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Chapter 1
Introduction

The past decade In the soclal history of the United States
has been characterized by an emergent sense of ethical and meral
swareneas, In the institutions of govermment, business, medicine,
and law, moral controversies have been made manifest by such dilemmas
as euthanasia, political pacronage, false or misleading advertising,
and court-ordered busing.

Education in the United States has wreatled with moral educa-
tion and values for a century or more in the public schools, While
gome teachere traditionally have asaumed a culrural mandate to pre-
scribe morality, tecent concerns have aghlfted the focus on morality
outslde the clagsroom to encompass the entire educational enviromment.
A freedom of Information doctrine has opened heretofore closed meetb~-
ings of public school cfficials while students and parente now may
challenge the contents of educatlonal receords. The concept of in loco
parentis muet be balanced by the school administrator with courk-
recognizad rights of the student. All of these consideraticns give
rise to the ewxlstence of an added dimension to the concerns of the
educational administrater--the moral or ethical dimension,

In the domain of educational adminiatration, empirical
research on moral considerdtions has heen nonexistent until recently.
Regearch in administration heretofore has been concerned primarily
with such concepts as administrative technelogy or management systema,

2



Research which delved into the personality dimension cf administrative
leadership tended to focus on such psycheological constructs as mebiva-
tion, attitude, drive, or need-dispositions (Getzels, Lipham, &
Camphell, 1%68). Morality, If congidered at all, wae deemed to be the
province of the philosopher and, thus, not viable as the subject of
heurisclc study.

In business, however, ethics have been the subject of con-
aiderable expository, 1f not empirical, examination. A close review
of institurional literature reveals that the executive's influence on
the guality of decislon-making within the organization has been con-
sldered pervasive (Bauphart, 1961). Selekman (1958), for example, has
poetulaced that the moral atmosphere projected by the chief execurive
and hls management group 1s the most potent source of management
authority operating fn organizations. Johnston {1961) considered
almoat every bhusinesg decieion an executive must make as an inherently
ethical one, and, therefore, felt that the manager's system of values
was critical to the fabric of the organization. Baumhart, in Teporc-

ing the findinge of a survey of 1,700 Harvard Business Review aXecu-

tive readers, was quite apecific about the ethical relationships per-
celved in busineas organizaticone. He found ethical behavicr on the
part of executives attributable to thelr own set of values and the
Influence of theilr aupericrs; whereas unethical acts, the respondents
felt, emanated from the ethical climate of the industry as well as
from the behavior of the superiors. FEthice and climate, then, are
condidered hy authore in the busineas world to be ilnextrirably beound

together 1n a reciprocal relationship.



The current intervest in ethical matters, as they relate to
institutions in general and education in speclific, requires a defini-
tion of morality in terma af the behavior of the educationsal adminis-
trator. Furthermore, {t alsa demands an examination of just what
consequenced 1o the educatlonal environment might be expected from
varying degrees of moral development exhibited by educational

leadera.,

Theoretical Background

Moral Development

In the context of cuttent research in the moral domaip,
measurements of moral reasoning are not a grading of "goodoeas"” or
religious plety. Rather, they are assessments of sophistication in
moral judgment, reasoning, and decislon-making (Kohlbezg, in
Goalin, 1969). Central to the 1saue of moral development is the
problem of cultural relativity in regard to what is morally right or
wrong. 18 morality based on what a specific culture dictatee as
right? Or are there values which are not culture-specific and which
define a universal set of moral behaviors?

Kohlberg's (1958) findinga of psychological research showed
culturally universal atapes of moral valuea. These findings suggesced
that liberty and justice are not values pecullar to the culture of
the United States but are universal meral principles independent of
cultural or religioua memberahip, educatlion, cr beliefi. To arrive at
this conclugion, Kcehlberg atudied the moral development of hundreds of
boya, aged 9 to 23, in the United States, Talwan, Malayslia, Turkey,

Mexico, and s Mayan Indlan village. The subjects were. intetrviewed



about a variety of moral dilemmas appropriate to their cultures, and
their responses were classifled Into a syetem cof crogu-cultural
stages of moral reascnlng. The assertion that 'he atages are cultur-
ally universal emanated [rom the croses-cultural facet of the studles
which showed simllar clasaifications of moral responses across age
levels between, for example, boyse of Taiwan and the United States
{Kohlberg in Sizer, 1967).

From these studies, Kohlberg {(in Sizer, 1987) developed a
taxonomy of moral scages and sequencee. Implicir in the concept of
stage is the requirement for Invarlant sequence. That is, each
individeal must move sctep-by-step through each of the stages of moral
reasoning as he develops, It 18 posaible for each individual to wmove
at varying apeeds and to become arrested at any level, but if he con-
tinues to move upward he must do so sequentially., Table 1 presents
Kohlberg'as classlfication of moral levels and stages.

According ta Kohlberg (1972), moral principlea, as opposed
to a moral rule such as "Thou shall not kill," are guides to
effeccive moral behavior and problem solving. Whereas moral rules are
mandatens for epeclific actions In specliic situations, moral principles
are puides for choosing between altercative {and semetimes cenflicting)
behavioras., Thus, moral principlea are free from culturally defined
content and represent a universal structure of human ehtical values,

The principle of justice, stated Kohlberg (1972}, ia central
ta the development of moral judgment. He defined justice as "the
primary regard for the value and equality of all human beings, and

for reciprocity in human relations [ p. 14 J." In arguing for an



Table 1

Clasgification of Moral Judgment into

Levels and Stages of Development

levels Basis of moral judgment

Stages of development

I. Moral value resides In exter-
nal quasl-physical happenings,
in bad zcrs, or in quasi-physi-
cal needs rather than in

persons and standards.

[I. Moral value resides in per-
forming good or right roles,

in maintaining the

Stage 1: Obedience and pun-
lshment orientation,
Egocentric deiference to
superior power or prestige,
or of trowuble-avelding aet,
Stage 2: Nalvely egoistic
crilentatioty, Right action
is that instrumentally aac-
{igfying the self's needs and
occaslonally others'.
Awareness of relativiem of
value to each actor's needs
and perspective. HNalve
egalirarianism and orienta-
tlon te exchange and reci-
preclty.

Stage 3: Good-boy orienta-
tion. Orientacrton to appro-

val and to pleasing and



Table 1 {continued)

Levels

Basis of moral judgment

Stages of development

I1I.

conventional order and the

expectancies of others,

Moral value realdes 1in con-

formity by the self to

shared or shareable standards,

righte, or duties

helping others., Conformity
to stereocypical lmages of
malority or natural role
behavior, and judgment by
intentions.

Stage 4: Autheority and
soclal-order maintaining
orlentatieon, Orlentacion
te “"doing dury' and to
ghowing respect for author-
Lty and maintaining the
given social order for its
own sake. Regard for earned
expectations of others

Stage 5: Contractual legal-
intic orientaticon.
Recognirion of an arbitrary
element or starting point in
rules or expectaticns for the
sake of agreement. Dutly

defined in terms of contrack,



Table 1 {continued)

Levels Basis of moral judgment Stapes of development

general avoldance of viola-
tien of the will or rights
of otheras, and majoricy will
and welfare.

Stage &6: Consciencte or prin-
clple orientation.
Orientacion neot only to
actually ordained social
rules but to principles of
chelce ipvolving appeal to
logical unlversalicy and
conslstency. Orientcation

to conacience as a direck-
ing agent and to muctual

trust and respect.

Hote. From "Moral and religious education and the public schools:

a developmental view" in L. Kohlberg In T, Sizer {(Ed.), Religicn and

public education. Boston, Massachusetts: Houghton MifElin, 1967.

P, LTL1.



active recognition of the schocl's responsibiliry for moral education
of youngsters, Kohlberg (in Sizer, 1967) posited hia argument tor the
incorporation of moral principles inte the broader fabric of educa-
tional administration.
The achool, like the government, is an institution with a
basie function of maintalning and transmittiog some, but
nat all, of the consensual values of society. The most
fundamental values of soclety are termed moral values, and
the major moral values, at least In our society, are the
values of Justice. According to any interpretatlion of the
Conatitucion, the raticnale for government L{s the preservation
of the rights of individuals, i.e., of justice. The public
schoel 15 as much committed to the maintenance of justice as
is the court [ p. 165 ].
Organizational Climare
Organizational climate has been described, variously In the
literature, as: organizational envirooment (Forehand & Gilmer in
Deci, Gllmer, & Karn, 1972), psychological elimate of the relation-
ship between superior and aubordinates (McGregor, 1960}, soclal
system {Getzels et al, 1968), and group atmoaphere (Fiedler,
1962). Tagiuri (in Tagiuri & Litwin, 1968) defined it more apecif-
lcally as:
A relatively enduring qualicy of the lnternal environment of
an crganization that {s {a} experienced by lta members,
(b} influencee their behavior, and (c) can be described in

terms of the values of the particular set of characteriacics
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{or attributesa) of the organization [ p. 27 |.

Halpin (196&), who has been in the forefront of organizational
climate reaeatch for the paat 20 years, declared, "Perscnality is to
the individual what Otrganizational Climate 1z to the organizaticon
[ p. 131 ]1." Halpin'e reference to the "perscnality" of a school
dencted hils perception of how achools differ from each other in their
"feel." Certain achools seem to exude enthusiasm and purposefulness
in what zhey do while othera seem to reflect a mechanical or ritual-
iacic environment. It was this "perscnallty' or "feel' which he

deacribed as the "Organizational Climate,'' and this cbservation was
the major impetus for his research (Halpin & Croft, 1%63} to map the
domain of climate, to ldentify end describe its dimenalons, and o
develop a dependable measure of ita characteristics.

Ancther impetus to Halpin and Croft {1963) for studying the
concept of organizational climate was the work done in the Ohio State
Leadership Stuwdies using the Leadership Behavior Description
Questionnaire {LBDQ) {(Halpin, 1956). Although these srtudies focused
on leadership behavior, the researchere recognized that, for a leader
to be effective, there had to be some congruence between the leader's
style and how ready the group members were to receive that style.
Halpin and Crofr, then, swung their attention to the group members
and, whereas the LBD( provided data needed to analyze leader behavier,
the Organizational Ciimate Description Questionnaire (OCDQ} was
developed by them to znalyze organizacicnal behavior. The QCDG was

uaed 1in their invesrigarion to measure the organizational climate in

elementary schocls as it was percelved by the teachers in those
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schools.

Halpin and Croft (1961) analyzed the climate of 71 elementary
schools located in six different regloms of the United States. After
factor-anazlysis of the responses of the 1,151 teachers, they were
able to identify six organizational climates which constituted a con-
tinuum defined at one end by an "Open Climate," and at the other by
a "Cloeed Climate."” Table 2 provides a brief descripcion of each of
the climates in this continuum.

Problem

Statement of the Problem

The problem of the present study was to invescigate empiri-
cally the relationship between measurees of climate openness and the
neasure of the level of moral development cof principals in elementary
gchools. 1In addition, data were socught to determine which dimenaions
of arganizarional climate wete most related to the level of princi-
pal's moral development and, furthermore, to determine the relation
af length of position incumhency of the principal and the achool
climate. Specifically, answetrs to the Following questions were
sought;

1, To what degree dcoes the level of moral development of
elementary school principals relate to the organlzational climates
of theltr schoola?

2. Is there a significant relacionship between high- and
low-atage moral development of adwministraters and teachera' percep-
tione of adminiatracive behaviorf

3. 1s there a significant relationship between high- and
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Table 2

Six Orpanlzational Climates

Descripticn [ direct quote ]

Open

The Open Climate depficts a situaticon in which the members
enjoy extremely high Esprit. The teachers work well together
without bickering and griping . . . . They are not burdened
by mountains of busywark or by routine reporte; the princi-
pal'a policies facilitate the teachers' accomplishment of
their tasks . . . . On the whole, the group members enjoy
friendly relatlons with each other, but they apparently feel
no need for an extremely high degree of Intimacy. The
teachers obtain ronslderable jJob satisfaction, and are suffi-
clently motivated te overcome difficulties and frustrations.
They possess the incentive to work things ocut and to keep the

organization "moving.'" Furthermore, the teachers are proud

to be assoclated with thelr scheool.

Autonomous

The distinguishing feature of this Organizatfonal Climate {s
the almoar complete freedom that the principal gives to

teachere to provide their own structures-for-interaction so
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Table 2 {(continued)

Deacription [ direct quote ]

rhat they can find ways within the group for satisfying thelir
social needa, When the teachere are together in a task-
oriented situation they are engaged 1n thelr work. The essen-
tial point is that the teachers do work well together and

accompliah the taska of the organization.

Controlled

The Controlled Climate 1a marked, above everything else, by a
prees for achlevement at rhe expense of the soclsal-needs sat-
isfaction. Everyone works hard, and chere is little rime for
friendly relat{ons with others ar for deviation from estab-
lished contrels and directives. This climate 1s overwelghted
towards [ eic ] task-achlevement and away from social-needs
geatisfaction, MNonethelese, since morale 18 high (Esprit),

thie climate can be classifled as more Opened than Closed.

Familiar

The main feature of this climate is the consplcucualy friendly
manner of both the princlpal and the teachers, Sccial-needs

satisfaction is extremely high while, contrariwise, little s
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Tahle 2 {(rontinued)

Description [ direct quote ]

done to control or direct the group's activities toward gozl
achievement., HNo one works teo full capacity, yet no one is
ever "wrong": also, the actions of the members--at least in
respect to task accomplishment--are not critleclzed {low

Production Emphasis),

Faternal

The Paternal Climate is characterized by the 1lneffective
attempts of the principal to control the teachers as well as
to satlsfy thelr social needs, , . . hia behawvier 1s fon-
genulne and is percelved by the teachers as nonmotivating.

The climate (8, of course, a partly Closed one,

Cloped

The Cloaed Climate marks a situation in which the group mem-
bars obtaln little satisfacrion ln respect to either task-
achievement or soclal-needs. 1In short, the principal iz inef-
fective in directing the activicties of the teachers; at the
same tlme, he ia mot Lnclined to look out for thelr personal

welfare, This climate £a the mogt vlosed and the least
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Table 2 (continued)

Degcription [ direct quote ]

genuing climate . . . ldentified. This climate characterizes
an organization for which the best description is radical

BUrgery.

Nore, From Thecry and regearch In administration by A. W. Halpin,

New York: Macmillan Co., 1966. Pp. 174-181.
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low-stage moral development in administratora and teachers' percep-
tions of teacher behavior?

4, What elements of organizational climate are most strongly
related to the level of moral development cof the adminlstrator?

