibarri (1960). Thie atudy

cencluded that a lack of sensitivity to mcclo-cultursl differences did
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exiat among the faculty. Because of the apparent lmportance of accurate
faculty petceptiona of student characteriatica to the {instructional pro-
gram, and the implicacions that the faculty do not have accurate per-
ceptiona of student characteristics, further investigation of the accuracy
of faculty perceptiona of student characteristics appears to be suggested.

Some have questioned whether the faculty of the community colleges
has accepted that such a diversified atudent body can benefit from a
post-secondary educatrion. Kelly and Connelly have asuggested that a
lack of underatanding and the abaence of the deaire to deal with
community college astudents by the faculty often may be characterized by
the ftdentification of the facrulty with selective admission practices of
mast univeraities and four-year colleges rather than with the open-door
practice of community collegea. They alao suggeat that assoclatfon with
selective admission practicems could alter teaching styles and develop
resiptance to educational demands of these students (Kelly and Connolly,
1970, p. 16}, In an experiment conducted by Park (1971}, it was con-
cluded that the community college faculty investigated tended to 1aclate
themselves from thelr work: thay tended to reject the Institution of
wvhich they should be the wost vital part, Concetn about the willingness
of community college faculties to accept that such a diversified student
body can benefit from a post=secondary educatiom was emphasized by
Thornton.

The majority of community college instructors are recruited

from ponitions outside tha community college field, with

comparatively little opportunity for prior study of its
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dietinctive purposes and problems. Such faculty members

have had little cpportunity to develop a comprehenaive and

appropriate personal philosophy about the purposes of the

communilty college. Faculty members often express a dif-

fused acceptance of the concept of the two-year college,

but they find it difficult ta accept the lmplications of

the open~door policy (Tharnton, 1972, p. 136).
To refute the open-door admission policy appears to indicate a desire
for selectivity in admisalon practices. BSuch practicesa could deny
acceptance to those etudents whose characteriaticse have perved aa
barriera to high levels of educational achievement. Thornton further
addresaed thia position.

Those 1lustructors whe come directly from the university

are likely to see the community college only as a "proving

ground' for later transfer; the term 'not college materiel’

or 'uneducable' 1s often a part of their vocabularies. He

atates that verbal agreement 18 given to the idea of rechnical

and semi-professional education, hut the concept that "drop-

cute' and 'disadvantaged’ personse desetve a chance at and

can succeed in higher sducation 1f teaching 1is effective

is not readily espcueed by many teachers whe have to meet

thepe persona as studente but who do not have adequate

preparation for the preblems they pose {Thornten, 1972, p. 136}.
It appears to be the pealtion of these writers that community college

faculties desire studenta in community colleges different from those
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who actually attend. There appears to be a need for further invepti-
gation of this position.

Murnmn, Pernald, and Pernald have indicated chat past experiences
determine, to a large degree, one's interpretation of what is perceived
{(Murn, Fernald, and Fernald, 1974, p. 184). Hence, it appears that the
background of the individual {nfluences what is perceilved. Combs, Richards,
and Richards have added that the characteriatics of people to percelve
what fits into their mental picture rather than what exiats 18 a
fimdamental inaccuracy 1n perception (Comba, Richards, and Richardse,
1976, p. 138). Based upon the contentione of these writers, it appears
that perceptions of student characteristics by faculty with different
backgrounds will differ. 1t appeara that further atudy of the percep=-
tions of atudent characteristics by faculty members with different back-
grounds 1s needed.

Theory Wwould, therefore, puggeat the following hypotheses which
were tested:

Hypatheaes

The following hypotheses were tested:

1. Thetre will be aignificant differences bhetween (1) student
character{stica as perceived by the faculty and actual student
characteristice, and (2) student characteristics desired by
the faculty and aciual student characteristics,

2, PFaculty perceptions and faculty desires regarding student char-
acterimtics will tend to be related to these faculty character-

1atics: age, tesching experience, gecgraphical origins, and
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teaching fieldas.

Importance and Justification of Study

That characteristic of the community college which provided the
impetus for this study is the diversified student body generally found
in theae colleges. Such diverasity is helieved to be important by mome
because of the apparent implicatfons it has for planning and develeping
the community college instructional program.

According te several authoricies, Thomton included, community
¢ollegea have a much broader scope than moet four-year colleges. Hence,
community college administrators should not be content with mere attention
to iwproving facilicies and updating curricula. They should be con-
cerned with the barriers and obstacles that block etudent learning, and
they ghould develop a clear, wnsentimental, factual understanding of
their students to serve as basis for removing such barriers and obstacles
(Thornton, 1972, p. 228), Understanding the atudents implies recogni-
tion of individual differencem and the impact of these differences upon
student performances and educational needs. Studles indicate that stuo-
dents with differing academic, socioeconomic, and personal character-
istics do perforam differently and do have different unmet educational
neada. Jensen, for one, statem, "Literal equality of educational oppor-
tunity=-~1f exactly alike-—makes as wmuch eense as a doctor giving all his
patients exactly the same prescription' (Jenmen, Research Resume, Mo, 35,
1967), It appears to bea the popular opinion that the community college,
to fulfill its promise to its students, must provide the modes of in-

struction compatible with the lesrning needs of its atudents. Hence,
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to lmplement effective programs of inatruction, some awareness by
instructional personnel of unmet student needs seems appropriate.
Through such a realistic awareness, methods can be adapted to the facts
aof varied student abflities, interests, and purposes,

Accarding to Thurston and 0'Banion, the first requisite of an
effective inetructional program 1s a favorable climate of opinien com-
cerning it as reflected in the sttitudes held by staff members (Thurstom
and 0'Banion, 1972, p. 7). Kelly and Connelly polnt out that faculty
attitudes toward thelr toles divectly relate to thelr comprehension of
the institution and the students (Kelly and Connolly, 1%70, p. 11).
They state that the faculty members can and should know not only a de~
mographic description of atudents to understand, appraciate, and sym=
pathize with their personal and vocaticnal goale but should know their
life stylesm as well (Kelly and Connolly, 1970, p. 2}, Though instruc-
tors do have perceptions of thelr studenta, Thurstan pointe out that
many of their perceptione are not accurate. Park indicatea that such
perceptionn are formulated through the valuee of the ilnastructor rather
than taught by the Inatitution. He pointa cut further that perceptions
aTe what the person sees ae reality; hence, they will be the bamis that
influences the decialons or choices that he makes when faced with dif-
ferent situations requiring actiom. The value of accurate faculty
perception of student characteristics has been emphasized hy Blochker,
Plumer, and Richardson.

In order to realize the full potential of each curriculum,

instructional procedures and techniques in the two-year
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college must be nmodified and adapted to the metivation and

characteristica of the studenta. It i3 eseential that in=-

atruction becomes persomalized. Hence, community collegen

must examine their teaching methods carefully, rejecting

those traditional methoda that are not specifically appro=-

prlate and developing more effective approaches (Rlocker,

Plumer, and Richardeon, 1965, pp. 229-230).
Eased on these views, 1t appears conclusive that the Instructional
strateglas and techniques selected by an instructor will be in terms
of student needs as he perceives them. It appears neceasary that each
commmity college inmtructor should have an accurate perception of his
students.

Limitationa of the Study

Since the population was drawn from one inatitution, the reaulta
of this investigation may not be applicable te other colleges. Colleges
vary widely in their environments. Since the college in this study is
a small rural institution, the resultsm may be somewhat similar for
colleges in a like category but not for collegea in disaimilar en-
vironments.

The students included in the present study will be the entire full-
timae group in attendance at RCC during the fall quarter, 1975. These
studente are all from the local area and were admitted under the open-
door adaiasion policy which has been describaed. The community from
which RCC draws its atudenta Is a very stable one. Data concerning

the group of students will be analyzed, therefora, as if they were ran-
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domly drawn from the larger population of all full-time students who have
attended in the past and will attend the college in the near future,

Pealgn of the Study

The population coneidered in this investigation consisted of all
full-time atudents who entered RCC fall quarter, 1975 and all Full-time
inatructora at RCC during a similar pericd. The followlng data were
collected on the student group: academic lnformation, socloeconomic
information, and perscrnal information. The mean and standard deviaticn
were computed for each characteristic investigated. A hypothetical
mean waa determined by faculty perceptions of student characteristics.
The t-test was uwifllzed to ascertain 1f significant differences existed
between hypotherical mean of measutes of student characteristica and
actual mean of measures of student characteristics.

Fotrmat of IMegertation

Chapter II will contaln a review of the literature. As there are
no atudiea of faculty perceptions of community cellege student char-
acteriscice, the review will focus upon two areas: (1) facetors that
influence perception, and (2) petceptions of community college faculty.

Chapter 111 provides the research deaign, methodology, instruments
used in data collection, data gathering techmniques, and statistical
analyeis.

Chapter IV will provide the piesentation and analysis of the data.
Descriptive ptatlatices will be presented ot the total faculty followed

by descriptive etatiatice for each faculty sub—gtoup. En addition,
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deacriptive statilastica will be presented on two student sub-groups.
Resulta of the t-testa will alac be presented.
Chapter V containg an overview of the study, testing of hypotheees,

concluaiona, and directions for further study.



Chapter 1T
Review of Related Literature
Introduction

The review of the related literature is divided Into twe general
areas! factors influencing perception, and perceptiona of commmity
college faculty. An in-depth search of the literature did not reveal
studles on faculty perceptions of student characteristics in a community
college setting, Those studies which were partially related ta thia
area of inveatigation focused primarily on behavior as a fumction of
percepticn.

Park has stated that although the community college is one of the
wost discusead institutions Iin the educational world, little 18 knowm
about it as a living entity. He further contends that, "much is
written about pedagogical matters, class size, and innovation, but
materiale on members of the community college are scarce' (Park, 1971,
ps 1}. Upton supported this position.

The research on the commmnity cellege has been directed to-

ward justifying the institution-=-investigating the product,

greater attendance rates, achievement of gradusates, and mo

forth rather than on the process. Much concern yet exists

with instituytional performance, organizational structure,

policies, and percaptions of different organizational groups

{Upton, 1969, p. 31).

Ho apparent reasons were found as to why research on this aaspect of
community colleges has been neglected,

25
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Factora Influencing Perceptioms

A definition of perception, acceptable for purpoaes of thias atudy,
was stated by Forgus. He defined perception as “the procesa by which
an organism recefves or extracts certain infermation about the environ-
ment" (Forgus, 1966, p, 2). TForguas remarks further thet though s ain-
gle statement provides a worthy definition, there are two basic achools
of thought when considering percepticen, each having an implication to
the applicability of the stated definition. One achool of thought,
emphasized by European pasychologleta, has concentrated on investigating
the perception of the expression of such phenomena as intentions, mo-
tives, emotions, and personality characteriscics; whereas the second
pchool of thought, emphasized by the American pasychologists, has con-
centrated primarily on the influence of such functional factors ae
motives and personality characteristica on perceptionm. Essentially,
twoe similar schools of thought were expressed by Combs, Richards, and
Richards in their discussion of perception in terms of frames of re-
ference, These writers identified basically two frames: (l) external
frame, focusing on what a person dees, and (Z) internal framea, focusing
on how things appear to the individual, what hie personal experiences
are {(Combs, Richards, and Richards, 1976. p. 1).

This inveatigacion focuses upon Park's contention that teachers
behave within a frame of reference that contains many varlables ome of
which is perception (Park, 1971, p. 5). Hence, this inveatigation will
drawv upon both achoels of thought vn perception: focusing on what a

person doea {external) and those factors influencing what he doea
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{internal),

Park's hypothesis that teachers behave within a frame of reference
is mupported by Parson and Shile's "Theory of Action” and Rokeach's
"Syatems of Action” {Park, 1971, p. 5). The aystem of action concept
indicates that man's behavior can be better understocd by relating it
to his balief system rather than to elementa of any other parcicular
syatem (Murray, 1965, p. 19). Park contenda that the concept of a
"gystem of value-orientation' 1s relevant to the examination of the
envirenment. The theory of action concept involves "actors,' a
"aituation of actiomna", and the "orientation of the actor to that
slituation” {Shils, 1954, p. 56}. Combe, Richarda, and Richards have
expreased similar ideas in theilr discusailon of "The Determination of
Behavior by the Perceptual Field."

In the same physical situaticn, that im, In objectively

identical sttuatione, the perception of each different person

will differ. PEach individual will interact with or reapend

to the situation in terms of what it means to him, The be-

havior of each is determined, not by objective facts, but

by him own perceptiona, In ather worde, the factore effective

in determining the behavior of an individual are those, and

enly those, which are experienced by the individual at the

time of his behavior. These experiences we call perceptions

and the entire field of these perceptions we call the per-

ceptual field. The concept of the complete determination of

behavior by the perceptual fisld is ocur basic postulate,
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All behavior, without exception, is completely determined
by and pertinent to the perceptual Fleld of the organiam
(Combms, Richards, and Richardas, 1976, p. 17).
The perceptual fileld addressed by cthese authors is quite similar to the
perceptual set identified by Munn, Fernald, and Fernald.
The perceptual set refers tc how and what one individual
la ready to perceive., There are two general sources from
which a aet arimes: {l1) past experlences, factors from with-
in the perceiver, and (2) context, factora outside the per-
ceiver (Munn, ¥Fernald, and Ferpnald, 1974, p., 184).
These factora will be discusaed in greater detall because of their
importance upon perception.

