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CHAPTER . I

INTRODUCTION

Stetenent of the Problen, I% hos been assimed that

reading deficiency has adverse effects upon persgonsl sdjustment and
geholastic achievement in college; therefore; the purpoge of this
stady was to ascertain the effect o deficlency in resding ebilitys
&s revesled by scores made on the Disgnostic Resding Test; Survey
Becotion, ¥orm A, had upon scholaestie achlevement and psmma%
adjustment within a selected group of students at The College of
Willizm aud Mary,

Significance of the Study. The results of this study

can poszibly be used by counselors end others interested in the
optimm achievement of stndents ot The College of Williom and Mery.
Furthermore, apperently there bas been a lack of
glailar research among other institutions in the nation: Relative
to thig lack of informetion Shafer bas made tha following
abgervations
Aonlevement in bhe tool subjects such sg remding,
Pnglish, and methematios has been recognised for some
time as being of the utmost importance to scholagtice
success in college, Despite the common recognition
of the problem, however, the litersture in the field

lacks exact facts and descriptive information rega uﬁng
the specific effects of deficiencies in tool subjects.

1 Robert X, Shafer, " The Effect of Mglish Deficiency
p(m a Student!s Adjustment in Colleze.? Bulletin of the gchool of
gation Indisns University, Vol. 24, No. 1, Jenuary 19/%. 34 ppe



Tt is hoped that this study may provide & minoy
contribution to the body of facts Zx*’-agezs;:miti.-rxg"*és'lae‘ specific effects of

defiaieneiaa in reading to which Shaffer referred as one of the
ﬁEFIﬁIE'}:IGM GF Tm&s ﬂSEiB

e};alag& ,mcggevmmg 3ehalastic achievement in this

smﬂy ms :m&ged by aom;gamng the qws.‘s.ity pcim average and the mean
ga;agt&g cggavmﬁg Schalaatm achlevement in this

améy w&s ;;u&sed by aamg&ring ﬂw qualmy paxm average and the mean

$00l

mmhar of bours passe& meaa%m}.y by the ﬁaleated gmp of aﬁudeata
“_i’w each af three aemcasﬁere at The Cssnege af Wﬂﬁm and Maryﬁ .

» Suality Points. Q&ality points at The College of
William and Mary are determined by nmez'iea}» valueg assigned letier
‘grades made in o courses For an A g&a&a in & one hour course &
student receives three mwlity points, two quality points are gained
by making a B grade in @ one hour course, and @ne.qmmy' mint is
given for a ¢ grade in a one hour course, For a D or ?gmde a
ﬁmﬁm% receives no quality points, but is wzwidared to have passed
the mmrse in which the D grade ig made and 'to have failled the course
‘in which en F is made.

grsog@ Adjustment. in e stimation csf the perml
aﬁjusmem of each swdmfo was. aamed by aﬁmﬁ.niatering the Bell
Adjuaﬂmmt :!Zme;u%vy vhich purpoerts to :gammm “the amm;éﬁ? home,
health, sociel, and emotional edjustment. |
Brocedure of the Study. To each new student at The
College of Williem and Mary each September is sdministered the Ohio,



State University Exsminetion; Form 21 and the | ,-,,os*«hie: Reading
Test, Survey Section, Fomm A. This study was ‘baged on' ‘%he results
of these two tests given in September of 1949.

:?@r' thawmw of this &h#eﬁtigaﬁmn a gaoup of 39
students who ranked below the 25th pamenmaa on the ﬁiagnasﬁe
Reading Test, Survey &":sation, mem A ami w}w ranlceé above the 25th
percentile on ‘the Ohio State MVersitzf ?sycﬁelcrgwal Examination,
'mm m., was seiet:wq In this amdymy mamt who renked below .
‘the ;mm percentile on tiw viagma%m Ee&ding ‘S’s‘&mg Survey Seetion,
F@m A wasg wnsiﬁemd ﬁeﬁf::&em:h dn reaﬁmg ahilmy, mﬁ emy & tudent
who rankefi above the 25th percentile on - the em State University
Pgychological Examination, Forn 21, vas wnsiﬁara& competent of
attaining setisfactory scholustic achievement. This group of 39
students will be spoken of throughout the study as the deficient
Broup. .