5. Te what degree does the level of moral development and
vyears of job incumbency of principals inreract with organizational
climate?

Significance of the Problem

Kchlberg's (in Goalin, 1969) model of cognitive-developmental
approach to moralizacion was based on the premise that moral stage
15 related to moral behavior. In essence, te act in & morally high
way requires a high stage of moral development since one cannot adhere
to moral principles in his behavior if one cammot understand them.
Kohlberg has found conslstent results between stage level and behav-
iors such as honeaty, civil disobedlence, byatander interventlon, and
refusal to Inflict pain on another. He does state, however, that one
can teason based on moral principles, but not live up to them. A
variety of personal and situational factors determines whether a
petsot lives up to his stage of moral development in a given situa=-
tion. Nevertheless, moral stage has shown to be a good predicror of
action {¥chlberg in Lickena, 1976, p. 32},

How, then, are the gapa between leader morality, leader
behaviotr, and group climare theoretically bridged? Kohlberg (in
Goelin, 196%) partially constructed the bridge with the conclusilon
that stage of moral reasoning leads to carreaponding moral behavior.

Halpin (1966), in summarlzing the findinga of a serfes of leader
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behavicr studies, completed the bridge when he stated: '"Changes 1n the
attitudea of group members toward each other, and group characteristics
such as harmony, intimacy, and procedural clarity, are significantly
aasoclated with the leadership atyle of the leader [ p. 98 ]1."

Since leadership style is manifested by the leader's behavior
(determined in part by his morality), then leader morslity alsc muat
be related to those greoup characteristics of “harmony' and "intimacy,"
both of which are Integral componentsa of climste. In short, a
leadet's morality 1s a predictor to hils behavior and to his leadership
atyle which 1la clogely assoclated with factotre comprising crganiza-
tional climate.

Educat{ional adwinistratcrs should seek to refine and describe
the factors which influence the practice of educatlional management and
its environment. Only by ewmpirical illumilnation can the factors
accurately be assessed and effectively manipulated in order to achieve
stated Institutional geals. In shore, the guestion, '"Does stage of
moral development have significant effects in the educational adminis-
tration milieu?" promieea to have silgnificant impact, as empirical
data are compiled, on the subject of the environmental consequences
of adninistrative behavior. The present study was &n attempt to add
to that body of empirical evidence,

Definition of Terms

For the purpases of thia atudy, the operatlonal definitions
given here wete adopted. Understanding the terms and ressoning
fncluded in the thecrles under discussion will ald in conceptualizing

the hypotheses presented later {n the text.
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Moral Develcopment

The degree of admlnistrater moral development waa measured In
this study by the Defining Issues Test (DIT} developed by Rest (1974b).
The raw data from this instrument vielded & "Principled" morality
ecore {"P" Score} which is lnterpreted as "the relative Importance
attributed to principled moral conslderations [ p. 2-2 1" in making a
moral decision. The "P" acores were divided ar the subject sample
median to designate High Moral Development and Low Moral Development.
Clipate

The organlzational climactes of the schools in thils study were
measured by the Organizational Climate Description Questionnaire
developed by Halpin and Groft (1963}. The raw data from this ingtru-
ment ylelded acores which preoduced a profile of the corganizational
climate of the school. Thils profile alleowed each school to be placed
on & continuum from Open to Closed organizational climate. In
addition, the data yielded an Openness score for each school. The
higher the Openness Score, the more open the climate. The definirion
of Dpen ¢limate im provided in Table 1,

Principal and Teacher Behavier

The items on the OCDQ were divided by Halpin and Croft (1963}
into two sets of behaviora, Teacher and Principal, and were scattered
randomly throughout the test, The raw data from the Instrument
provided scores for each school on the eight dimensione of climate,
four of which were Principal Behaviors and four of which wera Teacher
Behaviors, These eight dimensions are described in Table 3, Thus,

beaides providing a score on openneas far each scheool, the OCDQ also
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Table 3
The Eight Dimensiona of Orgsnizational

Climate

Degcription [ direct guote }

Dimension of Teacher Behavier: Disengagement

Refers to the teacherz’ tendency to be "not with it." This
dimension describes a group which is "going through the
motions,” & group that is "not in gear" with respect to the

taak at hand.

Dimension of Teacher Behavior: Hindrance

Refers to the teachers’ feeling that the principal burdens

them with routine duties, committes demands, and other requlire-
ments which the teachers construe ag unnecessary "busy-work, "
The teachers perceive that the principal {sz hindering rather

than facilitating their work.

Mmension of Teacher Behavior: Esprit

Refars to morale., The teacheras feel that their social neeasde
ate beipg satisfled, and that they are, at the same time,

enjoyving a sense of accomplishment in thelr job.
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Table 3 [(continued)

Description [ direct quote ]

Dimenalon of Teacher Behavior: Intimacy

Refers to the teachers' enjoyment of friendly social relations
with each other. This dimension describes a sorial-needs sat-
lsfaction which 1is not necessarily apsociated with task-

gceomplisghment .

Dimensicon of Principal Behavior: Alcofness

Rzfers to behavior by the principal which is characterlzed aes
formal and impersonasl. He "goes by the book" and prefers teo
be gulded by rules and policies rather than to deal with the

teachers in an lnformat, face-to-face situation.

Mmension of Principal Behavior: Production emphasis

Refera to behavior by the principal which is characterized by
cloae gupervision of the staff. He 18 highly directive and

playa the role of 8 "ztraw boss." His communication tenda to
go in only one directien, and he 1s not sensitive to feedback

from the acaff.
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Tabkle 1 [(continued)

Description [ direcr quote ]

Dimension of Principal Behavior: Thruat

Refers to behavior by the princlpal which is characterized by
his evident efforc in trying to "move the organization."
Thrust behavior is marked not by close guperviaion, but by the
principal’s attempr to motivate teachers through the example
which he personally sers. Apparently, because he does not ask
the teachers te give of themselves any more than he willingly
gives of himself, his bhehavior, though starkly rask-orlented,

ims nonetheless viewed favorably by the teachers.

Dimenslon of Principal Behavior: Considerarion

Refera to behavior by the principal which 1s characterized hy
an inclination to treat teachera "humanly," to try to do a

little something extra for them io human terma,

Hote. From Theory amnd research in administration by A, W. Halpin,

Hew York: Macmillan Co., 1966, Pp. 150-151.
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identifled the relative strengths of each of the elght dimenalons
which comprise Halpin and Croft's concept of climate,

Experlence

The number of years ¢f incumbency In positlon as principal of
a subject school censtituted the experlence varlable. The years of

job incumbency were divided at the aubject sample median to desilgnate

More Experience and Less Experlence.



{hapter 2
Relevant Research

Much of the theoretical basls of this study was found in the
Fleld of organizaticnal psychology. The essence of such research is
an Intevest in human behavior as {t is affected by organizational
characteristics, and in organizationa as they are influenced by the
behavior of their members (Gilmer, 1971}.

The theoretical background on moral develepment and judgment
resldes almost solely within the realms of philosophy and paychelogy.
The applications of concepts of morality research to the practice of
administration, cepecially in educaticn, is virtually nonexistrent,
Thus, this study sought, through the construct of morality, Lo
auggest a bridge between the disciplines of philosophy, paychology,
and adminiatration.

Moral Development

As early as 1897, Dewey (in McMurray, 18%7) argued for the
pragmatic application of woral principles in education. In an
article entitled, "Ethical Principles Underlying Education,' he
declared:

We believe in moral laws and rules, to be sure, but rhey are

ir the air. They are something set off by themselves. They

are go very "moral” that there 1s no working contract between
them and the average affairs of everyday life. What we need
la to have these moral principles brought down to the ground

23
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through their atatement in soclal and in psychological terms.
We need to see that moral principles are not arbitrary, that
they are not merely transcendental; that the term "moral"
does not designate a speclfic region ot portiom of 1life., We
need to tranalate the moral Into the actual conditlons and
working forces of our communlty life, and into the ilmpulses
and habirs which make up the dolng of the individual [ p. 32 ].
Citving the limiting characterisctics of public opinlen as the
principal sanction of moral conduct, the social psychologist
MeDougall {i921) looked to other ways that men might "advance to a
plane of conduct higher than that regulated by the approval and dis-
approval of thelr social circle [ p, 217 ]." Ultimately, according
to McDougall, men's morai conduct emanates from an altruism tempered
by the "habit of salf-critleism { p, 232 ]." This concept of self-
criticlsm was reiterated even more strongly by Dewey {in Ratner,
1939},
In questions of soclal morality, more fundamental chan any
particular pripciple held or declslon reached 1ls the attitude

of willinghess to teexamine and 1f necessary to revige

current convictiong, even if that course entails the effort

to change by concerted effort existing institutions, and to
direct existing tendencies to new ends [ p. 777 ].

Cognitive development research in morality began, essentially,

with Piagec's The Moral Judgment of the Child (1932). In this

pleneering wotrk, Piaget defined the domain of morality in rterms of

human behavior pertailning to tules of cooperation, and he called
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attention to the differences in the thinking of young children in
contrast to the thinking of older ones. Furthermore, through the use
of hypothetical stories, interview techniquea, and prebing questiona,
he set the atage for the development of Instruments for gathering
data in the realm of moral reasoning.

A summiary of Flaget's (1932) text on moral development in
children reflecta his reallzation of the cognitive procesa by which
children move from a stage of 'moral realiem,”" i.e., rules are
regarded as sacred and to be obeyed without question, to autonomy in
woral reasoning wherein tules are rational, due to mutual respect,
and the outcome of free decision. This movement, according to Plaget,
occurs in three distiner stages: the motor rule, by which rhe child
seeka to satisfy his motor interests; the coerclve rule, whereln play
confotrts with rules received from the cuteide; and the raclonal rule,
in vhich the child applieg ruler in a spirit of genuine cooperation,
tased on mutual agreement and reciprocity.

These general moral stages parallel the stages of cegnitive
development distinguished by Plaget {1969) and have been shown to
meet the criteria for cognitive-structural stages 1in the follewing
ways:

1. They are fqualitatively different modes of thought as the
etages progreas rather than an incresaed internalization of soelal
norms or adult beliefs,

2. They constitute an invariant order of sequence. Movement
is always forward, step-by-step.

3. The stages form a structured whole. The atage of moral
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development c¢uts acrosa all types of dilemmas, werbal and behavioral,
thus, eliminating "aituation-specific! variscion in moral thinking.

4. 'The srages ate hilerarchical in nature. 5Subjects can
comprehend all stages kelow thelr own current stage and not more than
one above (Kohlberg, 1973).

Kohlberg depicted a corresponding relatlonahip between Plaget's
loglcal stages of cognirlve development and hise stages of moral
development, as shown in Table 4.

Repliications of Piaget's (1969) Ilnvestigatione are legion,
and a brief spampling of Just some of the studles stemming from his
basic research reflects the versatility of his cognitive developoent
approach to moral reasconlng. Generally, research has shown: &
popicive correlation between the Intelligence Quotient {IQ) and mature
moral judgment (Harria, 1570; Johnson, 1%62); that both White
children and WNegro children of higher asclal class groups wete more
mature in moral atcitudes than children of lower social clames proups
(Harris), and generally insignificant relaticnships between sex
differences and moral reasoning {(Boehm & Nass, 1962; Durkin, 1962;
Irwin & Moore, 1971). A comprehensive summary of "Plagetian' and sub-
sequent research haa been compiled by Modgill (1974).

While substantial attention has been drawn to the need to
produce evidence on the relation between children's judgments on
hypocthetical moral dilemmas and actual behavior Iin concrete moral
situations, there generally have been few conclueive studiea invea-
tigating this concern. The clasalc study on this subject, and ocne

which atill retains elgnificance, was the work of Hartshorne and May
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Table &

Helationehip between FPlager's Logical Stages

of Cognitive Develcopment and Kohlberg's

Stages of Moral Reasoning

Logical atage--Piaget

Moral stage--Kohlberg

Symbolic, intultive thought

Concrete coperations, Subastage 1
categorical classification
Concrete operations, Substage 2
reverglble concrete thought
Formal operacions, Substage 1

telationse lnvalving the
inverse of the reclprocal

Fotrmal operations, Suhstage 2

Formal operations, Substage 3

Stage 0-=-The good 1e what I want
and like

Stage 1--Punishment-obedience
orientacton

Stage 2-~-Instrumental hedonism
and concrete reciprocity,

Stage 3I--Orientatione to inter-
personal relations of
mutuality,

Stage 4--Maintenance of social
order, fixed rulea and
authority.

Stage 5A--Social contact, utilf-
tarian law-making perepective,

Stage 5B--Higher law and con-
acience orientation.

Stage 6--Universal ethical princi-

pal orlentation.



Tabkle 4 (continued)
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Hote. From "Contipulties and discontinuiriees in childhood and

adult moral development revigited' in Callected papera on moral

development and moral education, L. Kohlberg (Ed.). Cambridge,

Massachusetts: Harvard Graduate School of Education, 1973, P. 63.
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{1928-1930), in which chlldren's moral character was expressed aa a
sat of culturally defined virtues such as resistance to temptation
(honeaty), willingness to sacrifice something for a group or a
charitable goal {service), and persistence in aseigned tasks (self-
control). A significant finding ¢f Hartshorne and May suggested that
the most Influential factors determining reslstance to temptation to
cheatr or to disobey were situational facrtors rather than a fixed moral
character tralt of honeaty. Kohlberg {in Hoffman & Hoffwan, 1964}
interpreted this and subsequent findings on aftuational variation by
stating, "moral conduct is in large part the result of an individual
decision in a specific moral conflict situation [ p, 387 |." The
individual decision, however, is affected only in part hy the altua-
tional factors silnce other facrtore, such as personal conslderations,
also impinge on the moral decislon.

Congiacency, or generallty, in moral behavior has been the
subject of a number of studies. Consistency refers to Kohlberg's
{in Goslin, 1969} concept of the 'structural whole" that cauases an
individual to behave in similar ways to different meral situations.
Peck and Havighurst (1960) conducted a longitudinal study and produced
evidence for generality rather than specificity in moral behavicr.
They found that, although Ilnconsistency was characteristic of all
subjects, there was & consistent patcern of behsavior which was main-
tained throughout maturation. Ugurel-Semin (1952) designed an
exporiment to aseess the relationship between moral judgment and moral
behavior in young children, He found some consistency between judg-

ment and behavior with children who demonstrated a capacity for
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aharing with others.