Paat Experiences

Munn, Fernald, and Fernald have wriitten that paat experilences are
g0 influential in the develepment of personal traite, particular at-—
titudes, values and goals, and needs, that they have inescapable in-
fluence on the way one 1s prepared to percelve the werld, They fur-
ther peint out that,

Paat experiencea give us tore than the Inclinatiom to per-

celve certain things, they determine, to a large degree,

our Interpretations of what we percelve, as 1s apparent

when pecple are strictly partisan, such as at foatball

gomes, tlots and family arguments. To the neutral viewer

it often seemsa obvioua that the same event ie percelved

quite differently by the oppoeing sides, due partly to
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thelr aroused atates {(Munn, Fernald, and Fernald, 1974,

p- 184},

Theae authora appear to suggeatc that what 1s perceived is what we have
learned to perceive as a result of our past opportunities and exper-
Lences} hence, objects are seen, therefore, not as they are, but in the
way that fite our existing perceptions of reality. Combe, Richards,
and Richards have sdded that the characteriatica of people te perceive
what fits inte their mental pliceure rather than whar exisca 1s a fun-
damental inaccuracy in perception {(Combe, Richards, and Richards, 1976,
p. 138), Such inaccuracies were emphasized by Johnsen,

Johneon suggeats s simple experiment to substantilate the {mpace
of past experiences upon petception. The experiment Involves three
palls contalning water of different temperatutes, 35', 70° and 140",
After immersing his right hand in the pail with the 140" water and his
left hand in the pall with the 35 water, the subject then plunges both
hande 1 the paill with the 70° water. The hand that wae originally
plunged in cthe 35° water felt the 70° water to be hot. The hand that
was plunged into the 140° water felt the 70° water to be cold {Johnacn,
1946, p. 149). Others have emphasized the influence of past experiences
upon perceptlon.

2runer and Postman (1948) addreseed the influence of past exper-
ience resulting from their investigations cf socilal pevception. Thelr
primary assertion was that past experience selectively aensitizes the
organiem to differentiate aspects of the stimulue complex, This dif-

ferential "sensitization" acte as a set which selectively predisposes
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the organism to respond to different aspects of the stimulus complex
in different ways (Bruner and Poatman, 1948, p. 84},

Anather influence of past experience upon perception, ar identified
by Comba, Richards, and Richards, 13 the establishing of expectancies.
They conclude that it is possible for what we anticipate &3 a conae-
quence of experience to establiah f{teelf ao firmly In our thinking that
we are actually blinded to the realities of the world in which we live
(Combs, Richarda, and Richards, 1976, p. 104). They contend further
that some experiences are so frequent, atable or fmportant that they
serve as framea of reference for judgment and such perceptions become
the person'se "anchar of reality"™ and provide a atahle base for hias
behavior {Combs, Richards, and Richarda, 1976, p. 104).

Directly related tc paat experiences are values and needs. Combs,
Richards, and Richarda reported that each person'’s perception enahles
him to be aware and to function in ways which lead to the satisfaction
of hip fundamental needa. They remarked, "The msearch for adequacy is
the central factor contrelling the organization of the perceptual field
and the perception of which one is capable" {Combs, Richards, and
Richarde, 1976, p. 42). Thia position was supported by Carter and
Schooler.

Out of all things we might perceive, we percelive what ia

meaningful te va and what helps us to maintain the organ-

ization of our phenomenal Fleld and thetreby satfafy our

fundamental need (Carter and Schooler, 1949).

Many research atudies have been conducted on the effects of need
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on percelving (Hastark and Cantril, 1954; Kutner, Wilkens, and Yarrow,
1952; P.T. Young, 1946, 1945, 194]1; Ewvvard, 1916}. OCne such experi-
ment, "Cafeteria Feeding Study," wae conducted by Davis, 1931, In this
atudy, newly weaned childrern were permitted to select thelr own food
from an assortment of items Iin any quantity they pleased, and it was
found rhat the children could and did aelect what, for them, waas an
adequate and well-bsglanced diet, Children with special dietary needs,
moreover, seemed to choose the foods satisfying their particular de-
ficlencea {Davie, 1940).

Values have been recognized as leading to need satiefaction and
thereafter serving as reference polnts in the achlevement of adequacy
{Combas, Richarde, and Richards, 1976, p. 138). Combs, Richarde, and
Richards further supported this position.

The effect of valuea on percelving may be obeerved, for

example, in hypnosis (Faberow and Sarbin, 1950}, Where-

in subjects may, for the sake of controlled experimenta-—

tion, be given values they have not previously held.

Subjecte fond of fruit juice, for example, may be told

they detest such things and, thereafter, under hypnosin

may be observed to react with disgust at the sight of

fruit juices. Persons with strong values, moreover, tend

to perceive events in terma of their valuea, and therefore,

they are likely to see things more positively or negatively

than neutral observers (1976, p. 138).

Park further emphasized the importance of values upon perceiving.
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Park diacussed a recent work related to values and wvalue messure-
ment undertaken at Mirhigan State University under the direction of
Rokeach.

Value 1s clearly a more dynamic concept than attitude,

having a more dynamic component as well as cognitive, af-

fective, and behavioral componenta. Values are standarda

or criteria that tell us how to live, justify our owm

actions, and judge actions of others (Park, 1971, p. 7).

Park reported that the conclusion of thie work was a concentration of
what is referred to as "preferable modes of conduct"” and "preferable
end=ptates of exietence." He Identified the difference between the
twa as involving means and ends and proposed that there is an organi-
zational hierarchy of wvaluea for each individual. Rokeach discussed
similar ideas fn terms of attictudes.

Behavicr ie always the function of ar least two attitudes;

{1} the attitude toward the object, and (2} the attieude

toward the sftuation In which the object is encountered.

The two attitudes will cagnitively Interact, and behavior

becomes a function of the relative importance of the two

attitudes (Rokeach, 1968, p. 25).

It would appear that the relative importance of these two attitudes
would relste to the values aof the Iindividual andé influence the actions
and judgments of the individual.

Bruner and Coodman {1947) were among the firet to put the social

view of judgment to an experimental teat (Forgus, 1966, p. 250). In
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this experiment two groups of subjecte were used, one group consisting
of ten year-old peor children and thke other, ten year-cld rich children,
The children in each group were required to adjust the asize of a circle
of light of apparent equality with various coine and cardbosard diaca,
Ume significant conclusion teached was that poorer children overeatimated
the smallet coins to a larger extent than did the rich children. Forgus
cencluded that the poorer children showed greater cover-estimation be-
cause they valued money more than the rich children did, and that sen-
gitizarfon to value does influence perception and judgment.

It appears that an adequate sumary of the influence of past ex-
perience upon perception ims provided by Forgus.

Baped on the experiments on social perception and parceptual

aensitization, under comditiong where it ias not eaay for

the subject to make a discrimination, such factors as

expetiences and their impact on values, needs and atci-

tudea, do Influence the nature of extracting information.

Hence, past experiences doe Influence our ability te per-

ceive by affecting our judgment of already percelved

atimul{ through making ue more or less senalitive to certain

attributes of the stimilus (Forgue, 1%66, p. 265).
Forgus futther contends that "An organism's needes and his values re-
sulting from past experiences, in short, all those items of his history
make an individual what he 18" (Forgus, 1966, p. 254).

Context

Munn, Fernald, and Fernald have defined context as the general set—
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ting in which an event occurs, the surroundinge (Munn, Fernald, and
Fernald, 1974, p. 672). The writers contend that the immediate situa-
tion aleo 15 influential in determining what we perceive (Munn, Fernald,
and Fernald, 1974, p, 184). Support for this contention was provided
in a laboratery experiment conducted by Siipola in 1935, Subjects
were asked to write words as they were flashed on a screen, but un-
known to the subjecta, nonsense worda were included in the list, Thus,
subjecte who were told to expect words concerning "birds or animals"
tended to write "parrot" for "Pasrort' and "“chiek" for 'chach," Sub-
jects expecting worde related to travel tended to perceive "passport”
and "check," respectively, for the two nonsense words. Other experi-
mente have shown the importance of the aetting upon the perceptione of
an individual.

An experiment by Sherif (1935), discussed by Forgus, focused upom
the influence of group pressure on individual judgment or discrimination,
In this experiment a spot of light was presented to a group of subjects
in a dark room. Each subject publicly reported his judgment about the
direction of the light's motien. Pellowing repeated reports, indiwvidual
judgments were converging upon a common raeport, Sherif concluded that,
"a group morm had been established experimentrlly and all perceptionm
are the resultas of what we have learned to perceive from our culture
and sub-cultural groupa" (Forgus, 196&, p. 249), In recognition of
guch group pressures, Munn, Fernald, and Fermald have provided support,

SBocial pressures influence individusl judgment with or with-

out the individual’s awareness of them. One's family,
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friende and other social groupe may play a strong but sub-

tle role in determining the manner in which he percelves

the world {(Munn, Fernald, and Fernald, 1974, p. 1B5).

Combse, Richards, and Richards expressed a similar poeition.

Though at the time a person acts, it seema to him that

the thing he did, the thoughts he had, the feelings he

felt were approprlate, correct, real and were determined

from a personal point of view, reasoned from within; this,

in fact, may not be the case. The individual is in-

separable from his environment and the purroundings at

the time of hia act (Combs, Richards, and Richards, 1976,

p. 185).

It appears that though past experiences play an important role in
perception, the immzediate getting in which an individual 1s required
to act or judge almp has a tremendous influence, Muon, Fernald, and
Fernald related these factors.

It is fuportant to note that the significance of any given

context alsc depends upon past experience, axcept in canme

of 11lusion. Context is helpful or disruptive in perception

because it prompts us to Flt perceptlions into a frameworhk

of past experlence (Munn, Fernald, and Fernald, 1974, p,

185).

It appears conclusive that the behavior of an individual is determined
by him perceptiona which are influenced by his past experience and his

immediate setting.
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Perceptlions of the Community College Faculty
In Park's diacussion of institutional personality, 1t was identi-
fied that the perceptione of the faculty are determinante of the char-
acter of an institution. Barnard stares that, "The personality of the
compunicy college is determined by faculty decisions 1nvelving teaching
methoda, testa, atudent abilitiea, goals, and abjectives of courses"

(Barnard, 1966, p. 116). Prethus suggests that, "...an essential
measurement needed in evaluating an educationzl]l Insritution 1s some
measure of faculty perceptions" (Prethua, 1962, p. 17). Baased on the
contentiona of these writers, faculty perceptions are an important
aspect of the community college.

In regard to this concern, Park (1971) conducted a atudy with a
primary purpose to determine the relationship, 1f any, between faculcy's
viewe of the community college enviromment and the valuea and perceptions
held by the faculty. Park aasumed that valuea served as a baale for
perceptions, and a majeor concern was to deternine if faculty values
related to perceptions of the institution. Park contended that the
information helpas in explaining the basis for a teacher's perception
of "reaching" and "learning"} that is, teacher behavior.

The atudy involved two hundred thirty-eight (238) staff membera
from three community colleges 1 California. The instruments uaed
were Rokeach's Value Survey and a survey daveloped by Cohen and
Brawer to determine perceptions. In addition to cross tabulations
of remponses to the staff sutvey, tabulations were made of

staff responses (by institutions) by their viewa concerning students
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and teaching methoda, Major conclusioens reached were based upon de-—

acriptive data and assumptions and interpretations:

Desctriptive Data

1..

7

Many ilpnetructors use the traditional approach to instruction,
and only & few indicated a willingness toc change.
One-half of the subjects favored the lecturz method.
Only 20 of 238 subiects preferred a multi-media method,
though 2 of the 3 fnatitutieons prided themselves as
innovative,

A contradiciion exiated hetween what teachers perceived
that students wanted of them and what they favored as
teaching methods.

Adapting to Iindividual differences was perceived as a
major problem. The author identified this as notewarthy
since the community college prided itself on dealing with
individual differences.

A sharp contrast existed between what the teachers par-
celved as deslrous for the institution to provide for
the stoudente and why they thought siudents attended the
commuilty college.

The majority of the subjects perceived that they were
only average in thelr ability to cause student learning.
Some 153 of 226 aubjects ranked themaslves as aversage in
understanding the philosaphy of the commmity college.

Some 156 subjects ranked themsalves as average or below
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in accepting the philosophy of the community cellege.
10. Some 139 of 227 subjects rated themselves above average
in their ability to communicate with atudents (Park,
1971, p. 46).
Based on the descriptive data preasented by Park, it appears that in-
structors at these collegesa were strongly influenced by traditional
modes of inetruction as well as adapted te the phileosophy expressed
by traditional institutions of higher education. Such attitudes may
relate to past experiencea of these instructors in educational settinga.
Park further emphasized this position when presenting assumptions and
interpretations of the data.
Assumptions and Interpretations
1, A number of subjects reject, or do not understand, the
baalec rationale for the unique and mpecialized tasks
they are performing.
2. Subjects knew little shaut their profession and demon—
strated minimal efforte to enlighten themselives.
3, Subjects were highly self-centered in thelr value-
arientation.
4. Subjects demonstrated & high level of instabllity by
their value orientation.
5. It was unlikely that the subjects would radically change
thelr mode of conduct to fit anyone else's desired end—
state of existence-—in spite of atudent demands to the

contrary {(Park, 1971, p. 4B8).
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Park concluded this study with the following statement!:

Plainly mstated, the subjects in the aurvey isolate them-—

selves from thelr work; they reject the inatitution, cof which

they ahould be the moat wvital part. They hold themselves

of high esteem, especially in an academic pense, yet they

negate the modes of conduct that one wouyld assume help to

bring about their desmired ends. Since, it may be arpued,

few people have gilven nmuch thought to values and value-

orlentation, it i3 reasonable to find some confusion in

the subjects’ walue~orientation. However, these are

teacheras, who deal in value Judgments that are wvital to

the process of learning: they are not people off the

street (Park, 1971, p. 50).
The inability of inatructors to recognize student differences was
emphasized further by Ulibarri {1960) who did a atudy enticled "Teacher
Awarensss of Social-Cultursl Differences in Multi-Cultural Classrooms."
The purpose of this study was to determine the extent of awareness among
seiected teachers of the socio-cultural differences as they affect the
education of Spanish-ppeaking and Indian zhildren in New Mexico. It
wasd hypothesized that teachers were not aware of the acclo-cultural
factors that affect the education of children from minority groupa. Hho
Coefficlent correlation was veed to show the axtent of agreement between
sgnple groups., The study identiff{ed a lack of sensitivity ta soclo-
cultural differences by the faculty.