In order to ,gaiva 8 group with which te mmﬁare the
deficient group & group ermed non-deficient vas selected., Each
deficiems student was matched with a nonwdeficient student on the
f@llwing besess (1) the zwmmdemeimt atudent vas within fiwa rew
gcore pqinta of the deficiént studemt on the Ohio Stete University
Psychological Exeminetion, Form 21; (2) the non-deficient student
made & score on the Diagnostic Reading Tesi, Survey Section, Form 4,
which placed him above the 25th percentile on- that tests (3) each
nanedefﬁaimt 'studént was near the some sge as the deficlent student



4

with whom he was matched; and (4} aach &eﬁc&mt stndmt was matched
w&ﬁh a mm»-daﬁcﬂ;ent student of 'hiw same sexa

B The three suaf:afaaive mnaﬁ%ra mentioned throughout 'thi.a
atudy wérez t&w firat m&ester was the fall emneawr of 1949-50
the aeamﬂ semester was the sprmg wzwater of 1949-50; ami the third
a&m&sa‘b@r the fall ameawz* af 3‘35@“5&% wma.amdy was bem during
the thirﬁ seiester, or in the fall, of 1950-51,

The folloving eymbols are used in the tatles throughout

it stidys | ) |

Number of cases R R N
Mean of a sample #es b s s boeae M
Stendard Deviation s« s s s s s s a s 8D
Standard error of the mf‘fermaa ,

between two meang YRR EX
Critical Retio Y
Deficient Group R EEEEE b
Non-Deficient Group ND

405 Level of Confidence + s s o o s s o « 405

That the deficient and nox:«-aéﬁciem groups were allke
with respect to age and ap‘td,wa& for mllege achievement and were
difﬁ’emnt m reading abllity is mdiamm by the ‘eritical ratios
in Teble I, With 75 degress of freedom the critical ratios would have
t0 heve equalled or exceeded 2400 for these ratios to be sighiﬁem%&
Since & critical ratic of 8,931 was obtained for the two groups in



the avea of reading ability it is pragtically certain that a slgnifie
gent difference ciisted heres The oritical ratios derived from the
soores of the two groups on the Ohio State University Psycholegical
Exsmination; Fom 21, and for age of the two groups were less then:
2,00, It may be assumed; therefore; that there was no significent

difference between the two groups in elther of these two areas.

TABLE I

MEAN OF RAW SCORES ON THE OHIO STATE UNIVERSITY
PSYCHOLOGICAL EXAMINATION, FORM 21, THE DIAGNOSTIC
READING TEST, SURVEY SECTION, FORM A, AND AGE

Level

Ohie State

University b 39
Psychologleal ,
Exsmination, 8y 39
Form 23

11,95 2,705 # 284 2,00

Disgnostic o

Reading Teat D » 63,100

Survey Section - 7.69 1.741 8,931 200
Form A ' D 39 78,650 |

hge | D ® 19,2750

lol? ' #ﬁéll— *3?8 2;0@
D 39 19,1750 g

Scholastic achievement in this study was judged by comparing
the qquiity point aversge and the meen number of hours ‘;:'aéséﬁ', by the deficlent

and non~deficient groups for each of three semesters et The College of



William and Mary.

An estinate of the personal adjustment of each gtudent
was secured from the results of the Bell Adjustment Inventory which
wag administered to all the students involved in this study during
the fall semester of 1950«51, The results obtained by administering
the Bell Adjustment Inventory to the deficient group were compared
with the results of this instrument for the non~deficient group in
order to discover any differences between the two groups which might
oceur in the areas caéered by this inventory.