The second major phase of research on moral development began
with Kohlberg (1958)., Extendlng Plaget's worke, Kohl!berg developed
more 1lntricate hypothetical dilemmaa, interviewad older children and
adults, and proposed a more tefined stage and sequence model of meoral
development. Perhapa more Importantly, Kohlberg's work haes helped ro
define what characreristice in peoples’ thinking are pertinent to
cognitive development investigation atid how thaese characterintics
might be asse.sed accurately. In mpeclfic, Kohlberg's findings sub=-
stantively support stage theory of cognitive development in moral
judgment:

1, Using chronologlcal age as an index of individual develop-
ment, older children show greater use of higher stage moral reasoning
than younger children (Kohlberg in Geoelin, 1969},

2, The concept of stage lwpliesn an jnvarlant sequence of
development which 18 culturally universal, there are general aspects
of soclal interaction that are relevant In any culture for making
moral judgments {Kohlberg Im Goalin, 1969),

3. Changee in subjects' stages are invariably upward at
ona atep at a time [(Koblberg Ip Wolips & Gotteaman, 1971; Turiel,
19566) .

4. Moral judgment ir 8 rational process &s reflected In
correlations of Kohlberg's {in Geslin, 1969} stage with 1Q; however,
cognitive development 1ls necessary but mot sufficlent for advanced
moral development.

5. ©Stages relate to each other hlerarchically, as reflected
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in the subject's reduced comprehension of concepts at stages higher
than his own predominant stage as opposed to high comprehension of
concepts for stages up to and Iincluding the aubject's own stage
(Rest, 1949}.

The vast majoerity of research on cognitive and moral develop-
ment has been conducted with youngsters through adoleacence.
Generally, consistent findings In the early research atudies on
moral development suggested that the basic formation of moral char-
acter ls developed early and remains stable (Kohlberg in Hoffman &
Hoffman, L9%64; Plaget, 1932). More recent studies, however, have
challenged this finding and now point the way to the conclusion
that principled (higher stage} moral reasoning is reached in
adulthood, not In adolescence {Kohlberg, 1971; Kohlberg & Kramer,
1969).

Dexhelmar (1969) surveyed 444 school superintendenta to
ascertain members' acceptance or pubilc sdherence to the American
Assoclarion of School Administraters (AASA) Code of Ethica. Responees
were recelved from 242 chlef schnol adminiatrators and the results
showed more unethical than ethlcal responses, In addition, the
tesults reflected that the age of the suhjects was not a factor;
humanitles majore had relatively unethical rezponses; there was a
negative relation between ethical responses and career longevity; and
salary and msize of achool district were positively telated to ethical
atandarda. He concluded that “ethical standards are internalized
personually and are not affected by such as a public code [ p. 7 1."

BEloom (1976) found that educaticn graduate students showed
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significantly lower levels of moral judgment than did students Ffrom
cther fielda. Uailng aix moral dilemmas of Reat's (1974a} Defining
Issuee Tent, Bloom's findilngs showed that education students who are
graduates of teachers colleges had significant predilections for non=-
senge responses in solving moral dilemmas. "It scema that graduates
from teacher preparatory colleges are particularly apt to be more
impressed by the pretentiousness of a statement than by 1ts subatance
{ Bloom, 1976, p. 624 ]."

Candee (1975) used Kchlberg's measure to assess the moral
climate of prominent members of Presjdent Nixon's adminlstrative
"team," Uslng Senate teatimony and other public statements of
Hixzcn's close advisora, Candee's study revealed that nearly all of
Nixon's coterle seemed to reason at Stages 3 and 4 on the Kohlberg
scale. The ¢oncluaion reached was that the Watergate scandal resulted,
in part, because the demandes for loyalty and "win at all costs" were
readily acceptable to the Stage 3 and 4 peraone who made up Nixon's
gdministracion.

Participante were enthuslastic but essentially ordinary pecple

who responded to the preasures of the campaign with decisions

that from a stage 1 or 4 polnt of view seemed right and
reasonable, This view alesc explains how men who in other
areas of thelr lives acted with probity ceould perform acts
which, from the perapective of etage 5, were unathieal. In
short, the Watergate actors can be seen as morally confused
rather than morally malicicus [ p. 191 ].

The concept of c¢limate and its relationship to moral behavior as a
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viakle subject of heuristic study is manlfescted in cthe current
research being conducted by Kohlberg {(1976). He and his asso=-
clates have created an exparimental " just community" school in
which rules and decigions are made by atudents and teachers
together in a dempcratic fashion. Since he considers democracy
te be central to the core of moral development, Kohlberg plans an
evaluation after 3 years by comparing "“the institutional change
in moral climarte in [ the J experimental schools with eguivalent
levels of moral judgment and climate in 'matched' counterpart
schools [ p. 1 1." Specifically, Kohlberg argued that:

The concept of moral climate lmplies that there exists

a group moral level which ie not simply an additien of

the tested levels of individuals but which is a asocial

geatalt, This group or inamtiturional level in turn

affects the lavel of the individual., Moral educarion

should attempt to work with, and ralse, the level of

moral climate, directly, as well as focusing on individ-

ugl change [ p. 8 ].

Scharf {1974) has investigated the concept of moral atmosphere
in correctional facilitles. The significant difference between his and
Kohlberg's areas of research lies, In Scharf's words, "in the fact that
Kohlberg attempts to code the justice of individual moral chinking
where thils system [ a justice structure typology ] seeks to type col-
lective inatitutional justice contracts [ p. 3 ]." Hypotheslzing that
correctional inmates would tend to prefer Ilnatitutional moral climates

which cperated akove the inmatea' own stage of moral reasoning and
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reject thome with atmoepheres below thelr own stage, Schatf developed

a moral acmosphere interview. The interviews were scored using a
relatively reliable coding aystem (BlX blind agreement) which indicated
1f inmates accepted or rejected a particular aspect of inatitutional
moral atmosphere. The prisons chosen varied in terms of the degree to
which principles of justice, wutual contract, and shatred principled
agreement wete present in the lnstitutional structure. The results
supported his hypotheais that the inmate's moral reasoning as well as
his prolonged delinquency may be related to both the injustices and

the moral climates found in most prisons.

Organizarionsl Climate

The concept of organizational climate 1s an outgrowth of the
work initiated by Lewin and his associatea duting the 19108, In
Lewin's (1951} theory of motivation, sn aagect of hie "field theory,”
the concept of "atmoaphere wam a primary functional link between a
person (P} and the environwent (E) [ p. 241 }." Lewin considered
climates as 'paychologlcal atmospheres which are empirical realities
end are sclentifically describable faces [ p. 241 ]."

Lewin, Lippitt, and White (1939) aought to study climate as
an "empirical reality" by focusing on democratic, autocratic, and
egalitarian leadership rolea. Using groups of 10-year-old boys,
Lewin and hia ageoclates observed various measures of aggressive
behavior on the part of the subjects In each of three "aocial
climates." The results showed that the wvarious roiles of the adult
leaders (and thus the typee of climates) were indeed related to the

degree of aggressiveness of the boys., In a restatement of the 193%
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study, the authors reported:

The adult-leader role was found to be a very strong determiner
of social interaction and emctional development of the group.
Four clear-cut types of social atmosphere emerged, In spite
of great member differences in moclal expectation and
reacrtion tendency due to previous adult-leader (parent,
teacher) relationships | Lippitt & White, 1958, p. 510 ].
Argyris (1958) mapped the organizatlonal clinate of a bank
and suggested several cluseters of climate wvariables representing
"levels of analysis."
The right cype and passive leadership tepresent the person-
ality level of sznalysia. Once they become norms or cedes for
the organization they represent group snd cultural levels of
analveis. Poor wages and infrequent advancement are phenomena
from the level of mass oplniona and atcirudes. Employee
satiafaction and dissatisfaction are thus actually resuitants
of the {nteraction of a host of multilevel variables. The
officer and emplovee informal cultures represent the cultural
level of analysis [ p. 516 ].

In his model, Argyris assumes that such elements as '"hiring process,”

T

"right type,” and "passive leadership' may be the source of the
process by which organizaticnal climate evolves.

McCregor (1960) apoke of a “payehological climace' which is
created by behavioral manifestations of wanagerial actitude. He con-

sldered this climate to be ''more significant than the type of leader-

ship or the peracnal style of the auperior [ p. 134 ]." Thua, he
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gavw that the climate was more indicative of the basic managerial
assunptions and attitudes than such personal characteristica as
democratic or autocratic leadership style.

Likert's (1961, 1967} comparison of diffsrent management
systemg, from autheritative to parcicipacive {System 1 to System 4),
containg many of the aapects of the concept of climate as it is viewed
by the members. Operating throughout Likert's descriptlona of manage-
ment systems are such climate factors as ''character of inceractien-
influence process,' "cooperative teamwork,' 'attitudes toward goals,"
and "motivational ferces" (1961, pp. 223-334).

Blake and Mouton (1964) also recognized the need for a generzl
concept of organizational climate. Once again, the term "organlza-
tional culture™ is used when addressing the responsibility of a
manager to manage the culture, not just people, Building on Lewin's
{1951) Behavior as a Functicn of the interdependence between a Person
and his Environment, these researchera contend that "a condicion for
organizatrion development involves the aituwation as a whole, that 1s,
the culture of the prganization, with all that the word 'culture'
iwplies [ p. 260 ]."

Stern (1970), while indulging his eatly intereats in human
personality, especially as 1t might be reflected in the differences
in college environments, saw en analogy between human personality and
the personalicty of the i{neticuticen. Drawing on the work of Murray in
the 19308, Stern expanded Murray's need-press model to develop two
inscruments to assess need-prega factoras which he falt determined the

climate of colleges. Later, in concert with Steinhoff, Stern used an
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adaptation of one of the inatruments, the Organizational Climate
Index (DCL), for use in the public schoole of Syracuse, Hew York
{Owens, 1970). Data from the OCI provides information from the
organizational participants on such factors as: Intellectual climate,
achievement standarde, supportiveness, orderliness, practicalness,
and impulse contrel (Cwens & Steinhoff, 196%9),

In seeking to map the domain of organizational climate, and
to identify and measure its dimensions, Halpin and Croft {1%63)
analyzed the climacte of 7} elementary achools, The instrument
ultimately produced (OCDQ) 1dentified 8ix climates comprising &
taxonomy of climates on a continvum which moves From Open through
Autonomous, Controlled, Familiar, and Paternal, to Closed. 1In
addition to the typelogy of elimates, the researchers identified three
general factors of organizational climate--5ocial Needa, Eaprit, and
Social Controel=-which describe the types of behavior that occcur ameng
members of elementary school faculties. According to Halpin {1966},
this thtree-factor solutlon "provides sn effective way of 'explaining'
the compoaition of the eight subtests which define the Orgenizaticnal
Climate profiles [ p. 162 ]."

Litwin and Scringer (1968) designed an experimentsal study to
examine the Influence of leadership style and organizational climate
on the motivation and behavior of the organization members. Having
created three simulated bueinesas organizations, each headed by a
"preaident”™ with a dietinctive leaderahip style, the researchers set
out to essentlally refine the clasade study of Lewin et al. (1%39)

by varying leadershilp atyle to induce different organizaticnal



38

climetea, Specifically, the climates, and the leadership styles
designed to create them, werg:

1. A climate of maintenance of formal structure. Leaderahip
which is power-related.

2. A climate of loose, Informal structure. Leadership which
i1z affiliative,

3. A climace of high productivity with emphasis on delegation
and rewards for performance. Leadership which 1s achievementc-
raiated.

One-way analyais of wvarlance reflected that the three businesses wete
slgnificantly different from each other en all elimate dimensiona

{p < .05 for all dimensiome}, thua showing rhat every scale of
organizational climate was significantly affected by the leadership
style inputs. The authors concluded that "leadership behavior Is a
vary significant determipant of organizational elimate [ p. 104 ]."

Bridgeas (1963), Iin his astudy of elementary scheool princlipals
in a large midwestern city, concerned himaself with the soclalization
influence on principals' hehavior of echool system expectations of
those principals' roles. Specifically, he hypotheaized thac:

Eole performance should be characterized by uniformity rather

than diversity with perspectives, outlock, and behavior shaped

more and more by institutipnal poafition and leas and less by
personality Iin the course of gervice within a given bureau-

cratic role [ p. 20 1.

With thie set of assumptions before him, Bridges aet out to examine

the relaticonahip amcng dogmatiosm and experience of the principal and
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the teachers' perceptions of hia personal qualities and performance.
The principals were divided inteo four groups: (&) open-minded with
more (than the median yeers) experience; {(b) open-uinded with less
experience; f{c) closed-minded with more experience; and (d} closed-
minded with leas experience (experience was defined as years of
incumbency in current position). As an indicator of the personal
qualities and performance of the principela, the immediate

Supervisfon sectlon, Factor B, of the Organizaticn Survey {1961} was

used &8 a dependent varilable measure. The Immediate Supervision

section of the Qrganizatlon Survey contains eight perscnrallty and

behavior items very similar ro the types of items found in the OCIDG.
Analysis of varlance was used to determine the relationship among
ptincipals’ dogmatieam, experience and teachers' perceptions cof the
principala’ perasonal gualities and job performance. Among Bridges'
findings were:
[ 1. ] Among the open-ninded and c¢losed-minded principals
with more than the median number of years' axperience there
are no atatistically eignificant differences with regard to
Immediate Supervision acores. . ., .
{ 2. ] Extreme diffetences, however, exlst between the
teschers' descriptions of open- and cloased-minded principals
with leas experience. ., . .
[ 3. 1 Increased experience . . . has a leveling effect on
the personal qualitieas and performance of elementary principals

ag perc: ived by teachers. . . .

[ 4. ] Increased experience seems to lesd to a movement
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toward the mean-=-sn upward movement in the case of the less
experienced, closed-minded group, and a downward movement in
the case of the less experlenced, cpen-minded group. . . .
[ 5. ] An analysls of age and dogmaciem revealed that there
were no slgnificant differences attrlbutable to age when
dogmatism was held constant [ pp. 22-23 1.
Bridges concluded that "the principal's behavior fg affected, perhaps
molded, by hils bureaucratic role [ p. 24 ]," and that the portiens of
role and personallty vary 1n thelr respective influence on adminis-
trative behavior in proportion to the years of Incumbeéncy in che
bureaucratic role. The conclusion by Bridges is further substantiated
by simllar research done by Wigeglns (196% in Monahan, 19753) in which
he concluded:
Apparently the district and the educaticonal establishment
itself carefully prepare principals to behave in a rational,
predicrable, and unlferm manner. Thia rendera them more
predictable and more easlly Interchangeable; their person-
alities become as one. With this in mind the reaearch of
the author measured the principal's behavior as related to
the achool (thée subaystem) when Lt more appropriately sheould
have focused upon the district {the system). It is the dis-
trict {the sysatem) that over the years lnfluences the
behavicral characteristics of its principals in an enduring
and pervaglive manner 8 good deal more so than doea the achool
where he [ sic ] 18 aeeigned [ pp. 357-358 ].