In a maonograph by Brawer, one of the primiary purposes wae to
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identify parceptions of community college faculty of the students
{Brawer, 1968). Ta accomplish this task, Brawer examined and reporced
findings from investigations by educatots, paychologlata, psychlatrists,
sociologlate, anthropelogists and others. PHajor concluaione follow:
1, The community rollege faculty must realize that people differ
in their needs and in their ways of meetinp those neede. The
Faculty muat know that people vary and that undetatanding of
each person's uniqueness can add to rather than detract frem
a teacher's taaks. Because students typlcally act in auch
a manner does not necessatily mean others will follow. The
concept of individual differences carries with it many positive
lmplicationg; they should be cherished, or, at leaat, respected.
2. Each faculty member ahould know himaclf, be able to say openly
and honestly, "1 would rather lecture ta large groups than
work with students on s one-to—one basis." These decisions
should be made not because they are expedient, but because
they are congruent with the perception of tha teacher.
3. Teaching methods must reflect the need attuctures of those
who promcte them. The teacher who atresses the lecture
method may do ao because he 1s moat familiar with thia
method slchough in an age where several alternatives are
avallable, he need not atick to a slngular approach but
chocae the method that beat fits his and studenta' needs.
4. The teacher must develop a certain emotional actfitude toward

lestning because at aome point in time he must identify with
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educatiom and the teaching process.
5. The faculty must recognize that mastery of a speclality 1s
not epnough and that improvement doem not occur without a
desire for change and a reallzation of {its possibility.
The community college teacher must be anxicus toc look at
himnelf objectively in relation to his peers and students
and then set about trying te improve the lot (Brawer,
1968, p. 71).
It appears to be the contention of Brawer that the teacher must know
himself and accept his wotives as well as modes of behavior., The in-
structor must make decisions with which he can live and exercisee

flexibilfty in his approaches in order to best fit his and atudents’

needs.
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Hethodology

This study was designed to examine some perceptions of student
characteristics held by faculty members in a community callege aetting.
The purpose of the atudy waa to obtaln an indication of the extent,
if any, student characteristics as percelved and deslred by faculty
differed from actual student characteristics.

Student characteristics consldered in thie investigation wera
grouped inteo three general categoriesa: academic chatacterlatice, socio=-
econemic characteristics, and personal characteristica. The academic
characteristice lnvestigated included quantitative test acores, reading
test scores, verbal tesat scoresa, and high school grade point averages.
Peraonal characteristices included age, se=x, race, marital status, and
college preference. Socioeconomic characteristics included family income,
educational level of parents, and types of parental work.

In thies study of the perceptions of atudent characterfatice held
by community college faculty, the deaign and methodology include:
gelection of the population, inetruments, data gathering pracedures,
and statietical methad.

Selectlcn of the Fopulation

The population selected for participation consisced of faculty and
studente employed at or in sttendance at RCC fall quarter, 1%75. All
full-time faculty statiocned at either the north campns ar Wareaw or
the south campus at Glenns were invited to participate. The total num-

ber of faculty members {full-time) emploved at RCC during the time of

42
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this investigation was 33-~18 teaching on the mouth campus and 15 on
the north. A total of 30 faculty members chose to participate in this
study while three refused te do so, The reasons for the refusals were
not apparent.

The atudents provided the second acurce of information needed 1in
this inveatigation. Only data for full-time students were used. In
order to qualify as a full-time student, a student muat be enrtolled In
at leaat 12 credit houra of course work. Such coursesa may include pre-
paratory work as well aa regular college work. The population of
students was narrowed to this group since only these etudents are ra-
gquired to take the Comparative Guldance Placement tests, to complete
Student Data forms, and to submit records of academic performances
while In high echool; and since they are the students with whom the
full-time faculry 13 mostly involved.

All students are required to submit an application for admisaion
to RCC. Though all the above information Is required of all fuli-tinme
atudents, the information was not available for some, and they were
eliminated from the gtudy. Only partial! Iinformation was available
for aome of the students. These students were eliminated from that
part of the study for which oeeded information was misaing. 4 total
of 173 atudents had gufficient information avallable for parcicipation
iy thie investigation.

Instrunents

Five instruments were used to obtain the necespary information

for this investigation--Application for Admismion to the college,
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summaries of C.G.P. test acores, Student Data forms, high acheol
transcripts, and guidelines for conducting the interviewa, The firet
four inatrmments were uged to gather information needed about the
gtudents, with the fifth Instrument used to gather faculty perceptions,

An Aoplication for Admiapion Form ie required of all students

attending Virginia commuanlty enlleges. The application form ie de-
signed by the Virginia Department of Coomunlcy Colleges and 15 a
24-item dacument reguiring personal informetion about the student.
Information used in this investigation taken from this sovurce con-
aipted of atudent ages, sex, race, and marital atatus. HNo other
ltema of information from thie document were used.

The Comparative Guidance and Placement Program ie offered by the
College Entrance Examination Beard {CEEB), 8 non-profit membership
organization that provides temts and other educational services for
students, aschoole, and colleges. This program is reperted to be de-
signed for use with students who are entering two-year colleges and
vocatlonal~technical inetitutes. By collecting and analyzing informa-
tion about each student's intereats, backgrounds, abilities, and plans,
the program provides a basis for sound guidance of individual astudents.
By sumarizing information about groups of wtudente, the program pro-
vides a basis for inatitutional study and planning.

The purposes of the program are stated as:

l. to help students examine their interestms and abilities in

ralation to the educational optiona cpen to them, so they

can mska informed plans for their caresra and courses,
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2. to provide faculty advisors with a picture of each student
as an lndividwal so the advisor can help him plan an appro-
priate program; identify English and mathematice courses
that are appropriate for him; and determine any remedial,
financigl, or other kind of special assistance he may need;

3. to describe the atudent body as a whole and groupa within

it 80 administratora can plan courses and services toc meet
gtudents’ needs; and

4, to inform faculty about the charscteristica of atudents

they will teach and about their relative strengtha and
weaknegses in Verbal, Engligh, and Mathematical skills.

The bagic inscruments of the program are two questionnaires and
gix teets. Resmults from three of the testsa were uaed in this Investi-
gation, viz., the Reading, Sentences, and Mathematice tests. These
teate were conatructed in cooperstion with advisory committees com—
posed of English and Mathematics faculty from commumity colleges and
vocational inatitutes.

The Reading test, as described hy the CEEB, consiats of brief
passages (50-2530 words) Followed by related questions that measure
four cruclal skills: {1) ccmprehension of the main idea; (2} com—
prebenelon of specific dactails; (3) ability to make inferences; and
{4) ability to extract the meaning of wvocabulary from context. The sub-
ject matter in the passages 18 varied and is directed toward a variety
of interests and reading preferences. The level of difficulty of the

teat facilitates identificatrion of students who need remedial work.
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In addition, the teast differentiates among levela of skill thoughout
moat of the range of reading abilircy.

The Sentences teat, as described by the CEER, measurea the stu-
dent's mastery of standard wrictten Engliah. It presenta a sevies of
gentences, many of which contain the types of ertore Erequently made
in grammar, usage, choice of words, idiem, capitalization, and pro-
nunciation. This test was aelected for use both to facllitate place-—
ment in Englieh courses and to concribute to predictions of aucecess
in areaa that require competence in writing standard English.

The Mathematics teat, as described by the CEEB, measures three
levels of achievement, Level A consiste of computation and problems
in applied arithmetic, level B consists of computation and elementary
algebra problems, and level C conmists basically of algebra. Thia
test was designed both to facilitate placement in mathematics courses
and to contribute to prediction of success Iin areas that require math
akills.

Teat acores are reported as atandard scores in a range from 20 -
80, national percentile ranke, and local percentile ranks. Standard
test acores were used for purposes of this investigation.

Al)l atudents entering RCC are reguested to complete the Student
Data Form. The Student Data Form was prepared by the Virginla Depart-
ment of Community Colleges., It {a a l2-item document containing In-
formatfon about the student's background and reasons for attending
the college. The format of the questionnaire is of 8 multiple~choice

design, and students are asked to select the cholce that bast repre-—
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sents their aituacion.

The information from this scurce used in this inveatigation con-
sistes of socioeconomic-type data. The specific Information obtained
waa the student's level of choice of the college, the educational lewvel
of parents, family income, and type of parental work. All information
provided through this source is student-reported with no means of val-
idation except in the area of famlly income for these students who are
receiving financial aid. The family incomes reported on financial aid
applications were used in lieu of incomes reported on Student Data
forma when poasible. The financlal aid application 1p believed to be
a more rellable document alnce it 1a subjece to federal agudit.

High school tranacripta are required of all full=time regular
studenta., These are students who are enrolled in a minimum of 12 credit
houra and are pursuing a degree, H{gh achool tranacripts contain stu-
dent grades for academic work done by students while in high achool.
From the high schoocl grades, students' grade point averages are com=
puted.

A special instrument, Guidelines for Conducting Interviews, was

designed for conducting interviews with the faculty. The purpose of
the guidelines was to establish neutrality of the interviewer and to
provide conmistency and uniformity in the questioning. Iwenty—four
questiona were asked each subject, 2 for each of the 12 characteristice
under investigation. From each set of two questions pertaining to each
characteriatic, one related to the aubject's perceptions aof the actual

student characteristicas, and the second related to the subject's de-
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gired studeont characterigticas. The form wes demigned with the capabilicy
of recording uniform responses. (A copy of this inatrment ia con-
tained in Appendix B.}

Colleccion of Data

Student data uged in this investigation were provided by the Office
of Admiselons and the Counseling Center at Rappahannock Community
College. The Cffice of Admiseions provided the ipvestigator with
Application for Admisaion forms, Student Data forma, and high scheol
transcripts. The Counseling Center provided the ilnvestigator with
test results from the Comparative Guidance and Placement Program.

Information was collected from the faculty through perscnal inter-
views conducted by the investigator. During the interviews, faculty
regponses were recorded In the appropriate space provided on the Inter-
view instrument.

Frocedure

The major prcblem was to determine the extent te which student
characteristice as percelved by the faculty and student characteriastics
as deaired by the faculty differ from actual etudent chatacteriastica,.

Adjustments were made to the student data in sBeverel cases to make
the data compatihle te the responses provided by the faculty.

For actual etudent characteristice, the data for each character-
ietic was obtained as fellows:

a)} FReading, Verbal, and Quantitative test sScores were repcrted

using the standard scores as reported for each student,

b} High achocl grade point averages were obtained by equating
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letter grades to numerical values according to the following

pcale:

A=4,

c) Data for

B=3, C=2, D=1, F=0

educational level of parents were converted to the

fellowing codes:

1 =
2 =
3 =
4 =
5 =

d) Data for

less thapn Bth grade
attended high school

high achool graduate
attanded college

college graduate, or higher

type of parental employment were converted to the

following codea:

1 =

2 =

1 =

L =

5 =

upenployed
unskilled

akilled
seml-profespional

professlonal

e¢) Family annual ipcome and atudent ages were obteined as reported

by the student.

£) College choice was coded according ta the following scales:

l =
I =

i

firet cholice
second cheice
third choice
fourth choice

greacer than fourth choice
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g} The categories of race, sex, and marital status were Tecorded
as the proportion of non-whites, proportion of males, and the
proportion of married students, respectively.

Faculty perceptiona of student characteristics and desired char-

acterlatice were determined as follows:

a) Reading, Verbal, and Quantitative scores were converted to
standard scores In accordance with the following scale

{scale created in the Counseling Center at RCC):

leaa than 10th grade level - 20-31
10th grade level - 32-43
11th grade level = 44~55
12th grade level - 56=67
above 12th grade level - &8-80

b) Information provided on other characteristics investigated
waa identical to choices shown as responses on interview form.

Means and standard deviations were computed for measures of actual
student characteriatics. The students included in the present atudy
were the entire full-time group in attendance at RCC during the fall
quarter, 1975. These students were all from the local area and were
admitted under the cpen-door admission policy which has heen deacribed.
The community from which RCC draws ita students is a very stable one.
DPata concerning the group of students will be analyzed, therefecre, as
if it were randomly drawn from the larger population of all full-time
gtudents who have attended RCC in the past and will attend the college

in the near future. Hence, the means computed from this data will be
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labeled the actual sample mean.

Means will also be computed Eor the informatien provided by the
faculty. The ptocedure for computation involves computing means of
ordinal numbere assigned to interval data. The means obtained will be
interpolated over the intervals to determine the perceived and deslred
meane, The mesns obtained from this informatien will be labeled the
hypothetical means., The aasumption underlying the hypothetical weans
is that the vsat majority of the faculty members have remained at RCC
throughout ita exiatence and have formulated, theoretically, an {mage
of the cype of students who sttend RCC.

The following comparisons will be made for all faculty and student
Eroups:

1. Sample meana va. Hypothetical means

a) all acedemic characteristics

b) all personal characteristics

) all sociceconomic characteriscics
Z. BSample wmeans wvs. Desired means

a) all academic characterlatics

b} sll socicecomomic characteriatics

¢} all persomal chatacteriatica

The faculty groups comsist of:

a) total faculey
b) gecgraphical origin
c) age

d) length of time in community college teaching
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e} teaching flelds
The atudent groups consist of mtudents studying transfer programs
and those studylng occupaticnal-technical programs.
Statistical Analysias
The data were subjected to the following analyses:

mean for each chatacteristic

n
Ii-l Kifn

I=
where Ki equala the score in each case, and n represents the
number of wvalid cases.

standard deviation for each characteristic

n -2
5= { {Z; %) - oX }/o-1

where Ki equals the acore in each cepe, and n represents the number

of valid cases.

To reat for eignificant diffarence in hypothetical means and

gample meana, the t—teat will be used:

e = (X-u)/(5/V n)

where X equals the sample mean, u equala the hypothetical mean, S equals

the atandard deviatien and o equals the number of walid caaes.

To test for significant difference batween the hypothetical pro-

portion and the sample proportions, the t-teat will he used;

t = {p- pMS,
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where p = gample proportion, p = hypothetical proportion and S5 = standard
&
error. The standard error is defined by tha following formula.

Se = ¥p(q)/n

where p = hypothetical proportion, q = 1-p and n = gample size.
The .05 level of confidence will be accepted.