The VWrenn Study Habits Inventory wes administered to
both deficlent and noa*defieiaut~grmupa duéiﬁg,tha fall semester of
1950«51. This was done to determine if the two groups were alike
with regards to study habits, Then, should any difference arise
bé%wwaa the groups in the areaz of gcholastic achlevement it could 5
better be determined if the diffarencewwas due to reading dissbility .
or should be attributed to ineffective study habits.

Survey of Related Literature. That scholastic achieve-
ment in college correlates positively with reading ability is sub-
aﬁéntiate& by &nderson and Dearbomm who reported thats

ess ve2Te 48 still & positive relationship

between reading ability and college achievement,

even when only such differences as vary indepenw

dently of intelligence are considered. The fact

that marks, which are well knowm to be unreliable,

were used to measure achievement has probably made

this relationship sppear less close than it reslly

isy Limitations on the part of the reading test
used might also have contributed to that end.



Despite these limiting conditions, however, our
regilts are still sufficiently conclusive to
Justifly the attention which 1s currently being 2
given to the reading problems of college students,

‘Humber in a stwiy‘déise st ‘the University of ﬁimas@ta,‘
slso agrees that scholaptic achievement in college depends greatly
upon reading ability. He mmr‘&eﬂ&

In this etudy it becomes ¢lesr that when a
student at the University of Minnegota reaches
the senior year of a certain curriculum he finds
that the difference between an A end a O grade is
less dependent upon scholastic aptitude than upon
other factore such as reading efficiency. This
should not be taken to signify that intelligence
is lesp important then reading skillg in the genior
year of college. It does suggest, however, that by
the time the senior year is stitained the students
within 2 curriculum are so homogencous with reference
to scholastic sptitude that other factors such as
reading efficiency make the difference between high
and lov scholarship,?

Some research workers seem 1o agree that there is &
positive correlation between reading ability and emotionel adjustuent
at the college level, Burfield, for exemple, sumarised his findings
-é&:mzt emotional problems of the poor reader in wllége‘ by aaying;

2 Irving H, Anderson and Walter F, Dearborn, “Reaﬁing

Ability as Related to College Achievement,” The Journal of Psychology,
111396, April, 1941, ’

3 Wilbur 4. Bunber, * The Relationship Between Readmg
Efficiency and Academic Success in Belected University Curricula.®

Journel of Educetional Psycholozy, - 3526, January, 1944



Bach emotional pettern was unicuey and
galled for distinctive treatment.

The most common c¢auge of emotionel dige
turbence wag the difficulty experienced in
meleing adjustment to the soholagtic requirew
mente of the college,

The most freguent manifestations of un
‘emotional disturbance were snxieby, fear, and
withdrawal,

The reading problem ﬁf the mature studend
wag often one of morale.

Wiksellts findings were similar to Burfieldts, He
found thats

The ohild with reterded reading habits hes a
potentially maladjusted personality. Becauge of
this retardetion in reading his course work 1s
diffienlt for hime Boon he is one or more years
behind his classmatesy or if he ie noty, he ig having
such g difficult time keeping up with his clessmates
that he has 1ittle or no time for his other activities,
Furthermore, he loses Interest in his clase work. This
may lead to or result im inferiority complexes, fruse
trations, or compensations. In all probability he
may never reach college; but 1f he does, he findg it
diffienlt to get along with his classes or this
p&gah@kﬂg&@ﬂ%&ﬁaﬁjm@amﬁ creeps out in innumerable
other guises.

From the survey of literature pregented it seems that
a deficiency in reading ability is commounly ageumed to be associated
with scholastic or peychologiecal maladjustment,

b veone We B&rfml% "Egotionel Pmblems of Poor
Readers Awong College Students,® Supplementery Educstional Monogmgha,
ps 129, published in conjunction with The ﬁ;@@m Bchool urnal
and The School Review, June 1949, Number 68, The University af
Chiecago Press, mﬁ.nagm, Illinols, 173 pp.