In summary, studles have shown that cogniltive-moral
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development 1s classified into a aequence of culturally wniversal

Etages of moral reasoning, independent of social norms or religicus
tenets. Theae stagee are hierarchical in opature, each constitucing
an invariant order of sequence, and they transcend any content-
gpecificity which may determine a given situation. In addition,
measured of moral development have been correlated with such charac-
teristics as age, education, and {ntellectual ability. Recent
morality reaearch has forused upon the concept of moral climate in
educational and cotrectional insctitutions.

Regsearch in the fileld of organlzational behavior has trevealed
that climate is an empirical reality which can be measured. Validity
studies have confirmed the existence of at least eight dimenmions of
climate which ate divided into four Principal Behavior dimenaslens and
four Teacher Behavior dimeneions. In addition, a continuum of six
climates has been fdentified, defined at one end by an Open Climate
and at the other by a Closed Climate. Finally, leadership behavior
has been shown to be a significant detetminant of climate.

Hypotheses

The foregoing theory and research predicted relationships
tetween level of moral development, adminiatrative experience, and
otganizaticonal climate. These expected relationships are stated in
the follewing hypotheses.

Hypothesis 1

The degree of openness of the organizational climate, as
meagured by the Openness Score, will be positively related to the

level of moral development possessed by the principal, as measured
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by the "P" Score, at a statistically signilficant level,

Hypotheais 2

There will be no significant relarionship between the total
years of administrative experlence of the principal and the openness
of the organizaripnal climate,

Hypothesias 3

The organizational climares of facultles Aerving under Less
Experienced principals with High Moral Development will be more open,
at a statlstically aignificant level, than the climates of faculties
serving under Leas Experlenced principals with Low Moral Development.

Hypothesis 4

The cliimare dimensions defining Principal Behavior will be
significantly more related to moral development tham will be the

climate dimanaiona defining Teacher Behavior.



Chapter 3
Methodology
The purpoee of this study was to determine the relationship

among levels of moral development and experience of elementary school
principals and the degree of openness of those principals' scheol
climates as perceived by their facultiea. Chapter 3 containa an
explanation and description of the methodology used to accomplish
this goal. The fcllowing sectilons are included: {a) Research Bite
and Experimencal Population, (b) Sample Selectlon, {(c) Descriprion of
the Measurea, and (d) Statlstical Precedures.

Research Site and Experimental Population

The reaearch slte for this study was the Tidewater region of
Virginia which contained nine school diatricts, ranging from small
rural te large urkban systems. In 1970, the population of these rural
and urban areas ranged in size from approximately 9,000 te cver
308,000. The total elementary atudent populaticn In 19276 was 167,647,
with the smallest district containing 2,834 and the largest having
over 40,000,

The gchool reglon contained 215 elementary schogle and
employed approximacely 6,150 elementary instructors. For putrpoees
of this study, only those schools containing grades K (Kindergarten)
thraugh & were considered elemerntary. Where schools cotitained gradea

beyond grade &, teachers Iin those other grades wetre excluded.

43
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The Virginia Deparctment of Educatiom fipures were the hagils
for alze of each school's inatructional faculty., The original sample
population of teacherse was 1,734, alchough that figure included part-
time faculty members who were not used as sublects. These teachers
were asked to respond to the Otganizational Climate Descriptive
Questiconnaire (Halpin & Creft, 1963), administered to measure the
organizactional climare in each =school.

Sample Selection

From the original population of 215 elementary schowls in the
Tidewater region, 60 schools were randomly selected using a compucer-
generated set of random numbers. The Defining Issues Test, "Opinions
about Spcial Problems™ {Rest, 1974b), was completed by 41 principals
from a total population of Gf} in the elementary schools which con-
stituted the original sample populaticn. The Organizational Climate
Descriprion (uestionnaire (Halpin & Crofc, 1%63) was completed by
1,030 teachers from the total population of 1,734 full- and part-time
inatructicnal faculty members, gradec K thyough 6, in the 41 schools
which tesponded. Data from the DIT and the OCIQ, along with dema-
graphic data on the principals, were punched onto data processing
cards,

Schools were arbitrarily asalgned a coded identificacicn
number. This number was ueed throughout the processing of this study
in place of the proper names af the aubject achools.

Deacription cof the Measures

The measurement of the dependent variable was accomplished by

the Organlzational Climate Description Queationnaire developed by
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Halpin and Creft (1963} to measure organizational climate. The
dependent variable was the Openness Score provided by the OCDQ. The
measurement of the moral develecpment independent varisble was accom-
plished by the Defining Issues Test, "Opinions about Social
Problems,' developed by Rest (1974b} to measure degree of sophistica-
tiocn in moral reascening. This independent variable waa the
Principled Morality Score ("P" Score) provided by the DIT. The
second independent wvarlable, experience, coneiated of the years of
experience as principal within the subject school as reported by the
principal. Additicnal demngraphiec data collected included: princi-
pal's age, total years of administrative experience, and years of
administrative experience within the present school systewm.

Organizacicnal Climate Descripticn

(Jqueacionnaire

Since the use of the 0CDQ is apparently inappropriate for
latge urbhan secondary schools {Cwens, 1970, p. 183), the subject
principale and their schools were drawn only from elementary schools.
The organizational climatea of the 4! elementary schools in the
population were measured by the OCDQ {(Halpin & Croft, 1963). Each
regular claseroom teacher, grades K through &6, in each of the schoola
wag sent, via the school's main office, a copy of the 0OCDQ complete
with directions and an attached envelope. These Inatrumenis were
placed in an envelape which was addresaed to the principal of each
schoal. A letter containing directions was attached to the front of
the envelope, A copy of the directions is found in Appendix A, A

self-addressed envelope was provided for return of the guestionnalres
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by mall, and an information topy of the OCDQ was provided to each
principal, Of the 1,734 questlionnaires distributed, 1,030 were
completed by teachers and returned. A valid rate of retutn canooct be
computed, however, since the 1,734 figure used was baped con State
Department of Educatlon reporte of full- and part~time instrucricnal
personnel, as well as teachers of grades other than K through €, hut
who served in the sublect echool.

On the QCDQ protocols, the teachers {ndicated their assgess-
ment of the organizational climate of their respectlve achzolsa. The

respondente indicated theidr cholce of the 64 Likert-type ifems on a

L1 nm

4—point scale of "rarely occurs, sometimes cccure," "often occurs,”
and "very frequently oceurs.'" In ao doing, the respondent indicacted
to what extent the behavior described by each item best characterized
the environment of the school {see Appendix B for a sample question-
nalre). Beoring of these responses ylelded eight scores, one for
each of the eight dimensliona defined by Halpin and Croft (1963).
School means, standardized both normatively and "ipsatively," were
computed for each of the eight dimenaions of c¢limate to produce
Climate Profile Scores. Of the eight dimensions scores, four
deacribed the behavior of teachers as {t was perceived by those
teachera, 1.e., Disengagement, Hindrance, Esprit, and Intimacy, The
remaining four dimenalions setved to describe the hehawvier of the
principal as it was perceived by the teachera, 1.e., Aloofneers,
Produccion Emphasia, Thruat, and Conaideration.

Another plece of data derived from the OCIM) was the Opennesa

Beore, The ecore Is computed from the double-standardized school
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means by computing the sum of the Esprit and Thrust scores and sub-
tracting the Disengagement acore {ESP + THR - DIS). The basis for
this ecore is the second-order factor analyeis which was performed
by Halpin and Creft {(1963), and they describe the Opennezss Scotre as
a raelisble dndirator of the openness of a school climate.

Considerable research and discuselon of the validicy of the
GCD} 1s avallable. Halpin (1966) addressed the concept of wvalidity
thus: "The climate is Opea If the faculty perceivea it is Cpen. We
are satisfled to take the position that the farulty's consensus in its
perception of the schowul's climate can be used as a dependable index
of what 1s 'out there' [ p. 147 ."

Most wvalldation studies have concerned themselves with the
validaticon af the elght dimensions of the DCIN), Research conducted by
Brown {19653), Emma (1964), and Gentry and Henney {1965} confirmed the
original eight dimenslons defined by Halpin and Creft {1963). Halpin
and Croft computed the following correlaticon coefficlents between the
subtest scores for the odd- and even-numbered teachers in the 71
ariginal schoola: Disengagement .59, Hindrance .54, Esprit .61,
Intimacy .49, Aloofnese .76, Productlon Emphasis .73, Thrust .73,
and Conslderation .63.

Hayes (1973} conducted a 3-year study to determine which irems
of the OCD) wetre dependable indicators of the defined dimensions of
ciipute. Hie work sought to provide inasights into what revialona of
the OCIY might be required. Using available data frem over 12,000
teachers and principale in over 1,000 achoola, Hayes conducted several

factor analyaes, and among his findinga were:
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1. a canonical correlation coefficient of .90 as an estimate
of the reliabiliiy of the climate profile as a dependable indicatot
of the domains rapped by rthe 0CD{];

2, nine climate dimensions as opposed to Halpin and Croft's
{1961) eipght, but two of these dimensiona were not identified by
Halpin and Croft; and

3. the Alcofness dimension could not be identified from the
data compiled.

Hayes, therefore, concluded "that the OCDQ in irm present form will

measure, wilth different degrees of dependabilicy, all of the dimensicona
which were identified by Halpin and Croft except Alcofness { p. 50 ]."

Dpinions about Social Proeblems:

The Defining Iasues Test

Concurrent with the faculties' completion of the OCDQ, the
principal of each school was requested to complete the Defining
Igsues Test, "Opinilens about Soclal Problems,' developed by Rest
{1%974b) Aam & meana of assessing the degree of wmoral development {see
Appendix D for a copy of the questlomnmaire). The inatrument consists
of gix moral dilemmas or stories, each having 12 issues asgigned to
it. The subject, after reading the story, rated each 1lssue in terms
of ita Importance to making a declalon concerning the dilemma. Then,
the subject conaldered all 12 ftems and =melected the four mest
important ones. Since moat of the 1ssues repreeent stage character-
i{stica of Hohlberg'a hierarchy e¢f moral reasoning, thla ranking of
trgues indicated the wvalue to the subject of various stages of dilemma-

aolving reascuing. These lasues not tepresenting a woral development
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stage were either "Anci-establishment Orientarion' (VA" items) or
“"Nonsense'" statements ("M items), The "A" ltems were ones which
typify a point of view condemming the exlsring soclal order for its
arbitrariness or its corruption by the tich for the exploitation of
the poor. Some preliminary evidence from DIT research suggests che
concept of "A" ae a gtage 4-1/2. The "M" items were representative
of lofty sounding but meaningless ideas and were designed to tease out
a subject's tendency to endorse statements for their pretentiousnesa
rather than meaning,

Data from each test yielded for each sublect a '"Principled"
morality acore {"P" score), which i{s defined as 'the relative
lmportance attributed to principled moral considerations [ Rest,
19746, p. 2-2 |." The range of pogsible "P" scores was 0 to 57. To
measure the construct wvalidity of the DIT, Rest and his colleagues
correlated the '"P" acores of 47 subjects with written responses to
four moral dilemmas and thelr stage scores using Kchlberg's ecale,
The subjects were ranked by their stage type and this was correlated
with their DIT "P" acore. The correlation was .68 (Rest, Cooper,
Coder, Masanz, & Andevscn, 1974},

Each principal of the 60 subject schocls was sent a copy of
the DIT, entitled "Qpinions abcout Social Problems," at the same time
the OCDG was sent to the feculty, but in a sepatate envelope. A
letter containlng directions was included with the instrument (see
Appendix C for a copy of the directions}, A self-addressed return
envelope was provided, There were three follow-up telephone calls

made to those schoels which did not return efither the principal or
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fazulry protocols by the return deadline; 41 schools returned usable
DIT and 0CIX) inatruments, providing a 687 return rate.

In congidering the validity of the DIT ae a measure of woral
reasoming In the "Kchlberghlan" sense, three cottcerns are asalient,

1., Doesg the instrument t&p a developmental tralt?

2. What are the correlacions with other developmental traits
such as IQ, age, and educatfon?

3. Car an intelligent sublect fake a higher stage of morsl
development than that which he actually possesses?

In developmental research, crops-sectional apge trends are
typlcally the primary source of evidence that an Ilnvestigated
phenomenon may be develocpmental. Loglcally, older, more cducated
gub jects shauld be generally further developed than younger, less
cducated subjects. Both Plager's {1932) and Kohlberg's (1958)
developmental work used cross-sectlonal sge trends. Rest, Cooper,
Coder, Masanz, and Anderson (1974) chose groupe of aubjects who pre-
sumably would be at the extremes of the DIT scorves. HMoral philesophy
and political science docteral students were used to represent the
higher levels of moral reasoning, and a ninth-grade group was chosen
for the lower end of the scale. 1In between groups of twelfth
graders, college atudents, and sgeminarlans were tested, An analysls
of variance across these groups revealed highly significant group
differentiation (F = 34,52, p < .0001). The correlation ¢f the "P"
index with age in this scudy was .62,

There were 88 subjecta from the original study (Rest et al,,

1974), who were junior and senior high schosl Btudents, tested 2-years
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later. Among the findings were the following:

1. The group as a whole showed slgnificant upward movement
or: the "P" index (matched £ = 5.50, p < .0001).

2. The former junior high achoocl subjects who were now in
genior hiph achool moved up 3.4 polnta on the "P" index (sipgnificant
to matched t at the .02 level), and former high school students moved
up 12.Q0 pointa {(gignificant on matched Lt beyond the .0001 level),

3. The former senior high schoel students who went on to
college inereased twofold in "P" index upward movement cvet the
former senior high rchool students who did not go to eollege.

Dortzbach (1975) analyzed the relationshlp cf age and educa-
tion to moral judgment in an adult asample, aged 25 to 74, which was
randomly selected from voter registration lists in Eugene, Oregom.
Similar to the student samples of Beat et al. (1974), Darczbach
found a elear relation of education with woral judgment. In age
ttenda, however, there was a negative relationship with moral judg-
ment. The correlation of the DIT with age was ~.403, p < .001.
Although the negative age trende might suggest a tendency in adults
to regress in moral judgment with age, such waa not the case since,
in Dortzbach's aample, the oldest subjects had the least education and
also the lowest "P" geores as well. Thus, the negartive age trend is
accounted for by differences in education.