The subprogram, Condescriptive, taken from the Statistical
Package for the Social Sciencea (SF353), will be uged to compute sample
means and stendard deviations., This program is designed to compute
descriprive Btatlstics for continuous interval-level data. With this
program, the user ia abhle to compute any one, combination, or all of
the following descripcive statlstlca: mean, standard error, atandard
deviation, varlance, skewnesas, vange, minimum, and maximum, The com-
putation of hypocthetical (perceived and deaired) means and t-values
will be manually computed by the inveatigator. Percentages far race,

gex, and marital astatus will also be computed manually.



Chaptetr 1V
Presantation and Analysis of Data

Chapter IV 1s divided intoe the presentsrion and aralysis of the
data, Dearcriptive statistice will he presented om the toral faculey
followed by deacriptive statisties for each faculty sub-group. The
data include student charscteriatics as percelved and deaired by the
faculty as well as student characterlatics as they actually are.
Faculty sub-groups counslet of age groups, geographical originas, reaching
experience, and teaching fielda. The results of the t-teat will be
included.

Presentation of Data

In developing the hypothetical means and proportiona (perceived
and desired}, both were computed based on faculty responeea for each
student characteristic. Tables containing the percelved and desired
means for the academic, parsonal, and sociceconomic characteristlecs are
found in Appendix A, Tables A=1 through A=2]1.

Academic Characteristics

The characteristics included in the academic area were reading,
quantitative ability, wverbal ability, and high achoal grade point
average. As ahown in Table A-1, the faculty perceived the atudents'
reading score as 36,6 (approximately the 10th grade level) compared
to a desired score of 54.2 (approxfmately the 12th grade level).

Similar resulte were revealed both for quantitative and verbal abilities
in that the desired acores were higher than the perceived. The amallest

difference in scores, 15.8, occurred between the percelved and the

54
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deslred measures of quantitative ability with the differencea between
the perceived and deaired measures of academic and socleeconomic char-
acteristice (17.6 and 19.0) slightly higher. The faculty perceived
the grade point average to be 3.2, slightly better than C, and desired
this average to be 3.7, slightly leas than B.

Peraonal Characteriatics

The personal characterisecice included the raclal compusition of
the students, a@ex, marital status, age, and level of etudenta’ preference
for attending RCC., Table A-2 reveals that the faculty perceived that
26.3 percent of the studenta were non-whites and desired the percent
of the students to be higher, 35.3, Some 39,3 percent of the atudents
were believed to be male compared to an almoest equal percentage, 41.9,
deaired. Table A-2 alac reveals that the faculty perceived scme 8.5
percent of the astudents to be married with a deaire for 16.7 percent
to be married., Means were established for the remaining two categories
in this area. The faculty perceived the average age of the atudentas
to be 20.3 yeara, but desired the average age to be 20.4 years and
perceived the level of atudents’ preference to attend RCC as 1.3 with
a deaired level of preference of 1.1.

Socloeconomic Chatactetistics

The area of eociceconomlc characteristice Included the education
level of parents, famlly income, and the type of parental work. It can
be observed in Table A-] that the faculty percelved the education level
of the parents toc be 2.3 with a level of 1,2 desired. The perceived

family income and the type of parental work were $711G,00 and 2.93,
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regpectively, with & desired family Income of $10,4131.00 and che level
of desired parental werk of 3.33.

Faculty Sub—-groups

A profile of the faculty was divided into four sub-groups: age,
teaching experience, geographical origin, and teaching fields., The age
groups conpisted of Faculty members thirty-five years or vounger
{n=16) and thcae over thirty-five yeara (n=14}. The division of faculty
by years of teaching experience coneisted of those membere with four or
leas yeara of experience (n=15) and those with over four years {(n=15}),
In consldering geographical origin, the faculty was eeparated into
those who identified their home states as in-state (n=l4) and out-of-
atate (n=16). Separation by teaching fleldas consldered thoae faculty
members Identiffed as occupatiomal=technical (n=13) and tranafer
faculty (n=14).

Coneldering academic characteristics perceived and desired by the
segments of the age groupa (Table A-4), one finda that the perceptilcns
of the segments are quite similar for the reading level, quantitative
ability, and high achocol grade point average, but differed subsatancially
for verbal ability. Differences between teading levelsa, quantitarive
ability, and grade polnt averages were 1.2, .2, and .16, respectively,
while the difference in verbal abilicy waa 7.7. A different picture
was reflected among the desired characteriatica. The younger gtroup
dezired substantially higher scores than the older group on all academic
characteristicas except grade point average where the twp segments were

approximately equal. The differences were 4.3, 5.1, 8.3, and .02, respec-
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tively.

Table A-5 reveals that the segments of the age gtoup differed caly
alightly among the petrceived personal characterisetice of the students
with the largest difference, 1.73 to 1.14, occurring in the perceived
level of students' preference to attend RCC. Greater differences were
reflected between the groups among the deslred persocnal characteristics
of the studenta, though no conaiektency for a particular aegment deslring
high percentages or means was revealed, For example, the older group
degired a higher percentage of nom-whices, 37.0Q to 13.5, whereaas the
vounger group desired higher percentages of sarriled studencs and
females, 20.0 to 15,0 and 42.7 to 41.0, respectively.

The pegments of the age group differed only eubstantially in thelr
perceptions and deaires of family annual income, 57,401 to %6,750 and
$10,79% to 9,858, respectively, in the area of socioeceonomic char-
acterlstics, Table A-5. The younger group both perceived and desired
higher incomes than did the older group.

The aegments of the age group, theae less than or equal to thirty-
Eive years of age and those over thirty-five, tended to be quite safmilar
in their perceptions of student charactetliatics, though the younger
group's perceived measures were greater on 7 of the characterietice.

The younger group alao showed the tendency to desire higher mean ascorea
overall than did the older group.

The second faculty division coneisted of those who had four or less
years of teaching experience at RCC and those who had exceeded four

years. The substantial difference among the academle characteristics
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appeatred in the srea of quantitative ability where a mean difference

of 4.9 existed between the groups. Only small differencea occurred

for the remaining perceived academic characteriscics, Observation of
the deslred characterlatics reveals that a difference of only ,6
exlated between the groupe on thelr measures of quantitative and wverbal
abjlities. The desirad reading abllity had a higher mean difference,
2.5, between the two groupa. High school grade peint averages were
about equal (Table A-7).

Large differences exiated between the lesser and more experienced
groups on thelr perceptiona of the proportion of non-whites and the
proportion of married atudents, 31 to 22.7 and 12.3 to 4.6, respectively,
the lesser experienced group belleving there toc be higher proportions
of both these student types (Table A=8).

Little difference exipted between the perceptions of the remaining
socioceconomle characteristics. Conefidering the characteriatice as
desired by the segments, the largest difference alsc occurred between
the percentages of non-whites and married etudents, 36.8 to 32.8 and
25.5 to 10.0, reapectively. The less experlenced group desired a higher
proportlon of non—-whitea but & lower proportion of married students than
the more experienced segment. In fact, the less experienced group de-
sired a lower proporticn of non—whites than they percelved to exist at
present.

The two segments, aeparated by yeara of experience, differed sub-
atantially only in their perceptions and desires of the sociceconomic

characteristic, famlly annual income, 56,858 to 57,386 and 510,667 to
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510,125, respectively (Table A-9). The leaser experienced group
perceived and desired higher measures of this characteriatic than
the more axperilenced group.

The lesser experienced group, thoase faculty membets with four or
leas yeara of teaching at RCC, percelived higher measures of student
characteristics than the more experienced group on 7 of the 12 chat-
acteriatics and desfred higher measures on & of 1Z.

The next division of the faculty consisted of thoae faculty mem-—
bera who identified their home state as Virgfnia and those who indicated
other statea as their home atate. The In-stace faculey percelved
and deaired higher messures of atudent academic characteristics than
the out-of-atate faculty except for the characteristic, grade point
average. Substantlal differences existed between the groups in their
perceptions of reading level, 50.8 to 58.2, and quantitative ability,
32.8 to 38.6, as well as desired reading ability, 50.B to 58.2 (Table
A-10}.

Table A-11 reveals the perceived and deeired personal characteristics
of the in-state and out-of-state groups. The two groupe differed sub=-
atantially in their percepticne of thase characteriatice, with the out-
of-state group perceilving higher measurea on all personal characterlatica
except that of the proportion of non-whites. The only substantial
difference occurring in the desired personal characterietice, 13.3 to
20.0, was in the percent of married atudents. The out-of-gtate group
desired the percent of married students to be greater than the ifn-state

Eroup.
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The pattern of aimilarly perceived and deslred measures of stu-
dent characterisetics caoantinued wirth the investigation of socloecomomic
characteristice (Table A~12). The major difference occurred with the
in-state group perceiving the family annual income to be higher than
the out-of~state group, 57,401 to 59,482, with the opposite belng true
for desived ilncomen, 511,099 to 59,428.

The out-cf-atate faculty perceived the measures of student char-
acteristics to bhe subatantlally higher than did the in~state faculty.
Thia waa reflected through higher measures on 9 of the 17 charactetristics
inveatigated. A similar atatement ia true when considering the desired
characterietica. Some B of 12 desired measuree were higher for the
out—of-atate faculty than for the in-state group.

The final division aeparated the faculty by teaching areas. The
areas conslated of theose faculty members teaching in the occupaticnal-
technical program (non~transfer}) and those teaching in the tranafer
program. Observation of Table A-13 reveals that the tranefer faculty
perceived higher meamures of atudent academic characteriatics cthan the
non-tranefer faculty., BSimilarly, thise group alsoc desired higher
measures of these characteristics. On no characteriatic did the non-
transfer faculty perceive or desire a higher measure of a atudent
academic characteristris cthan the transfer group.

Conaldering the personal characteristica, Table A-14, subatantial
dif ferences existed between the two groups, tranafer and non-tranafer,
in their perceptions., The non-transfer faculty perceived higher per-

centages of non-whitea and married students, 27.9 to 24.1 and 10.0 to
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5.7, reapectively. The desired charactetistica also differed osub-
stantially in the proporticona of non-whites and married atudenta by
the twe groups. The non-transfer faculty demfired a higher proportion
of non~whites, 316.9 to 31.0, but a8 much lower proporticn of married
studenta, 5.7 to 24.0, than did the tranafer group.

The transfer facultry perceived and desired higher measures of
atudent sociveconomic characteristics than the non-transfer faculry
{Table A-15). This pattern was fairly representacive of the total
aet of measurementa by these groups. The transfer faculty percelved
10 of 12 measures of student characteristies and desired 11 of 12
measures i be higher than that of the non-transfer group.

Student Characterietics

Table A=-16 provides the actual measures of atudent academic char-
acteristics. The data reveal that the actual reading level of the
students to be 45.9 {about the 1ith grade level}, The data also reveal
that the quantitative akility score and the verbal abllicy acore were
alightly higher, 48.91 and 49.29, respectively. The high school grade
point average ie showm as 2,43, slightly better than s C.

Table A-17 reveals that some 10,6 percent of the studentes are non-
whites with nearly one-half, 45.1 percent, male. Only 7.5 percent of
the students were matried. The average age of the estudents was 20.7
and thelr average level of preference for attending RCC was 1.24.

In Table A-18, the education level of the parents 1s indicated as
2.81 with an average Income of $10,516.00. The type of parental work

waa ldentified as 3.33.
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The analyeis of rhe student academic characterietica by pro-
gram type {tranafer and non-rranafer), Table A-19, shows that the
actual mean of all these characteristics are slightly higher for
the transfer atudents than the non—-tranafetr. Table A-20 reveals
that a higher percentrage of non-whites is In the tranafer program and
a lower percentage of males ia in the transfer program than the non-
trangfer, with a substantilally higher percentage of married students
in the tranafer program. The transfer students were alsoc slightly
older and their level of preference for attending RCC was lower thin
that of the non-transfer group. The education level of the parents
was revealed as slightly higher for the non-transfer group (Table
A-21). The family income and type of parental work were slightly
higher for the transfer group.

t-Test Resulca

The means representing the faculty's perceptiona and desites of
student characteriatica are defined In thie investigation as the hy-
pothetical means. These means were compared with actual student char-
acterlatics. This sectlon presentsa the resulcts of the t-tests com-
paring the student characteristice as they actually are with the stu-
dent characteristics aa perceilved and deairad by the total faculty and
the faculty groupsa.

Total Faculty

Table I contains the hypothetical means, mean-measures of actual
student characteristica, standard deviationas, standard errvors, and

regules nf the t=tesats for each student academic characteristic.
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Significant differences were found between perceived student char-
acteristics and actual student characteristica for each academic
characteristic investigated, All perceived and desired characceristics
differed from the actual characteristics beyond the .05 confidence
level, The least algnificant diffarence was found between the per-
ceived and actual grade point average.

Table II presents the vesulta of the t-tescs for measures of
atudent personal characterietice. Significant differences from the
actual only exiated for cne of five perceived characteristics and two
of five desired. The difference between the perceived measure of
studenra’ level of preference for attending RCC and the actual was
beyond the .05 confidence level. Significant differencea from the
actual existed for the demired characteristica, the portion of married
students and the acudents’ level of preference for attending RCC.
These differences were also beyond the .05 confidence level.

As ghowty in Table IIX, gignificant differences existed between
all mocloeconomlc characteristics as percelved by the faculty and stu-
dent characteristics as they actuaslly were. These differences were
significant beyond the .05 level of confidence. Only the diffarence
in the educatlon lavel of parents was aignificant among the desired
gocioeconomlc characteriat{cs from the actual. This difference was
significant beyond the .05 confidence level.