5 Wesley Wikse:{l, tReading Deficiencies and Psychow

logicsl Adjustment,” Journal of Fducationsl Resesrch, pps 329341,
Mar@i}, 1?43*




ef Organization. The remainder of this
study is orgenized as followss

Chapter Il presents the data concerning scholastic
achievement and the findings obtained from the Bell Adjustment
Inventory snd the Wrenn Study Habits Inventorys.

Chepter IIT is & summary of findings and conclusions,



CHAPTER ﬁi

| PRESENTATION OF DATA

The scholarship of the deficient and non-deficient groups
wag myamd as to tha mesn number of quality ,z;mima made for each
m«aeter end mean number of hcmm paaaaé successfully for emh of three
semesters at The College @fﬁi,lm“m@ Marye. - The information concern-
ing scholarship of the deficient snd non-deficient groups hased upon
hours passed successfully and quality points made wae secured from the
student records in the Registrarts office,

Required Physical Education for men and women was not
mcludeé 4n the hours passed, and Military Science and Tactlcs courses
were axc}.uﬁed hecause they were not considered to be courses in vwhich
successful aschievement depended materially upon reading ebility.
&mwm in academic courses wag canai&ered to be partially dependent
upm mading efficiency,

shows obtained date regarding the mean number of hours passed
successfully by deficient end nonedeficient students for three
semestors at The College of William and Mary.

Table II reveals that the deficient students passed &
greater mean number of hours the fall semester of 1949-50 than did
the nonwdeficient students;, but the nonw~deficient students pagsed
a greater mean number of hours the spring semepter of 1949-50 then
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did the deficient students. During the fall semester of 1950-51 beth

groups passed an identical mean number of hours.

TABLE IX

MEAN NUMBER OF HOURS PASSED SUCCESSFULLY
BY DEFICIENT AND NON-DEFICIENT GROUPS IN
SUCCESSIVE SEMESTERS IN COLLEGE.

15T Somester
Defictent 39 13,820
Non-Deficient 39 ~  13.384

1.97 2433 1.235 2400

2nd Bemester
Deficient 39 13,727 |

- . +367 + 367 L5432 2,00
Non-Deficient 39 14v282 , ‘

Brd “Semester "
Deficient 39 14,4820

, 1.97 «384 0 2400
Non~Deficient 39 144820

. The 'aéxiwéaficieﬁt ‘;studmta'iﬁcxl’éaseé ‘the mesn number of hours
paséeei each consecutive semesters The mesn num‘éer of hours passed by the
deficient sﬁude'nm decreased the gecond semester to less than the mean for
the first semester, but the deficlent students passed a higher mean number
of hours the third semester than they did for either of the o previous
semecters, |

A comparisom of the respective mesns of the two ,gmﬁ;w
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for the second semester reveals a difference of .565 (M.zszmismf?).

The mmdmi error &f the é&f{i’érmw"_bewaantﬁhé two means was 367,

The retio be*lwean the difference of ‘the means and the stendard error

of %};é ,erram gave & critical ratie of 1.i541: In order for this
ordtical ratio to be Aéigﬁifiemi; at the (05 level of confidence the
eritical ratio would have to have been.greater than 2,00 with 75 degrees
of freedom. - Since the critical ratio -_;im not exceed 2.00 the difference .
Wificant at the 05 level |

mw@m the means is not stetistically sig
of wnf‘idencsw
) Meen Number of W Points Earmed. Scholastic achieve~
.mem at ﬁhe College of w:ma.m and Mary is judged not only by hours
passed m any one semester but also by:quality points earned in the same
a&n"e@é?& |
| A total of 120 q;za-}.%y points is needed for graduation from
The c@uege of ‘&Imzam and mr:y g0 o sverage of fifteen per semester
ia wnaiﬂera& to 'hes mfﬁ.eient to insure greduation in the eight semegters
.attmﬁaﬁ over a. i‘m;r«yeax* peri@dm
Table III presents the ﬂa‘ha mgarzﬁng the quality points
em&d by deficient and non-deficient. students for e&em of the three

wmeﬁtgra considered in this study.