Resgt {1976}, in summarizing a variety of studles correlating
moral judgment with intellectual ability (I}, aptitude, and achieve-
ment), found generally aignificant relationships, Although the

correlatlons were collected on very diverge samples and uaing very
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diverse teats, moat of them fell in the range of the ,20s to the .30s.
In rthe cases in which correlatione were lower than .20, an explanation
was available., In general, Rest found “"Conslatently significant
correlations of the DIT with IG and achievement for junioer highs,
senior highs, college students and adules [ p. 12 ]1."

McGeorge (1975} administered the DIT twice to college students
in a&n attempt to determine the "fakability" of the test. In the
"Faka-Gonod" condltion, subjects were asked to answer the gquestions as
someone concerned only with the highest principles of justlce and
ethical judgment. In the "Fake-Bad" condition, students were asked
to anawer the gquestlonnaire as someone with no gense of justice or
concern for other people, His results indicated that subleces can
fake downward {n moral stages but not fake upward on the DIT
(p < .001).

Experience

Since the research of both Bridges {1965) and Wigpins
{in Monahan, 1975) strongly suggested the influence of leader
experience upon acheol climatea, it seemed I{mperative that this
variable be included in the study. Each principal wae reguested
te complete jitems concerning personal demographic data im concert
with completing the 0IT., Items on the DIT {netructions form requested
information as to the principal's age, total years of administrative
experience, number of years of administrative expetience in rthe
present schoal diatrict, and number of years as principal of the
subject schoul. No attempt was made to verify the data supplied by

the respondents.,
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Sratlstlcal Procedures

The measgurement of the dependent wvarisble, openness of school
climate, was provided by the Openness ecore of the 0CDQ, This was
computed by summing the doubly-standardized school means of Esprit
and Thrust dimension scores and subhtracting the Pisengagehent score
{ESPF + THR - DIS). The gigns asucclated with the subtests were
pesitive for Esprit and Thrust and negative for Disengagement. The
measurement of the Independent variable, morel develepment, was pro-
vided by the "B" acore of the DIT. This was computed by weighting
the four rankinge of the most important i1ssues for each dilemma. giving
a welght of 4 to the first choice, 3 to the second choice, 2 ro the
third choice, and 1 to the fourth choice. TIf the first choice on a
particular dilemma happened to be a stage 5 1ssue {Principled level
in Kohlberg's taxonomy), then the respondent received a point value
of 4 for that choice of principled moral teasoning. All acotes above
atage 4 were totaled in order to get a "Principled" morallty score
for each sukject.

Pearson Correlatien Coefficienta

In grder to determine the ssundness of thie study's basic
hypothesis, the Pearson product-moment correlation test was used to
determine if openness of achool ¢limate and principal's level of
moral development covaried. Hypotheals 1 wag rtested for statistically
significant correlation between Cpennesa ('"0"} acore and Principled
{"P") acore,.

Multiple Regreasion

Multiple regression was uaed to teat Hypothesls 2, This type
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of analysis allowed for deteérmining the contributicens of age and
years of various administrative experience to the openness of the
school climate. Through this analysis could be determined the
relationship between the total years of adminlstrative experlence and
the opennessz of climate.
Analysis of Variance

One-way ANOVA (analysla of variance) was used to test
Aypothesls 3., This analyszls determined if a statistically mignificant
difference existed in the mean openness scores between Leas Experienced
principals with High Moral Development and Less Experlienced principals
with Low Moral Development. High Moral Development and Low Moral
Development were determined by dividing the "P" acores at the sample
median. High Experience and Low Experience were computed gimilarly.

Canonical Correlation

Hypothesis 4 was tested by canonical correlation., This type
of analysis determined which dimensiona of eclimate were significantly
telated to the personal dimensions of the principal, including Moral

Development.



Chapter 4
Resulcs

This chapter presents the data obtained in this investigation
to determine the relatlonshlps between the level of moral development
of elementary schoal principals and the degree of openness of school
climate. A tocal of four hypotheses were generated from the thecries
and previous empirical research relevant to the comstructs of moral
development and organlzational climate. The school means of climate
Cpenness scores (0" scores) computed from faculty responses on the
Organizariconal Climate Deacription Questionnaire conetiruted the
measure of opennesa, the depandent variable. Computation of individ-
ual scheool's Climate Profile Scorea from aubtest means of rhe OCDG
provided measures of the relative strengths of the eight dimenslons of
organizational climate. App t E provides a2 summary of the Openness
and Climate Profile scores for .e sample population of schools.
Principled Morality scores ("P" scores) for aach of the subject
princlpals computed from thelr responses on the Defining Issues Teat
conatituted the measure of moral development, the independent
variable., In addition, subject«supplied data concerning varlous
levels of adminlatrative experlence were collected to conaticute the
measures of experience. A auvmmary of principals' wmorallty scores and
personal data ia provided in Appendix F.

The data collected were analyzed by Four means: correlation

coefficlent, mulciple regression, cone-way analyela of varlsnce, and

55
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canonical correlaticon. The reaults of each of these gtatistical
analyses collected to test the predictions made are reported under

separate sectlong for each hypothesis.

Hypothesis 1

Hypothesls 1 predicted thac there would be a positive rela-
tionship between the depree of openness of the school climate and the
level of moral development possessed by the principal. This relation=
ship wae tested by means of Fearscn product-moment coefficient of
correlation, ILf the measures of the two variables were found to
covary positively, then Lt could be mald that a positive relation
betweenn the two variables existed, and Hypothesls 1 would be substan-
tiated. The results revealed an r index of 456, which was signifi-
cant with 41 cases at the .001 level of confidence, Hypothesla 1 waa
conflrmed. The correletion coefficient results relevant to

Bypothesis 1 are shown in Table 5.

Hypothesis 2

Hypothesis 2 stated that there would be no significant rela-
tionship between the total years ¢f adminlatrative experience of the
principal and the openness of the school climate. To test this
hypothesis, multiple regression was used tu analyze the contributlons
of principal’s age, total years of administrative experience (TOTYRE),
vears of experience in the current schocl district (YRSSDE), and years
of experience as principal of current schogl (YRS5SE} to the cpenness
of the schocl climate. An F ratlo was esatahlished for the variance in
climate openness scores for each of the experlence varlableas., Table

6 provides a summary of the resulta of the multiple regression testa



Table 5
Cerrelation Coefficlent of Moral Development

and Climate Openness

57

Standard r
Varlable LCases Mean deviation index
"P" acore &1 21.5122 B.133%
"a'" agore &1 6 .9268 13.4581
-
D, 456D

*
p < .001

o



Table &
Multiple Regresalon--Variahllity between

Cpenness and Experlence

58

Degree of fum of Mean F
Yariable freedom squares square tatio
Age 1/39 338.68907 338, 68907 1.91264"
YRSSDE® 2438 387.75475 193,87737 1.07442"
YRSSE® 3/37 458,12076 152, 70692 0.83254"
TOTYRE" /36 47917904 119.794746 0.63743" "

aYRSSDE*-yeara of adminiatrative experience in the school district

b

YRSSE--years of experience as principal of subject school

“TOTYRE--total years of administrative experlence

*
p> .10

e
E:" |32

p > .42
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relative to thls hypothesls,

The data reaulted in F ratios, none ef which reached the .10
level of confidenca. When age, years in the achool district, and
vears in the school were controlled for, the effects of totsl adminie-
trative experience did not reach the .42 level of confidence. Since
the null hypothesis was accepted, Hypothesls 2 was supported,.

Hypothesis 3

Hypothesila 3 predicted that the climates of faculties serving
under Less Experienced principals with High Moral Development would
be significantly more open than the climates of facultles serving
under Less Experlenced principals with Low Moral Development. The
subjects first were dlvided at the me¢dian on yesrs of Job incumbency
as principal of the current school (YRSSE), to denote More Experlenced
princlpals or Less Experienced principals. The subjects in the lLess
Experlence category then were divided at the median "P" scores to
denote High Meoral Development and Low Moral Davelopment. The
Openness scores of these two groups were subjected to one-way ANOVA.
The results of this analysis are shown In Table 7.

The ANOVA resulted in an F ratle of .819 with 1 and 21 df,

p > .03, These dara did not support the prediction that Less
Expetienced principals with High Moral Development would have more
open climates than lLess Experienced ptincilpals with Low Moral
Development. Hypothesls 3 was rejected,

dypothesls §

Hypotheesis 4 stated thnt the climate dimeneions defining

Frincipal Behavior (Aloofness, Productlion Emphasis, Thrust, and



Table 7
Analyela of Variance--Veriability in Openness
between Less Experienced, High and Low

Moral Development Principals

&0

Degree of Sum of Mean F
Source Freedom BYUETEE gyuare ratio
*
Batween groups 1 179.8734 179.8734 .B190
Within groups 21 4611.0774 219.5751

*
p}.ﬂ5
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Congideration} would be wore related tc moral development than the
dimensions defining Teacher Behavior {Disengagement, Hindrance,
Eaprit, and Intimacy). <Caronical cerrelation was used to test the
relationships In thia prediction between the set of independent
variables relating to the prineipals' persocnal data (age, moral
development, and experience factors) and the set of dependent warti-
ables deflned by the eight climate dimensions. Data from this teat
produced canonical variables in two sets, and the strength of the
resultant correlation coefficients between the variables within these
two sets Indicated which of the independent and dependent variables
were mote closely associated. The resulrs of this analysis are showm
in Takle 8 and Table 9.

The canonical correlation analysis predictably produced "P"
score, or moral development, as the primary factor contributing to

the first canonical variable in the set of independent varfables

(xz probability = .G51). The "P" acore was the factor moat cloaely
associated with the dimeneions of climate (R = .766550). The next
strongeat factor in the first canonical variable (with an R of

=, 423344} was age. Moral development and age, then, were most
strongly related, positively and negatively, reapectively, to those
climate dimensions ln the set of dependent varlables which produced
the highest correlation coefficlents. Referring te Table 9 apain,
"P" mcore was related, In order of asasociative strength, negatively
to Teacher Disenagement, -.532071; and poaitively te Principal

Thrust, .442713; Principal Alocfnesas, ,426110; Principal Conalderationm,



Table §
Canonlcal Correlation Analyeisa--Principals'

Personal Data

62

Canconical Age F score ‘ERSEEa YRSEDEb

TOTYRE®

Yariakble No. 1 =0, 42344 0. 366550 a0.0640%87 0.208804

0.060%21

Hote: Correlation cpefficlents between each canonical wvariable in

Group 1 and the variableg of group 1.

EYREEE--FEBIB af Job Ilncumbency as principal of sublect achool

b

district

“TOTYRE--total vearg of administrative experience.

YRSSDE--years of administrative experience in current achool
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.389598; and Principal Production Emphasia, -,248706. Although one
dimenaion of Teacher Behavior was showm to have a4 strong assoclation
with moral development, Hypothesis 4 was confimed. The climate
dimenslons defining Principal Behavior were more related to moral

development than the dimensions defining Teacher Behavior,



Chaptet 5
Conclusions and Implications

The primary purpese of this study was to determine the
relatlonship between levelg of moral development of elementary school
principals and the degree of openness of those principals' school
climates as perceived by their faculties. In addition, dara were
sought to determine which dimensions of organizaticnal climate were
most related to the level of principals' moral development and,
furthermore, to assess what relation, 1if any, existed between the
principal’s length of iobt incumbency and the openness of the climate.
In this chapter, the findings of the study are discussed and conclu-
slons are drawn concerning the results., Fipmally, implicatione of the
investigation for administrative practlce and future research are
discussed.

A review of the relevant li{terature and related research
revealed that cegnitive-moral development 18 clasaified inte &
sequence of culturally univerazl stages of moral reasoning, independ-
ent of social norms or religicus tenets. In additlon, measures of
meral development have been correlated systematically with such
characteristice as age, education, and Intellectual ability and,
furthermore, consistency between moral reasoning and morzal behavior
has been substantiated.

Research in the field of organizational behavier eatablished

that climate is an empirical reality which can be defined and measured.
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In establishing the validity of the dimensions of climsate, numerous
gtudles have confirmed the exietence of the eight dimensions defined

by four Teacher Behaviocr dimenslons and four Principal Behavior dimen-
siona. Recent studies, however, suggest the possibility cof some varia-
tions ¢n the number and nature of the dimensions. Significantly, the
behaviotr of the leader 1n an organization, moreover, has been revealed
as a significant determinant of the climate. No research could be
found, however, that examined the practical conseguences in the school
envitonment of the depree of moral development exbibited by the
principal.

From these atudies, it was inferred that the level of sophisti-
cation of moral reasoning, judgment, and decision making of the primci-
ral would be positively related to the degree of apenness of thar
principal’s scheol climate. In additlien, hypotheses were constructed
to allow for analysis of the contribucions of age and administrative
experlence to the climate, and to determine which elements of climate
were most closely assoclated with the leader's level of moral development.

A survey of selacted reseatch studies concerning the demo-
graphic characteristics of administratore and their effects on group
menbers’ behavior and perceprions revealed warying Influence of such
facrore as age and experlence. Generally, certain kinde of experti-
ence, notably length of job incumbency, were shown to have significant
effects on climate-~type measures,

Selected ta test the hypotheses were two questicnnaires: an
objective measure of moral reasoning developed by Reat {1974b) and

a measure ©of climate developed by Halpin and Croft (1963}. A random
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gample of 60 elementary schocls in the Tidewater reglon of Virginia
was selected as the sample population. The principala of the subject
schools were requested to complete the moral development gquestionnaire
while their faculties were asked to complete the climare protocol.
Numerous follow-up telephone calla to those principals who did not
respond were made after the return deadline had passed. Of the 60
casea {(gets of responses from the principal and faculty in the same
gchool), 41 usable cases (68.33%) were Identified for use in the
analyals of data. Although this percentage of return was not con-
gidered to be optimum, the rate was not detetrmlned to adversely affect
the reliability of the findings since the nature and variecy of
reagona for nonreturn seemed unrelated to the conatructs of moral
development or climate., Furthermore, rhe sample mean of the "P"
score for this study fell within the range of sample means for adult
gtoups determined by Reat {(1976).