Of the 12 student characteristics investigated, mignificant
differences existed between the actual and the perceived for eighe

characteriatica. The characteristics where nignificant differences
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were not percelved were for the proportion of non-whites, the pro-
portion of males, the proportion of married etudents, and student
age. These differences were not gignificant at .10 level of confidence.
Five of the 12 characteristics desired by the faculty were not sigpi-
ficantly different from the actwal. They were the proportion of non-
whitea, proportion of malea, age of the students, Family income, and
type of parentsal work, These differences were not significant at the
+10 level of confldence.
Age Groupa

Coneldering the perceptions and desires of those facuity members
less than or equal 35 years of age, (Table IV), differences between the
percelved and the actual were significant on three of the academic char-
acteristicm, all at the 002 level of confidence with the other at the
.10 level of confidence. For this same group and category of character-
intica, all differences becween the desired and the actual were aigni-
ficant at the .002 level of coenfidence. The characteristica found to
differ significantly at the ,002 level for both the perceived and desired
were reading level, quantitative, and verbal abflity, The difference in the
perceived and actual high school GPA waas not significant at thia level,

Significant differences from the actual were revealed for the
older group in their perceptions of reading level, quantitative ability,
verbal ability, and high scheol GPA, each at the .002 level of confidence.
DMfferences between the actual and the desired characteristics were
aignificant at the 002 level of confidence for two of the four academic

characterfatice, reading level and high school grade point averages.
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Significant differences were not revealed for the desired characteristics,
quanticative and verbal ability at the .10 level of confidence.

Perceived characteriatics by the younger faculty group which dif-
fered from the actual at the .002 level of confildence was for the per-
aonal characteristic, level of student preference to attend RCC. Other
differences in percelved personal characteristlics by this group were
net algnlficant at ,10 lewvel of confidence. Differencea between the
actual peraonal characteristlcs, the proportion of males, and level of
students’' preference for attending RCC and those percelved by the older
faculty group were significant, borth at the .05 level of confidence.
Other differences in the parceived characteristice of this area by the
older group were not significant at the .10 level of confidence. Signi-
ficant differences in desired perscnal characteristics by the younger
group exlsted for the proporticn of married atudents and the level of
studenta'’ preference for attending RCC, both at the .002 level of cen-
fidence. Significant differences existed for the desired characteristics,
praporticon of married students and level of studente' preference for
attending RCC arc the .002 level of confidence for the oclder faculty
group., MNo other deaired perscnal characteriatice differed pignificantly
from the actual by either group at the .05 level of confidence.

Both faculty groups' percelved characteristics differed signi-
filcantly from the actual for each of the sociceconomic characteriatics,
at the ,002 level of confidence, whereas, g significant difference
existed only for the desired characteristic, education lewvel of the

parents, at the .05 level of confidence.
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Conaideving the total set of characteristics, the faculcy group
leas than or egual to 35 years of age percelived characteristics
which differed significantly, at the .05 level of confidence, from
actyal student characteriatics on 7 of the 12 characteristica investi-
gated, BSignificant differences cccurred for the older groups for 9 of
the 12 characterlatics at this same confidence level. Characteriatics
with significant differences were the same for both groups except that
of high school grade polnt average, sex, and marital atatus. The older
group's perception of high scheol grade point average differed signi-
ficantly, whereas the younger group's perception of this characterietic
did not.

Desired characterlstices for the younger group of faculty membera
differed significantly at the .05 level of confidence from the actual
on 7 of the 12 characteriatica, while only 5 of the 12 differed signi-
ficantly for the older group. The two characteristicse where mignifi-
cant differencea occurted for the younger group but net for the eolder
group were quanticative ability and wverbal ability,

Teaching Experience

Table V presents the perceived and desired student characteriastics
of faculty groupe eeparated by the length of time teacking at RCLC.
The less experlenced group consisted of those faculty members who
had taught at RCC less than 5 years with the more experienced group
having taught at RCC at least 5 years. Significent differencea from
the actual were perceived by bath these groupm at the .03 level of

confidence for all academic characteristice. Similarly, significant
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diffetences at the .05 level of confidence existed for all desirved
characteristice by both groups.

Significant differences from the actual, at the .05 confldence
level, for personal characteristics percelved by both proups existed
only for the characteristic, level of student preference for attending
BCC. For the legser experienced group, the difference in perceived
and actual was significant at the .05 level of confldence for this
characterlatic only, whareas the more experienced group's perception
of the racial compoairion was aleo significantly different. No other
percaived persconal characteristics were significantly different from
the actual at the .05 level of confidence. Significant differences
occurred for both groups ont their desired level of student preference
for attending RCC, and for the more experienced group on the character-
latic, percent of married studenta. Differences resulting from both
gtoups perception of atudent Bocloeconomie characteristica were sAigni-
ficant at the .05 level of confidence. The same was true for the only
desired sociceconomic characrerlatic with a significant difference,
education level of the parenta.

A review of all the characteristics perceived end deelred by these
two Faculty groups, those with lesa than five years of experlence and
thoee with at least five yeara, reveals that 8 of the 12 characteristics
percelved by the youngar group differed significantly from the actual
at the .05 level of confidence compared with 9 of 12 fer the older

group.
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Geographical Origins

The faculty was sepatated intc aroups whose geographical origina
were identified as in-stare or out-of-atate. The percelved and de-
sired student chavacteristics by theae groups are shown in Table VI.

An analyais of the perceived and desired characteristics reveals that
significant differences did accur at the .05 level of confldence for
each academic characteristic, except for the perceived high school
grade point average by the out-of-gtate group.

Of all the persconal characteristics, gignificant differences from
the actual occurred only at the .05 level of confidence for the level
of atudent preference for atctending RCC held by the out-of-state group,
whereas aignificant differences at thia level of confldence occurred
for the in-state group in thedr perceptions of the proportion of male
atudents and the age of the studenta. The praportion of married stu-
dents deaired by both groupa, and the desired age and level of student
preference for attending RCC by the 1ln-state group also encountered
significant differences from the actual at this level of confidence.

Ho other significant differences exiatad for rhe personal characterisrics.

Both faculty groups encountered significant differences at the
.05 level of confidence in their perceptions of all sociloeconomie char-
acteriatica of the students. Significant differances in deaired per-
sonal characteriatica, at the .05 level of confidence, occurted for
both groups only in the educatfon level of the parents and for family
Income for the out—-of-state group.

Significant differences from the actual student characteristics



75

9Lt

60'T | <gs- 0"y 6'2y X
TR
Or°T1 (P 697 ¢ T°c% 0Ty £'6¢ .4 xXa5
mﬂl.ﬁ - ﬂh.-.._” \_.m.ﬂ.._.—_.l.. u_—.ﬂ._m .—H.-#.N M
. . WL
09°1 -| 9¢ . . . a0
H Junee 170§ g9 9°gZ X &3
69°2 =| &5°T 09°Z £€°2 X
Yo
£8°9 ={ 09°% £90" | €72 99°7 91z X Tooyds wdyn
8T°6 -| 9¢'8T 0°95 6°Ct ¥
AITTIqY
25y -| 051z 0cL’ £ 6% 9°2¢ 9*¢E X TBq194
66'¢ -| zZ8°ST §°Z% 9" BE X
LIFTFqV
¢l 7 -t €192 159° 69 €706 g ze x RATITITITENY
TT-1 94°¢ . .
8L°TT 7°8¢ 5 T¥ X u 3897
5T 9- €07 08e- Q' 94 g'0¢ Z°0C b el
#lE3g Q1818
-J0=IN{) =uj
ﬂu nu e ﬂ”“Mum PRATSRA | PoameeTA G e 3 ST 8371813830010
v TEaTydR1d0an

SUBIR T¥dtiayjodif

oiitig oruydeifoan - dnoan A3Tnoeg

S9T3I5TIFIORIBTY] 10EpNIg
sy8al-1

IA 2IqRL




77

(1FA: 68" % LA 3 3 4 X
HIOM TEINI1Eg
1987~ 65t | Teo” £L°¢ h'e 0't X Jo adiy
95" ¢ EL°L BZh'e LOL A ¥
15 1- 18°8 | 8'%2y | 9T5°01 660°TT 05£*9 X smodw] ATRuRg
61°E- A L1t T2 X
gIoRiIeg JO
[ rte | £T1T° 1872 £2°E £z X TaA] ROTIwMpy
16" Bl & [ (1, I | X
a2
Sh°g Y1 1-1 %%0° Pt 0t 62°T ¥ Ivjogy SFarTon
LE9” - 1L " 6'07 90T X
A A 4 0L" s GIE" L0t 0°0Z 88T X i
1" o ot 1- h._E“m 0°0Z 8" 0T X
. . sn1wlg TRITIRH
vz | eS| el e . 9170 X
23818 2qwis
~3o-ang -]
P d *qs suray pRITEM] PRAEI3J
3 2 TENI2Y gUTSTI0 E2TIETIAIINABY)
SHEIY TeRITIeyjodig TR rydradoan

{panuriucel]) IA FTYRL




78

at the .05 level of confidence were percelved in ¢ of 12 characterlstice
by the in-state group and 7 ocut of 12 for the cut-of-state group.
Simiiarly, significant differencea at the .05 level of confidence were
desfred in 8 of 12 characteristics by the in-atate group and 7 of the

12 by the out-of-state group.

Teaching Fields

The final division considered faculty segments by teaching areas.
The two groupa conalated of those teaching courses deaigned for trans-
fer to four-year colleges or universities and those teaching courses
in programs identified as terminal (cccupational-technical). The
academic characterietics, as percelved and desired by both these groups,
differed significantly from the actual at the .05 level of confidence,
except high achool grade point average and the level of student reading
abliley desired by the non-transfer faculty (Table VII).

Differences in perceptions and the actual by both groups were
aignificant at the .05 level of confidence far the level of student
preference to attend RCC, while only the non-transfer group differed
significantly in perceptions of the proporticn of males and the age
level of the students. The only significant differences from the
actual in desired characteristice occurted at the .05 level of con-
fidence for the transfer group in the proportion of married students,
and student age for the non~tranefer group.

Differences were also significant at the .05 level of confidence
Eor each socioeconomic characteristic percelved by both groupa,

MHfferences in the desired characteristics were significant at the



19

137

01" 1

57487

f9L°€ 6" T% 0T
T 454 amwum 176 Z° 0% 679 X %2g
862" -] 8'1 HMMHM 0°1¢ 192
i e Hmwum T°0f 6°9¢ Lmiz X o
8075 -1 98°7 £z 51'2 w5
LT —-| 9g9°¢ £90" A 4G ? 80°Z X Tooqag YdTH
yITOT~| #9712 1 9¢ cree
09°z | orez | osrr | eoey 9Ly 0°zc % £31T147 TEW4
i S b v'ee L7179V
20"¢ g QT 1c9° 6" gy c oy Cong . BATIRITIUETY)
79"0T=| 0T°4 £ 4 &'8c
T%°1 06°LT | 0827 0* 9% &7y b-2¢ X Tea¥] Juppeay
10
P d ‘g SUB3 PRI1TEa] paasaniag eI SRR
3 3 TNV Surosey

SURay TROTIaI0AAH

PT27d Supysea]l - dnoag Lagmomy
SYTIASTISIIRIAEY) JU=pPNlg

E1TNEFY 3I83L-1

ITA 2T9P1




80

60°T- vZ'y €9 v6°T ¥ I
65°¢ 96°9 | z60" | ££°¢ 0'€ 69°Z x 30 adi]
ih1- 09t IR iRA 1Y AN X
15°€ v 6 | 99z | 91s'01 0006 29%°9 X smoouy ATTmEd
61 E- £2°¢ [1°¢€ W'z X aymareg 30
89°'T- e | st | ez 0t 0°2 £ 13AST WTIBINDT
606" 98" g- 0Z°T €9°T X
6y ¢ g0 z | w70 | wz°1 0'T 6T°1 ¥ 3dtai W7D
0 €9 £°0z £°0Z X
2z 16°9 | 918 £'02 0"0Z 8°81 X aly
. . aL &
g0°c- | s8s it 0" 4?2 IR
. . T | En1elS TYITIAPH
127 o' T | sg2-z gl £7s 00T X
1 1o
P d *d's STEI] PalTsaag) PAAFRRI]
1 1 Tenioy PTTA 8973181330018
sueay TETIaq3zodig BupgoEalL

(penNUIIn0g) IIA 2T9EL




81

.05 level for the level of student preference to attend RCC, non-
tranafer group; education level of parenta, transfer group; and type
of parental work for the non-transfer group.

Significant differences at the .05 level of confidence existed
for 8 of the 12 characteristica perceived by the transfer group and 10
out of 12 characteristics perceived by the non-tyansfer group, while
slpnificant differences were desired on & of 12 characteristics by
both groups.

Student Groups

The next atea considered in thie study is a comparison of the
faculty's perceived and desired student characteriastics with two geg-
ments of the student body, the studente studying in the tranpafer pro-
gram and the students studying in the non-transfer {(occupational-
technical) program {Table VIII).

Faculty perceived and desired characteristice differed aigni-
ficantly on all academic characteristice at the .05 level of confidence
both for the transfer and non-tranefer student characteriscica, except
the quantitative ability of the non-transfer student group. Signifi-
cant differences at thils confldence level occurred only in the pet-
ceived characteristice, propertion of males and level of student pre-
ference to attend RCC for the non-transfer group. Significant dif-
ferences occurred for each of the perceived sociceconomie charascter-
igtics for both groups at the .05 level of confldence. The only
significant difference between the desired and the actual socloeconomic

characteristics occurred for both groups at the education level of
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a4

parentsa.

Significant differences at the .05 level of confidence exiaced
between faculty perceptiona of all the student characteristice and
actual characteriatice of students In the non-tranafer program on 9
of the 12 characteristice investigated. Significant differences
existed on 7 of the L2 characteristica of students In tranafer programs
perceived by rthe faculty and the actual characterlstics of these stu-
denta. Significant differences 1n desited characterlstics by the
faculty and characterigrics of students in the non=-transfer program
exlated for 6 of the 12 characteriatica at the .05 level of confidence
a6 well as for the deaired chatacteriatics by the faculty and char-
acteriagtica ¢f students in transfer programa.