| MEAN NUMBER OF QUALTTY POINTS EARNED BY
DEFICIENT AND NON-DEFLCIENT GROUPS TN
 SUCCESSIVE SEMESTERS IN COLLEGE,

i

TARLE IIX

13

A —
D o s

e

GROUP

D

TBX

e
Level

Tt Semester

Deficient

Non~Deficlent

39

39

15.643,
16,692

8,19

1.8%4

665

200

}éﬁ& .§a§aes€sex? ‘

Deficient

Non-Deficient

)

166

7,89

1,786

1.252

2,00

3rd ‘:ﬁmes,’-‘;ef

mgmwﬁ"

NonwDeficient

39
39

18,897
20.97%

6,12

16.«335

14499

2,00

A mmmrimi} of the mean number of quality points eamed by

the two groups for each of the three semesters shows that in the second

and third smwt@s %hem wag a marked difference in favor of the none

deficient group. ?ﬁhe ammgé,l_ ramég for each of these three semesters,

however, indicete that ‘ma‘ differences were not significant at the 05

level of confidence,

Both groups eaméd an increaging number af quality points

each successive pemester. Both groups had e meen in excess of the

desired number of quality points that should be earmed per gemester in



order to accumilate the necessary 120 needed for gradustldm,

Rosulte of the Wrenn Study Habite Inventorys The Wremn

Study Hobits Inventory was administered to all'the gtudents in this
8*:‘:1163& cim'ing tlw fm semaater 4}£ 1‘?5&*51.: The ‘f;ignifimr::a of the
d’.iﬂ’er%ee between meww ag determined by ‘Ehe eritical ratio vas
,ﬁighm Therefwe», in this study, &mdy hablts eean not to be
ras;m}sib?ae for any difference in acifaewmm: whiah might appesr
between the two groupe.

‘fable IV shows the data a‘b‘baﬂ.mci from the Wrenn Study
ﬁabiﬁfs Invmtowyﬂ

. TABLE IV

MEAN SCORE FOR EACH GROUP ON THE
| WRENN STUDY HABITS INVENTORY

Grove . § M @ & R

05 V
Level

Deflcient 39 11,512
o 47.02 10.645 4686

Hon-Deficient 39 18,820

2.00
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4 W* ‘The 'eﬁact of
- deficiency upon home; health, social snd evotional edjust-

ment waa appraised by comparing the meAn scorés of each group on the
four arcas covered by the Bell Adjustmént Inventory, The imterpretation
%o be placed upon each orea is desoribed in the Mamusl for the Adjuste

ment Tnventory as followss

%1,  Home Adjustment - Individuals scoring high
‘tend to bé unsatisfactorily adjusted to thelr home
surroundings. Low gecores indicate satisfactory
home aﬁ@uﬁwmﬁg .

24 Health adaums;m% ﬁigh scoves indicate
" unsétisfactory health ad;iw#mmt; low geores
satisfactory adjustoents

3s ﬁwﬁaﬁ, Adjustment » Individusls scoring high
tend to be submissive and retiring in thelr social
contects, Individuals with low scores sre aggressive
“in gocial %ﬂ%@ﬁ&@

4 Buotionsl Adjustment - Individuals with high
scores tend to be unsteble mommll‘;y, ?grams with
lov scores tend to be emotionally stable."