Analysis of the test data revesled thar there waa Ln fact a
posltive correlation between the degree of moral development of
elementary principals and the amount of spenness in thelr regpecrive
achool ¢limates. In easence, the data showed that the hkizgher the
moral develepment of the principal, the more open the achcol climate
was likely to he. Furthermore, the data showed that the independent
vatriables relating to the principal's sge or years of varlous types of
adminietrative experience did not significancly contribute to the
teachera' perceptions of the climate opennesa. Finally, the climate
dimenaicns relating to Principal Behavior were the ones primarily

asgociated with the principal’se degree of moral development, altheugh
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one dimeneion of Teacher Behavior--Disengagement-~-was found to be the
element moat closely related to moral development. More detailed
discussicn of these findings will be provided in the conclusions
gection af thie chapter.

Conclusions

The major resulr af thiz study was that the concepta of
principal's moral development and climate openneas seem to covary:
the higher the moral development of the principal, the more open the
school climace, {learly, Halpin {1966) considered an Open climare
to be more desirable than a Closed one because of its flexibility and
effectivenesa, and because of the congruence therein between the
nomathetic and {decgraphic dimensicmns. BSpeciflcally, in terms of the
principal, an Open climate im qualitatively better since 1t represents
an Integration between hils own personality and hisg crganizational
role., Likewise, Kohlberg {(in Goslin, 1969) conaidered the higher
stages of moral reasoning gqualitatively better for much the same
reasonsd. In situations of conflicting values, principled-level rea-
aoning provides a wider scope of alternatives, both phlloscphical and
gituational, vupon vhich to base one's problem=solving decisions,
Highar-stage development integrates an understanding of both individ-
val and sccial values and roles In determining the ethical path to
take,

It 18 concluded that the leadership behavior of & principal
with a high degree of moral development may enhance the evolutipon of
an Open climate in hie school. The caveat, here, is that the leader's

behavior {s a necessary but not sufficient condition feor determining



69

the climate., Such factors as the faculty's influence upon the
leader, the degree of control upon the principal exerted by the
superintendent and central office, or the demography of the community
may exett strong Influences upon the organizational climate. Since
this study was predicated upon relational bhypotheses, a cause and

effect conclusion regarding moral development and climate cannot be

made,

The data relating t¢ the climate dimensions most closely
asspclated with moral development illuninated several points worthy
of coneideration. The climate dimension most strongly assoclated
with the Fflrst canonical variable ("P" gecore) was Teacher
Plsengagement. The correlatlon was negarive which was Interpreted
to mean that the higher the moral development, the lesas would be
the element of Teacher Disengagement, Table 3 describes thils dimen-
sion in terms of a group which is "going through the moticns." The

items on the guestionnaire pertinent to this dimension Lncluded the

following:

l. Teachers exert gtoup pressure on nonconforming faculcy

members.
2. Teachers seek apeclal favors from the principal.

3. Teachers interrupt arher faculty members who are talking

In staff meetinga.
4, Teachers at this acheol stay by themselves.
5. Teachers talk about leaving the achool system.

A negatlve score on this dimeneslon 18 interpreted to mean
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thac teachers behave in a task-oriented, professional manner which

ia characterized by a sense of purpesefulness. Although it was not
hypothetically predicted in this study, the finding that Teacher
Disengagement dropped as the moral development level rose was con-
sistent with the thecries read. A leader with high wmoral development,
it is concluded, may be likely to foster a more aggressive, profes-
gional behavior in hie teachers since he would view the cperation of

the scheol as a mutually ahared responsibility. The low moral develcp=
ment administrator, on the other hand, might engender traits of

Insularity and selfish protection because of the value he places upon
deference to power and maintaining the given secial norm for its own
sake, or because of his orientation to self-sarisfying needs.

The findinga that the Principal Behaviors of Thrust and
Consideration were atrongly associated with moral development were
also predictable accerding to moralicy theory., A high mersl develop-
ment principal logically would be viewed as having high Thrust
because he would see his role az one hased on a contract which
demanded as much of him as it does of his teachers. Thus, he would
not ask anything more of his rteachers than he willingly would give
cf himself, Likewise, he would be viewed as being high in
Consideration because the leader with high moral development 1s fun=-
damentally concerned with the rights of others and the majarity wiil
and welfare,

The finding that moral development was assoclatad posicively

with Principal Aloofness was not anticipated. The Aloofness behavior
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in climate theory is characterized by the leader's emphasis on "going
by the book," of preferring te be guided by rules and procedures
rather than dealing with tearhers in a personal manner. While law
and order orientation 1s a characteristic of the stage 4 level of
moral development, it geems incongrucus that thils characteristic 1e
atrongly associated with Aloofness since srage 4 ias congidered to be
a rtelatively advanced stage of wmovral reasoning.

Several tentative inferences can be drawn in an attempt to
explain this finding. First, the conclusion reached by llaves (1973)
that the OCDQ does not reliably measure the dimensicn of Aloofneas
guggests that moral development may cap into another, undefined
behavior which surfaces thraugh the ltema assigned to Aloofneas
Behavior. Second, Halpin (1966) used the phrase, "universalistic
rather than particulariatic [ p. 151 ]," in referring to Aloofness
Behavior. Orientation to universal principleg rather than situa-
tional specificity {8 a benchmark of the stage 6, or principled
level, of reasoning., If "P" score was tapping inte this univevsal-
istic orfentation, then a positive Aloofness cortelation would be
expectied. This interpretaticn, however, 1s extremly tentative in
light of the total behavior characteristics of the leader which Halpin
defines in the Alcofness dimensicn. Finally, a preliminary factor
analyais of all the variables in the study revealed a dichotomy ip the
correlation analysis pertaining to Alcofnesa, On the one hand,
Aloofness was shown to be positively related to "P" score, but a
aecond, 1ndependent Aloofness factor was negatively related to the

Teacher Hindrance wvariahle, No definitive conclusione are derived
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from this result, but the data suggests the poasibility of the
existence of two orthogonal Factors Iin Alcofnens being tapped by the
Alpefneas items on the OCOG,

The hypothesls that significant differences in climate open-
ness would exist between High Meoral Development and Low Moral
Devalopment principals with Less Experience waa not supported by this
investigation, This finding 18 contrary to findings of Eridges (1965)
concerning the influence of experience on elementary principals.

While no avbstantive conclusicn can be drawn from this result, the
size of the sample used to test this hypothesis may have been a con=-
tributing factor to its rejection. The number of cases availlable to
test this prediction had been reduced from 215 to 22, firet by the
gelection of 60 schools as the sample population, second by the 68%
rate of return trealized, and third by the procedure of dividing the
final sampia at the median on Experlence to achieve the category of
Lase Experienced princlpals., A larger number of cases for this
analyals might have produced different results.

In this lnveastigation, the contributions of such perasonal and
demographic data as age, administrative experience, and tenure in the
achool rto the organizational climate were found to be insignificant.
While these findings are not contrary to the findings of Bridges {(1965),
they do raise soma guestiona in light of the studles correlating moral
development with age, and in light of bureaucratle role seoclalization
referred to by Wiggine (in Monszhan, 1975). These questions will be

addressed in the asection on Implicatione for Research,
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Implications for Adminiatrative Practice

The resulta of thia investigatilon indicate that the level cof
motral development is strongly associated with the degree of climate
vpenness In a school organlzatlon., Furthermore, the literarure on
organlzatlonal hehavier containe numercus argumenta thit open climates
are qualitetively better enviroamente, for they are roesidered ro
foeter worker satiafaction, to increase teacher productivity, to
improve morale, and to Integrate personal and institurional goals.
All of thie 1Implies, therefore, that educational adminiatrators
should serlously conalder the moral dimeneion of theilr personnel when
declding appointments to leadershlp positions.

There may be 1lmplicatdons found in this study concerning role
definition for educational adminiscraters., A lack of congruity
betwean the level of moral development possesaed by an administrator
and the role expectations of his superlors may negate any posltive
effects to be gained through his moral reasoning. A achopl districe
which purposcfully hires a highly moral leader bur which simultan-
eously denles him the aurthority or flexibiliry to operate on the
basis of hia principles would only frustrate achlevemert of the wery
goale 1t seeks. The loyalty of a principled-leve]l adminjstrator will
be to his wvalues rather than ta the administrative policies of the
otganization, and when these two factors come intc conflice,
dysfunctien may be the reault.

A caveat 1s scunded to the administrator who seeks to change
abruptly an eorganizational ¢limate by the appointment of 3 leader with

ftigh moral development. Morality theory clearly statea that one



74

cannot accept or emulate moral behavior which one does not under-
stand. A clomed faculty with perhaps a low level of individual and
collective moral development cannot underatand, and possibly would
not accept, the behavior of an administrator mere than one stage
above ft. A faculty asked to accept or emulate such behavier under-
standably may become resistant or antagonistic to the leadership
behaviotr of such a principal. Without perceptive understanding and
thovghtful direction by the principal, the schocl could become more
entrenchad in 1ts exlating climate.

High motal development in a school leader seems to foster a
type of professional behavior (low Disengagement) on the part of
teachers. Low Disengagement 1s, also, a characterlstic of Open,
Autonamoua, and Controlled Climates—--the three most Open climates in
the continuum. The administrator, then, who operates on a principled-
level of behavior might, based on rhe dsata of this study, tend to
reduce the faculty'a level of Disengagement, and lead 1t toward a
mere dynamic and open c¢limate, Since Disengagement was one of the
three climate dimensions in the formula {ESF + THR - DIS) Halpin and
Croft (1963} rellied on to determine an Openness score of the achoel,
Disengagement takes on added significance as & wvehilcle to improving
climate opennessa,

The second climate dimension mast closely assoclated with the
level of moral development was Thrust, Sipnificantly, Thrust, also,
is one of the three dimeneions In the Openness formula. It, however,
refers to behavior of the principal, as it is perceived by the

faculty, which is characterized by a type of "professicnalism."
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The high Thrust principal actempts to motivate his faculcy by che
example he sets. The lwnplication is that a principal wich high moral
development ia more likely ro be viewed as atrempting to "move the
organization” by professional example while, at the same time,
engendering an attitude of job satisfaction and task sccomplishment
within the faculty. Within these two dimeneions, then, resides two
rhirds of the potential of the crganizarion for improving ics degree
of openneas.

Implicatione for Research

Any 1mplicaticne for future research drawn from this study
rust be made 1o full recognition of warious limitations. Conclusione
may be developed considering only this sample population of elementary
school personnel and similar groups. The retutrn tate for the sample
was only 68%, although the dats were considered reliable for analysis.
The OCDR] used to measure organizational eclimate is currently being
examined for possible revigions, although nc new form of it has been
validated and published.

Directionse for future reaearch areprovided by the results of
this stwdy., Further inveatigarions into the influence of moral
development in school management and environment should be conducted.
Particularly, studies examining the effects of moral reasoning by
manipulation of the Independent wvariable should be accomplished.

This study examined only the existing relationahips, thus eliminating
any cause—effect conclusiona. Such experiemental acudies of moral
reaaoning will go far In determining just how potent a factor it is

in scheol adminiatration. Is it posaible for high moral development
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leadera teo raise moral reasoning in teachers? Is there empirical
reallity to a concept of moral climate? Kohlberg (1976) suggested
there 1s. If sc, can it be raised as research has demonstrated that
moral education in the classroom can result in permanent advancement
of moral stage In Atudenta?

If the climzte dimensfons of Discngagement and Thrust vary
according to level of moral development, will administrative focus
upon these dimensaicns in regard to principal’s moral behavior result
in a mote open climate? What constructs make up the Aloofness
dimension which make it vary with moral develepment in a theoretically
unpredictable manner? Why are high moral development principals
perceived as Aloof? Indeed, is the concept of Aloofness, as
originally defined by Halpin and Croft (1963}, no longer a valid
vne?

Regedrch deslgned to answer thege guestions about the dimen-
sions of climate in respect to moral development needs to be accom—
plished before any cause-effect conclusions can be drawn. Both
individual moral behavior and institutional group behavior are subject
to many and complex forces, and, thus, any research of these variahbles
promiaes to be difficulk,

In regard to the variables of age, tenure, and experience,
more research needs to be undertaken to reveal the varlous influences
these factora have upon climate. If age and moral development are
highly correleted, and if moral development and climate openness seem
to covary, why does not age have a similar relationship with climate

openness? Does this suggeat that principale have reached the age
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and stage of rerminal moral development by the time they are
appointed? Can moral education In graduate administration programs,
then, overcome this apparent arrest In the ai inistrator's develop-
ment?

Horality theory states that experiences with conflicting
values or moral dilemmas is a training vehicle for developing
principled~level moral reascning. <Certainly, adminietrators wich
many years of service have had considerable opportunities to confront
situations with coenflicting values. Research needs to be conducted
to ascertain what Influence experience has upon moral reasoning and
how, 1f at all, they Interact to gsffect climate. An imporctant
implication of this study for future research upen the experlence
variables is that sample size may be a signiflicant heuristic con-
sideration,

The research in role socialization in schoel districts con=-
ducted hy Bridges (1965) and Wiggine (in Menahan, 1975) has sipgnifi-
cant implicacions for administrative moral behavicor in light of the
results of thils study. If the Influence of a leader's personality
gives way, with increased tenure, to the role expectations demanded
by the achool district as suggeated by Bridges, will the moral
deve lopment==-climate relationshlp revealed harein be alrtered? Would
only low-level principale succumb teo this role socialization by the
inatitution? Or, do high moral development princlipals either influ-
ence the system or leave? Empirfcal anawers to these questlions would
go far in explaining the complex Influences leader morality might have

on inastitutions.
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Heuristic inveatigations of human behavior in the educationsl
environment, with respect to ethics and morality, is In 1ts infancy.
Through empitical inquiry, the factors and relationships pertaining
to moral behavior and educatiensl management will be determined.
Thie knoewledge willl be of Invaluable afd to administtators {f they
are te improve the quality, in addition to the efficiency, of

educarlonal managewent.
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Appendix A
Directions to Principals for Organizational
Climate Description Questionnaire
Dear

Inside thia package there are coples of a questionnaire,

#ach with an attached envelope, entitled "Organizational Climate
Description Questionnafre" {0CDQ). Please ask each of your regular,
full-cime classroom teachers, grades K through &, to complete a
queationnalre and return it sealed In the actached white envelope

tc the person you have designated Lo your school. The questionnaire
can be completed in approximately 20 minutes. Full directions to
your teachers are Ilncluded with each gquestionnaire. As is specified
in these directione, teachers DO NOT sign thelr names to these forms
ar to the envelopes.