Table 1X shows the results of comparing hypcothetical means
determined by the occupaticnal-technical and transfer faculty groups
with the actual characteristics of studenta astudying in the occupa-
tional-technical program. The teeults reveal that significant dif-
ferencea at the .05 level of confidence exlat for each academic char-
acteristic perceived by faculty groups and actual academic character-
istice of nen—-transafer atudenta. Significant differences aleo exilsted
for each academic characteristic desired by the tranafer faculty, but
no significant differences ex{sted for any of the academlc character-
fatice desired by the nom=-transfer Ffaculty.

At the .05 level of confidence, the non-transfer faculty's per-
ceptions of these student personal characteriatics differed significantly

from the actual for 3 of the 5 characteriatices investigated, whereas
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only one of the transfer faculty's perceptions differed significantly.
The non-tranefer faculty'e perceptiona differed significantly for the
characteristica proportion of males, proportion of married students,
and student age, whereas thope of the transfer faculty differed signi-
ficantly only for the level of student's preference for attending RCC.
The non-transfer faculty's desired scclogconomic characteriatica
differed significantly from the actual on the proportion of males and
the level of studentse’ preference for attending RCC; and the transfer
faculty desired characteristics differed significantly for the pro-
portion of married atudents and student age. Both groupas differed
significantly on thelr perceptions of atudent aocloeconomic character=
istica; the transfer faculty differed aignificantly in their desired
level of studenta' preference to attend RCC; and the non-transfer
faculty differed significantly in their desired level of family income.
The non-transfer faculty perceived characteristics eignificantly
different from the actual on 10 of the 12 characterietics invastigated
compared to 7 of 12 for the transfer faculty. Significant differences
exiated from the actual only for 3 of the characteristica desired by
the non—tranafer faculty compared to 7 desired by the tranafer faculty.
Table X ehows the results of comparing the hypothetical means
determined by the cccupaticnal-technical and transfer faculty with
actual characteristics of students in the transfer program. Significant
differencea exintad at the .05 leavel of confidence In parceptions of
academic characteristics by both faculty groups and actual academic

characteristice of the student group. Significant differences from
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the actusl exiated for the desired characteristica by the nen-tranafer
faculty on quantitative ability but differed aignificantly from the
deaired academic characterfatica of the tranafer faculty on readiug
ability, gquantitative ability, verbal abilicy, and high scheool grade
point average.

Both groups differed significantly at the .05 level of confidence
from the actual on three of five personal characteristics: atudent
age and level of students' preference o attend RCC for the transfer
group, and proportion of married students and level of atudents’ pre-
ference to attend RCC for the non~tramefer group. The desired char
acterlatics of the occupational-technical group were the same aa the
percelved for the tranefer group, whereas the deeired characteriscice
for the transfer group, with significant differencem from the actual,
included proportion of males, proportion of married students, and level
of studenta’ prefervence Eor attending RCC.

Significant differences from the actual existed for each socio-
economlec characteristic perceived by the occcupational-technical faculty
and for the characteristice family income and educational level of the
parenta for the tranefer group., Significant differences exiasted for
the desired characteristica family locome and type of parental work
for the occupational-technical faculty and only education level of the

parents for the transefer group, all at the ,05 level of confidence.



Chapter V
Summary and Comclusions
Chapter ¥ contailns an ovetrview of the atudy, teating hypotheses,
concluglona, and directions for further research. The conclusiond are
intendad to he applicable only to the populations studied.

Cverview of the Study

Research on full-time student characteristics zs percelved and
deaired by faculty was canducted at RCC, a small multi-campus college
located in a rural section of Virginia. The full-time student enrcll-
ment comprises some 26 percent of the total atudent body at RCC creating
an approximate ratioc of 1:10, faculty to atudent. Because of the amall
enrollment of such students, opportunities are provided for one-to-one
relationehips to be developed hetween the faculty and the students.

It would appear that the faculty is provided the opportunity to develop
an undetrstanding of these students including an awareness of their
academic, personal, and sociceconomic characteristics.

The academlc chatacteristice Investigated consisted of students®
reading, quantitative, and verbal abilities as measured on the CGF Tests,
and student high school grade point averages. Personsal chatracterlatics
ineluded the racisl composition of the students, proportion of males,
proportion of marcried students, student ages, and level of students’
preference to attend RCC. Information on the sactual student character-
iatice in this area was obtained from information reported by the atu-
denta. Socloeconomic characteriptice consiated of the education lewvel
of atudenta' parents, annual family income, and types of parental work.
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This Iinformation was reported by the students on the Student Data Form.

The academir, peraomal, and socloeconomlc characteristics as per-
ceived by tha faculty, and atudent characteriatics as they actually are,
were analyzed by use of deacriptive statistics. The differences that
exlsted between the twe sets of measutes {percelved-actual and deaired-
actual) were subjected te astatistical analysis.

Teating of Hypotheses

I, There ig no significant difference between student character-
istics e2m petceived by the faculty and student characteriatice
as they actually are,

Reading ability. The faculty percelved the average reading level

of the students to be 36.6 compared ta the actual reading level of 46.0.
This difference waa found to be significant at the .05 level of ccn-
fidence.

Quantitative abllity. The faculty perceived the average measute

of the quantitative ability of the students to be 35.8 compared to the
actual measure of 48.9. The difference 1n ths two measures was signi-
ficant at the .05 level of confidence.

Varbal ability. The faculty petceived the average measure of the

verbal ability of the ptudentsa to bhe 34.8 whereas the average of the
actual measurea of the studente verbal ability was 49.3. The difference
was found significant at the .05 level of confidence.

High school grade peint average. The faculcty percelved the high

achool grade polnt average of the students to be 2.24., The actual grade

point averapge was 2.43. The difference was sfignlficant at the .05 level
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of confidence,

Raclal composition. The faculty perceived the proportion of non-

whites among the students to be 26.3 percent. The actual percentages
of non-whites was 30.1 percent, The difference 1ln proportions was not
found to be significant at the .05 level of confidence.

Sex Compoaition, The faculty percelved the proportion of malea

among the students ko be 39.] percent. The actual percentages of males
was 45.1 percent. The difference between proportions was not slgni-
ficant at the .05 level of confidence.

Marital status. The faculty percelved the proportion of married

students to be 8.5 percent. The actual percentage of married students
waa 7.5 percent. The difference in proportiona was not aignificant at
the .05 level of confidence.

Student age. The faculty perceived the student's average age to
be 20,3 yeara. The actual average student age was 20.7 years. The
difference between the two meesures waa not algnificant at the .05 level
of confildence.

College choice, The faculty perceived the average level of stu-

dente' preference for attending RCC as 1.5, The actual level of pre-
ference for the students was 1.24. The difference between the two
levels wae significant at the .05 level of confidence.

Education level of parente. The faculcty perceived the average level

of education of the parents to he 2,3, The actual level of education
for the parents was 2.81. The difference between the two levels was

significant at the .05 level of confidence.
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Family income. The faculty perceived the average annual family

income of the studenta to be $7,110.00. The actual annual family income
of the students was reparted as $10,516.00. The difference between the
two incomes was significant at the .05 level of confEldence.

Type of parental work. The faculty perceived the measure of the

tvpe of parental work to ke 2.93. The actual measure of the type of
parental work 1e 3.3. The difference between the two measures was found
to be sipnificant at the .05 level of confidence.

Significant differences at the .05 level of confidence wete found
between all academic characteristics perceived by the faculty and
academic characterlstics as they actually are. A significant difference
at the .05 level of confidence was found for only vne of the five per-
aonal characteriacics, whereasa, aignificant differences were found between
all sociceconomle characteristice as perceived, Significant differences
were ghowm for B of the 12 atudent characteriatice Inveatigated.

Therefore, in general, the hypothesis that there ig no significant
difference between student characteristics as perceived by the faculty
and student characteriatics as they actually are 1s rejected.

II. There 1s no significant difference bherween student character-
istice aa they actually are and student characteristics as
perceived by the following faculty groupa:

a} Thircy-five yeatrs of age or leas
b) {wver thirty-five years of age
c} Four or less years of teaching experience at RCC

d) Over four years of teaching experience at RCC
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e) In-state faculty

£} Out-of-state faculty

g Transfer faculcy

h) Occupational-technical program faculty

Thirty-five years of age or lesa. Significant differences at the

.05 level of confidence exiated between all academic characteristies

as perceived by the faculry group leas than or equal to 15 years of age
and actusl student zcademic characteristics, except high schowl GPA.

A significant difference existed for only one of the five peraomal
characteristice as perceived by this faculty, but for each of the aoclo-
economic characteristice. Significant differences existed for each of
the following student characteristica: reading level, quantitative
abllity, verbal ability, college choice, education level of parents,
family income, and type of parental work. Significant differences
axigted for 7 out of 12 atudent characteristics as perceived.

Therefore, in general, the sub-hypothesia that there is nc signifi-
cant difference between student characteristics as perceived by the
faculty membere leass than or equal ro thirty-five years of sge and stu-
dent chatacteristics as they actually are la rejected.

Over thirty-five veara of age, Significant differences at the .05

level of confidence existed for each academic chatacteristic as perceived
by thia faculiy segment and the characteristics ae they actually were.
Significant differences existed for 2 out of 5 personal characteristics
and for each of the scciceconomic characteriatices. Significant dif-

Eerences existed for the following atudent characterisetics: reading
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level, quantitacive abilicy, verbal ability, high schogl grade point
average, proportion of male students, college choice, education level
of parents, famlly income, and type of parental work. Significant
differences exlated for 9 of the 12 student characteristics as per-
cefved by the faculty over thirty-five years of age and atudent char-
acteristicas as they actually were.

Therefore, in general, the sub-hypothesis that there is no signi-
ficant difference between atudent characteristlcs as percelved by thia
faculty segment and actual student characterletics 1s rejected.

Four or lese years of teaching experience at RCC. Significant

differences at the ,05 level of comfidence existed betwean astudent char-
acteriatices as percelved by this faculty group and etudent characteristics
a8 they actually were for each academic characteristic, 1 of 5 personal
characteristics and each of the sociceconomic characteristica. Signi-
ficant differences exlsted for the following characteristics: reading
level, quantitative ability, verbal ahility, high echoel grade point
average, college choice, education level of parente, family annual in-
come, and type of parental work. Significant differences exinted for B
out of 12 student characteristics.

Therefore, in general, the sub-hypothesls that no significant
difference existed between student characterlstice as percelved by the
faculty with four or less yeara of teaching experience at RCC and the
student characteristics as they actually are is rejected,

Over four yesrs of teaching experience at RCC. Significant dif-

ferences existed at the .05 level of comfidence between atudent char-
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acteristics as perceived by the faculty group with over four years of
teaching experience and student charactaristics as they actuslly are

for each of the academlc characteristics, 2 of 5 personal character-
istics and each of the soccloeconomic charscteristice. Significant dif-
ferences were found for the following characteristics: reading abilicy,
quantitative ability, verbal ability, high achool grade point average,
proportion of non-whites, college choice, education level of parents,
family annual income, and type of parental work. Significant differences
existed for 9 of 12 student characteristica.

Therefore, In general, the sub-hypetheais that there i1s no signi-
flcant difference between student characteristlics as percelved by thelr
faculty segment and student characteristica as they actually are is
rejected.

In-state faculty. Sfgnificant differences existed at the .05 level

of confidence between student characteri{stics as percelved by the in-
etate faculty and student characteristics as they actually are for each
academlc chatacteristic, 2 of 5 personal characteristics and esach soclo-
econcmle charactetristic. Significant differencem existed for the fol-
lowing characteristics: reading ability, quantitative ability, verbal
abilicy, high schrool grade peint average, proportion of maleas, student
age, education level of parents, family annual income, and type of
parental work. Significant differences existed for % of the 11 student
characteristica,

Therefore, in general, the sub-hypothesie that there is no aigni-

ficant difference between student characteristics ap perceived by the
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in-state Faculty and student characteriaticse as they actually exist

ir rejected.

Outr-of-state faculty. Significant differences at the .03 level of

confidence existed between student characteriatics as percelved by the
ouc-of-gtate faculty and student characteristieca as they actually were
for 3 of 4 academlc characteristics, 1 of 5 personal chatacteristics,

and each of the gsocloacenomlc characteristics. Significant differences
existed for the followlng characteristics: reading level, quantitative
ability, verbal ability, college choice, educatien level of parents,
family annual ipncome, and type of parental work, Significant differences
existed for 7 of 12 student characteriatics.

Therefore, in general, the sub~hypothesis that there is no asigni-
Ficant difference between erudent characteriatice as perceived by the
out-of~state faculty and the student characteristics as they really are
ie rejected,

Oc ~te - Significant differencea at the
.05 level of confidence existed between characteristics of the students
ag perceived by the occupational-technical faculty and student char-
acteristics as they actually are for each academic characteriatic, 3
of 5 persenal characteristice, and each sociceconomic characteristic,
S3ignificant differences exiated for the followling characteristics:
reading level, quantitatfve abfility, verbal ability, high school grade
point average, proporticn of males, student ages, college choice,
education level of patrents, family s&nnual income, and type of parental

work, Significant differences existed far 10 of 12 student character=-
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fetics.

Therefore, 1n general, the sub-hypothesis that there is no signi-
ficant diffarence between student characteristics as perceived by the
occupational-technical faculty and actual astudent chavacteristics 1s
rejected.

Tranafer faculty. Significant differences existed at the .05 level
of confidence between student characteristics as percelved by tranafer
faculty and student characteristics as they actually are for each academic
characteristic, one of five personsl characteriatics, and each soclo-
ecomomic characteriatic. Significant differences existed for the fol-
lowing characteristice: reading level, gquantitative ability, verbal
ability, high echcal grade polnt average, college cholce, education
level of parents, family annual income, and type of parental work,
Significant differences existed for 8§ of 12 student characteristics.

Therefore, in general, the sub-hypothesis that there 1a no signi-
ficant difference hetween student characterietics as percelved by the
transfer faculty and student characterigtice as they actully are is
relected,

111, There ia ne signfficant difference between student char-

acteristicea as they actually are and student characteristics
as desited by the faculty.

Reading ability. The faculty desired an average reading level for

the students of 54,2, The actual reading level was 46.0. The difference
between the two levels wam significant at the .05 level of confidencsa.