_ 6 Hugh M. ﬁen, “%amm& for the Adjustment Imwry,
University Press, ‘Stanford ?:m;i,wmmy, Celifornia, 4 pp.
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Table V shows the comparison of mean scores of deficient
" end nonwdeficient groups in 'jtsiae' fmm* 'alz;aaia: 'éw‘ém& by the Bell Adjwtm
ment Ia:'s‘renmry‘ ?hese smclemta were in thez.r %hir& sanesster at The
Ga&lega of w&m:am and Mary ats the tdme they were measurad by the Bell
m;mmm xwmwzm

TABLE V¥

MEAN SCORE OF THE DEFICIENT AND NON-DEFICIENT
GROUPS ON THE FOUR AREAS OF THE BELL ADJUSTMENT
INVENTORY DURING THEIR THIRD. SEMESTER AT THE
G@I&E@E OF. HIMJLAM ﬁm} MARY

T m R
Rme Aa;uatmeat ‘

Deficient » 5.7
NonwDeficdent 39 Agz’ﬁ-?
Helth Mjustaent
Defictent 39 7,205
Hon-Deficient - 39 6,692
saai&m,jaahnem —
Deficient 10,461
Non-Deficient . 39 94743 Y
Defictent 39 10,692 - o \

6459 1:491  1.9600 200
Non-Deficient 39 7769 ' e

452 1023 .987 2400

4067 1,057 @485 2400

édé‘z ) ' a@% ﬁﬂw 2600 5 J
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Teble V revesls that thers wes no significant difference
botween the deficient and ma_waimt gmusw in a5y of the four
areso pessured ‘&’by the Bell Adjustoent Inventory bocause the critical
ratios for noue of the areas equaled or excesded 2,004

0f the fcm*» aress apprafged by the Bell Adjusiment
Inventory the only avee in which the difference between wmeans approached
the signlficent level was the ares of wotionad edjustment. In the ares
of emotionel edjustment the criticsl ratfo of 1.960 approsched the .05
level of confidence, tut wos less them thot criterion by 04 of a point.
If the oriticel ratio hed equaled or boen greater than 2.00 it could
have been agmumed thoat the deficlent group was lese welleadjusted
emotionelly then the nonwdeficient group due 1o poor resdimg obility.



CHAPTER I11

SUMMARY OF FINDINGS AND CONCLUSIONS

The purpose of this gtudy was to sscertain the effect a
deficiency in reading ability, as revealed by scores on the Diagnostic
Reading Test Survey Section; Form A; bhad upon the scholastie achieve-
ment and personal adjustment within a gelected group of students at
The College of Willdam and Mary.

Bumnary of Findings Revealed by This Study. This study
revealed in the ares of scholastic schievement thaty

5 1. The deficient students pegsed a greater mesn mumber
of !ﬁmm the first semester in college than the non-deficient students,
The second semester the non-deficient students passed a greater mean
number of hours than the deficient students, and the third semester
both groups passed an identical mesn mumber of hours.

» 2« The non-deficient group of students showed an
incressing mesn mumber of hours passed for each consecutive semester.
The deficient group had almost an identicel mesn number of hours pasgsed
the gecond semester ap the first semester, but a definite increase was
shown for the third semester.

3+ There was no significant difference between the mean

number of quality points earned by the two groups in any of the three
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semesters investigated in this study although the rate of inereage
for the nonedeficient group was slightly greater then the rate of
increase for the deficient group during the gecond semesters

4+ Bach group imréage& the meen number of quality
points eamed each consecutive senestor.

5, In each succedsive semester the significance of
the difference between t’he'z’n’eén number of quall:ity points eamed by
the deficient gﬁauy and by the non-deficient group improves. This
increased significance is reflected in the incresse in megnitude
of the critical '&atﬁ@xa concerned snd in the third semegter spproaches
tho 05 level. of confidence. o

6+ The vesults on the Wrenn Study Habite Inventory
revealed no significant difference between the two groups with regard
to study habitae.