When a1l of the sealed envelopes have been returned to your
sachool, please place them in the large, manila envelope provided, and
mail them tc me. [t would be greatly appreciated 1f all responses
are returned to me no later than .

An extra copy of this questionnalre has been Iincluded for
your information. Should you require additional cepies for your
teachetrs, please leave word with the School of Educatlion, College of
William and Mary, (804) 253-4434 or 253-4562, and I will supply themn.

Thank you for your contribution te the success of thia
praject.
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Sincerely,
James Langley Young

College of William and Mary
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Appendix B
rganizational Climate Description
Quesrionnalre (A. W. Halpin
and D. ¥. Croft)
The items in this questiomnaire describe typical bhehaviors
ot conditions that occur within an elementary school organization,
Please indicate to what extent each of these descriptione characterizes

YOUR SCHOOL. Please do not evaluate the items In terms of "good" or

"bad" behavior, but reach each item carefully and reaspend in terms
of how well the statement describes YOUR school.

The descriptive sacale on which to rate the items is printed
at the top of each page. Flease read the instructions which describe
how you should mark your anawers.

The purpose of this questicnnaltre is Lo secure a descripticn
of the different ways 1n which teachers behave and of the various
conditions under which they must work. After you have answered the
questionnaire, the behaviotrs or conditions thar you described as
typical by the malority of the teachers in your school will be
examined, and a porrrair of the Organizational Climate of your school
will be rconstructed.

Marking Inatructions

Printed below 1s an example of a typical item found in the
Organizational Climate Description Questionnaire:
1. Rarely oeccurs.

az
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2. Sometimes occura.

J. Cften occurs.

4, Very frequently occurs.
Teachers call each other by theilr first names. 1 2z 3 4
In this example, the teacher marked alternmariwve 3 to show thot the
interperaonal relationship described by this ftem "often oceurs’ at
his schonl. Of courmse, any of the other alternatives could be
selected, depending upon how often the behavior described by the item
does, indeed, accur in your school.

Pleage mark your responees cleatrly, as In the example.

PLEASE RE SURE THAT YOU MARK EVERY 1TEM.

Since your ancnymous responge is desired, please do HOT write your

name enywhere on this form. Seal the complered queationnaire in

the attached envelope and return the envelope to the person who

distributed them in your sheeel., Thank you.
1. Teachers' closest friends are other

faculty members in thig school, 1 2 1 4
2, The mammerisms of teachers at this achool

are anncying. 1 2 k| 4
3. Teachers spend tilme after school with

srudente who have individual problems. 1 2 1 4
4. Instructicna for the opetration of teaching

alde are available. 1 2 3 4
5. Teachers Iovite other faculty to vislit

them at home. 1 2 3 4

6. There Is a minerity group of teachers who



eglways oppose the malority.
7. Extra books are avallable for classroom
use.
8. Sufficlent rime 18 given to prepare
administrative reports.
9., Teachers know the family background of
other faculty members.
10, Teachera exert group pressure on non-
conforming faculty memhara.
I1. In faculty meetings, there iz a feeling
of "let's get things done.”
12, Administrative paperwork is burdensome
at this achool.
13. Teachers talk about thefir personal life
to other faculty mewmbers.
l4. Teachers seek apeclal favors from the
principal.
15. School supplies are readily availabe
for use In clasawork.
16 Student progress reports requlre too much
work.
17. Teachers have fun socializing together
during school cime.
18. Teachers interrupt other faculty pembers
who are taliking in etaff meetings,

19. Most of the teachers here accept the

B4



faults of thelr colleagues.

20. Teachers have tooc many commitree
requirements,

21l. There lg coneidersble laughter when
teachers gather Informally.

22, Teachers ask nonsensical questions in
faculry meatings.

23. Custpdial amervice ia available when
needed.

24, Rputine duties interfere with che job
of teaching.

25, Teachers prepere administrative reports
by themaelvesn.

26. Teachers ramble when they talk in
faculcy nmeetings.

27, Teachers at this school show much
achool spirit.

28, The principal goes out of his way to
help teachersa.

29, The princlpal helps teachers solve
personal prcohlema,

30, Teachers at thia achool stay by them-
selves,

31. The teachers accomplish their work with
great vim, vigor, and pleasure.

32. The principal sets an example by working

a5



bard himself.

33. The principal does personal favors
for teachers,

34. Teachers eat lunch by themselves In
their own classrocma.

35. The morale of the teachers is high.

36. The principal uses constructlve
eriticiasm.

37. The principal atays after school to help
teachers finish their work.

38. Teachera socialize together 1n amall
gelect groups,

39. The principal makes all clasa-
gcheduling decisions.

40. Teachers are contacted by the principal
each day.

41. The principal is well prepared when
he speaks at school functions,

42, The principal helps staff members
gertle minor differences.

41, The principal schedules the work Eor
the teachers.

44. Teachera leave the grounds during the
achool day.

45, Teachers help select which coursees will

be taught.
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46. The principal correcta teachera’
mistakes,

47. 'The principal talks a great deal.

48, The principal explaina hils reasons for
criticism to teachers.

49. The principal tries to get better
salaries for reachers.

50. Extra duty for teachets is posted
conspicuouely.

51. The rulea set by the princlpal are
never questioned.

32, The prineipal looks aur for the personal
welfare of teachers.

533. BSchool secretarial service is availlakle
for teacheras' use.

54. The principal runs the faculty meeting
like a business conference.

55, The principal is in the bullding before
teachers artive.

56. Teachers work together preparing admin-
istrative reporce.

57. Faculty meetings are organized accord-
ing to a tight agenda.

58B. Faculty meetings are mainly ptincipal-
report mestings,

59, The pripcilpal tells teachers of new



ideas he has run acrcss. 1
60, Teacheras talk about leaving the

achool systen, 1
61. The principal checks the subject

matter ability of teachers. 1
2. The principal is easy to underatand. 1
63. Teachers are Informed of the results of

a supervisar's vislc. 1
64, The principal inseures that teachers

work to their fullest capacity. 1

pa

3
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Appendix C
Directions to Principals for Defining
Iggues Test
Deatr :

Firat let me thank you in advance far your cooperation in
making this project a success. Without the conscientlous support
of practitioners such as yourself, educational research such as this
could not be accomplished.

Attached you will find a quescionnalre entitled, "Opinions
about 5ocial Problems."” The time required to complete the form
usually does not exceed 30 minutes. While the cover sheet does
requeat aome perscnal information abhout you, you are not to sign the
form, thus asauring your anonymity. HNelther principals nor thelr
schools will ke identlfled in the findings.

When you have completed the questionnalre, please return it
in the self-addressed, stamped envelope provided. It would be
greatly appreclated 1f the form wae returned no later than

The findings of this project will provide valuable informa-
tion about the acience of educational administration. Should you
desire a copy of the completed findings, Just Indicate sc on the
attached poetal card and include your name and addresa.

Again, thank you for your contributlon to the study.

Sincerely,
James Langley Young
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College of William and HMary
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Appendix D
Defining issues Test
Please give the following information:

Age H

Total years of adminlatrative experience :

Yearz of administrative experience in this school syatem
'
Years of experience as principal of present school .

Opiniona about Social Problems

This guestionnaire is aimed at understanding how people think
about aoclal preblems. Different people ofrten have different
oplnions ahout questions of right and wrong. There are no "right"
answers in the way that thetre are right answers to math problems. We
would Iike you to tell ue what you think akout several problem
srories.

Here L8 a story am an example., Read 1lt, theno turn to the
next page. Thank you for your cooperation.

Frank Jonee haes been thinking about buying a car. He is
married, has two Emall children and earnos an average lncome. The car
he buys will be his family's only car. It will be used mostly ro get
to work and drive around town, but somecimes for vacatdion trips alseo.
In trying to decide what car te buy, Frank Jones reallzed thar there
were a let of queations to consider. Om the next page there 1s a 1list

of some of theae questions.
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1f you were Frank Jones, how important would each of these
questions be in declding what car to buy?

Part A, ({(Sample.)

On the lefr-hand side of the page check one of the spaces by

edch quesation that could be considered.

Little Tmpertance

Spme Impotrtance

Great Importabce
Much Importance
No Importance

1. Whether the car dealer was in the

same block am where Frank lives.

2. Would a used car be more economical

in the long run than a new car,

3. Whethet the color was green, Frank's

favorite color,

4. Whether the cublc inch displacement

wag at least 200,

5. HWould a large, roomy car be better

tharn A compact car.

6. Whether the EFromt conmibilies were

difterential.

Part B, (Sample.)

From the list of questions above, select the most lmportant
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one of the whole group. Put the number of the most Impotrtant question
on the top line below. Do likewise for your second, third, and

fourth mnst important cheoices.

Most 1lmportant. 5
Second most important. 2
Third mosi importantc. 3
Fourth most important. 1

Helnz and the Drug

In Europe a woman was neat death from a special kind of
cancer. There was one drug that the docters thought might save her.
It was a form of radium that a druggiatc in the same town had recently
discovered. The drug was expensive to make, but the drugglst was
charging 10 timee what the drug cost to make. de pald 5200. for
the radium and charged 32,000. for a amall doase of the drug. The
slck woman's husband, Heinz, went to evetyone he knew to borrow the
money, but he could only get regether about 51,000., which 18 half of
what it cost. He tnld the druggist that his wife was dying, and asked
him to aell it cheaper or let him pay later. But the druggist said,
"No, I discrovered the drug and I'm going to make money fram it.” So
Heinz got deaperate and hegan t¢ think about breaking intc the man's
etore to steal the drug for his wife.

Should Hednz atesal the dJdrug? Check one.

___ Should steal ic.

______Can't decide.

Should not ateal it.



Great Importance

Much Importance

Some Importance

Lictle Importance

Ho Importance

G4

Heinz Story. On the left-hand side of the page
check one of the apacea by eacli question to indicare

ite importance.

1. Whether a community's laws are going to
be upheld.

2. Tan’t it only natural for a loving
hushand teo cate so much for hils wife that he'd steal?

3. Is Helinz willing to risek getting shot
aes 4 burglar or going to jall for the chagee that
atealing the drug might help?

4, Whether heinz 18 a professional
wtestler, or hae considerable influence with pro-
fesslonal wrestlers.

5. Whether Heinz 1s stealing for himself
or doing this solely to help somecne else.

6. Whether the druggist's rights to his
inventlon have to be reapected.

7. Whether the esgence of living 1s more
enconpasaing than the terminaction of dying,
soclally end individually.

§. What wvalues are going to be the basis
for poverniag how people act toward each ocher?

9. Whether the druggist 1s going to be

allowed to hide behind a worthless law which only
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protects the rich anyhow.

10. Whether the law 1in this case 18 getting

in the way of the most basic claim of any member of

socliety.

11. Whether the druggist deserves to be

robbed for being so greedy and cruel,

12. Would stealing in such a case bring

about maore total good for the whole society or not.

From the list of quest{ons above, select the four most imporcant;

Mosat Important .
Second mogt important -
Third most important -
Fourth moac important -

Student Take-over

At Harvard University a group of students, called che Students
for a Democratic Soclety (5D5), believe that the University ashould not
have an army ROTC program. Sp5 students are against the war in Vietnam,
and the army training program helps send men to fight in Vietnam. The
3D5 students demanded that Harvard end the army BOIC training program
ag A university caurse. This would mean that Harvard students could

not get any artmy trailning as part of their regular couree work and not
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get credit for 1t toward their degree.

Agreeing with the SDS studenta, the Harvard professcra voted
to end the ROTC progtem as & university course. But, the President
of the Univergity atated that he wanted to keep the army program on
campud as A course. The SD8 sucdents felt that the President was not
yolng to pay attention to the faculty vote or to their demands.

So, one day laat April, 200 3D3 students walked into the
University's administration building, and told everyone else to get
cut. They sald they were doing thls to forre larvard to get rid
of the army training program ss a course,

Should the students have taken over the administration
bullding? Check ane,

____Yes, they should take Lt owver.

______Can't declde.

Ho, they should not take 1r over.

Student Take-over.

Great lmportance
Much Iaportance
Some Importance
Litcle Importance

Ho Importance

1, Are the gtudents doing this to really
help other people or are they doing 1t just for

kicks?

2. Do the atudents have any tight to take

over property that doesn't belong to them?

3. Do the students realize that they



Great Importance

Much Importance

Some Importance

Little Importance

No Importance
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mipht be arrested and fined, and even expelled

from school?

&. Would taking over the bullding in the
long run benefit mote people to a greater extent?
5. Whether the president stayed within the

limits of his authority ip ignoring the faculty

vore.

&. Will the takeover anger the public aml
give all students a bhad namef?

7. Ia taking over & building consistent
with principles of lustice?

8. Would allowing one atudent cakeover
encourage many other atudent takeowvers?

9., DMd the president bring this mia-
understanding on himself by heing sc unreascnable
and uncooperative?

10. Whether tunning the universitcy ought
to be in the hands of a few adminiatratora aor in
the handa of all the people.

1l. Are the students following principles

which they believe are above the law?

e
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Great Importance
Much Tmportance
Spme Importance
Little Importance
Ko Importance

12. Whether or not wniversity decisions

cught to be respected by students.

%ru$ the list of questions above, select the four most important:
Moat important.
Second most lmportant.
Third woet important.
Fourth most important.

Escaped Priesoner

A man had been sentenced to priason for 10 years. After
1 vear, however, he escaped from prison, moved to a new aresa of the
country, and took on the name of Thompson. For 8 yvears he worked
hard, and gradually he aaved encugh money to buy his own business.
He was falr to hils cusatomets, gave hils employees top wages, and gave
moet of his own profits to charity. Then 1 day Mre. Jonea, an old
neighbor, recegnized him as the man who had escaped Efrom prison 8
years before, and whom the police had been looking for.

Should Mrs. Jones report Hr. Thompson to the police and have
him sent back to priaon? Check one.

__ 3hould report him.

_____Can’'t decide.

Should not report him.



Great Importance

Much Importance

Some Importance

Little Importance

No Importance

39

Earaped Prisoner.

1. UHasn't Mr. Thompson been good encugh
for such a long time to prove he 1en't a bad
person?

2. Everytime someone escapes punishment
for a crime, doesn't that Just encourage more
crime?

3. Wouldn't we be better off without
prisona and the oppression of our legal syatem?

4. Has Mr. Thompson teally pald his debt
to soclety?

5. Would soclecy be failling what
HMr. Thompson ahould fairly expect?

6, What benefics would prisons be apart
from morlety, especially for a charitable man?