Quantitative ability. The facuity desired an average quantitative
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ability for the students of 51.6. The actual quantitative ability was
measured as 48,9, The difference between the two measureg wae signi-
ficant at the .05 level of confidence.

Verbal ability., The faculty desired the average verbal abllity of

the students to be 53.8. The getual verbal ability was measured as 49.3.
The difference between the two measures was significanc at the .05 level
of confidence.

High achool grade point averape. The faculty deaired the high

school grade point average to be 2.72, The actual grade polnt average
was 2.43. The difference was pignificant at the .05 level of confidence.

Proportion of non-whites. The faculty dasired the proportion of

non—whitea to be 34,9 percent. The actual proportion was 30.1 percent.
The difference berween the two proportione was not significant at the
.05 level of confidence,

Propartion of males. The faculcy deasfred the proportion of malea

to be 41.9 percent. The actual proportion was 45.1 percent, The dif-
ference in proportiona was not migniffcant at the .05 level of con-
fidence,

Proportion of married atudents. The faculty deaired the proportion

of married students to be 14.7 percent. The actual proportiom was 7.5
percent. The difference was aignificant at the .05 level af confildence.
Student age. The faculty deaired the average student age to be
20.3 years. The actual average student age was 20.7 years. The dif-

ference in ages was not eignificant at the .05 level of confidence,

College choice. The faculty desired the average level of students’
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preference For attending RCC to be 1.1. The actual average level
cof studenta'’ preference for attending KCC wam 1.24. The difference
between the two measures wae aignificant at the .05 level of confidence.

Education level of parenta. The faculty desired the average

education level of the parents to be 3.2, The actual average level waa
2.81. The difference between the two measures wag significant at the
.05 level of confidence.

Annual family income. The faculty desired the average annual family

income to ke 510,413, The actual annual famlly income of the students
was reported as $10,516., The difference between the t(wo measures wag
not significant at the .05 level of confidence.

Type of parental work. The faculty desired the average measure

of the type of parental employment tc be 3.33. The actual measure of
the type of parental employment waa 3.31. The difference between the
two meaputes waa not pignificant at the .05 level.

Significant differences exinated at the .05 level of confidence
between each academic characteriatic desired by the faculty and academic
characteriatica of the students as they actually are, 2 of 5 personal
characteristice, and 1 of 3} sociceconomic characteristices. Sigpi-
ficant differences existed for 7 of 12 characteriatics.

Since mignificant differences exipted for more than one-half the
characteristice investigated, the hypothesis, in general, that there Is
no significant difference between student characteristics ase demired by
the faculty and etudent characteristics as they actuslly are 1a rejected.

IV, There is no asignificant dif ference between student character-
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istica &8 they actually are and ptudont characteristics aa

desired by each of the following faculty groups:

a)
b}
c}
d)
e}
f)
2}

h)

Thirty-five years of age or less

Over thirty-five years of age

Four or leas years of teaching at RCC

Over four yeare of teaching experience at RCC
In-state faculty

Out-of-scate faculty

Transfer faculty

Occupational-technical faculty

Thirty-five years of age or less. Significant differences at the

.05 level of confidence existed batween actual student chatacteristica

and student characteristicea as depired for each academic characteriatic,

2 of 5 persomal characteristics, and 1 of 3 socioceconomlc characteristica.

Significant differences existed for the following characteristica:

reading kevel, quantitarive ability, verbal ability, high school grade

point average, proportion of married atudents, college cholce, and

education level of parents. BSigniffcant differences existed for 7 of

12 student characteristics.

Therefore, 1n general, the sub-hypothesis thar there 1s no signi-

ficant difference between student characteristics as desired by the

faculty group lesa than or equal to 35 years of age and atudent char-

acteriatics as they actually are is rejected.

Over thirty-five years of age. Significant differencea at the .05

level of confidence existed between student characteristice as desired
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by this faculty group and student characteristics as they artually were
for 2 of 4 academic characteristice, 2 of 5 peraonal charsctetistice,
and 1 of 3 academic characteristice. Significant differences existed
for the followlng characterietics: reading level, high school grade
polnt average, proportion of married studenta, college cholce, and
education level of parents. Significant differences existed for 5 of
the 12 characterlatics.

Therefore, in general, the sub~hypothesis that there is no signi-
ficant difference between student characteristics as dealred by the
faculty group over thirty-five years of age and studant characteriatics
a8 they actually are 1s accepted.

Four or less vears of tesching experience at RCC. Significant

differences existed at the .05 level of confidence between atudent char-
acteristics as desired by the faculty group with four ar less years of
teaching experlence at RCC and student characteristica as they actually
exist for each academic characteriatic, 1 of 5 peraonal characteristics,
and 1 of 3 socioeconomle characteriatics. Significant differencea
exiaced for the following characteristica: all academic characteristics,
college choice, and education level of parents., Significant differences
existed for & of 12 student characteristics.

Therefore, in general, the sub-hypothesis that there exists no aigni-
ficant difference between satudent chatacteristics as deaired by the
faculty with four or less years of experilence at RCC and student char-
acterigeicrs am they actually are 1lg accepted,

Over four years of teaching experience at RCC. Significant dif-
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ferencen existed at the .09% level of confidence between student char-
acteristica as deaired by the faculty group with at least 5 years of
teaching experience at RCC and student characteristice as they actually
are for each academlc characterlatlc, 2 of 5 personal characceristics, and
I of 3 sociceconomic characteriarics. Significant differences existed

for the following characteristics: all scademic, properticon of married
students, college choice, and educatlon level of parents. Significant
differences exlsted for 7 of 12 characteristica.

Therefore, in general, the sub-hypathesia thar there ig no signi-
ficane difference between atudent characterliatics aa desired by the
faculty group with over four yeara of teaching experience at RCC and
student characteristics as they actually are 18 rejected.

In-atate faculey., Significant differences at the .05 level of

confidence between atudent characteristics as desired by the 1p-state
faculty and student characterlatics as they actually are existed for
each academic characteriptic, 3 of 5 peraonal characteristics and 1l of
3 gocloeconomlc characterietics. Significant differences were Found
for the following characteristica: all academic, proportion of married
atudents, stwlent age, college choice, and education level of parents.
Significant differences were found for 8 of 12 atudent characteristies.
Therefore, In general, the aub-hypothesis that there ie no signi-
ficant difference in student characteriatics as desired by the in-state
faculty and student characteristice as they actually are Ia rejected.

OQut-of-state faculty. Significant differences at the .05 lavel

of confidence between student characterigtice as desired by the out=-of-
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state faculty and student characteriatice aa they actually are exilated
for each academic characteristic, 1 of 5 personal characteristics, and
2 of 1 asocloeconomlc characterimtica. Significant differences exiated
for the following characteristica: all academic, proportion of married
Btudents, education level of parents, and annual family income. Signi-
ficant differences were foumd for 7 of 12 characteriastics.

Therefore, in general, the sub-hypotheails that there 18 nc aigni-
ficant difference hecween student characteristices as desited by the
out-of-atate faculty and student characteristics as they actually are
is rejecced.

Occupational-technical faculty. Significant differences at the

+05 level of confidence existed between student characteristice as de-
slred by the occupational-technical faculty ané student characteriscics
as they actually are for 2 of 4 academic characteristice, 2 of 5 per-
sanal characteristics, and 2 of 3 socioeconomnic characteriatics:
quantitative ability, verbal ability, student age, college chelice,

annual family income, and type of parental work. Significant differences
existed for 6 of 12 characteristics.

Therefore, in general, the aub-hypothesis that there is no signi-
ficant difference between student characteristics as desired by the
vcecupational-technical faculty and atudent characteriatics ss they
actually are is accepted.

Tranasfer faculty. Significant differences at the .05 level of

confidence existed between student characteristics as desired by the

tranafer faculty and student characterfstics as they actually are for
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each academic characteristic, i aof 5 personal characteristics, and 1 of 3
socioeconomic characteriatica, Significant differences exiated for the
Following characteriatics: all academic, proportion of married studenta,
and education level of parenta. Significant differences existed for 6
of 12 characteristica.

Thetefore, in general, the aub-hypothegis that there is no signifi-
cant difference between student characteristice as deslred by the trans-
fer faculty and student characteristics as they actually are 1a sccepted,

The following aub-hypotheses were tested:

I. There is no significant difference between characteristics

o students studying Iin the occupational-technical programs
a8 they actually are and characteristice of all students as
perceived by the:

a) Occupational-technical faculty

b) Tranafer faculty

Occupational~technical faculty. Significant differences existed

between all academic characteriatics of atudents studying in occupational-
technical programs and academic characterimstica of all students as per-
celved by the cccupational~technical faculty at the .05 level of con-
fidence. Significant differences exiated at this level between meaputes
on 3 of 5 persenal characteristice and all socioceconomic characterietica,
The characterlatics where significant differences did not exiet were the
proportion of non-whites and the level of students' preference for
attending RCC. Significant differences existed for 10 of the 12 char-

scteristics investigated.
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Thevefore, in general, the sub-hypothesis that there is ne aigni-
ficant difference between characteristice of atudentes studying in
cccupational-technical programs and characteristics cf all studenta as
percelved by the occupational-technical faculty 1s rejected.

Transfer faculety. Sipnificant differences exlisted at the .05 level

of confi{dence between characteristics of students studying in the
occupaticnal~technical program and student characteriatics as percelved
by the transfer faculty for 3 of 4 academic charscteriatica, 1 of 5
pereongl characteristics, and all socloeconomic characteristica. The
characteriatice where significant differences occurred were: reading
level, quentitative ability, wverbal ability, level of atudents' pre-
ference to attend RCC, education level of parentsa, family annual income,
and type of parental work. Significant differences exfated For 7 of 12
charactetriatice investigated.

Tharefore, in genersl, the sub-hypeothesls that there 18 no aigni-
ficant difference between characteristica of satudents studying occupa-
tional-technical programs and characteriatica of all students as per-—
ceived by the transfer faculcy is rejected.

II. There 16 nc aignificant difference between characteristics

of atudenta atudying in transfer programs and characteriatics
of studenta ae perceived by the:

a) Occupational-technical faculty

b} Tranafer faculty

Oecupational=-technical faculty. Significant differsncem exlsted

at tha .05 level of confidence between characteristics of students
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atudying in tranafer programs and student characteristica perceived by
the occupational-technical faculty for all academic characteriatica, 2
of 5 peresonal characterlstica, and all sccloeconomtic chatracteristfca,
Significant differences did not exist for the propertien of non-whites,
the proportion of malesa, and the proporcion of married atudenta. Signi-
flcant differences exlated for 9 of the 12 characterietice investigated.

Thetefore, 1n general, the sub-hypothesls that there exists no
gignificant difference between characteristica of students studying in
transfer programs and student characteristica as percelived by the
accupatiomal~technical faculty 18 reiecred.

Tranafer faculty. Significant differences existed at the .05 level

of confidence between characteriatice of students studying in transfer
programs and characteristics of students ae percelved by the tranmfer
Faculty for all academic characteriatice, 3 of 5 perponal characteristica,
and 2 of 3 socloecononmic characteriscicsa. Significant differences did
not exlat for the proportion of non~whites, student age, and aducation
level of parents. Significant differences existed for 9 of the 12
characteriatice inveestigated.

Therefore, in general, the sub-~hypotheaip that there is no signil-
ficant difference between characterieties of atudents atudying In the
transfer programe and etudent characterietics as perceived by the
tranafer faculty 1a rejected.

III. Thete 1ia no significant difference between characteristica

of atudents studying in an sccupational-technical program

and satudent characteriatica as desired by:
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a} Occupaticnal-technical faculty
b} Transfer faculty

Occupational-technical Faculty. Significant differences exiated

at the .05 level of confidence between chavacteristics of atudents
studying in occupational-technical programs and student characterietica
ad desired by occupational-technical faculty for none of the academic
characterisatics, 2 of 5 perasonal characteristica, and 1 of 3 seclo-
econcmic characteristics. Significant differences existed for the
characteriatica: level of students' preference te attend RCC, and
family annual income, Significant differences existed for 3 of the 12
characteristics inveastrigated,

Therefore, in general, the sub-hypothesis that there is no aigni-
ficant difference hetween characteristics of students studying in
occupational-technical programa and student characteristics as desired
by the occupational-technical faculty 18 accepted.

Transfer faculty, Significant differences existed at the.05 level

of conflidence between characteristics of strudents etudying in occupa-
tional-techalcal prograns and student characteristica as desired by the
trangfer faculty for all academie characteriatics, 2 of 5 personal
characteriatica, and 1 of 3 socioeconomic characteristics, Significant
differencens did not exist for the characteristles: proportion of males,
proportion of married students, and atudent age. Significanc differences
existed for 7 of the 12 characterismtica investigated.

Therefore, in general, the sub-hypothemls that there is no signi-

ficant difference between characterlstics of students studying in
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cccupational-technical programs and student characteristics as desired
by the transfer faculcy is rejected.

IV. There 13 no significant difference between characteristica
of students studying Iin transfer programs and student
characteristics as desired by:

al Occupatlional=technical faculty
b) Tranafer faculty

Occupational-technical faculty. Significant differences existed

at the .05 level of confldence between characteriarice of students
atudying in transfer programs and atudent characterlatics ae desired by

the cccupaticnal-technical faculey for 1 of the 4 academic characteristics,
2 of 5 permsonal charactaristice, and 2 of 3 mociceconomlic characteristics.
Significant differences existed for the characteriatice: quantitative
ability, proportion of married students, level of students' preference

for attending ACC, annual family income, and type of parental work.
Significant ¢ifferences existed For 5 of the 12 characteriatics investl-
gated,

Therefore, In general, the sub-hypothesis that there ls no signi-
ficant difference between characteriatica of students studying in the
tranafer program and student cheracteristics as desired by the occupa-
tional-technical faculty la accepted.