In the ares of perconal adjustment this study revealed
thati |

7. In the areas of home, healih, sociel, and emotional
adjustments the ﬁm«daﬁ@ﬁ;e@t students had a lover mean scove which
indicated slightly better personal adjustment on the pai:;% of the nonw
deficient students, The difference between the meana_; however, was

not significant at the .05 level of confidences

Gonclusions, The findings of this study lead to the
following tentative conclusionsy


mailto:tev@stigs.ttd
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1. Reading deficiency, as defined in this study, did not
seem t6 be a oritical factor in determining the mean number of hours
pasged by the two groups:

2+ There seemed to bea ‘tazdéncy in the ares of quality
point averages for the nonedeficient group to have a higher mesn score
thaas the deficfent students.
e 3« The aréé of ciotional adjustment, as appreised by the
Bell Adjustment Inventory, was the only area in vhich the .05 level V
.ﬁva:‘;?ﬁ;‘iffi&%’éﬁ in = significsnt difference between the two groups was
appmab/adﬁ -
areadmg deficlency as defined berein’ s necessarily a barrier to
sa@:ﬁai?éatary -seholastic achievement as measured by quality point
average,

In conclusion it may be said that even mmgh no
aigaifiemt differences between means were obtained in any of the
areas compared.in thig &tu&:y there appeared “to be trends in the deta
wmch favored the nsﬁmdéficiéx;t groups -This is not conclusive evidence
that reading deficiency has en adverse effect upon successful scholestic
achievement or perwia&l adjustment in college, imf%s since the trends in
the ﬁa@a;fawm& the non-deficient "groaﬁ;- in’every ingtance except two,
it is probeble that reading dgﬁézignay 1s reflected in the area of
scholagtic achievement iaxfafi: especially in the evea of emotional

adjustment at The College of Williem and Merys



conclusives

The results of thle study might have been more

84

by

da

“hed & larger pample of students been usedj

had the messuring inamefma used been more
diseriminatingj e

had the study included a larger number of
semostersy and

had the adjustment inventory been administered
in each of the semesters included im the study.






23

BYBLIOGRAPHY

Ae BOORS

Bell, Hugh M., The Theory and Practice of Personal Counseling,
gtanford University, California: %auferd University

Press, 193%.

Edwards, Allen L., Statis \
and Company, Inwrp@mte&, 1948,

Freeman, Frank S., Theory snd Practice of Psychologicsl Test~
ing, New Yorks Henry Holt and Company, 1950

Garrett, Henry E., Stetistics in Paychology end Education,
Hew Yorks Longmans, Green and ﬁampany, 1950,

Good, Ca,rter zs ,' Barr, As 8., and Scates, ng%aa Eoy The
© Methodology of Educationasl Research, New York:
Agplata’nwﬁemury—»ﬁmfts, Incorporated, 194l.

Mursell, James L., Pgychological Testing, New Yorik: Longmens,
Greem and Company; 1947.

New Yorki Rinehert

B, ?UB* "“’2‘ T"Gﬁm

Bell, Hugh M., "™Manual for the A&Jm’emem mvmwry;” Stanford
University Press, Stanford University, Celifomilz, 4 pp.

Burfield, Leone M., "Emotionsl Problems of Poor Readers Ammg

" College Students." Supplementary Bducationsl Monozrap
published in can;}‘meti@n with The Elementary School J.
and The School Review, June 1949, Number 68, The ﬁx&iversity
of Chiecsgo Prese, Chicege, Illinois, 1’73 PPe

Shafier, Robert He "The Effect of English Déficiency Upon &
Studentls Adjustment in College." Bulletin of the School

of Educstion Indians University, Volume 24, Number 1,
Jamw.ry, 19198, 34 PPe




SQLLEGE OF WILLIAM & MARY.

Cs PERIODICALS

Anderson, Irving H., and Deerborn, Walter F.; "Reading Ability
as Related to College Achievement.” The Journel of

Humber; Wilbur J., "The Relationshlp Between Reading Efficiency
and Academic Success in Selected University Curricula.”
Journsl of Educationsl Psycholomy, 35126, January, 1944.

Wiksell, Wesley, "Reading Deficlencies and Psychological
Adjustment.” Journal of Rducational Research, pp. 329-341,
March, 1948, T T S