7. llow could anyone be go cruel and heatt-
legs ae to send My, Thompson to prisan?

8. Would it be fair to all the prisoners
who had to serve out their full sentences 1f
Mr. Thompscn was let off?

9., Was Mrs. Jones a good friend of

Mr. Thompeson?
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10, Wouldn't it he a citizen’s duty to
report an escaped criminal, tregardless of che

clreumstances?

11. How would the will of the people and

the public good beat be served?

12. Would going to prison de any good for

Mr. Thompson or pretect anvbody?

From the liat of questions ahove, select the four most Impottant:
Moet important -
Second most important
Third meost important o

Fourth most lmportant

HewsEaEer

Fred, a senior in high school, wanted to publish a mimeo-
graphed newspaper for students so that he could express many of his
opiniona. He wanted to speak out against the war in ¥ietnam and Lo
speak out against some of the school's rules, lilke the rule for-
bidding boys to wear long hair.

When Fred started his newspaper, he asked hig principal for
permiassfon. The principal eald it would be all right if before evety

publication Fred would turn in all his articles for the principal’s
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apptoval. Fred agreed and turned Iin sewveral articlea for approwval.
The principal approved all of them and Fred published two lasues of
the paper in the next 2 weeks,

But the principal had not expected that Fred's newspaper
would receive so much attentlon. Students were Bo excited by the
paper that they began to organize protests againast the hair regula-
tion and other schoal rules. Angry parents objected to Fred's
opinione. They phoned the principal telling him that the newapaper
was unpatriotic and should not be published. As a result of the
rimaing excitement, the principal ordered Fred Lo stop publishing. He
gave as a reason that Fred's activitice were disruptlve to the
operation of the school.

Should the princlpal atop the newapaper? Check one.

_ ___ Bhould step 1it.

Can't decide.
Should not stop ik,

Bewspaper .

Great Importance
Much Importance
Some Importance
Little Importance

Ho Importance

1. Ig the principel more respongihle to

students or to parents?

2. Did the principal give his word that

the newspaper could be published for a long time,



Grear Importanrce

Much Importance

Some Importance

Little Impertance

No Importance
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or did he just promlse to approve the newspapet

one issue st a time?

3. Would the students start protesting
even more Lf the principal stopped the newspaper?

4, When the welfare of the arhocl is
threatened, does the principal have the right to
give orders to students?

5. Does the principal have the freedom
of speech to say 'mo" in this case?

6. 1If the principal atopped the newspaper
would he be preventing full discuseion of important
problamsa?

7. Whether the principal’s order would
make ¥red lose faith in the principal.

B. Whether Fred waa really loyal to his
achool and patriocic to his country.

%, What effect would atepping the paper
have on the student's educatlon in critical
thinking and judgment?

10. Whether Fred wag in any way violating

the rightse of othera In publishing hia owm
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Great Importance
Much Importance
Some Importance
Little Importance

Ho lLmpottance

opinions.

11. Whecther the principal should be
influenced by some angry parents when it is the
principal that knows best what 18 going on in the

school.

12. Whether Fred was using the newspaper

e stidr up hatred and discontent.

From the list of guestlons abowve, select the four moat Important:

Hoat important

Second most important

Third most important

Fourth most important
Webster

Mr. Webater was tle owner and manager of a gas station. He
wanted to hire another mechanic co help him, but good mechanics were
hard to find. The only person he found whoe seemed to be a good
mechanlc was Mr. Lee, but he was Chinese. While Mr. Wehater himself
didn't have anything againat orlentala, he was afraild to hire Mr. Lee
because many of his customers didn't like orfentals. His customers
might take thelr businese eleewhere 1f Mr. Lee was working in the

gas station.
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When Mr. Lee asked Hr. Webpter 1f he could have the job,
Mr. Webeter sald that he had already hired somebody elae. But
Mr. Webster really hadnot hired anybody, because he could not find
anybody who was a good mechanic besidee Mr. Lee.
Whar should Mr. Webster have done?! Chkeck ane.
—__ Should have hired lr. Lee.
Can'rt decide.
Should not have hired him.

Webster

Great [mportance
Much Taportance
Litrtle Importance

Some Importance

No Importance

1. Does the owner of a business have the

right to make his own business decisions ot ontc?

2. Whether there 18 a law that farbids

racial digcrimination in hiring for jobs.

J. VWhether Mr. Webster is prejudiced
againat orientals himeelf or whether he means

nothing perscnal in refusing the Job.

4. Whether hiring a good mechanic or pay-
ing attention to his cuatomere' wishes would he

best for his business,

5. What individual differences ocught to
be relevant in declding how society's roles are

filled?




Great Impottance

Much Importance

Some Importance

Little Importance

Ho Importance
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. Whether the greedy and compecitive
capltalistic system cught to be coupletely

abandoned.

7. Do a majority of people in Mr. Webhster's

society feel 1like his customers or are a majoricy
against prejudice?

8. Whether hiring capable men like
Mr. Lee would use talents that would otherwize
be lost to saclety.

9. Would refusing the job to Mr. Lee be
conelstent with Mr. Webater's own moral beliefs?

10, Could ¥Mr. Webster be so hard-hearted
as to refuse the job, knowing how nuch it means
to Mr. Lee?

11. Whether the Christian commandment to
love your fellow man appllies to this case.

12. If momeone’a in need, shouldn't he be

helped regardlesa of what you get bhack from him?

From the liet of queations abowve, select the four moae imporeant:

Most important

Second most ILmportant
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Third most important
Fourth most impottant

The Doctor's Dilemma

A lady waa dying of cancer which could not be cured and she
had only about & months to live. She was in tertrible pain, but she
was en weak that a good dose of pain-killer like morphine would make
her die sponer. She waa delirlous and almost crazy wich pain, and in
her calm petieds, she would ask the doctor to give her encugh
morphine to kill her. She said she couldn't stand the pain and that
she was going to die in a few months anyway.

What should the doctor do? Check one.

He should glve the lady an overdese that will make her
die.

Can't decide.

Should not give the overdose.

Doctor

Great Importance
Much Tmmortacce
Some Importance
Little Importance

No Imporiance

1. Whether the woman's family is in favor

of giving her the overdose or not.

1, Is the doctor obligated by the same law

ana everybody elae 1f giving an overdoss would be

the same aa killing her?




Creat Importance

Much Importance

Some Importance

Little lmportance

No Importance
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3. Whether people would be much better
off without soclety regimenting theitr lives and
even their deachs.

4. Whether the doctor could make it gppear
like an accident.

3. Does the state have the rilght to force
continued existence on theae who don't want to

live?

6. What Is the value of death priar to
saociety's perapective on personal valueg?

7. Whether the doctor has sympathy for
the woman's suffering or cares more about what

gociety might think.

5. Is helping to end another's life ever
a reaponeible act of coopetationy

9. Whether only God should declde when a
person's life ahould end.

10. What values the doctor has set for
himeelf in his own personal cede of behavior?

11, <Can eociety afford to let everybody

end their lives when they want to?
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Great Importance
Much Importance
Some Importance
Little Importance
Mo Importance

12. Can soclety allow suicldes or mercy
killing and atlll preotect the lives of individuals

who want to liwve?

From the list of questions above, select the four most important.
Most iomportant
Second most Important
Third most Lmportant

Fourth most dimportant

Copyright James Rest, 1972, all righte reserved.



Appendin E

Table

10

Openness Scores and Climate Proflle

Bcores for the Sample Populationm

of Schools

Climate profile

Teacher behavior

Principal hehavior

Open-

School  ness pts® Wi’ EseS  inr? aro® ero’  THRE con
A 29 60 60 34 43 41 55 54 49
B 12 62 59 38 49 4 59 37 47
c 42 50 60 37 57 S& 35 46 56
D 36 51 70 43 54 46 47 41 45
E 55 47 61 47 58 49 31 56 47
F 7 5% 68 39 51 44 4D 46 sS4
e bh 53 S& 36 35 3 4% 52 53
N 33 56 66 41 44 S0 55 45 38
1 41 50 0 4% 46 50 s3 39 40
J 22 68 60 40 46 46 47 4h 46
X 47 54 51 47 52 62 12 56 42
L 33 63 63 31 4B 40 51 46 47
M 17 9 56 39 4B 46 54 41 45
N 56 38 35 51 62 52 52 59 4B
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Table 10 {continued}

Climate profile

Teacher behavior

Principal behavior

110

pen-

School ness prs® 1 ESE® N aLe® pro’ R cod
o 13 62 54 34 5l 55 56 44 40
P 45 59 49 35 47 66 44 A9 A6
Q 51 46 64 50 5B 55 41 48 35
R 31 $9 B4 45 4D 52 55 41 4D
L 33 65 61 40 46 50 51 43 4O
T 33 61 66 41 45 50 46 AR 38
u 43 57 69 46 44 48 42 51 40
v 46 56 52 45 64 53 34 45 45
) 53 4% 64 4% 52 55 34 55 4l
X 45 8 57 41 5l 51 32 60 46
Y 22 65 60 40 19 $2 51 46 46
Z Zh 65 &0 40 &t 38 54 45 47

AA 17 65 61 3§ 47 49 47 44 47

BB 31 66 61 A0 40 46 46 51 47

cC 59 45 431 49 51 50 35 60 64

DD 46 56 72 50 &7 43 47 45 44

EE, 51 48 61 46 53 4% 31 sB 53

FF 7 &6 60 40 49 50 4% 43 39



Table 10 {continued)

111

Climate profile

Teacher behavior

Principal behavior

Cpen-
School ness ors® nin® esp®  nt? aLo® prot THR® conm
I 18 56 G4 35 52 48 55 45 41
HH 24 64 57 ¥ 53 54 44 41 49
1T 41 60 46 45 68 44 43 42 47
3J 33 59 S8 3 56 57 44 46 43
KK 34 5% 54 38 57 56 58 37 3y
LL 44 49 56 42 61 55 55 46 32
MM 62 42 40 59 63 56 42 54 41
o 29 50 59 40 58 51 48 46 35
00 54 4 36 5% 62 56 49 55 36

ADIS--disengagement

bHIN--hindrnnce

CESP--eaprit
dINT--inthncy
®ALO-aloofnesas
fPRD—-prnductian emphasin
ETHR--I:hruut

hﬂﬂH--cﬂnnidErntian



Appendix F

Table 11

Principals' "P" Scores and Personal Data

School "P'" score Age TOTYRE vRSsDE YRSSE®
A 24 45 13 13 13
B 12 48 15 10 10
C 24 46 26 21 5
" 28 30 & 4 4
E 31 a8 5 6 2
F 30 34 8 8 &
¢ 45 32 10 7 5
H 12 58 10 10 3
1 20 62 13 13 7
J 16 35 5 5 1
K 24 32 6 4 2
L 10 58 24 24 14
M 7 45 16 15 13
N 27 33 B 8 8
a 22 39 11 11 1
P 22 52 15 15 15
Q 41 16 4 4 3
R 29 47 12 10 1
5 13 49 12 12 6
T 19 16 8 8 7
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Table 11 (continued)
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school NP gcore Age TOTYRE" YRSSDE” YRSSE®

U 29 57 10 5 5

v 17 16 7 4 4

W 23 43 5 5 1

X 17 48 19 11 8

Y 23 38 7 7 1

z 9 37 8 6 1
AA 10 61 18 18 5
BB 23 33 1 1 1
cc 30 33 7 5 1
DD 22 43 8 8 6
EE 17 47 11 11 6
FF 17 42 1 1 1
GG 19 39 16 7 [
HH 17 19 9 B 3
I 16 51 7 7 7
a7 26 43 12 12 2
KK 18 42 9 g 9
1L 22 33 5 5 1
MM 21 33 8 8 3
NN 29 &4 13 13 2
00 27 41 4 4 2
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Table 11 {continued)

TOTYRE--total years of administrative experlence
bYRSSDE--tntal years of adminlsatrative experience In present school
division

c?RSSE--years of experience as principal of present school
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THE RELATIORSHIP OF PRINCIPALS' LEVEL OF MORAL DEVELOPMENT AND SCHOOL
ORGANIZATIONAL CLIMATE

Jamea Langley Young, Ed4.D.

G. Williem Bullock, Jr., Ed.D,, Committee Chalrman
The College of William and Mary in Virginia

Problem

The purpose of this atudy was to determine the relationship between
the level of moral development of elementary principals and the degree of
climate openness in their reapective schools, In addition, data were sought
to determine which dimenaions of organizational climare were meoat related to
the level of the principal's moral development and, furthermore, to deter-
mine the relation cf variocus kinds of administrative experlence of the
principal to climare openness, Theoretical literature reviewed Included
Kohlberg's cognitive-developmental model of motrsl development and Halpin
and Croft's model for organizational climate,

Method

In this investigation, moral development, the Independent wvariable,
was measured by Reet's Defining Issues Tesk, an objective measure of moral
reasoning. Climate cpenness, the dependent variable, was measured by the
Organizational Climate Description Questlonnalre, developed by Halpin and
Creft. In the Tidewater region of Virginia, 80 elementary schoole were ran=-
domly selected as the sample papulation; 68.33% of the sample returned
usable questionnaires., Statlistical procedures used to test the four hyporh-
eaes Included the Pearson product-moment cortelation test, multiple regrea=-
dlon, one=way analysis of variance, and canonical correlation analysais.

Findings
Test resaults supported the hypethesis that there would be & positive

telationship between the degree of openness of school climate and the level
of moral development posseased by the principal (r index = 4536, p < .001).
No significant relatipnshlp was found to exist between the total years of
experience of the principal and the openness of echool climate, nor did
Less Experienced principals with High Moral Development have more cpen
climates than Less Experlenced principals with Low Moral Development.
Finally, test tesults supported the prediction that the dimensions of
climate defining Principal Behavior would be more related to moral develop-
ment than the dimensions defining Teachetr Behavior.

Conclualons

The major conclusion of thils study ls that moral develcpment of ele-
mentary princlpals Is positively related to the apennega of their schoel
climates; in essence, the higher the moral development of the principal,
tha more open his school climate 18 likely to be. A leader with high moral
devalopment seems likely ta foster a more aggressive, professional atyle of
behavior in hls teachers, Furthermore, the principal with high moral devel=-
opment 1s perceived by his faculty as a leader who attempts to "move" the
organization by the personal example he sete and who ia fundmmentally con-
cerned with the majority will and welfare of his subordinates. Future
regearch needs to examine the effects of moral reasconipg by manipulation of
the independent varlable in order to more fully understand the potential
congeqguences of ethlics and merality in the educational enviromment.
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