Trangfer faculty. Significant differences existed at the .05 level

of confidence hetwean characteristics of students studying in transfer
programs and student characteristice as desired by the tranafer faculty

for all of the academic characteristica, 3 of 5 personal characteristics,
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and 1 of the socioeconomic characteristice. Significant differencen
did not exiat for the characterlatica: proportion of non-whites, stu-
dent age, Family annual income, and type of parental work. Significant
differences existed for 8 of the 12 characteristics investigared.
Therefore, in general, the aub-hypothesls that there 1s no aigni-
ficant differaence between characteristice of srudents studying Iin trans-
fer programs and student characteristics as deslred by the transfer
faculty is rejected,

Conclusions

The conclusions drawn from the results of the study are limited by
the sample size and generalizations muat be made with caution, The aims
of the atudy were to determine the extent to which atudent character-
iatice as percelved by the faculty, student characteristice as desired
by the faculty and actual student characteristics differ. The atudent
characteristics atudied are limited to selected academle, sociveconomic,
snd personal characteristicg. The conclusions are contained in thie
gection.

There 1a a glgnificant difference between student characteristics
as perceived by the feculty in a commnity college aetting and scudent
characterietica as they actually are. This 18 especially true when
consldering both academic and socloeconcmle characteristics. However,
such I8 not the case when considering petesonal characterfastics. HNHo
significant differences existed between perceived persomal character=-
istlce and actual. Considering the total set of characteristices in-

vestigated, it 1s conclusive that faculty perceptions of etudent char-
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acteriatics do differ from student characteristics as they actually
are.

There ie a aignificant difference hetween student characteristics
as they actually are and student characteristics ae perceived by both
faculty groups when separated by age. Thls was true for each category
of characteriatics investigated except perasonal. It is conclusive that
nelcher the faculty group over 15 years of age nor the younger group
percelvea atudent characteristics as they actually are. The same is
true for faculty groups separated by teaching experience and geographical
origins. However, the groups separated by teaching areas differed.
While both these groups do not have accurate cverall perceptions of
gtudent characteristice, enly the occupational-~technical faculty doen
not perceive the personal characteristice aof the atudents accurately.

There are significant differences between student characteristics
as deglred by the faculty and student characteristice as they actually
are. Although the findings supperted thia relationship for the total
aet of strudent characteristica, it falled to be gupported for each
category of characteristics Investigated. The faculty did not desire
characteristica different from the actual personal and socioeconcmic
characteristies of the students. But, conaldering the total set, it ia
conclusive that atudent characteriatice as they actua;ly are do differ
from atudent characteristics as depired by the faculty.

Student charactetiatica as deaired by the faculty group leas than
or equal 35 yeara of age are significantly different from the actual

student, though, for this group, the desired characteristics were in-
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accurate only for the total category of academic characteriatica, The
faculty group over 35 years of age dces not desire characterisntics that
differ significantly from the actual student characteristica. This 1ia
supperted by the findings for each category of characteristics investi-
gated., In considering the total aeet of deslred characteristics by both
groups, 1t 1is conclusive that the faculty group leas than or equal to
35 years of age does desire student characteristics different from
the characteristica that acrually exist, whereas the faculty group over
35 years of age doesa not,

Student characteriatice aa desaired by faculty members with at least
4 years of teaching experience are not significantly different from
atudent characteristics as they actually are, overall, but they do differ
significantly in thelr desired academie characteristics. Conversely,
faculty members with five or wore vears of experience differ signf-
ficantly in their deaired student characteriatice from the actual stu-
dent characteriatics. However, when considering the tatal aet of
characteristicae, it ia conclusive that faculty with less than or equal
to four yeare of teaching experience do not differ in their deaired
student characteristics from the actual, whereas faculty with over four
years do differ. It is alac conclusive that both faculty groups,
geparated by geographic origin, do differ in their demired atudent
characteristics from those that actually exisc.

There are no significant differences hetween actual etudent char-

acteristicm and student characteriatics as desired by both faculty
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groupa when Beparated by the teaching areas, transafer and occupational-
technical. The occupational-technical faculty do not differ efigni-
ficantly in their desired academic characteristics on any of the
ahilities investigated, whereas, the tranafer faculty do differ sfgni-
ficantly in thelr desired academic characreristice, <Considering all
characteriptice, it 18 conclusive that the faculty groups separated hy
the teaching areas, occupational-technical and transfer, do not differ
in their depired student characteristics from the characteripstics aa
they actually are.

There are aignificant differences in characterintice of atudents
arudying in occupational-technical programs and satudent characteristics
as perceived by the occupatfonal~-technical faculty. Significant dif-
ferencea exist for all three petceived cactegaries conaidered in this
invescigation. However, there 18 no significant difference between
actual characteristica of this satudent group and student characteristics
desired by the faculty group. No significant difference exists for any
of the total categeories as desired. It 18 conclusive that character-
latice of students studying in occupational-technical programs do differ
from student characteristics as perceived by the occupational-technical
faculty but do not differ from those deaired.

There are significant differences in characteristics of students
studying in transfer programs and student characteristics as percelved
and desired by the transfer faculty. The transfer faculty percelves
characteristice stgnificantly different in all total categories investi-

gated, but desires characteristics that are significantly different only
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in the total categories, academic and peracnal. It 1s conclusive that
the cranafer faculcty percelves and desires student characteristics thet
do diffetr from the actual characteristics of the studenta atudying In
tranafer programs.

In summarizing the above conclumicns, it appears that, in general,
the RCC faculties do not have an accurate perception of the characrer-
istics of thelr students. They appear to be much more aware of per-
aonal characteriatica, with academic characteristica belng percelved
with the leaat degree of accuracy. There appeats to be a definite
tendency of the Faculty to undercgrimate the academic ability and the
sociceconomlc characteriatics of the students.

Overall, satudent characteristica am they actually are, do diffet
from those that are percelived by the faculty as well as those de-
glred by the faculty. However, it does appear that the characteristics
degired by the faculty are much nearer to the actual characteriastics
than those that are percelwved.

Directiona for Furthar Research

Park haa suggeated that few studies have been done in educational
settings to identify the enviromment and the persocnalities that make
up the environment. [t appears thar without such studles, the changes
in the educatiomal aystem will nor be real nor acceptabie to the
teachers, 8 necessary Ilngredient for succesd. At this stage of its
development, advocatea of the two~year colleges have not demonstrated
to vhat degree the goals of these colleges have been accomplished, The

popular ideas about what causes low achievement in specific groups of
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studenta, such as the belief that the students are culturally dia-
advantaged, have negative gelf-concept, and lack of motivation, and the
cotrective—-vemedial instruction and therapeutic cowmseling-—have not
been proven apptropriate and effective, It appears that every facet of
the two-year college needs ressarch and reappraisal.

Moore suggests that there are reascns why the cultural disadvantaged
hypothesis—-—student backgrounds and upbringing deprese their intelli-
gence, motlvation and sslf-concept--ghould be challenged. Listed among
the reasone are:

1. Poasible negative effects of the achopl environment on

student performance.

2. How teacher's behavior and sttitudea toward the student may

effect atudent performance.

3. Lack of achievement due to peor instruction.

4, Inabllity to diascriminate and provide for differing mstudent

needa.

The challenges suggested by Mcore to the "disadvantaged hypotrheais'
appear to ldentify & basis and justification for the extension of the
preaent atudy. The following suggeated astudles appear appropriate.

One such study, {n a comminity college setting, 1a a comparison
uf performancea by students with similar characteriatices, arademic,
personal, and eccloeconomic, in courses taught by faculcy groups with
differing levela of accuracy in perceptions of the student chavacter=
fatics. In such an experiment, it could be determined if studente’

performance in coursee taught by teachers with mere accurate perceptlions
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of thelr characteristica excels that of those taught by teachers with
less accurate percepticma.

A gimllar atudy te the one described above would be to determine
if che performance of atudents with similar characteristics in courses
taught by teachers who desire student characteristics as they actually
are excels that of those in coursea taught by teachers who desire char-
acteristics thart are different. Additional studies along the same
lines could include investigationa by the wvarlous categories of student
characterlatica. For example, do accurate perceptiona by the faculty
of student academic characteristica have a greater impact on student
performance than accurate percepticns of atudent personal and soclio-
economic characteriscics?

In order for the community colilege to accomplimh its goals and
nission, it must develep an understanding of its atudents, an under-
standing of thelr educational needs, and create an envircoment suf-

ficient to fulfill theaes needs.
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Interview Schedule
Rappahannock Community College
Thie instrument 18 deaigned to record percepticns of inatructors of the
characteristics of full-time students attending Rappahannock Communiry
College durilng Fall Quarter 1975.

Academic Characteristicsa

1. Readiog Level

) What do you think is the average reading level as
meagured by CGP Teats of full=-time students pre-
sently atrendiog Rappahannock Community College!?
Scale:

1 2 3 4 5
(20-31}) ({32-413) (L4=55) {56-67) (68-80)

b) For inetructional purpoees, what do you desire the
average teading level to be for full=time students
presently attending Rsppabannock Community College
as measured by LGP Testa?l

Scale:

1 2 3 4 5
(20-31) {32-413) {44=55) {56-67) ({68-80)

2. Cuantitative Ability

a) What de you think is the average quantitative ability
as measured by CGP Tests of full~time students

presently attending Rappahannock Community College?
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Scale:

1 2 3 4 3
{20-31} (32-43) (44-55) {56-57) (68-80)

k) Fer instructional purposes, what do you deslre the

average quentitative ability to be for full=time
students presently attending Rappahannock Communicy
College as measured by CGF Teaca?
Ecale:

1 2 3 4 5
(20-31} {32-43) {44-55} (96-~67) {68-8B3)

3. Verbal Ability

a) What do you think 1s the average verbal abllity ae
measured by CGP Teats of full-time atudents presently
attending Rappahannock Community College?

Scale:
1 2 3 4 5
{20-31} (32-43) (44-55) (56-67) {68-80)

b) For instructicnal purposes, what do you desire the
average verbal ability ta be for full-time students
presently attending Rappahannock Community College
as measured by CGP Tests?

Scale:
1 2 3 4 5
(20-31) {32-43) (44=55) {56~67) (68-80)

&. High Schocl Performance
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4) What do you think ias the average high school GPA

for full-time students presently attending

Rappahannock Community College?

Scale:
1 2 ;) 4 5
{F) (D) {C) {B) (A)

Personal Characteristilcs

1.

Race

a)

b)

a}

What percent of the full-time student body presently
attending Rappahannock Community College ims non-white?
Scale:

1 2 3 4 3
{below 20) (20-30) {31-40) {41-50) (above 50}
For Instructional purposes, what percent of the Full-
time atudent body do you desire to be non—white?
Scale;

1 2 3 4 5

{below 20) (20-30) (31-40) (41-50) (above 50)

What percent of the full-time atudent body preaently
aceending Rappahannock Community College do you think
ia male?
Scale:

1 2 3 4 5

{(below 20} (20-30) (31-40) {41-50} (abave 50}



b)
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For {natructiona]l purposes, what percent of the full-
time student body presently atteding Rappahannock
Compunicy College do you desire to be male?
Secale:

1 2 3 & 5

fbelow Z0) (20-30) {31-a0) (41=50) {above 50)

3. Mariltal Status

4. Age

a)

b)

a)

What percent of the full-time atudent body presently
attending Rappahannock Community College do you think
is married?

Scale:

1 2 3 & 5
(below 203  (20-30) {31-40) (41-50) {abowve 50)
For insttuctional purposes, what percent af the full-
time atudent body presently sttending Rappahannock
Community College do you desire to be married?

Scale:
1 2 3 4 5

(belaw 20) (20-30) (31-40) {41-50) {above 50)

What do you think ia the average age of full-rime
students presently attending Rappahannock Community
College?
Scale:

1 2 a & 3

{under 18) {16-19) (20-21) {22-13) {over 21)
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b) For instructional purposes, what do you desire to be
the average age of full-time studentms presently attend-
ing Rappahannock Community College?

Scale:
1 2 3 4 5
{under 18) (16=19) {20-21) (22-23) {fabove 23)

5, College Choice

a) What level of cholice among the collegea do you think
Rappahannock Comminity College was for the majority

af the full-time student body?

Scale:
1 ya 3 4 5
{F{fth) (fourth) (third) {gecond) {(firat)

b} For inatructional purposes, wvhat level of college
chafce do you deaire Rappahannock Community College
to be for the majority of the full-time student body?

Scale:

1 2 3 4 5

(f£ifrh) (fourth) (third) {vecond) (first}

Socloeconomlic Characteristice

l. Education Level of Parents

a} What do you think 15 the average level of education
for parents of full-time studenta preaently attending
Rappahannock Community College?

Scale:
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1 2 3 4 5

(less than) (attended) (H.S. ) {attended} (college)
{8th gr. ) ( H.8. ) f(grad.) {college ) (grad. )

b} For instructional purposes, what average level of
education do you desire for the parents of full-time
atudenta presently attending Rappahannock Commwunity
College?

Scale:

1 2 3 4 5

{(less than) (attended) (H.S. ) <{attended} (cocllege)
{8th gr. ) ( H.5, ] {grad.) <{college } {grad. )}

2, Famlly Income

a} What do you think {s the average family income of full=-
time students presently attending RCCY

Scale:

1 2 3 4 5

(up to} (6000-) {5000-) (12000-) (15000 )
(5999 > (8999 )} (11999) (14999 ) (or over)

b) For instructional purposes, what do you desire the
average family income to be for full-time studenta
presently attending RCCT

Scale:

1 2 3 4 3

{up to} (6000-) (9000-)} {12000-) (15000 )
{5999 3 (8999 ) (11999} (14999 } ({or aver)

3., Type of Parental Work

a) What type of work do you think is deme by the parents



b}
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of the majority of full-time studenta presently

attending Rappahannock Community College!?

Brale:

1 2 3 L) 5
{unem— ) {un- } {skilled) (semi-pro-) (profes~}
(ployed) {skilled) {fesatonal) (sicnal }

For instructional purposees, what type of work do you
desire by parents of the majority of full-time atudenta

presently attending Rappahannock Community College?

Scale:
1 2 3 & 5
{unem- {un- ) {(skilled} <{semi-pro-) (profea=}

{ployed) (skilled) (feaafonal) (siocnal }
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